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Cluster 1: Human Geography and Regional Geographical Systems of the Americas

Investigating Histpory Inquiry Chart
Name: Date:
Unit 4, Cluster 1 Inquiry Chart
Unit EQ How do the spaces and places people build represent their values?

Cluster SQ | What challenges and opportunities does geography pose in different regions of the Americas?

What
questions
will we ask?

What did we do? What did we learn that helps us answer our question(s)?

Lesson 2:
We mapped how people in different
regions of Latin America adapted to
their environment and used natural
resources.

Lesson 3:

We explained how geography and
resources shape life in Latin America by
working together on annotated maps.

Lesson 4:

We investigated Latin American
megacities to understand urban
challenges and how communities are
working toward sustainability.

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.







Lesson 1: Meeting the People and Places of Latin America

Investigating Histpry Student Handout

Name: Date:
Unit 4 Know and Wonder Chart

Unit 4 Essential Question: How do the spaces and places people build represent their values?

What do you already know? What do you wonder?

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 1: Meeting the People and Places of Latin America
InveStlgatmg H|stpry Student Handout

Name: Date:

“Latinoamérica” Video Analysis

First Watch Directions: Here are some examples of the geographical features you can watch
for in the video. Circle or check off the features you noticed.

Mountain Range Lake Forest City

44

-

1. What other geographical features did you see in the video?

2. Based on what you saw in the video, write a sentence that describes the physical
geography of Latin America.

3. Write one gquestion you have about the places you saw in the video.

Image sources:
® Mountain range image by Icon Pie via Noun Project, CC BY 3.0

® | ake image by Hayashi Fumihiro via Noun Project, CC BY 3.0.
e Forest image by Proicon via Noun Project, CC BY 3.0.

e City image by Rasama studio via Noun Project, CC BY 3.0.

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http:/creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 1: Meeting the People and Places of Latin America
InveStlgatmg H|Stpry Student Handout

Second Watch Directions: Choose one question below to answer about the people in the
video.

¢ Choice 1: What do you notice the people in the video are doing? Choose one or two
people or scenes to describe.

¢ Choice 2: What do you notice about how the people in the video are interacting with
their environment? Choose one or two people or scenes to describe.

Grade 6, Unit 4: The Americas
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 1: Meeting the People and Places of Latin America
InveStlgatmg H|Stpry Student Handout

Third Watch Directions: After watching the video one final time, reference the lyrics in order
to answer the questions below.

1. Choose one line from the lyrics that talks about either places or people in Latin America,
and write it below:

2. Based on this video, what do you think is Calle 13's overall message about Latin America?
What images or lyrics help you know that?

Grade 6, Unit 4: The Americas 3

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Investigating Histpry

Lesson 1: Meeting the People and Places of Latin America
Student Handout

“Latinoameérica” Lyrics

(excerpted, with English translation)

Tengo los lagos, tengo los rios
Tengo mis dientes pa' cuando me sonrio
La nieve que maquilla mis montafas

Tengo el sol que me secay la lluvia que me
bana

Un desierto embriagado con...un trago de
pulque, para cantar con los coyotes todo lo
gue necesito

Tengo a mis pulmones respirando azul
clarito

La altura que sofoca

El otoAo con sus hojas desmalladas

Los versos escritos bajo la noche estrellada
Una vifa repleta de uvas

Un canaveral bajo el sol en Cuba

Soy el mar Caribe que vigila las casitas
Haciendo rituales de agua bendita

El viento que peina mi cabello

Soy, todos los santos que cuelgan de mi
cuello

El jugo de mi lucha no es artificial
Porque el abono de mi tierra es natural

TU no puedes comprar al viento
Tu no puedes comprar al sol

Tu no puedes comprar la lluvia

Tu no puedes comprar el calor

Tu no puedes comprar las nubes
Tu no puedes comprar los colores
Tu no puedes comprar mi alegria
TU no puedes comprar mis dolores

I've got the lakes, I've got the rivers.
I've got these teeth for when | smile.
The snow decorating my mountains.

I've got the sun that dries me off and the rain
that cleanses me.

A desert drunk off pulque,* singing with the
coyotes, it's all that | need.

I've got my lungs breathing sky blue,

An altitude that suffocates

The autumn with its fainting leaves,

Verses written under the starry night.

A vineyard filled with grapes.

A sugar cane field under the Cuban sun.

| am the Caribbean Sea watching over small
houses,

doing rituals with holy water,

The wind that combs my hair.

I am all of the saints on the necklace | wear.
The harvest of my struggle is not artificial,
because it is born organically on my people’s
soil.

You can't buy the wind. You can’t buy the
sun.

You can't buy the rain. You can't buy the
heat.

You can't buy the clouds. You can’t buy the
colors.

You can't buy my joy.

You can't buy my pain.

*a traditional indigenous Mexican drink

Text source: Adapted from the English translation at Lyricstranslate.com. "Latinoamérica" English translation.

Grade 6, Unit 4: The Americas

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 1: Meeting the People and Places of Latin America
InveStlgatmg H|stpry Student Handout

Name: Date:

“Latinoamérica” Video Analysis (Sentence Frames)

First Watch Directions: Here are some examples of the geographical features you can watch
for in the video. Circle or check off the features you noticed. You can use the included
sentence frames to help you with your written responses.

Mountain Range Lake Forest City

1. What other geographical features did you see in the video?

| saw certain geographical features in the video, including ___ and __.

2. Based on what you saw in the video, write a sentence that describes the physical
geography of Latin America.

Latin America has ___(two to three geographical features) .

3. Write one question you have about the places you saw in the video:

| wonder __.

Image sources:
e Mountain range image by Icon Pie via Noun Project, CC BY 3.0

® | ake image by Hayashi Fumihiro via Noun Project, CC BY 3.0.
® Forest image by Proicon via Noun Project, CC BY 3.0.

e City image by Rasama studio via Noun Project, CC BY 3.0.

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 1: Meeting the People and Places of Latin America
InveStlgatmg H|Stpry Student Handout

Second Watch Directions: Choose one question below to answer about the people in the
video.

¢ Choice 1: What do you notice the people in the video are doing? Choose one or two
people or scenes to describe.

¢ Choice 2: What do you notice about how the people in the video are interacting with
their environment? Choose one or two people or scenes to describe.

Sentence Frames: People in the video are __. This shows ___.
People in the video interact with their environment by ___. This shows __.

Word Bank

walking dancing farming cooking

playing working building growing food

taking care of

animals exploring nature celebrating

fishing

Grade 6, Unit 4: The Americas
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Lesson 1: Meeting the People and Places of Latin America
Student Handout

Investigating Histpry

Third Watch Directions: After watching the video one final time, reference the lyrics in order
to answer the questions below.

1. Choose one line from the lyrics that talks about either places or people in Latin America,
and write it below:

2. Based on this video, what do you think is Calle 13's overall message about Latin America?
What images or lyrics help you know that?

I think Calle 13’s overall message is that Latin America is __ and ___. In their lyrics, they
commenton __.

Grade 6, Unit 4: The Americas 3

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Investigating Histpry

Lesson 1: Meeting the People and Places of Latin America
Student Handout

“Latinoameérica” Lyrics

(excerpted, with English translation)

Tengo los lagos, tengo los rios
Tengo mis dientes pa' cuando me sonrio
La nieve que maquilla mis montafas

Tengo el sol que me secay la lluvia que me
bana.

Un desierto embriagado con...un trago de
pulque, para cantar con los coyotes todo lo
gue necesito

Tengo a mis pulmones respirando azul
clarito

La altura que sofoca

El otoAo con sus hojas desmalladas

Los versos escritos bajo la noche estrellada
Una vifa repleta de uvas

Un canaveral bajo el sol en Cuba

Soy el mar Caribe que vigila las casitas
Haciendo rituales de agua bendita

El viento que peina mi cabello

Soy, todos los santos que cuelgan de mi
cuello

El jugo de mi lucha no es artificial
Porque el abono de mi tierra es natural

TU no puedes comprar al viento
Tu no puedes comprar al sol

Tu no puedes comprar la lluvia

Tu no puedes comprar el calor

Tu no puedes comprar las nubes
Tu no puedes comprar los colores
Tu no puedes comprar mi alegria
TU no puedes comprar mis dolores

I've got the lakes, I've got the rivers.
I've got these teeth for when | smile.
The snow decorating my mountains.

I've got the sun that dries me off and the rain
that cleanses me.

A desert drunk off pulque,* singing with the
coyotes, it's all that | need.

I've got my lungs breathing sky blue,

An altitude that suffocates

The autumn with its fainting leaves,

Verses written under the starry night.

A vineyard filled with grapes.

A sugar cane field under the Cuban sun.

| am the Caribbean Sea watching over small
houses,

doing rituals with holy water,

The wind that combs my hair.

I am all of the saints on the necklace | wear.
The harvest of my struggle is not artificial,
because it is born organically on my people’s
soil.

You can't buy the wind. You can’t buy the
sun.

You can't buy the rain. You can't buy the
heat.

You can't buy the clouds. You can’t buy the
colors.

You can't buy my joy.

You can't buy my pain.

*a traditional indigenous Mexican drink

Text source: Adapted from the English translation at Lyricstranslate.com. "Latinoamérica" English translation.

Grade 6, Unit 4: The Americas

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Lesson 2: Regions and Resources of Latin America (Part 1)
Student Handout

Investigating Histpry

Name: Date:

Geography of South America

Directions: For each source, list at least three important geographical features of South
America. Then use evidence from those sources to explain how those features create
challenges and/or opportunities for the people of the region. Finally, identify the source as
primary or secondary.

Be sure to use the Geography of South America Student Slide Deck on your digital device for
Sources 2-4.

Note: Geographical features include land and water features, vegetation, climate zones,
resources, population, and plants and animals.

Geography Text

South America has three huge regions that are very different
from each other: one dominated by mountains, one by river
basins, and one by coastal plains. Within these three regions
the physical landscape can change quickly, from desert to
grasslands to highlands.

The Andes Mountains run up the western part of South
America. They are the world’s longest mountain range and are
home to many groups of people and animals. Sometimes
called a “wall of mountains,” the Andes present a challenge for
farmers. Here they have to farm vertically (uphill) instead of on
flat land. The Andes are also challenging for movement and
communication. People use pack animals (llamas, alpacas, and
other camelids) to move from place to place. To the south, the
Andes consist of glaciers and snow-capped peaks. The most southern tip of South America is
called Cape Horn and is generally cold all year long.

in. Imge DV| Torres
Costales via Wikimedia
Commons, CC BY-SA 3.0.

South America is also home to the Amazon rainforest, the
Earth’s largest rainforest. It is often called the “lungs of the
world” due to the high density of trees and plant life that slow
down global warming. The rainforest surrounds the Amazon
River, which creates the largest river basin in the world. The
two other major rivers in South America are the Orinoco, which
flows through Venezuela and Colombia, and the Parana River,
which flows through Brazil, Bolivia, Paraguay, and Argentina.

Image courtesy of NASA.

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Lesson 2: Regions and Resources of Latin America (Part 1)
Student Handout

Investigating Histpry

South America’s large areas of rich farmland are watered by rivers. They are used mostly for
livestock and growing nuts, fruits, vegetables, and grains. Argentina and Brazil are examples
of countries that export food around the world.

Text source: Written by Primary Source. Adapted from:
e National Geographic. "North America: Physical Geography." June 4, 2025.

e National Geographic. "North America: Human Geography." November 15, 2024.

® | ockhart,James and Roger Kittleson. "Latin America: Ethnic diversity and its results." June 23, 2025.

® Ramos, April, Marissa Del Toro, and Emma Turner-Trujillo. 2017. "An Overview of Latino and Latin American
Identity." September 13.

Source 1: Geography text (from above)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 2: Video (from the Geography of South America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Grade 6, Unit 4: The Americas 2

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



https://education.nationalgeographic.org/resource/north-america-physical-geography/
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https://www.britannica.com/place/Latin-America/Ethnic-diversity-and-its-results
https://blogs.getty.edu/iris/an-overview-of-latino-and-latin-american-identity/
https://blogs.getty.edu/iris/an-overview-of-latino-and-latin-american-identity/
http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveStlgatmg H|Stpry Student Handout

Is it a primary or secondary source?

Source 3: Physical map (from the Geography of South America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 4: Climate map (from the Geography of South America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 3

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveSt'gatmg H|Stpry Student Handout

Name: Date:

Geography of Central America

Directions: For each source, list at least three important geographical features of Central
America. Then use evidence from those sources to explain how those features create
challenges and/or opportunities for the people of the region. Finally, identify the source as
primary or secondary.

Be sure to use the Geography of Central America Student Slide Deck on your digital device for
Sources 2-4.

Note: Geographical features include land and water features, vegetation, climate zones,
resources, population, and plants and animals.

Geography Text

The countries of Central America are Mexico (sometimes considered
North America), Nicaragua, Honduras, Guatemala, El Salvador, Costa
Rica, Panama, and Belize. Their climates consist of tropical lowlands and
cooler highlands.

z Central America is home to the Sierra Madre
Scarlet macaw. |mae mountains. These run from the southwestern
by Travis Isaacs via United States to Honduras. They are thought
Wikimedia Commons,  to be an extension of the Andes Mountain
cCBY20. range. Central America’s many volcanoes
cause frequent eruptions and earthquakes. The strong sun, rich \ /, :
volcanic soil, and abundant water make this an important region for Agave fields in Mexico.
farming. Crops grown throughout Central America include oranges, 'Mage by gufm via

Wikimedia Commons, CC
coffee, sugarcane, avocados, and agave. BY 20

The Gulf of Mexico is the water on the eastern border of Mexico. The
land on the south side is the Yucatan Peninsula. The sea
temperatures and currents in the Gulf of Mexico are typically very
warm. They form clouds over the gulf and create hurricanes. As the
climate changes, the sea is getting warmer. This is leading to more
intense hurricanes in Central America and the Caribbean. The Gulf
of Mexico is rich in fish and shellfish.

Gulf of Mxi. Image
courtesy of NASA.

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveStlgatmg H|Stpry Student Handout

The Panama Canal is a human-made waterway. It
connects the Atlantic Ocean and the Pacific Ocean. It was
completed in 1914. It runs through the middle of the
Isthmus of Panama. (An isthmus is a thin strip of land of : LN
connecting two larger land masses.) The canal allows large s O , g\}
ships and barges to pass between the two oceans instead S B s

NORTH PACIFIC OCEAN

of going around the southern tip of South America. This M;p of Panama. Image by platomdés

makes travel and trade easier. via Wikimedia Commons is in the

public domain.
Text source: Written by Primary Source. Adapted from:

e National Geographic. "North America: Physical Geography." June 4, 2025.

e National Geographic. "North America: Human Geography." November 15, 2024.

e Bushnell, David and Ralph Lee Woodward. "Central America." June 30, 2025.

e Minster, Christopher. "The Countries of Central America." April 7, 2018.

Source 1: Geography text (from above)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 2: Video (from the Geography of Central America Student Slide Deck)

Geographical features (at least three):

Grade 6, Unit 4: The Americas 2

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



https://education.nationalgeographic.org/resource/north-america-physical-geography/
https://education.nationalgeographic.org/resource/north-america-human-geography/
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. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveStlgatmg H|Stpry Student Handout

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 3: Volcano map (from the Geography of Central America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 4: National Geographic map (from the Geography of Central America Student
Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Grade 6, Unit 4: The Americas 3
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveStlgatmg H|Stpry Student Handout

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 4

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveStlgatmg H|Stpry Student Handout

Name: Date:

Geography of the Caribbean

Directions: For each source, list at least three important geographical features of the
Caribbean. Then use evidence from those sources to explain how those features create
challenges and/or opportunities for the people of the region. Finally, identify the source as
primary or secondary.

Be sure to use the Geography of the Caribbean Student Slide Deck on your digital device for
Sources 2-4.

Note: Geographical features include land and water features, vegetation, climate zones,
resources, population, and plants and animals.

Geography Text

The Caribbean archipelago, with over 7,000 islands in
its chain, is in the Caribbean Sea. Many islands are
independent nations. Some are territories of other
countries. For example, Puerto Rico and the US Virgin
Islands (St. Thomas, St. John, and St. Croix) are
territories of the United States. About 100 of the
islands are inhabited. The uninhabited islands are
usually small in size or made of coral reefs.

The people of the Caribbean are a mixture of
Indigenous, African, and European. The Indigenous
people settled in the Caribbean over 7,000 years ago. Flickr, CC BY 2.0.

o The Caribbean islands are often split into three
‘. 'fp‘ ' distinct regions: The Bahamas (with more than 3,000
*k',‘ 3 islands), the Greater Antilles, and the Lesser Antilles.
¥ The Bahamas (red on the map) are the furthest north.

The Greater Antilles (in yellow) include the Caribbean
territories of the United States. The Lesser Antilles (in

n: green) make up the southern curve of the
* archipelago.
R
o ‘ L *
a3

: : : Most of the Greater and Lesser Antilles are very
Caribbean Island Groups. Image by Brianski . . . . .
via Wikimedia Cornmons is in the public mountainous, with tropical rainforests covering most
domain. of the land. Most of the islands experience a wet

season and a dry season. Annual rainfalls average 50

inches. The highest mountains get up to 200 inches! Many of the forests that once covered
the Caribbean have been cut down to build plantations for sugarcane, bananas, cacao, spices,
and citrus. The Caribbean also experiences tropical cyclones (hurricanes) from August to

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Lesson 2: Regions and Resources of Latin America (Part 1)

Investigating Histpry Student Handout

October. These hurricanes have become more frequent and damaging in recent years due to
warming sea temperatures and climate change.

Text source: Written by Primary Source. Adapted from:

National Geographic. "North America: Physical Geography." June 4, 2025.

National Geographic. "North America: Human Geography.' November 15, 2024.

Britannica. "Caribbean Sea summary."

Misachi, John. 2021. WorldAtlas. "Geography of the Caribbean." April 9.

WorldAtlas. "Caribbean Geography."

Source 1: Geography text (from above)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 2: Text source 2 (from the Geography of the Caribbean Student Slide Deck)

Geographical features (at least three):

Grade 6, Unit 4: The Americas

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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InveStlgatlng H|Stpry Student Handout

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 3: Video (from the Geography of the Caribbean Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 4: Maps (from the Geography of the Caribbean Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Grade 6, Unit 4: The Americas 3
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Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 4
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Student Handout

Investigating Histpry

Name: Date:

Geography of South America (Sentence Frames)

Directions: For each source, list at least three important geographical features of South
America. Then use evidence from those sources to explain how those features create
challenges and/or opportunities for the people of the region. Finally, identify the source as
primary or secondary.

Be sure to use the Geography of South America Student Slide Deck on your digital device for
Sources 2-4.

Note: Geographical features include land and water features, vegetation, climate zones,
resources, population, and plants and animals.

Geography Text

South America has three huge regions that are very different
from each other: one dominated by mountains, one by river
basins, and one by coastal plains. Within these three regions
the physical landscape can change quickly, from desert to
grasslands to highlands.

The Andes Mountains run up the western part of South
America. They are the world’s longest mountain range and are
home to many groups of people and animals. Sometimes
called a “wall of mountains,” the Andes present a challenge for
farmers. Here they have to farm vertically (uphill) instead of on
flat land. The Andes are also challenging for movement and
communication. People use pack animals (llamas, alpacas, and
other camelids) to move from place to place. To the south, the
Andes consist of glaciers and snow-capped peaks. The most southern tip of South America is
called Cape Horn and is generally cold all year long.

in. Imge DV| Torres
Costales via Wikimedia
Commons, CC BY-SA 3.0.

South America is also home to the Amazon rainforest, the
Earth’s largest rainforest. It is often called the “lungs of the
world” due to the high density of trees and plant life that slow
down global warming. The rainforest surrounds the Amazon
River, which creates the largest river basin in the world. The
two other major rivers in South America are the Orinoco, which
flows through Venezuela and Colombia, and the Parana River,
which flows through Brazil, Bolivia, Paraguay, and Argentina.

Image courtesy of NASA.

Grade 6, Unit 4: The Americas 1
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South America’s large areas of rich farmland are watered by rivers. They are used mostly for
livestock and growing nuts, fruits, vegetables, and grains. Argentina and Brazil are examples
of countries that export food around the world.

Text source: Written by Primary Source. Adapted from:
e National Geographic. "North America: Physical Geography." June 4, 2025.

e National Geographic. "North America: Human Geography." November 15, 2024.

® | ockhart, James and Roger Kittleson. "Latin America: Ethnic diversity and its results." June 23, 2025.

® Ramos, April, Marissa Del Toro, and Emma Turner-Trujillo. 2017. "An Overview of Latino and Latin American
Identity." September 13.

Sentence Frames: | __ creates a _ (challenge/opportunity)_ because ___.

___makes it _ (easier/harder)_ for people to ___.

___ affects the people by __.
river rainforest cold dry
humid mountain coastal plains glaciers
desert grassland crops food
exports llamas farming transportation
communication climate resources

Source 1: Geography text (from above)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 2
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Source 2: Video (from the Geography of South America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 3: Physical map (from the Geography of South America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 3
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Source 4: Climate map (from the Geography of South America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 4
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Geography of Central America (Sentence Frames)

Directions: For each source, list at least three important geographical features of Central
America. Then use evidence from those sources to explain how those features create
challenges and/or opportunities for the people of the region. Finally, identify the source as
primary or secondary.

Be sure to use the Geography of Central America Student Slide Deck on your digital device for
Sources 2-4.

Note: Geographical features include land and water features, vegetation, climate zones,
resources, population, and plants and animals.

Geography Text

The countries of Central America are Mexico (sometimes considered
North America), Nicaragua, Honduras, Guatemala, El Salvador, Costa
Rica, Panama, and Belize. Their climates consist of tropical lowlands and
cooler highlands.

~.#= Central America is home to the Sierra Madre
Scarlet macaw. |mae mountains. These run from the southwestern
by Travis Isaacs via United States to Honduras. They are thought
Wikimedia Commons,  tg pe an extension of the Andes Mountain
cCBY20. range. Central America's many volcanoes
cause frequent eruptions and earthquakes. The strong sun, rich
volcanic soil, and abundant water make this an important region for
farming. Crops grown throughout Central America include oranges,
coffee, sugarcane, avocados, and agave.

Agave fields in Mexico.
Image by gufm via
Wikimedia Commons, CC
BY 2.0.

The Gulf of Mexico is the water on the eastern border of Mexico. The
land on the south side is the Yucatan Peninsula. The sea
temperatures and currents in the Gulf of Mexico are typically very
warm. They form clouds over the gulf and create hurricanes. As the
climate changes, the sea is getting warmer. This is leading to more
intense hurricanes in Central America and the Caribbean. The Gulf
of Mexico is rich in fish and shellfish.

Gulf of Mxi. Image
courtesy of NASA.

Grade 6, Unit 4: The Americas 1
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Student Handout

The Panama Canal is a human-made waterway. It
connects the Atlantic Ocean and the Pacific Ocean. It was
completed in 1914. It runs through the middle of the
Isthmus of Panama. (An isthmus is a thin strip of land
connecting two larger land masses.) The canal allows large
ships and barges to pass between the two oceans instead
of going around the southern tip of South America. This
makes travel and trade easier.

Text source: Written by Primary Source. Adapted from:

i L M -~ )
Colea - Gebnco ) [: OLOMBIA

NORTH PACIFIC OCEAN

5 B

Map of Panama. Image by Platonides
via Wikimedia Commons is in the
public domain.

e National Geographic. "North America: Physical Geography." June 4, 2025.

e National Geographic. "North America: Human Geography." November 15, 2024.

e Bushnell, David and Ralph Lee Woodward. "Central America." June 30, 2025.

e Minster, Christopher. "The Countries of Central America." April 7, 2018.

___affects the people by __.

Sentence Frames: | __ creates a _ (challenge/opportunity)_ because ___.

___makes it _ (easier/harder)_ for people to __.

Word Bank

volcanoes earthquakes mountains farming
warm hurricanes tropical trade
tourism travel water crops
Panama Canal Gulf of Mexico

Source 1: Geography text (from above)

Geographical features (at least three):

Challenges and/or opportunities:

Grade 6, Unit 4: The Americas
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Is it a primary or secondary source?

Source 2: Video (from the Geography of Central America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 3: Volcano map (from the Geography of Central America Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 3
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Source 4: National Geographic map (from the Geography of Central America Student
Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 4
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Name: Date:

Geography of the Caribbean (Sentence Frames)

Directions: For each source, list at least three important geographical features of the
Caribbean. Then use evidence from those sources to explain how those features create
challenges and/or opportunities for the people of the region. Finally, identify the source as
primary or secondary.

Be sure to use the Geography of the Caribbean Student Slide Deck on your digital device for
Sources 2-4.

Note: Geographical features include land and water features, vegetation, climate zones,
resources, population, and plants and animals.

Geography Text

The Caribbean archipelago, with over 7,000 islands in
its chain, is in the Caribbean Sea. Many islands are
independent nations. Some are territories of other
countries. For example, Puerto Rico and the US Virgin
Islands (St. Thomas, St. John, and St. Croix) are
territories of the United States. About 100 of the
islands are inhabited. The uninhabited islands are
usually small in size or made of coral reefs.

The people of the Caribbean are a mixture of S ;.@, A o
Indigenous, African, and European. The Indigenous Green sea turtle. Image by James St. John via
people settled in the Caribbean over 7,000 years ago. Flickr, CC BY 2.0.

o The Caribbean islands are often split into three
‘; 'fp‘ ' distinct regions: The Bahamas (with more than 3,000
*k',‘ 3 islands), the Greater Antilles, and the Lesser Antilles.
¥ The Bahamas (red on the map) are the furthest north.

The Greater Antilles (in yellow) include the Caribbean
territories of the United States. The Lesser Antilles (in

1: green) make up the southern curve of the
* archipelago.
R
o ‘ L *
a3

: : : Most of the Greater and Lesser Antilles are very
Caribbean Island Groups. Image by Brianski . . . . .
via Wikimedia Cornmons is in the public mountainous, with tropical rainforests covering most
domain. of the land. Most of the islands experience a wet

season and a dry season. Annual rainfalls average 50

inches. The highest mountains get up to 200 inches! Many of the forests that once covered
the Caribbean have been cut down to build plantations for sugarcane, bananas, cacao, spices,
and citrus. The Caribbean also experiences tropical cyclones (hurricanes) from August to

Grade 6, Unit 4: The Americas 1
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October. These hurricanes have become more frequent and damaging in recent years due to
warming sea temperatures and climate change.

Text source: Written by Primary Source. Adapted from:
e National Geographic. "North America: Physical Geography." June 4, 2025.

e National Geographic. "North America: Human Geography." November 15, 2024.

® Britannica. "Caribbean Sea summary."

e Misachi, John. 2021. WorldAtlas. "Geography of the Caribbean." April 9.

e \WorldAtlas. "Caribbean Geography."

Sentence Frames: | __ creates a _ (challenge/opportunity)_ because ___.

___makes it _ (easier/harder)_ for people to ___.

___ affects the people by __.
islands archipelago Caribbean Sea territory
rainforest tropical hurricane climate change
plantation sugarcane bananas crops
trade tourism population

Source 1: Geography text (from above)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 2
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Source 2: Text source 2 (from the Geography of the Caribbean Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Source 3: Video (from the Geography of the Caribbean Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 3

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 2: Regions and Resources of Latin America (Part 1)
InveStlgatmg H|Stpry Student Handout

Source 4: Maps (from the Geography of the Caribbean Student Slide Deck)

Geographical features (at least three):

Challenges and/or opportunities:

Is it a primary or secondary source?

Grade 6, Unit 4: The Americas 4
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Name: Date:

4
\= Lesson 3 Exit Ticket

-

Directions: Choose one geographical feature or natural resource from a region you did
not originally study.

In two to three complete sentences, explain: Does this feature or resource create a challenge
or an opportunity for people living in that region? Why?

Grade 6, Unit 4: The Americas 1
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Investigating Histpry Exit Ticket

Name: Date:

&

\f-

Lesson 3 Exit Ticket (Sentence Starters)

Directions: Choose one geographical feature or natural resource from a region you did not
study in your expert group today. In two to three complete sentences, explain: Does this
feature or resource create a challenge or an opportunity for people living in that region?
Why?

You can use the sentence starters and word bank to help you.

Sentence One important feature/resource in Latin America is __.
Starters:

It is a (challenge/opportunity) because .

Word Bank

mountains rivers farming
hot dry water
travel trade soil

Grade 6, Unit 4: The Americas
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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Name: Date:

Sustainable Development Goal 11

Directions: Look closely at the image below. The United Nations created this visual to show
what a sustainable city might look like. As you examine the features in the image, consider
the following questions:

e What values (like fairness, safety, or care for the environment) are shown in this city?
e What opportunities does this city offer to the people who live there?

¢ What challenges might cities face when trying to include these features?

Think about this guiding question: Why would the United Nations want cities to have these
features?

Grade 6, Unit 4: The Americas 1
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A GoAL 11 SUSTAINABLE CITIES
G'\ AND COMMUNITIES

BY: MARGREET DE HEER

WE MUST ENSURE THAT CITIES AND
COMMUNITIES ARE INCLUSIVE, SAFE,

RESILIENT AND SUSTAINABLE!

EVERYONE MUST HAVE ACCESS
TO QUALITY, SATE HOUSING
AND BASIC SERVICES...

WE MUST ENGAGE EVERYONE
IN PLANNING FOR IMPROVEMENT AND PROTECTION OF THE

OF THEIR CITIES.

| WE MUST PROVIDE SA 5

| THAT IS NOT HARMFUL
| TO THE ENVIRONMENT.

| ORGANIZED TRANSPORTATION

...WITH MONITORING OF WASTE
MANAGEMENT AND AIR QUALITY.

WE WILL PROMOTE APPRECIATION

ENVIRONMENT AND CULTURE.

RESILIENT TO DISASTER
AND ADAPTABLE
TO CLIMATE CHANGE.

Goal 11: Sustainable Cities and Communities. Image by Margreet de Heer via United Nations is

used with permission.

Grade 6, Unit 4: The Americas
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Name: Date:

Latin America’s La rgest Cities

Large cities are on the rise. Throughout history, people have moved to urban areas (cities) for
better opportunities. Nations benefit from cities with large populations. Large cities have
more jobs, more cultural opportunities, and more activity. But where there are more people,
there is also a struggle to make sure every inhabitant has the resources they need. In Latin
America, many large cities are growing fast. Some are so large that they are megacities. A
megacity is a very large city, typically with a population of more than 10 million people. These
cities need ways to grow sustainably (using resources wisely so they are available in the
future), responsibly, and inclusively (considering all people, of all types, when making
decisions or actions).

Directions: Read on to learn more about Latin America’'s megacities. As you read, highlight
the following:

e One or more challenges or problems each city is having in making it livable for
everyone

e One or more opportunities that each city has taken advantage of
¢ One or more values that are shown through the city’s actions

Grade 6, Unit 4: The Americas 1
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Mexico City, Mexico

Mexico City at Night. Image by Nunavut via flickr, CC BY-NC 2.0.

The Numbers: Mexico City is the second most populated city in the Americas and the largest
in North America. Twenty-three million people live in 300 different neighborhoods.

The History: Mexico City was built on land once home to many small indigenous groups that
eventually made the Aztec Empire (starting in the 13th century). They built their city on a

lagoon, dumping sand and soil to create a large artificial island. Even now, parts of Mexico City
are sinking 15 to 20 inches annually!

On the Rise: Mexico City grew fast, especially after it gained its independence from Spain in
1821. People from all over Mexico and Mesoamerica came to Mexico City looking for jobs and
opportunities. Mexico City supports Mexico's economy with its many businesses and
industries. It has a 142-mile-long metro system that transports 1.7 million people daily. Mexico
City is also known for its arts and culture, with many museums and orchestras.

Challenges and Innovation: Education is important and supported in Mexico. Public
universities are free for all citizens. This helps to make a strong economy in Mexico City.
However, due to the quick rise in population, Mexico City struggles to provide services for all
residents. There are water shortages, heavy traffic, and high pollution rates. To reduce
pollution, Mexico City created the Hoy No Circula program that restricts driving on certain
days based on license plate numbers. There is also a great need for low-cost housing close to
transportation as people continue to migrate to the city.

Grade 6, Unit 4: The Americas 2
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Rio de Janeiro, Brazil

A §

Copacabana, Rio de Janeiro. Imae by Gabriel Heusi via Wikimedia
Commons, CC BY 3.0.

The Numbers: Rio de Janeiro was once the capital of Brazil. It is now its second-largest city,
with a population of 13.5 million people.

The History: Rio de Janeiro was originally home to the Guarani, Kaiowd, and Puri people. In
1502, Portuguese rulers settled on the land and named it “River of January” (Rio de Janeiro, in
Portuguese). They grew sugarcane on the land around the city. The Portuguese also
discovered gold and diamonds, making the city very wealthy. The people who worked in the
mines and the sugarcane fields were enslaved people from Africa.

On the Rise: In 1889, Brazil became independent from the Portuguese. Rio de Janeiro
became a successful cultural and banking center. By 1960, it had some of the world’'s most
impressive skyscrapers, railroads, bridges, and highways.

Challenges and Innovation: The city grew and grew. But it didn't have many safety rules,
making life difficult for its less-wealthy residents. Rio is home to over 1,000 favelas (slums),
places with unhealthy living conditions. The homes are often made of scraps, and there is not
enough access to running water, sewage systems, and electricity. Favela residents are
resilient and innovative. Many are working with the government and educational
organizations to make the schools more inclusive and successful for their children. Currently,
fewer people are moving to Rio de Janeiro. This makes it easier for the city to improve some of
the broken streets, parks, and conditions in overpopulated areas.

Grade 6, Unit 4: The Americas 3
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Lima, Peru

s oaF Akl
L

Miraflores Skyline, L.irha, Peru. Iage by Mira4espina78y via Wikimedia Commons, CC BY-
SA 3.0.

The Numbers: Lima is the third most populated city in the Spanish-speaking world, with 10
million inhabitants.

The History: Lima was originally home to the Wari people. Later it was part of the Inca
Empire. When Spanish conquerors came, they found silver mines in the region. The Spanish
made Lima the capital of Spanish South America. When Peru gained its independence from
Spain in 1821, Lima became its capital.

On the Rise: In the 1900s, Lima’s neighborhoods grew quickly. There were neighborhoods
with artists, writers, and designers. Lima also experienced a rise in the economy, with many
new businesses. Health care spread, and people’s health improved. Health care is free for all in
the nation of Peru. But city leaders are working to be sure all people can get the medical
services they need.

Challenges and Innovation: In the 1990s, Lima was under the control of a violent dictator.
Lima’s citizens lived in fear until his arrest in 2001. Since then, Lima has blossomed. Lima has
one of the best systems in the world for deciding how to spend public money. The voters get
to choose the most important projects for their neighborhoods. They vote using widely
available computers. One of Lima’s major challenges is air pollution from vehicles—it
currently has the worst air quality in Latin America. Another is the disposal of solid waste, with
garbage piling up on roads and in riverbeds.

Grade 6, Unit 4: The Americas 4
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InveStlgatmg HIStpl’y Student Handout

Bogota, Colombia

Bogot Columbi.age by Alejoturola via ibay is used with
permission.

The Numbers: Bogota is home to nine million people and is located in central Colombia.

The History: Bogota is the original home of the Muisca people. They chose this land for its
fertile soil and high ground. It was conquered by the Spanish in 1538, who named it Santa Fe
de Bogota. Colombia gained its independence in 1810 and changed its name to Bogota.

On the Rise: In the 1800s, railroads came to Bogota. This helped connect the city to
Colombia’s ports on the ocean. These changes led to an expansion in population that didn’t
stop for another 100 years! The city is still expanding and becoming more and more popular
to live in and visit.

Challenges and Innovation: Bogota has had political problems. A popular political leader
was murdered in 1948. A lot of fighting and destruction followed. It took many years to find
stability and justice. Crime and bad air pollution made it an unhealthy place to live. Eventually
the people elected leaders who promoted well-being and safety. They decided the city had to
be less car-dependent and more organized for human needs. Now Bogota is a model around
the world for greener cities. Bogota has challenges to solve, however, including a large
number of people fleeing the countryside due to conflicts and violence.

Text sources: Written by Primary Source. Adapted from:
e Dominguez, Luis F. 2012. "The Impressive Rise of Latin America’s 6 Largest Cities." Homeschool Spanish
Academy. November 14.

e |berdrola. "What is a 'megacity."

e Native Land Digital

Grade 6, Unit 4: The Americas 5
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. . . Lesson 4: Meeting Urban Challenges in Latin America
InveStlgatmg H|Stpry Student Handout

Name: Date:

Latin America’s Largest Cities (Chunked Text)

Large cities are on the rise. Throughout history, people have moved to urban areas (cities) for
better opportunities.

Nations benefit from cities with large populations. Large cities have more jobs, more cultural
opportunities, and more activity. But where there are more people, there is also a struggle to
make sure every inhabitant has the resources they need. In Latin America, many large cities

are growing fast.

Some are so large that they are megacities. A megacity is a very large city, typically with a
population of more than 10 million people. These cities need ways to grow sustainably (using
resources wisely so they are available in the future), responsibly, and inclusively (considering
all people, of all types, when making decisions or actions).

Directions: Read on to learn more about Latin America’s megacities. As you read, highlight
the following:

e One or more challenges or problems each city is having in making it livable for
everyone

e One or more opportunities that each city has taken advantage of
e One or more values that are shown through the city’s actions

Grade 6, Unit 4: The Americas 1
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Mexico City, Mexico

Mexico City at Night. Image by Nunavut via flickr, CC BY-NC 2.0.

The Numbers: Mexico City is the second most populated city in the Americas and the largest
in North America. Twenty-three million people live in 300 different neighborhoods.

The History: Mexico City was built on land once home to many small Indigenous groups that
eventually made the Aztec Empire (starting in the 13th century).

They built their city on a lagoon, dumping sand and soil to create a large artificial island. Even
now, parts of Mexico City are sinking 15 to 20 inches annually!

On the Rise: Mexico City grew fast, especially after it gained its independence from Spain in
1821. People from all over Mexico and Mesoamerica came to Mexico City looking for jobs and
opportunities.

Mexico City supports Mexico's economy with its many businesses and industries. It has a 142-
mile-long metro system that transports 1.7 million people daily. Mexico City is also known for
its arts and culture, with many museums and orchestras.

Challenges and Innovation: Education is important and supported in Mexico. Public
universities are free for all citizens. This helps to make a strong economy in Mexico City.

However, due to the quick rise in population, Mexico City struggles to provide services for all
residents. There are water shortages, heavy traffic, and high pollution rates.

Grade 6, Unit 4: The Americas 2
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To reduce pollution, Mexico City created the Hoy No Circula program that restricts driving on
certain days based on license plate numbers. There is also a great need for low-cost housing
close to transportation as people continue to migrate to the city.

Grade 6, Unit 4: The Americas 3
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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InveStlgatmg HIStpl’y Student Handout

Rio de Janeiro, Brazil

Copacabana, Rio de Janeiro. Imae by Gabriel Heusi via Wikimedia
Commons, CC BY 3.0.

The Numbers: Rio de Janeiro was once the capital of Brazil. It is now its second-largest city,
with a population of 13.5 million people.

The History: Rio de Janeiro was originally home to the Tekoha and Puri people. In 1502,
Portuguese rulers settled on the land and named it “River of January” (Rio de Janeiro, in
Portuguese).

They grew sugarcane on the land around the city. The Portuguese also discovered gold and
diamonds, making the city very wealthy. The people who worked in the mines and the
sugarcane fields were enslaved people from Africa.

On the Rise: In 1889, Brazil became independent from the Portuguese. Rio de Janeiro
became a successful cultural and banking center. By 1960, it had some of the world’'s most
impressive skyscrapers, railroads, bridges, and highways.

Challenges and Innovation: The city grew and grew. But it didn't have many safety rules,
making life difficult for its less-wealthy residents. Rio is home to over 1,000 favelas (slums),
places with unhealthy living conditions. The homes are often made of scraps, and there is not
enough access to running water, sewage systems, and electricity.

Favela residents are resilient and innovative. Many are working with the government and
educational organizations to make the schools more inclusive and successful for their
children.

Currently, fewer people are moving to Rio de Janeiro. This makes it easier for the city to
improve some of the broken streets, parks, and conditions in overpopulated areas.

Grade 6, Unit 4: The Americas 4

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 4: Meeting Urban Challenges in Latin America
InveStlgatmg H|Stpry Student Handout

Lima, Peru

s oaF Akl
L

Miraflores Skyline, L.irha, Peru. Iage by Mira4espina78y via Wikimedia Commons, CC BY-
SA 3.0.

The Numbers: Lima is the third most populated city in the Spanish-speaking world, with 10
million inhabitants.

The History: Lima was originally home to the Wari people. Later it was part of the Inca
Empire. When Spanish conquerors came they found silver mines in the region. The Spanish

made Lima the capital of Spanish South America. When Peru gained its independence from
Spain in 1821, Lima became its capital.

On the Rise: In the 1900s, Lima’s neighborhoods grew quickly. There were neighborhoods
with artists, writers, and designers. Lima also experienced a rise in the economy, with many
new businesses.

Health care spread, and people’s health improved. Health care is free for all in the nation of
Peru. But city leaders are working to be sure all people can get the medical services they
need.

Challenges and Innovation: In the 1990s, Lima was under the control of a violent dictator.
Lima’s citizens lived in fear until his arrest in 2001. Since then, Lima has blossomed.

Lima has one of the best systems in the world for deciding how to spend public money. The
voters get to choose the most important projects for their neighborhoods. They vote using
widely available computers.

One of Lima’s major challenges is air pollution from vehicles—it currently has the worst air
quality in Latin America. Another is the disposal of solid waste, with garbage piling up on
roads and in riverbeds.

Grade 6, Unit 4: The Americas 5
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Bogota, Colombia

Bogot Columbi.age by Alejoturola via ibay is used with
permission.

The Numbers: Bogota is home to nine million people and is located in central Colombia.

The History: Bogota is the original home of the Muisca people. They chose this land for its
fertile soil and high ground. It was conquered by the Spanish in 1538, who named it Santa Fe
de Bogota. Colombia gained its independence in 1810 and changed its name to Bogota.

On the Rise: In the 1800s, railroads came to Bogota. This helped connect the city to
Colombia’s ports on the ocean.

These changes led to an expansion in population that didn't stop for another 100 years! The
city is still expanding and becoming more and more popular to live in and visit.

Challenges and Innovation: Bogota has had political problems. A popular political leader
was murdered in 1948. A lot of fighting and destruction followed. It took many years to find
stability and justice. Crime and bad air pollution made it an unhealthy place to live.

Eventually the people elected leaders who promoted well-being and safety. They decided the
city had to be less car-dependent and more organized for human needs. Now Bogota is a
model around the world for greener cities. Bogota has challenges to solve, however, including
a large number of people fleeing the countryside due to conflicts and violence.

Text sources: Written by Primary Source. Adapted from:

® Dominguez, Luis F. 2012. "The Impressive Rise of Latin America’s 6 Largest Cities." Homeschool Spanish
Academy. November 14.

e |berdrola. "What is a 'megacity."

e Native Land Digital

Grade 6, Unit 4: The Americas 6
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InveStlgatmg H|Stpry Student Handout

Name: Date:

Cluster 1 Formative Assessment Task

Part 1: Identifying Locations on a Map

Directions: Label the following regions of Latin America on the map below: South America,
Central America, and the Caribbean.

T

Blank map of North and South America. Image by
Milenioscuro via Wikimedia Commons, CC BY-SA 3.0.
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. . . Lesson 5: Formative Assessment
InveSt'gat'ng H'Stpry Student Handout

Respond to the following analysis question:

1. How do the land, climate, and natural resources in different parts of Latin America help
explain where most people live and how they earn a living? Give one general example
using the map below.

e

South America, physical-political world map. Image by Defense Mapbing
Agency via Wikimedia Commons is in the public domain.

Grade 6, Unit 4: The Americas 2
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InveStlgatmg H|Stpry Student Handout

Part 2: Making a Claim Using Evidence

Directions: Look back at the materials from the cluster.

1. Of all the materials you referenced, which primary or secondary source was most useful
in helping you understand geography's challenges and opportunities in the Americas?

2. Is this resource a primary or secondary source? How do you know?

Directions: Answer the Cluster 1 Supporting Question: What challenges and opportunities
does geography pose in different regions of the Americas? Create a clear claim about this
guestion, and use evidence from any primary or secondary source you studied in this cluster
to support your claim.

Your claim statement:

What specific information or evidence from a cluster resource (quote, description, etc.)
supports your claim?

Grade 6, Unit 4: The Americas 3
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What specific challenges and opportunities are addressed in this source and connect to your
claim?

Grade 6, Unit 4: The Americas 4
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InveStlgatmg H|Stpry Student Handout

Name: Date:

Optional Discussion Prep

Directions: Read the main question for our discussion below, and complete the set of notes.
Refer to your Latin America’s Largest Cities handout from the previous lesson to help you.

Focus question: In your opinion, which of the four megacities (Mexico City, Rio de Janeiro,
Lima, or Bogota) has made the strongest progress in becoming an inclusive, safe, and
sustainable place for all people?

Your answer:

This city has made strong progress by:

Imagine you are a city leader (like a mayor, for example), and you are preparing to explain why
your city is making progress and how it could continue to improve.

e Use the notes below to organize your ideas in preparation for the debate.

e Be sure to include at least one connection to your city’'s geography or natural resources
(such as mountains, rivers, forests, or air quality).

Challenge:

What is a major problem that makes it hard for the city to be livable for everyone? Include a
connection to geography or natural resources if it fits.

Grade 6, Unit 4: The Americas 1
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Adaptation:

How has the city responded to this challenge? How does this help make it safer, more
inclusive, or better for the environment?

New ideas and improvements:

If you were a city leader, what change would you try next? How could it help people and
protect nature?

Grade 6, Unit 4: The Americas 2
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Name: Date:

Cluster 1 Formative Assessment Task (Sentence Frames)

Part 1: Identifying Locations on a Map

Directions: Label the following regions of Latin America on the map below: South America,
Central America, and the Caribbean.

Blank map of North and South America. Image by
Milenioscuro via Wikimedia Commons, CC BY-SA 3.0.

Grade 6, Unit 4: The Americas 1
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InveSt'gat'ng H'Stpry Student Handout

Respond to the following analysis question:

1. How do the land, climate, and natural resources in different parts of Latin America help
explain where most people live and how they earn a living? Give one general example
using the map below.

Sentence Frames:
e Most people live near __ because the land is __ and the climate is __.

e People earn a living by ___ because this region has __.

e Forexample, in __, people ___ because of the land and resources.

THE WORLD

=
South America, physical-political world map. Image by Defense

Mapping Agency via Wikimedia Commons is in the public domain.

Grade 6, Unit 4: The Americas 2
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Part 2: Making a Claim Using Evidence

Directions: Look back at the materials from the cluster.

1. Of all the materials you referenced, which primary or secondary source was most useful
in helping you understand geography’'s challenges and opportunities in the Americas?

The source that helped me the most was __.

2. Is this resource a primary or secondary source? How do you know?

This resource is a __ (primary/secondary)__ source because ___.

Directions: Answer the Cluster 1 Supporting Question: What challenges and opportunities
does geography pose in different regions of the Americas? Create a clear claim about this
guestion, and use evidence from any primary or secondary source you studied in this cluster
to support your claim.

Your claim statement:

Geography poses challenges through ___ and opportunities through __.

Grade 6, Unit 4: The Americas 3
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What specific information or evidence from a cluster resource (quote, description, etc.)
supports this claim?

One example that supports my claim is __, and this shows that __.

What specific challenges and opportunities are addressed in this source and connect to your
claim?

One challenge mentioned in the source is __. One opportunity is__. These connect to my
claim because __.

Grade 6, Unit 4: The Americas 4
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Name: Date:

Optional Discussion Prep (Sentence Frames)

Directions: Read the main question for our discussion below, and complete the set of notes.
Refer to your Latin America’s Largest Cities handout from the previous lesson to help you.

Focus question: In your opinion, which of the four megacities (Mexico City, Rio de Janeiro,
Lima, or Bogota) has made the strongest progress in becoming an inclusive, safe, and
sustainable place for all people?

Your answer:

This city has made strong progress by:

Imagine you are a city leader (like a mayor, for example), and you are preparing to explain why
your city is making progress and how it could continue to improve.

e Use the notes below to organize your ideas in preparation for the debate.

e Be sure to include at least one connection to your city’'s geography or natural resources
(such as mountains, rivers, forests, or air quality).

Challenge:

What is a major problem that makes it hard for the city to be livable for everyone? Include a
connection to geography or natural resources if it fits.

One big problem in __is__. This is a challenge because __. It is connected to __.

Grade 6, Unit 4: The Americas 1
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Adaptation:

How has the city responded to this challenge? How does this help make it safer, more
inclusive, or better for the environment?

The city has tried to fix __ by ___. This helps the city because __. The change makes the city
more __.

New ideas and improvements:

If you were a city leader, what change would you try next? How could it help people and
protect nature?

If  were a city leader, | would try to ___. This would help because __. It would also protect __.

Grade 6, Unit 4: The Americas 2
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Cluster 2: The Americas’ Earliest Complex Societies

Investigating Histpry Inquiry Chart

Name: Date:

Unit 4, Cluster 2 Inquiry Chart

Unit EQ How do the spaces and places people build represent their values?

Cluster SQ | How did early complex societies in the Americas solve problems using natural resources?

What
questions
will we ask?

What did we do? What did we learn that helps us answer our question(s)?

Lesson 6:

We discussed how the Caral-Supe used
natural resources to solve problems and
compared their innovations to other
ancient civilizations.

Lesson 7:

We determined the credibility and
intentionality behind different sources
on the Olmec.

Lesson 8:

We explained how the Olmec used
rubber to improve their daily lives and
reflected on the impact of innovations
throughout ancient history.

Grade 6, Unit 4: The Americas 1
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Lesson 6: Uncovering Caral-Supe’s Ancient Legacy
Student Handout

Investigating Histpry

Name: Date:

Comparing Diets of Three Ancient Societies

Directions: Featured below are typical “dinner menus” from three societies of the ancient
world on three different continents (Asia, Africa, and South America).

e With a partner, discuss what you notice about the three lists, focusing on similarities

and differences.
e Then work together to answer the questions below the menus.

Ancient Andes

Ancient Mesopotamia

Ancient Ethiopia

(Asia) (Africa) (South America)
e Barley (in breads and Barley (in breads and Quinoa (in breads
stews) stews) and stews)
e Wheat Wheat Potatoes
e Chickpeas Chickpeas Maize (corn)
e Lentils Lentils Chili peppers
e Honey Honey Llama jerky
e Onions Ensete (Ethiopian
e Sometimes meat and banana)
milk from sheep ¢ Sometimes meat and
milk from cows
1. What could explain the similarities among the menus?
2. What could explain the differences among the menus?
Grade 6, Unit 4: The Americas 1
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Text sources:
e Brothwell, Don and Patricia Brothwell. 1998. Food in Antiquity: A Survey of the Diet of Early People. Johns
Hopkins Press.

e "Ancient Mesopotamian foods" (FoodTimeline library)

e Burger, Richard and Nikolaas Van Der Merwe. 1990. “Maize and the Origin of Highland Chavin Civilization:
An Isotopic Perspective." American Anthropologist. March, pp. 85-95.

e Anwar, Yasmin. 2021. “The superfoods that fueled ancient Andeans through 2,500 years of turmoil.”
PhysOrg. November 30.

e '"Feasting with the Ancients: Ethiopian Food" (Ethiopian Food)

e McCann,James C. 20009. Stirring the Pot: A History of African Cuisine. Ohio University Press.

Grade 6, Unit 4: The Americas 2
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Name: Date:

Old Society, New Discoveries

Directions: Read the article and underline sentences that provide evidence of the Caral-Supe
people solving problems and improving their lives.

¢ Underline with one color any sentences that show inhabitants of Caral-Supe
organizing_people to solve a problem.

e Underline with a second color any sentences that show people of Caral-Supe using_a
natural resource to improve or enhance daily life.

¢ |fyou find both in the same sentence, underline that sentence in both colors.

Dr. Ruth Shady Solis was puzzled.

It was the early 1990s. Ruth Shady was a
young archaeologist who was working
on a site in Peru, the country where she
was born. The site, Caral-Supe, had
many pyramids and other massive
stone structures. The largest pyramid
was 100 feet tall and as wide as four
football fields. Building these was a
huge accomplishment for an ancient
society.

Caral-Supe archaeological site. Image by AlisonRuthHughes '

At other archaeological sites in Peru, atdiot !
via Wikimedia Commons, CC BY-SA 4.0.

pieces of broken pottery covered the
ground. But as much as they searched, Shady and her crew of researchers could not find
broken pottery anywhere. Did the people of this society fail to fire pottery at a time when all of
their neighbors could do so?

Shady did not think this was possible. She had a different theory. But she had to prove it.

IN 1999, she and her research team finally found an object they could send for carbon
dating. It was an ancient bag woven from plants and found inside a pyramid, where it was
used to haul building stones. When the report came back, it proved her theory that this site
was even older than the invention of pottery on the continent. Science proved that Caral-
Supe was 10 centuries older than anyone had ever thought. She had identified the oldest
known civilization in the Americas.

Shady and her team had other big puzzles to solve about Caral-Supe.

Grade 6, Unit 4: The Americas 1
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Investigating Histpry

The people of this society practiced farming using irrigation from a nearby river. But they did
not grow any cereal grains. Without a cereal grain, how did they feed their large population?
And why did they farm so much cotton instead? One answer came from the numerous
ancient fish bones found at Caral-Supe. Shady discovered that the inland people of Caral-
Supe made large cotton fishing nets for the people of the coast. In return, the people of the
coast supplied the city with fish. Shady had shown that these people developed a cooperative
way of life that helped both communities to thrive and live in peace.

Ruth Shady and other archaeologists still work at Caral-Supe today. They keep finding new
surprises. Long ago, people noticed there was almost no art or decoration on the giant
structures. But a research team recently found dozens of flutes made from pelican bones
inside one of the buildings. (Pelicans are a type of large water bird.) These ancient flutes are
evidence that this society enjoyed music.

There are no signs of a written language
at Caral-Supe.But researchers did
uncover an artifact they think is a quipu:
a cluster of strings tied with knots.
Quipus were used by much later South
American societies to communicate and
keep records. Ruth Shady believes that
the ancient people of Caral-Supe
invented this system for preserving
knowledge, but not all archaeologists
agree with her.

An Inca quipu. Image by Claus Ableiter via Wikimedia

L. Commons, CC BY-SA 3.0.
As far as the missing pottery, researchers

eventually learned that the people of Caral-Supe used large dried pumpkins or gourds
instead of pottery to contain seeds and store food.

All of these discoveries have helped to reconstruct the daily life of a South American
civilization that is as old as ancient Egypt.

Text sources:
e “First City in the New World?,” Smithsonian Magazine, August 2002.

e “Norte Chico civilization,” The New World Encyclopedia.

e Hirst, K. Kris. 2019. “The Norte Chico Civilization of South America.” ThoughtCo. March 3.
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Directions: After reading, use this chart to organize your ideas. Under the correct heading,
write a summary of each sentence you underlined.

Organizing people to solve a problem Using a natural resource
to improve or enhance daily life
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Name: Date:

Comparing Diets of Three Ancient Societies (Sentence Starters)

Directions: Featured below are typical “dinner menus” from three societies of the ancient
world on three different continents (Asia, Africa, and South America).

e With a partner, discuss what you notice about the three lists, focusing on similarities
and differences.

e Then work together to answer the questions below the menus.

Ancient Mesopotamia Ancient Andes

Ancient Ethiopia

(Asia) (Africa) (South America)
e Barley (in breads and Barley (in breads and Quinoa (in breads
stews) stews) and stews)
e Wheat Wheat Potatoes
e Chickpeas Chickpeas Maize (corn)
e Lentils Lentils Chili peppers
e Honey Honey Llama jerky
e Onions Ensete (Ethiopian
e Sometimes meat and banana)
milk from sheep ¢ Sometimes meat and
milk from cows
1. What could explain the similarities among the menus?
One reason the menus are similar could be...
2. What could explain the differences among the menus?
One reason the menus are different could be...
Grade 6, Unit 4: The Americas 1
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Text sources:
e Brothwell, Don and Patricia Brothwell. 1998. Food in Antiquity: A Survey of the Diet of Early People. Johns
Hopkins Press.

e "Ancient Mesopotamian foods" (FoodTimeline library)

e Burger, Richard and Nikolaas Van Der Merwe. 1990. “Maize and the Origin of Highland Chavin Civilization:
An Isotopic Perspective." American Anthropologist. March, pp. 85-95.

e Anwar, Yasmin. 2021. “The superfoods that fueled ancient Andeans through 2,500 years of turmoil.”
PhysOrg. November 30.

e '"Feasting with the Ancients: Ethiopian Food" (Ethiopian Food)

e McCann,James C. 20009. Stirring the Pot: A History of African Cuisine. Ohio University Press.
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Name: Date:

Old Society, New Discoveries (Sentence Frames)

Directions: Read the article and underline sentences that provide evidence of the Caral-Supe
people solving problems and improving their lives.

¢ Underline with one color any sentences that show inhabitants of Caral-Supe
organizing_people to solve a problem.

e Underline with a second color any sentences that show people of Caral-Supe using_a
natural resource to improve or enhance daily life.

¢ |fyou find both in the same sentence, underline that sentence in both colors.

Dr. Ruth Shady Solis was puzzled.

It was the early 1990s. Ruth Shady was a
young archaeologist who was working
on a site in Peru, the country where she
was born. The site, Caral-Supe, had
many pyramids and other massive
stone structures. The largest pyramid
was 100 feet tall and as wide as four
football fields. Building these was a
huge accomplishment for an ancient
society.

Caral-Supe archaeological site. Image by AlisonRuthHughes '

At other archaeological sites in Peru, atdiot !
via Wikimedia Commons, CC BY-SA 4.0.

pieces of broken pottery covered the
ground. But as much as they searched, Shady and her crew of researchers could not find
broken pottery anywhere. Did the people of this society fail to fire pottery at a time when all of
their neighbors could do so?

Shady did not think this was possible. She had a different theory. But she had to prove it.

IN 1999, she and her research team finally found an object they could send for carbon
dating. It was an ancient bag woven from plants and found inside a pyramid, where it was
used to haul building stones. When the report came back, it proved her theory that this site
was even older than the invention of pottery on the continent. Science proved that Caral-
Supe was 10 centuries older than anyone had ever thought. She had identified the oldest
known civilization in the Americas.

Shady and her team had other big puzzles to solve about Caral-Supe.

Grade 6, Unit 4: The Americas 1
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The people of this society practiced farming using irrigation from a nearby river. But they did
not grow any cereal grains. Without a cereal grain, how did they feed their large population?
And why did they farm so much cotton instead? One answer came from the numerous
ancient fish bones found at Caral-Supe. Shady discovered that the inland people of Caral-
Supe made large cotton fishing nets for the people of the coast. In return, the people of the
coast supplied the city with fish. Shady had shown that these people developed a cooperative
way of life that helped both communities to thrive and live in peace.

Ruth Shady and other archaeologists still work at Caral-Supe today. They keep finding new
surprises. Long ago, people noticed there was almost no art or decoration on the giant
structures. But a research team recently found dozens of flutes made from pelican bones
inside one of the buildings. (Pelicans are a type of large water bird.) These ancient flutes are
evidence that this society enjoyed music.

There are no signs of a written language
at Caral-Supe.But researchers did
uncover an artifact they think is a quipu:
a cluster of strings tied with knots.
Quipus were used by much later South
American societies to communicate and
keep records. Ruth Shady believes that
the ancient people of Caral-Supe
invented this system for preserving
knowledge, but not all archaeologists
agree with her.

An Inca quipu. Image by Claus Ableiter via Wikimedia

L. Commons, CC BY-SA 3.0.
As far as the missing pottery, researchers

eventually learned that the people of Caral-Supe used large dried pumpkins or gourds
instead of pottery to contain seeds and store food.

All of these discoveries have helped to reconstruct the daily life of a South American
civilization that is as old as ancient Egypt.

Text sources:
e “First City in the New World?,” Smithsonian Magazine, August 2002.

e “Norte Chico civilization,” The New World Encyclopedia.

e Hirst, K. Kris. 2019. “The Norte Chico Civilization of South America.” ThoughtCo. March 3.
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Directions: After reading, use this chart to organize your ideas. Under the correct heading,
write a summary of each sentence you underlined. You can use the sentence frames below to
help you.

Sentence Frames:
e Theyused __to helpthem __.

e The people of Caral-Supe used __ as a natural resource to__.
e Theytraded ___ for___

Organizing people to solve a problem Using a natural resource
to improve or enhance daily life
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Organizing people to solve a problem Using a natural resource
to improve or enhance daily life
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Name: Date:

Olmec Background

Directions: As you hear about each topic from your peers, record your learnings under each
guestion below.

What religious beliefs did the Olmec people have? How does this connect to natural
resources?

How did the Olmec people pass along knowledge? How does this connect to natural
resources?

What did the Olmec people do for recreation? How does this connect to natural resources?

Grade 6, Unit 4: The Americas 1
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How did the Olmec people feed their community? How does this connect to natural
resources?

What skills and technologies were developed by the Olmec people? How does this connect
to natural resources?

What forms of art were created by the Olmec people? How does this connect to natural
resources?

Grade 6, Unit 4: The Americas 2
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Name: Date:

Olmec Innovation Research

Part 1: Understanding Sources

Directions: Engage in the Investigating Sources routine by answering questions for each
source based on what you observe and read. Then connect your findings with the Supporting
Question.

Source 1: Mesoamerican people perfected details of rubber processing more than 3,000 years
ago. (Phys.org)

Observe: Scan the article. Then answer the questions below.

1. Who made the source, and when?

Read: Closely read the text. Then answer the question below.

2. Does this source mostly present facts or opinions? Explain your reasoning.

Source 2: Ancient Agrarian Societies: The Olmec and Chavin (OER Project)
Observe: Scan the article. Then answer the questions below.

1. Who made the source?

Read: Closely read the text. Then answer the question below.

2. Does this source mostly present facts or opinions? Explain your reasoning.
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Source 3: Olmec (Britannica Online)
Observe: Scan the article. Then answer the questions below.

1. Who made the source?

Read: Closely read the text. Then answer the question below.

2. Does this source mostly present facts or opinions? Explain your reasoning.

Connect: Think about all three sources that you read, and answer the question below.

¢ Which source about the Olmec people is most useful and reliable to help us answer
the Cluster 2 Supporting Question? Explain your reasoning.

Cluster 2 Supporting Question: How did early complex societies in the Americas solve
problems using natural resources?

Grade 6, Unit 4: The Americas 2
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Part 2: Research

Directions: Using the Investigating Sources routine, observe and read each source again,
recording information to help answer the research question below.

¢ Research Question: What challenges did the Olmec face in daily life, and how did
rubber help them solve problems and create new opportunities?

Source 1: Mesoamerican people perfected details of rubber processing more than 3,000 years
ago. (Phys.org)

Observe Read
What document features are there? How did the Olmec use rubber?

(Type of document, photographs, maps) (Direct quote, summary in your own
words)

Grade 6, Unit 4: The Americas 3
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Source 2: Ancient Agrarian Societies: The Olmec and Chavin (OER Project)

Observe Read
What document features are there? How did the Olmec use rubber?

(Type of document, photographs, maps) (Direct quote, summary in your own
words)

Source 3: Olmec (Britannica Online)

Observe Read
What document features are there? How did the Olmec use rubber?

(Type of document, photographs, maps) (Direct quote, summary in your own
words)
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Part 3: Connect
Directions: Now that you've investigated all three sources, answer the question below.

How did the Olmec people’s use of rubber help them solve problems or create new
opportunities in their society?

Grade 6, Unit 4: The Americas 5
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Viewing Assignment Cards

.......................................................................................................................................

What religious beliefs did How did the Olmec people
the Olmec people have? | feed their commmunity?

EWhat skills and technologiesé
were developed by the
Olmec people?

How did the Olmec people
pass along knowledge?

What forms of art were
created by the Olmec
people?

What did the Olmec people
' do for recreation? ‘

.......................................................................................................................................
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Name: Date:

Olmec Innovation Research (Sentence Frames)

Part 1: Understanding Sources

Directions: Engage in the Investigating Sources routine by answering questions for each
source based on what you observe and read. Then connect your findings with the Supporting
Question.

Source 1: Mesoamerican people perfected details of rubber processing more than 3,000 years
ago. (Phys.org)

Observe: Scan the article. Then answer the questions below.

1. Who made the source, and when?

This source was made in _ (year)_by __.

Read: Closely read the text. Then answer the question below.

2. Does this source mostly present facts or opinions? Explain your reasoning.

This source mostly presents __(facts/opinions)__. | know this because .

Source 2: Ancient Agrarian Societies: The Olmec and Chavin (OER Project)
Observe: Scan the article. Then answer the questions below.

1. Who made the source?

This source was made by __.
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Read: Closely read the text. Then answer the question below.

2. Does this source mostly present facts or opinions? Explain your reasoning.

This source mostly presents __(facts/opinions)__. | know this because ___.

Source 3: Olmec (Britannica Online)
Observe: Scan the article. Then answer the questions below.

1. Who made the source?

This source was made by __.

Read: Closely read the text. Then answer the question below.

2. Does this source mostly present facts or opinions? Explain your reasoning.

This source mostly presents __(facts/opinions)__. | know this because ___.
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Connect: Think about all three sources that you read, and answer the question below.

¢ Which source about the Olmec people is most useful and reliable to help us answer
the Cluster 2 Supporting Question? Explain your reasoning.

Cluster 2 Supporting Question: How did early complex societies in the Americas solve
problems using natural resources?

___isareliable source to use to answer the Cluster 2 Supporting Question because ___.

Grade 6, Unit 4: The Americas 3
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 7: Nature and Innovation in Olmec Society
InveStlgatmg H|Stpry Student Handout

Part 2: Research

Directions: Using the Investigating Sources routine, observe and read each source again,
recording information to help answer the research question below.

¢ Research Question: What challenges did the Olmec face in daily life, and how did
rubber help them solve problems and create new opportunities?

Source 1: Mesoamerican people perfected details of rubber processing more than 3,000 years
ago. (Phys.org)

Observe Read
What document features are there? How did the Olmec use rubber?
(Type of document, photographs, maps) (Direct quote, summary in your own

words)

Some document features include...
The Olmec used rubber to...
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Source 2: Ancient Agrarian Societies: The Olmec and Chavin (OER Project)

Observe Read
What document features are there? How did the Olmec use rubber?
(Type of document, photographs, maps) (Direct quote, summary in your own

words)

Some document features include...
The Olmec used rubber to...

Source 3: Olmec (Britannica Online)

Observe Read
What document features are there? How did the Olmec use rubber?
(Type of document, photographs, maps) (Direct quote, summary in your own

words)

Some document features include...
The Olmec used rubber to...
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Part 3: Connect
Directions: Now that you've investigated all three sources, answer the question below.

How did the Olmec people’s use of rubber help them solve problems or create new
opportunities in their society?

Sentence Starters:
e The Olmec used rubber to...

e This solved the problem of...

e Rubber was important for their daily life because...
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Name: Date:

Cluster 2 Formative Assessment Task

Part 1: Identifying Relevant Sources

Directions: Look back at the sources you used during your research on the ancient complex
societies of Caral-Supe and the Olmec. Use these articles and handouts to help you respond
to the questions below.

Article: “Old Student Phys.org article: | OER Project Britannica Kids
Society, New handout: “Mesoamerican | article: “Ancient | article: “Olmec”
Discoveries” Comparing people Agrarian
Diets of Three perfected Societies: The
Ancient details of Olmec and
Societies rubber Chavin”
processing
more than
3,000 years
ago.”

1. What is one example from your research that shows how either the Caral-Supe or the
Olmec used natural resources in creative or useful ways? (Use a quote or describe key details
from a source.)

2. What source did you reference to answer the question above? (Write the title or author of
the source.)

3. Was this source a primary or secondary source? How do you know?
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4. Who created this source? What do you know about them? (Think about their background
or expertise.)

5. When and where was this source created? (Include the date and place if available.)

6. Who was the intended audience for this source? How can you tell?

7. Did the source mostly present facts or opinions? Give one example.

8. Do you think this is a credible (trustworthy) source? Why or why not?
(Use what you wrote above to explain your thinking.)
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Part 2: Making a Claim Using Evidence

Directions: Answer the following question as you reference your class notes. Use the space
below to:

e Make aclaim
e Support your claim with evidence

e Explain why it matters

How did ancient complex societies in the Americas use natural resources to solve problems or
meet their needs? Why were these innovations important?

Grade 6, Unit 4: The Americas 3
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Name: Date:

Cluster 2 Formative Assessment Task (Sentence Frames)

Part 1: Identifying Relevant Sources

Directions: Look back at the sources you used during your research on the ancient complex
societies of Caral-Supe and the Olmec. Use these articles and handouts to help you respond
to the questions below.

Article: “Old Student Phys.org article: | OER Project Britannica Kids
Society, New handout: “Mesoamerican | article: “Ancient | article: “Olmec”
Discoveries” Comparing people Agrarian
Diets of Three perfected Societies: The
Ancient details of Olmec and
Societies rubber Chavin”
processing
more than
3,000 years
ago.”

1. What is one example from your research that shows how either the Caral-Supe or the
Olmec used natural resources in creative or useful ways? (Use a quote or describe key details
from a source.)

n”

One example of how the __ used natural resources is __. According to the source, “__.

2. What source did you reference to answer the question above? (Write the title or author of
the source.)

The most helpful source was __.

3. Was this source a primary or secondary source? How do you know?

It was a __(primary/secondary)__ source because __.

Grade 6, Unit 4: The Americas 1
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4. Who created this source? What do you know about them? (Think about their background
or expertise.)

This source was made by ___. | know that the author __.

5. When and where was this source created? (Include the date and place if available.)

The source was created in __ (year)__in __ (place)__.

6. Who was the intended audience for this source? How can you tell?

The source was written for ___. | know this because __.

7. Did the source mostly present facts or opinions? Give one example.

The source mostly gave __(facts/opinions)__. One example is ___.

8. Do you think this is a credible (trustworthy) source? Why or why not? (Use what you wrote
above to explain your thinking.)

| think this source is __ (trustworthy/not trustworthy)__ because ___.

Grade 6, Unit 4: The Americas 2
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Part 2: Making a Claim Using Evidence

Directions: Answer the following question as you reference your class notes. Use the space
below to:

e Make a claim
e Support your claim with evidence

e Explain why it matters

How did ancient complex societies in the Americas use natural resources to solve problems or
meet their needs? Why were these innovations important?

Ancient societies like the __ used natural resources to __. This innovation was important
because __.

Grade 6, Unit 4: The Americas 3
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Name: Date:

Unit 4, Cluster 3 Inquiry Chart

Unit EQ How do the spaces and places people build represent their values?

Cluster SQ | How did the Teotihuacan society shape their land and buildings to match their culture?

What
questions
will we ask?

What did we do? What did we learn that helps us answer our question(s)?

Lesson 10:

We located major Mesoamerican
civilizations in time and place, exploring
how Teotihuacan's geography and
architecture reflect cultural values.

Lesson 11:

We researched how the features of the
ancient city of Teotihuacan reveal its
people’s values and beliefs.

Lesson 12:

We evaluated how features of
Mesoamerican cities reflected cultural
beliefs and values by analyzing visuals
and video evidence from Teotihuacan.

Grade 6, Unit 4: The Americas 1
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Investigating Histpry Inquiry Chart

What did we do? What did we learn that helps us answer our question(s)?

Lesson 13:

We analyzed how Teotihuacan
influenced neighboring societies
through trade and cultural exchange
and practiced effective note-taking
strategies.

Grade 6, Unit 4: The Americas
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Name: Date:

The Rise of Teotibuacan

Part 1 Directions: Take turns reading the article aloud (round-robin style) with your group. As
you read, highlight any superlative words or phrases you find. After reading through the
article once, reflect on the sources that help us better understand what life looked like in
Teotihuacan.

Why Was Teotihuacan the Most Important
Ancient Mesoamerican City?

by Michael E. Smith, Arizona State University
(adapted by Primary Source from "Teotihuacan, Ancient Mesoamerican Metropolis" and used
with permission)

AR5 S

Moon. Imae by Joharmes Kruse via fir, CC BY 2.0.

.

o SRR ¥ o A P s L\
View down the Avenue of the Dead, from the Pyramid of the

Five reasons Teotihuacan is the most important ancient city of the Americas:

1. Teotihuacan was one of the earliest cities in the New World.
Teotihuacan ("Teo" for short) was an early city in central Mexico, certainly the earliest large city

in the region. Teo was founded several centuries before the Common Era. It reached its
height between about 200 and 600 CE.

2. Teotihuacan was one of the largest cities in the world.
Teotihuacan’s population is estimated at around 100,000 residents. They lived in an urban
area larger than 12 square miles. During Teo's early period, Constantinople had over 400,000

Grade 6, Unit 4: The Americas 1
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residents. By the end of Teo's height, Chang'an in China had that many people or more.
Teotihuacan was not far behind, and it was clearly the largest city in the Americas.

3. Teotihuacan was the most extensively planned ancient city in the New World.

After an initial period of settlement, the city was rebuilt following an orthogonal grid plan.
(Orthogonal means having lines that are perpendicular or form right angles.) Nearly every
one of the several thousand buildings was lined up with the north-south alignment of the
"Avenue of the Dead" (in yellow on the map). The grid layout of Teo suggests that its rulers
had considerable control and power to enforce their will. They destroyed irrigated farmland
for urban development and made all buildings conform to the main grid. Urban planning in
ancient cities can be measured by the degree of coordination among buildings and spaces
(very high at Teo). It can also be measured by the area to which the planning is applied (again,
large at Teo).
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Teotihuacan: Reconstruction of Cetral Zone

Drrawinng by Mike Ritchie and Kurnike Sugiyara
after Millon 1972 ; Millon, Drewitt, and Cowgill 1972

Map of Teotihuacan layout. Image by Rene
Millon via Wikimedia Commons, CC BY-SA
4.0.
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Teotihuacan looked more like a modern city than other ancient cities did. Of course, cities
from the past should not be judged by comparing them to modern-day cities. But it is
striking how much Teotihuacan looks like a modern city. The major features that the city
shares with US grid-planned cities include its use of orthogonal grid planning and its large
size. Another feature it shares with modern cities is its overall spatial pattern. In most modern
cities, civic buildings are in the center, and low-rise residences spread out for miles. Buildings
were organized in a similar way in Teo.

- =

Boston aerial view. Image by Timoth—y J tt via fiékr, CcC
BY-SA 2.0.

4. Teotihuacan was the setting for a radical social experiment.

The ancient cities of the New
World Image by Internet Archive N 2 =
Book Images via Wikimedia Atetelco White Court Image by
Commons, no known copyright Ymblanter via Wikimedia
restrictions Commons, CC BY-SA 4.0

Teotihuacan stands out as radically different from most Mesoamerican cities. The housing, in
the form of large multifamily apartment compounds, is unusual in two ways. One, it is highly
standardized. And two, each family's house is much larger and more luxurious than in other
cities. The walls are plastered and painted with colorful fresco murals of gods and rituals
(using the same methods used much later by Michelangelo to paint the walls of Rome’s
Sistine Chapel). Also, it appears that Teotihuacan was ruled by a council of some sort and not
by a powerful king. There are no sculptures or paintings of their faces. Archaeologists are not
even sure which building was the royal palace.

Grade 6, Unit 4: The Americas 3
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5. Teotihuacan’s trading and conquests affected much of Mesoamerica.

The foreign influence of Teotihuacan was the greatest of any Mesoamerican city. First, Teo
was the capital of a small empire that conquered much of central Mexico. Teo engaged in
trade with most of the known parts of Mesoamerica. Its merchants or officials controlled the

major obsidian* quarries near Pachuca, and the distinctive green-tinted Pachuca obsidian
was traded by Teotihuacan merchants to the Maya region and beyond.

Pachuca obsidian blade. Image courtesy of
NOAA-OER.

And then another kind of Teo influence—architecture and royal styles—also spread
throughout Mesoamerica, including to the Maya realm. Teo's style was the "in" style of its
period. Kings all over Mesoamerica built temples in the distinctive Teo style, and Teotihuacan
royal costume elements became the rage among Maya kings. No Aztec empire, trade, or
stylistic influence spread nearly so far as that of Teotihuacan.

Talud-tablero style temple. Image by Steven Newton via Wikimedia
Commons, CC BY 2.0.

*a black or green glass-like rock that comes from the cooled lava of volcanoes

Grade 6, Unit 4: The Americas 4
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Part 2 Directions: Imagine you are a historian studying the city of Teotihuacan in depth.
Evaluate the list of sources in the chart below. Identify primary and secondary sources that
could help someone learn more about Teotihuacan, and explain what specific information it
could provide for your research. Use the example to guide your work.

Then reflect on the analysis question below the chart.

Source Type of source Information provided about life in
(primary or Teotihuacan
secondary)
Example: The article "Why Was Summarizes expert Knowledge and
Teotihuacan the Most Important gecondary research about various aspec+9 of

Ancient Mesoamerican Ci+y?." ife in Teotihuacan

written on/ Michael E. Smith

A fresco mural found inside an
apartment compound

A textbook chapter on
Mesoamerican civilizations

Ruins of a multifamily
apartment compound

Archaeological remains of
obsidian tools

A documentary video about
Teotihuacan

City layout and orthogonal
grid remains

Grade 6, Unit 4: The Americas 5
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Which type of source do you think is more reliable when trying to understand life in
Teotihuacan? Why is it helpful to study a mix of primary and secondary sources?

Grade 6, Unit 4: The Americas 6
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Name: Date:

The Rise of Teotibuacan (Chunked Text)

Part 1 Directions: Take turns reading the article aloud (round-robin style) with your group. As
you read, highlight any superlative words or phrases you find (words that mean "the most" or
"the best"). After reading through the article once, reflect on the sources that help us better
understand what life looked like in Teotihuacan.

Why Was Teotihuacan the Most Important
Ancient Mesoamerican City?

by Michael E. Smith, Arizona State University
(adapted from "Teotihuacan, Ancient Mesoamerican Metropolis" and used with permission)

» Ao TR
L 23 GBS

Moon. Imae by Johannes Kruse via fIir, CC BY 2.0.

e ¥

yraid of the

View don theAvenue of the ead, frorh the P

fresco a kind of painting made on wet plaster walls

council a group of leaders who make decisions together

obsidian a shiny black or green rock made from volcanoes and used to
make sharp tools

Grade 6, Unit 4: The Americas 1
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Five reasons Teotihuacan is the most important ancient city of the Americas:

1. Teotihuacan was one of the earliest cities in the New World.

Teotihuacan ("Teo" for short) was an early city in central Mexico, certainly the earliest large city
in the region. Teo was founded several centuries before the Common Era. It reached its
height between about 200 and 600 CE.

2. Teotihuacan was one of the largest cities in the world.

Teotihuacan's population is estimated at around 100,000 residents. They lived in an urban
area larger than 12 square miles. During Teo's early period, Constantinople had over 400,000
residents. By the end of Teo's height, Chang'an in China had that many people or more.
Teotihuacan was not far behind, and it was clearly the largest city in the Americas.

3. Teotihuacan was the most extensively planned ancient city in the New World.

After an initial period of settlement, the city was rebuilt following an orthogonal grid plan.
(Orthogonal means having lines that are perpendicular or form right angles.) Nearly every
one of the several thousand buildings was lined up with the north-south alignment of the
"Avenue of the Dead" (in yellow on the map).
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Teotihuacan: Reconstruction of Cetral Zone

Drawing by Mike Ritchie and Kurnike Sugiyama
after Millon 1973 ; Millon, Drewitt, and Cowgill 1973

Map of Teotihuacan layout. Image by
Rene Millon via Wikimedia Commons,
CC BY-SA 4.0.
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The grid layout of Teo suggests that its rulers had considerable control and power to enforce
their will. They destroyed irrigated farmland for urban development and made all buildings
conform to the main grid.

Urban planning in ancient cities can be measured by the degree of coordination among
buildings and spaces (very high at Teo). It can also be measured by the area to which the
planning is applied (again, large at Teo).

Teotihuacan looked more like a modern city than other ancient cities did. Of course, cities
from the past should not be judged by comparing them to modern-day cities. But it is
striking how much Teotihuacan looks like a modern city.

The major features that the city shares with US grid-planned cities include its use of
orthogonal grid planning and its large size. Another feature it shares with modern cities is its
overall spatial pattern. In most modern cities, civic buildings are in the center, and low-rise
residences spread out for miles. Buildings were organized in a similar way in Teo.

BY-SA 2.0.

4. Teotihuacan was the setting for a radical social experiment.

7

The ancient cities of the New
World Image by Internet Archive
Book Images via Wikimedia

Atetelco White Court Image by

Commons, no known copyright Ymblanter via Wikimedia
restrictions Commons, CC BY-SA 4.0
Grade 6, Unit 4: The Americas 3
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Teotihuacan stands out as radically different from most Mesoamerican cities. The housing, in
the form of large multifamily apartment compounds, is unusual in two ways. One, it is highly
standardized. And two, each family’s house is much larger and more luxurious than in other
cities.

The walls are plastered and painted with colorful fresco murals of gods and rituals (using the
same methods used much later by Michelangelo to paint the walls of Rome’s Sistine Chapel).
Also, it appears that Teotihuacan was ruled by a council of some sort and not by a powerful
king. There are no sculptures or paintings of their faces. Archaeologists are not even sure
which building was the royal palace.

5. Teotihuacan’s trading and conquests affected much of Mesoamerica.

The foreign influence of Teotihuacan was the greatest of any Mesoamerican city. First, Teo
was the capital of a small empire that conquered much of central Mexico. Teo engaged in
trade with most of the known parts of Mesoamerica. Its merchants or officials controlled the
major obsidian quarries near Pachuca, and the distinctive green-tinted Pachuca obsidian
was traded by Teotihuacan merchants to the Maya region and beyond.

Pachuca obsidian blade. Image
courtesy of NOAA-OER.

And then another kind of Teo influence—architecture and royal styles—also spread
throughout Mesoamerica, including to the Maya realm. Teo's style was the "in" style of its
period.

Kings all over Mesoamerica built temples in the distinctive Teo style, and Teotihuacan royal
costume elements became the rage among Maya kings. No Aztec empire, trade, or stylistic
influence spread nearly so far as that of Teotihuacan.

Talud-tablero style temple. Image by Steven ewton via
Wikimedia Commons, CC BY 2.0.
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Investigating Histpry

Part 2 Directions: Imagine you are a historian studying the city of Teotihuacan in depth.
Evaluate the list of sources in the chart below. Identify primary and secondary sources that
could help someone learn more about Teotihuacan, and explain what specific information it
could provide for your research. Use the example to guide your work.

Then reflect on the analysis question below the chart.

Source Type of source Information provided about life in
(primary or Teotihuacan
secondary)
Example: The article "Why Was Summarizes expert Knowledge and
Teotihuacan the Most Important gecondary research about various aspec+9 of

Ancient Mesoamerican Ci+y?." ife in Teotihuacan

written on/ Michael E. Smith

A fresco mural found inside an
apartment compound

A textbook chapter on
Mesoamerican civilizations

Ruins of a multifamily
apartment compound

Archaeological remains of
obsidian tools

A documentary video about
Teotihuacan

City layout and orthogonal
grid remains

Which type of source do you think is more reliable when trying to understand life in
Teotihuacan? Why is it helpful to study a mix of primary and secondary sources?

Grade 6, Unit 4: The Americas 5
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Sentence Frames:
e [ think __(primary/secondary)__ sources are more reliable because ___.

e These sources are useful because they ___.
e [tis helpful to study both types of sources because ___.
e Primary sources provide

, While secondary sources provide __.

Grade 6, Unit 4: The Americas 6
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Name: Date:

Virtual Field Trip to Teotibnacan

Directions: Tour the ancient site by visiting Stops 1and 2. Then answer the questions below.

Stop/start
movement Sound
on/off

Zoom
infout

Satellite Map View

N

Screenshot of Teotihuacan from Virtual Field Trip by Arizona State University.

Navigation tips:

e Click “Start Trip” to make the white box disappear.
e The arrows or green place labels advance you to that location.

e Once at a location, you can zoom, click on things, and rotate. You can click and drag to
change your viewpoint.

¢ When you click on pictures or videos, the Media box will open. To close it, click the
green “Media” tab at the top.

Grade 6, Unit 4: The Americas 1
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Finding Evidence of Teotihuacan Values and Beliefs

Directions: Visit the two stops. Look around and watch the specified videos. While at each
stop, answer the questions below.

Stop 1: Pyramid of the Sun

Click on the “Pyramid of the Sun - Plaza.” Look around the ancient city from the
platform.

What features do you see?

Climb up the massive structure and briefly look around at each level (“Base” - “Lower” -
“Top" of Sun Pyramid). Then open the media folder “City layout” (found at the top of the
Sun Pyramid) and watch the videos “City layout and view” and “grid system.”

How did they structure the city? What role did the sun play in structuring the city?

What do the structures and spaces you see suggest about the beliefs or values of the
Teotihuacan people?

How does this site help you answer the Supporting Question: How did the Teotihuacan
society shape their land and buildings to match their culture?

Grade 6, Unit 4: The Americas 2
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Stop 2: Tetitla Apartment Compound

Explore the outside: Click on “Close up images” and browse a series of images of murals.
Then watch the “Interpreting murals” video.

What features do you see? What did you learn?

Explore the inside: Click on “Compound activities” and watch the “Activities in the
Compound” video.

What are some examples of activities completed in the compounds?

What does the housing and artwork (murals) show us that the Teotihuacan people believed
and valued?

How does this site help you answer the Supporting Question: How did the Teotihuacan
society shape their land and buildings to match their culture?

Grade 6, Unit 4: The Americas 3
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Name: Date:

Virtual Field Trip to Teotibuacan (Word Bank)

Directions: Tour the ancient site by visiting Stops 1and 2. Use the Word Banks below to help
you answer the questions below.

Stop/start
movement

| Sound

- on/off
Zoom
infout

Satellite Map View

. ol ;
Screenshot of Teotihuacan from Virtual Field Trip by Arizona State University.

Navigation tips:

e Click “Start Trip” to make the white box disappear.
e The arrows or green place labels advance you to that location.

e Once at a location, you can zoom, click on things, and rotate. You can click and drag to
change your viewpoint.

e When you click on pictures or videos, the Media box will open. To close it, click the
green “Media” tab at the top.

Grade 6, Unit 4: The Americas 1
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Finding Evidence of Teotihuacan Values and Beliefs

Directions: Visit the two stops. Look around and watch the specified videos. While at each
stop, answer the questions below. You can use the word banks and sentence starters to guide
your answers.

Stop 1: Pyramid of the Sun

Word Bank

pyramid stairs mountain sun
open space ceremony sacred ritual
people sky city calendar

Click on the “Pyramid of the Sun - Plaza.” Look around the ancient city from the
platform.

What features do you see?

| see... | notice...

Climb up the massive structure and briefly look around at each level (“Base” - “Lower” -
“Top" of Sun Pyramid). Then open the media folder “City layout” (found at the top of the
Sun Pyramid) and watch the videos “City layout and view” and “grid system.”

How did they structure the city? What role did the sun play in structuring the city?

The city was built... The buildings are...

Grade 6, Unit 4: The Americas 2

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 11: Teotihuacan: City of Gods and Secrets
InveStlgatmg H|Stpry Student Handout

What do the structures and spaces you see suggest about the beliefs or values of the
Teotihuacan people?

The structures and spaces suggest that the population valued... This shows they believed in...

How does this site help you answer the Supporting Question: How did the Teotihuacan
society shape their land and buildings to match their culture?

They showcased their beliefs by building... They used the land to create...

Grade 6, Unit 4: The Americas 3
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

Lesson 11: Teotihuacan: City of Gods and Secrets
Student Handout

Investigating Histpry

Stop 2: Tetitla Apartment Compound

Word Bank

apartment courtyard family mural
work goddess painting tool
craft shared art community

Explore the outside: Click on “Close up images” and browse a series of images of murals.
Then watch the “Interpreting murals” video.

What features do you see? What did you learn?

| see... | learned that...

Explore the inside: Click on “Compound activities” and watch the “Activities in the
Compound” video.

What are some examples of activities completed in the compounds?

Some activities that were completed in the apartment compounds were...

What does the housing and artwork (murals) show us that the Teotihuacan people believed
and valued?

This type of housing shows us that the population valued... The murals show that they
believed in...

Grade 6, Unit 4: The Americas 4
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How does this site help you answer the Supporting Question: How did the Teotihuacan
society shape their land and buildings to match their culture?

They showcased their beliefs by building... They used the land to create...

Grade 6, Unit 4: The Americas 5
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. . . Lesson 12: Daily Life in Sacred Spaces
InveStlgatmg H|Stpry Student Handout

Name: Date:

Video Research Assignments

Apartments

Directions: Follow the steps below, using the Video Clip Visuals Student Slide Deck and
recording notes as needed.

1. Decide which members of your group will listen for information to answer each question
below as they watch the video.

e How did people live?

e What did they make in their apartment compounds?

¢ What kind of ethnic neighborhoods did they have, and how do we know?

2. Watch the “Teotihuacan: Where One Becomes a God"” video from 6:45 to 9:59 (Slide 2).
3. If needed, rewatch the video for information relevant to your question.

4. Go to Slides 4-7 and review the visuals. These will be your visual aids when you are teaching
your classmates about your topic.

5. Based on what you have learned from the video, write a response to the Supporting
Question that you can share with the class.

Grade 6, Unit 4: The Americas 1
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How did the Teotihuacan society shape their land and buildings to match their culture?

Grade 6, Unit 4: The Americas 2
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Mesoamerican Pyramids in Comparison

Directions: Follow the steps below, using the Video Clip Visuals Student Slide Deck and
recording notes as needed.

1. Decide which members of your group will listen for information to answer each question
below as they watch the video.

¢ How were Mesoamerican pyramids different from Egyptian pyramids?

e What were the uses of Mesoamerican pyramids?

¢ \What was their style and decoration like?

2. Watch the “Teotihuacan: Where One Becomes a God” video from 14:00 to 16:07 (Slide 2).
3. If needed, rewatch the video for information relevant to your question.

4. Go to Slides 9-11 and review the visuals. These will be your visual aids when you are
teaching your classmates about your topic.

5. Based on what you have learned from the video, write a response to the Supporting
Question that you can share with the class.

Grade 6, Unit 4: The Americas 3
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How did the Teotihuacan society shape their land and buildings to match their culture?

Grade 6, Unit 4: The Americas 4
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Special Features of the Feathered Serpent Pyramid

Directions: Follow the steps below, using the Video Clip Visuals Student Slide Deck and
recording notes as needed.

1. Decide which members of your group will listen for information to answer each question
below as they watch the video.

¢ What kinds of images appear on the pyramid'’s surface?

e What was the tunnel below the pyramid meant to recreate, and what was found
there?

¢ What were the possible uses of the Ciudadela (large plaza)?

2. Watch the “Teotihuacan: Where One Becomes a God” video from 20:31 to 25:15 (Slide 2).
3. If needed, rewatch the video for information relevant to your question.

4. Go to Slides 13-16 and review the visuals. These will be your visual aids when you are
teaching your classmates about your topic.

5. Based on what you have learned from the video, write a response to the Supporting
Question that you can share with the class.

Grade 6, Unit 4: The Americas 5
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How did the Teotihuacan society shape their land and buildings to match their culture?

Grade 6, Unit 4: The Americas 6
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Name: Date:

Video Research Assignments (Sentence Starters)

Apartments

Directions: Follow the steps below, using the Video Clip Visuals Student Slide Deck and
recording notes as needed.

1. Decide which members of your group will listen for information to answer each question
below as they watch the video.

e How did people live?

e What did they make in their apartment compounds?

¢ What kind of ethnic neighborhoods did they have, and how do we know?

2. Watch the “Teotihuacan: Where One Becomes a God"” video from 6:45 to 9:59 (Slide 2).
3. If needed, rewatch the video for information relevant to your question.

4. Go to Slides 4-7 and review the visuals. These will be your visual aids when you are teaching
your classmates about your topic.

Grade 6, Unit 4: The Americas 1

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 12: Daily Life in Sacred Spaces
InveStlgatmg H|Stpry Student Handout

5. Based on what you have learned from the video, write a response to the Supporting
Question that you can share with the class.

How did the Teotihuacan society shape their land and buildings to match their culture?

Sentence Starters:
e Teotihuacan societies shaped their land by...

e They changed the land by ___ so they could...
e This shows that they cared about...

e One example from the video is...

Grade 6, Unit 4: The Americas 2
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Mesoamerican Pyramids in Comparison

Directions: Follow the steps below, using the Video Clip Visuals Student Slide Deck and
recording notes as needed.

1. Decide which members of your group will listen for information to answer each question
below as they watch the video.

¢ How were Mesoamerican pyramids different from Egyptian pyramids?

e What were the uses of Mesoamerican pyramids?

¢ \What was their style and decoration like?

2. Watch the “Teotihuacan: Where One Becomes a God” video from 14:00 to 16:07 (Slide 2).
3. If needed, rewatch the video for information relevant to your question.

4. Go to Slides 9-11 and review the visuals. These will be your visual aids when you are
teaching your classmates about your topic.

Grade 6, Unit 4: The Americas 3
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5. Based on what you have learned from the video, write a response to the Supporting
Question that you can share with the class.

How did the Teotihuacan society shape their land and buildings to match their culture?

Sentence Starters:
e Teotihuacan societies shaped their land by...

e They changed the land by ___ so they could...
e This shows that they cared about...

e One example from the video is...

Grade 6, Unit 4: The Americas 4
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Special Features of the Feathered Serpent Pyramid

Directions: Follow the steps below, using the Video Clip Visuals Student Slide Deck and
recording notes as needed.

1. Decide which members of your group will listen for information to answer each question
below as they watch the video.

¢ What kinds of images appear on the pyramid'’s surface?

e What was the tunnel below the pyramid meant to recreate, and what was found
there?

¢ What were the possible uses of the Ciudadela (large plaza)?

2. Watch the “Teotihuacan: Where One Becomes a God” video from 20:31 to 25:15 (Slide 2).
3. If needed, rewatch the video for information relevant to your question.

4. Go to Slides 13-16 and review the visuals. These will be your visual aids when you are
teaching your classmates about your topic.

Grade 6, Unit 4: The Americas 5
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5. Based on what you have learned from the video, write a response to the Supporting
Question that you can share with the class.

How did the Teotihuacan society shape their land and buildings to match their culture?

Sentence Starters:
e Teotihuacan societies shaped their land by...

e They changed the land by ___ so they could...
e This shows that they cared about...

e One example from the video is...

Grade 6, Unit 4: The Americas 6
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Name: Date:

Long Distance Trade in the Americas

Directions: Follow the prompts below as you read the OER article, “Long-Distance Trade in
the Americas,” to engage in the Investigating Sources routine.

Observe: Scan the article. Then answer the questions below.

1. What kind of source is this? How do you know?

2. Who is the maker and writer?

Read: Closely read the text. Then answer the question below.

3. Were there primarily facts or opinions included in the text? Give one example, and
explain how you know.

Grade 6, Unit 4: The Americas 1
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Connect: Think about what you read, and answer the question below.

4. What information can this source provide that will help you answer the Cluster 3
Supporting Question?

Cluster 3 Supporting Question: How did the Teotihuacan society shape their land and
buildings to match their culture?

Grade 6, Unit 4: The Americas 2
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Name: Date:

Long-Distance Trade in the Americas (Sentence Frames)

Directions: Follow the prompts below as you read the OER article, “Long-Distance Trade in
the Americas,” to engage in the Investigating Sources routine.

Observe: Scan the article. Then answer the questions below.

1. What kind of source is this? How do you know?

This source is __. | know this because __.

2. Who is the maker and writer?

The makeris__. The writeris_

Read: Closely read the text. Then answer the question below.

3. Were there primarily facts or opinions included in the text? Give one example and
explain how you know.

There were primarily ___ presented. An example is __.

Grade 6, Unit 4: The Americas 1
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Connect: Think about what you read, and answer the question below.

4. What information can this source provide that will help you answer the Cluster 3
Supporting Question?

Cluster 3 Supporting Question: How did the Teotihuacan society shape their land and
buildings to match their culture?

The source provided information about __. This helps me answer the Supporting Question
by__.

Grade 6, Unit 4: The Americas 2
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Name: Date:

Cluster 3 Formative Assessment Task

Directions: Review the materials from each resource listed below that you used in Cluster 3.
Then answer the questions. Be sure to cite specific information (such as date, place of origin,
purpose, point of view, and intended audience) in your responses.

Cluster 3 Resources

Mural analysis and
secondary
background
information from
the The Rise of
Teotihuacan

Visual and video
sources from the
Virtual Field Trip to
Teotihuacan
handout

Excerpts and visuals
used in the Video
Research
Assignment
handout

Maps, artifacts, and
source descriptions
from the “Long-
Distance Trade in
the Americas” OER
article

handout

Part 1: Architecture and Belief Systems

1. If someone wanted to learn about how Teotihuacan society shaped their buildings to
reflect spiritual or religious beliefs, which resource would you recommend? Why?

Be sure to include the type of resource (primary or secondary), its creator, origin, and
intended audience.

2. What is one thing they could learn from this resource about the relationship between
architecture and belief in Teotihuacan society?

Grade 6, Unit 4: The Americas 1
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Part 2: City Design and Social Organization

1. If someone wanted to learn about how Teotihuacan society organized its cities to reflect
their culture, which resource would you recommend? Why?

Be sure to evaluate its reliability. Consider whether the information is fact or opinion, who
made it, and when it was made.

2. What is one thing they could learn from this resource about the connection between
city layout and social or political organization in Teotihuacan society?

Grade 6, Unit 4: The Americas 2
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Investigating Histpry

Name: Date:

Cluster 3 Formative Assessment (Sentence Frames)

Directions: Review the materials from each resource listed below that you used in Cluster 3.
Then answer the questions. Be sure to cite specific information (such as date, place of origin,
purpose, point of view, and intended audience) in your responses.

Cluster 3 Resources

Mural analysis and
secondary
background
information from
the The Rise of

Visual and video
sources from the
Virtual Field Trip to
Teotihuacan
handout

Excerpts and visuals
used in the Video
Research
Assignment
handout

Maps, artifacts, and
source descriptions
from the “Long-
Distance Trade in
the Americas” OER

Teotihuacan article

handout

Part 1: Architecture and Belief Systems

1. If someone wanted to learn about how Teotihuacan society shaped their buildings to
reflect spiritual or religious beliefs, which resource would you recommend? Why?

Be sure to include the type of resource (primary or secondary), its creator, origin, and
intended audience.

Sentence Starters:
e | recommend the resource called __, which helps us understand that __.

e [tisa_ (primary/secondary)_ resource made by ___. It was made to___.

Grade 6, Unit 4: The Americas 1
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2. What is one thing they could learn from this resource about the relationship between
architecture and belief in Teotihuacan society?

Sentence Starters:
e They could learn that Teotihuacan people built ___ to show __.

e This means that __ was important to them because __.

Grade 6, Unit 4: The Americas 2
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Part 2: City Design and Social Organization

1. If someone wanted to learn about how Teotihuacan society organized its cities to reflect
their culture, which resource would you recommend? Why?

Be sure to evaluate its reliability. Consider whether the information is fact or opinion, who
made it, and when it was made.

Sentence Starters:
e | would recommend the __ resource because ___.

e This resource is reliable because __. It explains __.

2. What is one thing they could learn from this resource about the connection between
city layout and social or political organization in Teotihuacan society?

Sentence Starters:
e They could learn that important buildings were built in __ because of __.

e The resource shows that __ was important to the people of Teotihuacan.

Grade 6, Unit 4: The Americas 3
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. . . Cluster 4: Mesoamerican Societies: The Maya
Investigating HIStpl’y Inquiry Chart

Name: Date:

Unit 4, Cluster 4 Inquiry Chart

Unit EQ How do the spaces and places people build represent their values?

Cluster SQ | How did Maya rituals and practices showcase their beliefs?

What
questions
will we ask?

What did we do? What did we learn that helps us answer our question(s)?

Lesson 15:

We identified major features of past
and present Maya society using an
interactive website in order to engage
in inquiry about Maya beliefs and
values.

Lesson 16:

We studied Maya beliefs and practices
using visual and textual sources to
make inferences about how rituals
reflected their values and responses to
challenges.

Grade 6, Unit 4: The Americas 1
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Cluster 4: Mesoamerican Societies: The Maya

Investigating Histpry Inquiry Chart

What did we do? What did we learn that helps us answer our question(s)?

Lesson 17:

We analyzed a Maya creation myth to
identify connections between
mythology, nature, geography, and
spiritual values.

Lesson 18:

We analyzed how and why the ancient
Maya observed celestial phenomena by
explaining the cultural significance of
skywatching in Maya society.

Lesson 19:

We used sources to identify how the
Maya ball game reflected and
reinforced values and beliefs.

Lesson 20:

We evaluated how Maya rulers lived and
ruled by analyzing ancient murals and
comparing their roles and power to
rulers in Egypt and Mesopotamia.

Grade 6, Unit 4: The Americas 2
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Investigating Histpry

Lesson 15: The Maya in the Mesoamerican World (Part 1)

Student Handout

Name:

Date:

Lessons 15—20 Glossary

Directions: As you read and interact with resources in this cluster, you can refer to this

glossary to help you with the definitions.

alignment: being arranged in a line

astronomy/astronomical: scientific
study of stars, planets, other objects in
space

axis: the imaginary straight line that
something (such as the Earth) turns
around

bloodletting: causing someone to
bleed as part of a religious ceremony

calligraphy/calligraphic: fancy writing

Ceiba tree: rainforest tree that
represents the sacred “World Tree” to
the Maya; connects the underworld
(roots), middle world of humans
(trunk), and upper world (canopy and
branches)

celestial: relating to the sky or
heavens

ceramic: made of clay that has been
heated to harden

Chac or Chaac: Maya rain god
cinta: belt (in Spanish)

cofradia: a Catholic religious
brotherhood that takes care of
religious images and ceremonies

commissioned: requested and paid
for

condiment: something added to food
for flavor (like salt)

copal: traditional Maya incense
(burned for nice smell, part of rituals)

cosmos/cosmology/cosmological/
cosmic: relating to the universe and
its order

crypt. room where someone is buried

cyclical: happening again and again
in the same order; happening in cycles

dynasty/dynastic: family of rulers who
rule a place for a long time

equinox: the two times in the year
with equal daylight and darkness, one
in late March and one in late
September

fertile: good for growing things
foliage: plant leaves

frieze: a decorated part of an outside
wall, usually with sculpture

funerary: relating to a funeral or burial

hieroglyph (glyph): written character
that looks like a picture (Maya form of
writing)

horizon: the line where the earth or
sea seems to meet the sky

Grade 6, Unit 4: The Americas
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Lesson 15: The Maya in the Mesoamerican World (Part 1)

Student Handout

huipil (huipiles): a traditional blouse
worn by Maya women

icon: a symbol or religious image

inscription: words written or cut into a
surface

labyrinth: maze

limestone: type of white stone
commonly used in building

metate: stone on which corn or grain
is ground

milpa: small field in which crops are
grown

monolith: large stone, often put in
place as a monument or for religious
reasons

monument/monumental: an
important and often very large
building or place

mortar: substance spread between
stones to hold them together

observatory: place for watching skies
portal: doorway

regalia: special clothes and
decorations for ceremonies

sacbe (sac be’o’ob): road
sarcophagus: tomb
solar: relating to the sun

solstice: the times in the year with the
greatest amount of daylight (late
June) and the least amount of
daylight (late December)

soothsayer. someone who predicts
the future

stele or stelae: decorated stone slab(s)
put up to remember someone or
something

textile: fabric, cloth (often woven)

thermal springs: hot water flowing
out of the ground

vendor: person who sells things

venerate: to show deep respect for
someone great or holy

verdant: green with growing plants

zenith: point when the sun is at its
highest in the sky

zenith passage: pathway the sun
takes on days it appears directly
overhead and casts no shadows

Grade 6, Unit 4: The Americas
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Name: Date:

The Maya World Note Catcher

Directions: Visit the Smithsonian website, The Maya World. Follow the steps below, recording
notes in each Graphic Organizer.

Step 1: Visit one archaeological site and one current town.

Choose one site:
e Copan (Coh-PAHN)

Quirigua (keed-ee-GWA)

Tikal (tee-KAHL)

Palenque (pah-LEHN-kay)

Uxmal (ocosh-MAHL)

Chichén Itza (Chee-CHEN Eet-ZAH)

Observations
Observations What do you notice
What do you notice about something they Inferences

about the structures made or did? (physical What do these

and spaces they built details, size, location, observations say about

and the environment decorations, materials, what they valued or
Site name around them? etc.) cared about?

Grade 6, Unit 4: The Americas 1
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Choose one town:
e Zunil

e Zinacantan
e Santa Elena & San Simdn

e Chichicastenango

Observations
Observations What do you notice
What do you notice about something they Inferences

about the structures made or did? (physical What do these

and spaces they built details, size, location, observations say about

and the environment  decorations, materials, what they valued or
around them? etc.) cared about?

Grade 6, Unit 4: The Americas 2
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Step 2: Reflect on challenges faced by the Maya and their beliefs.

Describe one challenge faced by the Maya population and a related belief or belief system
that may have developed as a result.

Step 3: Generate two questions about these places and their cultural practices.

What else do you wonder about? What makes you most curious?

Grade 6, Unit 4: The Americas 3
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. . . Lesson 15: The Maya in the Mesoamerican World (Part 1)
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Name: Date:

The Maya World Note Catcher (Sentence Starters)

Directions: Visit the Smithsonian website, The Maya World. Follow the steps below, recording
notes in each Graphic Organizer.

Step 1: Visit one archaeological site and one current town.

Choose one site:
e Copan (Coh-PAHN)

Quirigua (keed-ee-GWA)

Tikal (tee-KAHL)

Palenque (pah-LEHN-kay)

Uxmal (ocosh-MAHL)

Chichén Itzad (Chee-CHEN Eet-ZAH)'

Observations ARl
: What do you notice Inferences
What do you notice :
about something they What do these
. about the structures . : :

Site name - made or did? (physical observations say about
2nel spazes tisy LT details, size, location what they valued or
2Ie) B SmyienmmEnt decorat’ions’materiaI,s caredyabout’>

around them? ! ’ :
etc.)
The buildings are... This object/practice is... This shows that the
The environment looks... | They made/used... Maya valued...
I think they cared
about...
Grade 6, Unit 4: The Americas 1
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Choose one town:
e Zunil

e Zinacantan
e Santa Elena & San Simdn

e Chichicastenango

Observations
What do you notice
about the structures

and spaces they built
and the environment
around them?

Observations
What do you notice
about something they

made or did? (physical
details, size, location,
decorations, materials,

Inferences
What do these
observations say about
what they valued or
cared about?

The buildings are...

The environment looks...

etc.)

This object/practice is...
They made/used...

This shows that the
Maya valued...

I think they cared
about...

Grade 6, Unit 4: The Americas
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Step 2: Reflect on challenges faced by the Maya and their beliefs.

Describe one challenge faced by the Maya population and a related belief or belief system
that may have developed as a result.

One challenge the Maya faced was ___. As a result, they believed ___.

Step 3: CGenerate two questions about these places and their cultural practices.
What else do you wonder about? What makes you most curious?

| wonder about ...

Grade 6, Unit 4: The Americas 3
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. . . Lesson 16: The Maya in the Mesoamerican World (Part 2)
Investigating HIStPry Exit Ticket

Name: Date:

4
\= Lesson 16 Exit Ticket (Sentence Frames)

-

Directions: Respond to the question below. You can use your The Maya World Note Catcher
and the sentence frames to guide your reflections.

Based on what we explored today, what is one belief or value the Maya held that helped them
respond to a challenge?

One belief the Maya had was __. This belief helped them __ when they faced _(challenge)_.

Grade 6, Unit 4: The Americas 1
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Investigating HIStPry Exit Ticket

Name: Date:

&

\f—

Lesson 16 Exit Ticket

Directions: Respond to the question below. You can use your The Maya World Note Catcher
to support your response.

Based on what we explored today, what is one belief or value the Maya held that helped them
respond to a challenge?

Grade 6, Unit 4: The Americas 1
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. . . Lesson 17: Sacred Places and the Meaning of a Myth
InveStlgatlng H|Stpry Student Handout

Name: Date:

Creation Myth Analysis

Directions: As you engage in the Investigating Sources routine and read the “Creation Story
of the Maya,” answer the prompts below.

Observe: Scan the text.

1. What kind of source is this: primary or secondary? How do you know?

2. What about this source might be helpful in understanding the Supporting Question:
How did Maya rituals and practices showcase their beliefs?

Read: Read the text closely.

3. What Maya rituals or practices are included in the text?

4. What purpose might this text have?

Grade 6, Unit 4: The Americas 1
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InveStlgatmg H|Stpry Student Handout

Connect: Think about how the text connects to the Supporting Question.

5. How did Maya rituals and practices showcase their beliefs? Be sure to cite specific
information from the text.

Grade 6, Unit 4: The Americas 2
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Name: Date:

Creation Myth Analysis (Sentence Starters)

Directions: As you engage in the Investigating Sources routine and read the “Creation Story
of the Maya,” answer the prompts below.

Observe: Scan the text.

1. What kind of source is this: primary or secondary? How do you know?

This is a _(primary/secondary source)_ because ___.

2. What about this source might be helpful in understanding the Supporting Question:
How did Maya rituals and practices showcase their beliefs?

This source might help us because __.

Read: Read the text closely.

3. What Maya rituals or practices are included in the text?

The text includes Maya rituals and practices suchas___and __.

4. What purpose might this text have?

This text was written to __.

Grade 6, Unit 4: The Americas 1
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. . . Lesson 17: Sacred Places and the Meaning of a Myth
InveStlgatmg H|Stpry Student Handout

Connect: Think about how the text connects to the Supporting Question.

5. How did Maya rituals and practices showcase their beliefs? Be sure to cite specific
information from the text.

The Maya used rituals to show their beliefs by ___. An example of this from the textis __.

Grade 6, Unit 4: The Americas 2

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 18: The Maya: Timekeepers of the Cosmos
InveStlgatmg H|Stpry Student Handout

Name: Date:

Maya Astronomy and Timekeeping Readings

Directions: Read the following article, and then answer the questions below.

Astronomy

Stellar (star-related) orientations of Maya architecture

The ancient Maya were very interested in the movement of the sun, planets, and stars in the
sky. Many doorways or windows in their buildings frame the rising of the sun, planets such as
Venus, or constellations on certain days of the year. In this way, the building could be used as
a kind of calendar. The events in the sky identified important days in the year. They
incorporated this scientific knowledge into their daily lives and their city planning.

Why did they watch the stars?

Many of these astronomical patterns were important for religious reasons. They were
reflections on earth of divine events. They might reflect the creation of the universe or actions
of the gods and mythic heroes. Celestial bodies were the visual signs of spiritual and moral
beliefs. This is similar to the ancient Greeks, whose gods and mythic heroes gave their names
to modern-day constellations.

Today when architects construct a building, they take many factors into consideration. But
they rarely consult the stars or find out where the sun will hit the building on the solar
equinox or solstice. Maya buildings often incorporated celestial matters into the form and
position of the buildings. Maya cities also functioned as astronomical observatories. They
function as a landscape that marks the days of the year and the natural cycles of the Earth.

Modern investigations into ancient celestial planning

The use of Mesoamerican buildings as calendars or observatories continues to fascinate
people. On the equinox and solstice, many people gather at some sites to see the sun’s
effects on the pyramids and temples. Shadows on some of the buildings create beautiful
patterns or animal shapes. The sun shines directly into temples. It lights up specific features
such as altars or thrones. For example, on the winter solstice at Palenque, Mexico, the sun sets
directly into the center of the Temple of the Inscriptions. This was the location of Palenque’s
famous sun king K'inich Pakal. At Chichén Itza on the spring and autumn equinoxes, the sun
creates a diamond rattlesnake pattern on the pyramid’s main stairway.

Grade 6, Unit 4: The Americas 1
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Temple of the Inscriptions. Image by Bernard DUPONT via Wikimedia Commmons, CC BY

1. What information from the text can be helpful in answering the Supporting Question:
How did Maya rituals and practices showcase their beliefs?

2. According to the article, what challenges did the Maya face? How did they address
them?

Text source: Adapted for grade level by Primary Source from Casa K'inich: A Teacher's Guidebook, Santa Barbara,
CA: The Copan Foundation, 2005, p. 37. Used with permission of The Copan Foundation, Catherine Docter, Dorie
Reents Budet, Ricardo Agurcia Fasquelle (Copyright 2005).

Grade 6, Unit 4: The Americas 2
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. . . Lesson 18: The Maya: Timekeepers of the Cosmos
InveSt'gatmg H|Stpry Student Handout

Directions: Read the following article, and then answer the questions below.

Ancient Maya Calendar

The Maya had very complex calendar systems, which were as precise as modern calendars.
They put a lot of effort into creating calendars and measuring time! This was related to their
belief that time moved in cycles, which eventually started back at the beginning.

Tzolk in and
baab interlock to

name each day and month,

The Maya counted time with three interlocking calendars. One calendar, which everyone in
ancient Mesoamerica used, was a cycle of 260 days (Circle A). Although its origin is unknown,
260 days is the number of days between the conception and birth of a child. Perhaps this
calendar was based on this natural human cycle.

Another calendar was a 365-day cycle similar to our solar year, but months were divided
differently. The Maya had 18 months of 20 days each (Circle C).

Linking together these two cycles resulted in a larger cycle of 52 years before the same
combination of days from both calendars occurred again. This 52-year cycle was called the
Calendar Round.

The ancient Maya used the two shorter calendars for the planning of important events. They
guided the best time to plant crops, hunt certain animals, or cure sickness. They suggested
when to ascend to the throne of kingship or wage a battle against enemies. The Calendar
Round was also used to plan religious rituals and perhaps predict the future. But it was not
very useful for recording history beyond 52 years.

Grade 6, Unit 4: The Americas 3
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The Maya recorded their history for hundreds of years. Their astronomers needed to keep
track of celestial events for equally long periods of time. So they used a third calendar system,
which we call the Long Count. This system probably came to them from the Olmec. It counts
forward from a specific ancient day, one place for each year. Thus, the ancient Maya had a
historical timeline to count backward into the past or forward into the future.

1. What information from the text can be helpful in answering the Supporting Question:
How did Maya rituals and practices showcase their beliefs?

2. According to the article, what challenges did the Maya face? How did they address
them?

Text and image source: Adapted for grade level by Primary Source from Casa K'inich: A Teacher's Guidebook,
Santa Barbara, CA: The Copan Foundation, 2005, p. 37. Used with permission of The Copan Foundation, Catherine
Docter, Dorie Reents Budet, Ricardo Agurcia Fasquelle (Copyright 2005).

Grade 6, Unit 4: The Americas 4
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Name: Date:

Maya Astronomy and Timekeeping Readings (Sentence
Starters)

Directions: Read the following article, and then answer the questions below.

Astronomy

Stellar (star-related) orientations of Maya architecture

The ancient Maya were very interested in the movement of the sun, planets, and stars in the
sky. Many doorways or windows in their buildings frame the rising of the sun, planets such as
Venus, or constellations on certain days of the year. In this way, the building could be used as
a kind of calendar. The events in the sky identified important days in the year. They
incorporated this scientific knowledge into their daily lives and their city planning.

Why did they watch the stars?

Many of these astronomical patterns were important for religious reasons. They were
reflections on earth of divine events. They might reflect the creation of the universe or actions
of the gods and mythic heroes. Celestial bodies were the visual signs of spiritual and moral
beliefs. This is similar to the ancient Greeks, whose gods and mythic heroes gave their names
to modern-day constellations.

Today when architects construct a building, they take many factors into consideration. But
they rarely consult the stars or find out where the sun will hit the building on the solar
equinox or solstice. Maya buildings often incorporated celestial matters into the form and
position of the buildings. Maya cities also functioned as astronomical observatories. They
function as a landscape that marks the days of the year and the natural cycles of the Earth.

Modern investigations into ancient celestial planning

The use of Mesoamerican buildings as calendars or observatories continues to fascinate
people. On the equinox and solstice, many people gather at some sites to see the sun’s
effects on the pyramids and temples. Shadows on some of the buildings create beautiful
patterns or animal shapes. The sun shines directly into temples. It lights up specific features
such as altars or thrones. For example, on the winter solstice at Palenque, Mexico, the sun
sets directly into the center of the Temple of the Inscriptions. This was the location of
Palenque's famous sun king K'inich Pakal. At Chichén Itza on the spring and autumn
equinoxes, the sun creates a diamond rattlesnake pattern on the pyramid’s main stairway.

Grade 6, Unit 4: The Americas 1
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s

Temple of the Inscriptions. Image by Bernard DUPONT via Wikimedia Commons, CC BY-SA 2.0.

1. What information from the text can be helpful in answering the Supporting Question:
How did Maya rituals and practices showcase their beliefs?

Sentence Starters:
e The Maya believed that the stars and sun were...
e They used buildings to...

e Their religious ideas were shown by...

2. According to the article, what challenges did the Maya face? How did they address
them?

Sentence Starters:
e One challenge the Maya faced was...

e They addressed this challenge by...

Text source: Adapted for grade level by Primary Source from Casa K'inich: A Teacher’s Guidebook, Santa Barbara,

CA: The Copan Foundation, 2005, p. 37. Used with permission of The Copan Foundation, Catherine Docter, Dorie
Reents Budet, Ricardo Agurcia Fasquelle (Copyright 2005).
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Directions: Read the following article, and then answer the questions below.

Ancient Maya Calendar

The Maya had very complex calendar systems, which were as precise as modern calendars.
They put a lot of effort into creating calendars and measuring time! This was related to their
belief that time moved in cycles, which eventually started back at the beginning.

_‘ &) i ;
*@ fjv{ A Tzolk in and
< & E 2 o baab interlock to

name each day and month.

The Maya counted time with three interlocking calendars. One calendar, which everyone in
ancient Mesoamerica used, was a cycle of 260 days (Circle A). Although its origin is unknown,
260 days is the number of days between the conception and birth of a child. Perhaps this
calendar was based on this natural human cycle.

Another calendar was a 365-day cycle similar to our solar year, but months were divided
differently. The Maya had 18 months of 20 days each (Circle C).

Linking together these two cycles resulted in a larger cycle of 52 years before the same
combination of days from both calendars occurred again. This 52-year cycle was called the
Calendar Round.

The ancient Maya used the two shorter calendars for the planning of important events. They
guided the best time to plant crops, hunt certain animals, or cure sickness. They suggested
when to ascend to the throne of kingship or wage a battle against enemies. The Calendar

Grade 6, Unit 4: The Americas 3
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Round was also used to plan religious rituals and perhaps predict the future. But it was not
very useful for recording history beyond 52 years.

The Maya recorded their history for hundreds of years. Their astronomers needed to keep
track of celestial events for equally long periods of time. So they used a third calendar system,
which we call the Long Count. This system probably came to them from the Olmec. It counts
forward from a specific ancient day, one place for each year. Thus, the ancient Maya had a
historical timeline to count backward into the past or forward into the future.

1. What information from the text can be helpful in answering the Supporting Question:
How did Maya rituals and practices showcase their beliefs?

Sentence Starters:
e The text explains that the Maya...

e Their beliefs can be seen in how they...

2. According to the article, what challenges did the Maya face? How did they address
them?

Sentence Starters:
e The Maya faced many challenges, including...

e They addressed these challenges by...

Text and image source: Adapted for grade level by Primary Source from Casa K'inich: A Teacher's Guidebook,
Santa Barbara, CA: The Copan Foundation, 2005, p. 37. Used with permission of The Copan Foundation, Catherine
Docter, Dorie Reents Budet, Ricardo Agurcia Fasquelle (Copyright 2005).

Grade 6, Unit 4: The Americas 4
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. . . Lesson 19: The Maya Ball Game
Investigating HIStPry Exit Ticket

Name: Date:

4
\= Lesson 19 Exit Ticket

-

Directions: Answer the two questions below to show what you learned about the Maya ball
game. Use what you read, viewed, or discussed in class.

1. What is one thing you learned about how the Maya ball game reflected or reinforced
Maya values or beliefs?

2. Which source helped you learn this? Why was it helpful? (Check one, and explain why it
helped you understand.)

Penn Museum article

Google Arts & Culture interactive

Another source:

Explain why this source was helpful:

Grade 6, Unit 4: The Americas 1
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Investigating Histpry

Lesson 19: The Maya Ball Game
Student Material

Extension: Maya Ball Questions and Answers

Questions:

Answers:

What was an ingredient in rubber
balls?

Latex (sap from the rubber tree)

Juice from morning glory vines

What is one source we have for
understanding the ancient Maya ball
game?

Popol Vuh
Ball courts

Artwork and artifacts

Who invented the ball game in The Olmec
Mesoamerica?
What was the shape of the ball court? Uppercase |

Often had sloping surfaces on the sides

Why did the players wear protective
gear and padding?

Because the ball was heavy—often
between 6 and 10 pounds. It could leave
players bruised!

Other than protective gear, what did
players wear during games?

Fancy headdresses
Sandals

Jewelry

With which body part were players
allowed to hit the ball?

Hips, or sometimes legs and arms (no
hands)

What do we think the stone rings on
the wall were for?

Possibly where the ball had to pass
through to win (in some versions)

Grade 6, Unit 4: The Americas 1
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Questions: Answers:
What were the Maya reenacting Struggle between life and death

through the ball game?
Struggle between Hero Twins and Gods
of Death
Battle between day and night

Battle between good and evil

What else were the Maya reenacting Struggle between life and death
through the ball game?

Struggle between Hero Twins and Gods
of Death
Battle between day and night

Battle between good and evil

What happened to some losers (or Decapitation (human sacrifice)
losing captains) of the game?

When is the ball game still played World Maya ball game championship
today?
Religious festivals like the summer
solstice
How did the Maya use a natural They tapped the rubber trees in the
resource in their environment to rainforest for latex to make bouncy balls.

develop the ball game?

Why did the Maya sometimes sacrifice To keep the gods happy and return their
a ball player? gifts

Or to ensure the harvest (rebirth of

maize)
What does the location of ball courts in They were important (central).
early Maya cities tell us about their
beliefs or values? They had a religious connection (next to
temples).
Grade 6, Unit 4: The Americas 2
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InveStigating HiStpry Student Material
Questions: Answers:
What is a term for the people who Spectators

watched the ball game?

What did the Maya sacrifice more Animals
often than human beings?

Drops of their own blood (bloodletting)

Why do we think that Maya women Ceramic figures showing women

also played the ball game? dressed for the game have been found.

Why do carvings sometimes show ball Because they had to get low to the

players almost lying on the ground? ground quite often to hit low balls with
their hips.

Where was the ball game played? All over Mesoamerica (Mexico,

Guatemala, Belize, Honduras, El Salvador,
and the Caribbean)

What might the ball in the game The sun
symbolize as part of a ritual?

Grade 6, Unit 4: The Americas 3
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. . . Lesson 19: The Maya Ball Game
InveStlgatmg H|Stpry Student Handout

Name: Date:

Lesson 19 Exit Ticket (Sentence Starters)

Directions: Answer the two questions below to show what you learned about the Maya ball
game. Use what you read, viewed, or discussed in class.

1. What is one thing you learned about how the Maya ball game reflected or reinforced
Maya values or beliefs?

The Maya believed the ball game was important because...
The ball game showed Maya values such as...

2. Which source helped you learn this? Why was it helpful? (Check one, and explain why it
helped you understand.)

Penn Museum article

Google Arts & Culture interactive

Another source:

Explain why this source was helpful:

The _ source helped me understand the Maya because __.

Grade 6, Unit 4: The Americas 1
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatlng H|Stpry Student Handout

Name: Date:

Maya Rulers of Bonampak

Directions: As you visit the four stations of Maya ancient murals, follow the steps below to
engage in the Investigating Sources routine.

Observe: Look closely at the image.
Ask yourself the following questions as you visit each station:

e What do | notice right away?

¢ Who created this mural? When might it have been made? Who was it for?
e What are people doing, wearing, or holding?

¢ What objects or symbols stand out?

e \What does the setting tell me?

Station 1. Relations with Neighbors

Station 2: War

Station 3: Orchestra and Dancers

Station 4: Royal Dance Ceremony

Grade 6, Unit 4: The Americas 1
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatmg H|Stpry Student Handout

Read: Read the captions and descriptions included with each mural.
Ask yourself the following questions as you visit each station:

e What's happening in this scene? What rituals or cultural practices are being shown?
e What does this mural suggest about Maya beliefs, society, or leadership?

e What can | infer about the challenges or opportunities the Maya faced?

Station 1. Relations with Neighbors

Station 2: War

Station 3: Orchestra and Dancers

Station 4: Royal Dance Ceremony

Connect: How do these sources help you answer the Supporting Question: How did Maya
rituals and practices showcase their beliefs? Be sure to cite specific evidence or examples
from the murals you just studied.

Grade 6, Unit 4: The Americas 2
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For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatmg HIStpl’y Student Handout

Name: Date:

Extension: Origins and Purposes of Trade Products

Directions: For each image, write the letter of the product’s origin and its purpose for the
Maya.

Jade Jaguar pelts

Finely woven
cloth

Quetzal and
other feathers

f. . Spiny oyster
¢ = (Spondylus) and
other shells

Cacao pods and Obsidian
beans

(chocolate)

Grade 6, Unit 4: The Americas 1
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatmg H|Stpry Student Handout

A. Grown mainly in Guatemala, the pods were dried, and the beans were traded throughout
Mesoamerica and used as a sort of currency. Since it is obviously very expensive to eat money,
only rulers could afford to drink the frothy chocolate beverages.

B. A hard stone carved to make jewelry and religious offerings for nobles. The main source
was the Motagua River in Guatemala (near the city of Quirigua).

C. Traded, worn, and used in rituals by rulers and nobles, the Maya especially loved these
colorful sea products found in only one spot on the Pacific coast of Mexico. Marine items have
been found far inland, including conches for trumpets and many types for jewelry

and decorations.

D. This is found wherever there are bees. It may have been something only noble families
were allowed to produce and then traded directly from one ruling family to another.

E. Used to make costumes for rituals, these came from birds living in the “cloud forests” of the
Guatemalan highlands. Other valued bird species lived across the Maya region.

F. Created all over the Maya world from cotton, only the most skilled weavers could create the
wonderful products desired by rulers (and often given as tribute, as shown here).

G. Found only in certain places in volcanic regions of the Sierra Madre mountains of Mexico
and Guatemala, and near Teotihuacan, this hard material was used for weapons, body
decorations, and rituals.

H. These striking animal products were used to make ritual wear. The animals live in the
jungles and forests of Mexico, Guatemala, Belize, and Honduras. They are shy, nocturnal, and
very fierce.

Text source: Adapted by Primary Source from Empire - A Game of Maya Trade and Conquest, created by Jessica A.
Deckard for the Middle American Research Institute & the Stone Center for Latin American Studies at Tulane
University, 2002, pp 9 & 11.

Image sources:

Left to right, top to bottom:
® Jade head ornament. Image by Cleveland Museum of Art via Wikimedia Commons, CCO 1.0.

e Standing jaguar. Image by USFWS via Wikimedia Commons is in the public domain.

e Cylinder vase (rollout view). Image © Museum of Fine Arts, Boston.

e Close up of capped and uncapped honeycomb. Image by Einebillion via Wikimedia Commmons, CC BY 4.0.
® Resplendent quetzal. Image by Charlie Jackson via Wikimedia Commmons, CC BY 2.0.

e Spondylus crassisquama. Image by Kevin Walsh via Wikimedia Commons, CC BY 2.0.

e Cacao pods. Image by Medicaster via Wikimedia Commons is in the public domain.

e Obsidian spearheads from Palenque. Image by Simon Burchell via Wikimedia Commons, CC BY-SA 3.0.

Grade 6, Unit 4: The Americas 2
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveSt'gatmg HIStpl’y Student Material

Jade Finely woven cloth

Quetzal and other feathers Cacao pods and beans
(chocolate)

Grade 6, Unit 4: The Americas 1
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveSt'gatmg H|Stpry Student Material

Jaguar pelts Honey

Spiny oyster (Spondylus) Obsidian
and other shells

Grade 6, Unit 4: The Americas 2
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Lesson 20: Divine Rulers of the Classic City-States
Student Material

UNFORTUNATE EVENT!

Excessive warfare
between city-states

UNFORTUNATE EVENT!

Drought

UNFORTUNATE EVENT!

Overpopulation and
deforestation

UNFORTUNATE EVENT!

Disruption of land-based
trade routes by sea routes

Grade 6, Unit 4: The Americas
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Investigating Histpry Lesson 20: Divine Rulers of the Classic City-States

Student Material

Image sources:

Page 1 (left to right, top to bottom)

Jade head ornament. Image by Cleveland Museum of Art via Wikimedia Commons, CCO 1.0.
Cylinder vase (rollout view). Image © Museum of Fine Arts, Boston.
Resplendent quetzal. Image by Charlie Jackson via Wikimedia Commons, CC BY 2.0.

Cacao pods. Image by Medicaster via Wikimedia Commons is in the public domain.

Page 2 (left to right, top to bottom):

Standing jaguar. Image by USFWS via Wikimedia Commons is in the public domain.
Close up of capped and uncapped honeycomb. Image by Einebillion via Wikimedia Commmons, CC BY 4.0.
Spondylus crassisquama). Image by Kevin Walsh via Wikimedia Commons, CC BY 2.0.

Obsidian spearheads from Palenque. Image by Simon Burchell via Wikimedia Commons, CC BY-SA 3.0.

Page 3 (left to right, top to bottom):

Battle scene mural from Room 2, South Wall, Bonampak, Mexico, Maya, 791 CE. Image by Heather Hurst
and Leonard Ashby, Yale University Art Gallery, Gift of Bonampak Documentation Project.

Dried cornstalks at the Morrow Plots. Image by AheadByEcho via Wikimedia Commons, CC BY-SA 4.0.
Lacanja burn crop. Image by Jami Dwyer via Wikimedia Commons is in the public domain.

Cargo boat on the Gulf Coast of Campeche State, Mexico. Image by Richard L. Thornton via The Americas
Revealed is used with permission.

Grade 6, Unit 4: The Americas 4
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatlng H|Stpry Student Handout

Name: Date:

Maya Rulers of Bonampak (Sentence Frames)

Directions: As you visit the four stations of Maya ancient murals, follow the steps below to
engage in the Investigating Sources routine. You can use the sentence frames to help form
your responses.

Observe: Look closely at the image.
Ask yourself the following questions as you visit each station:

e What do | notice right away?

e Who created this mural? When might it have been made? Who was it for?
¢ \What are people doing, wearing, or holding?

¢ What objects or symbols stand out?

e What does the setting tell me?

| notice __.
People are _(wearing/doing/holding)-_...
Objects or symbols | see include __and __

Station 1: Relations with Neighbors

Station 2: War

Station 3: Orchestra and Dancers

Grade 6, Unit 4: The Americas 1
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatlng H|Stpry Student Handout

Station 4: Royal Dance Ceremony

Read: Read the captions and descriptions included with each mural.
Ask yourself the following questions as you visit each station:

¢ What's happening in this scene? What rituals or cultural practices are being shown?
¢ \What does this mural suggest about Maya beliefs, society, or leadership?

e What can | infer about the challenges or opportunities the Maya faced?

These murals can tell me that the Maya participated in ___ and __
Some challenges they had were ___and __.
Some opportunities they had were___and __.

Station 1. Relations with Neighbors

Station 2: War

Station 3: Orchestra and Dancers

Station 4: Royal Dance Ceremony

Grade 6, Unit 4: The Americas 2
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. . . Lesson 20: Divine Rulers of the Classic City-States
InveStlgatmg H|Stpry Student Handout

Connect: How do these sources help you answer the Supporting Question: How did Maya
rituals and practices showcase their beliefs? Be sure to cite specific evidence or examples
from the murals you just studied.

The Maya showed their beliefs through rituals suchas___and __.
The murals help us understand that the Maya believed in __ and showed this through their
ritual/practice of __.

Grade 6, Unit 4: The Americas 3
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Investigating Histpry

Lesson 21: Formative Assessment
Student Handout

Name:

Date:

Cluster 4 Formative Assessment Task

Part 1: Match a Ritual or Practice with a Belief and Challenge

Directions: Choose one example from each column below that you studied. You'll explain

how they connect in Part 2.

Ritual or Practice

Belief

Challenge

e Bloodletting
rituals

e Calendar ceremonies
e Murals and carvings
e Temple building

e Offerings/sacrifices to
gods

Gods control nature.

Celestial events
shape human
destiny.

Kings are sacred
intermediaries.

Life is connected to
the cosmos.

Balance must be kept
in the world.

Drought and crop
failure

Predicting weather or
harvest

Maintaining
leadership and order

Harsh geography and
dense jungle

Conflict with rival city-
states

Grade 6, Unit 4: The Americas
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. . . Lesson 21: Formative Assessment
InveStlgatmg H|Stpry Student Handout

Part 2: Explain the Connections

Directions: Answer the questions below to show the connections between your choices.

1. What ritual or practice did you choose? What was it, and what did it look like or
involve?

2. What belief was connected to this ritual or practice? What did the Maya believe, and
why?

3. What challenge did the Maya face that this ritual or belief helped address?

Grade 6, Unit 4: The Americas
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. . . Lesson 21: Formative Assessment
InveStlgatmg H|Stpry Student Handout

Part 3: Final Reflection

Directions: Answer the Supporting Question using your match above: How did Maya rituals
and practices showcase their beliefs? Use specific examples from your chart and explanation.

Grade 6, Unit 4: The Americas 3
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. . . Lesson 21: Formative Assessment
InveStlgatmg H|Stpry Student Handout

Name: Date:

Cluster 4 Formative Assessment Task (Sentence Frames)

Part 1: Match a Ritual or Practice with a Belief and Challenge

Directions: Choose one example from each column below that you studied. You'll explain
how they connect in Part 2.

Ritual or Practice Belief Challenge
e Bloodletting e Gods control nature. e Drought and crop
rituals e Celestial events failure
e Calendar ceremonies shape human e Predicting weather or
destiny. harvest

e Murals and carvings

e e Kings are sacred e Maintaining
* Tem?'e bU|Id|r1.g intermediaries. leadership and order
° 8(1;1°C¢jersrmgs/sacr|f|ces to e Lifeisconnected to e Harsh geography and
the cosmos. dense jungle
e Balance must be kept e Conflict with rival city-
in the world. states
Grade 6, Unit 4: The Americas 1
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. . . Lesson 21: Formative Assessment
InveStlgatmg H|Stpry Student Handout

Part 2: Explain the Connections

Directions: Answer the questions below to show the connections between your choices.
Circle one topic from the table above, and use it to answer the questions below. Be sure to
cite specific information in your responses.

1. What ritual or practice did you choose? What was it, and what did it look like or involve?

The ritual of __ involved __. It may have looked like __.

2. What belief was connected to this ritual or practice? What did the Maya believe and
why?

The Maya believed that __. They thought this because __. This belief was important
because __.

3. What challenge did the Maya face that this ritual or belief helped address?

One challenge the Maya faced was ___. This ritual or belief helped them by ___. It helped the
Maya deal with __.

Grade 6, Unit 4: The Americas 2
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InveStlgatmg H|Stpry Student Handout

Part 3: Final Reflection

Directions: Answer the Supporting Question using your match above: How did Maya rituals
and practices showcase their beliefs? Use specific examples from your chart and explanation.

The Maya used ___ to show their belief in __. This practice helped them respond to__. This
shows that Maya rituals were closely connected to __.

Grade 6, Unit 4: The Americas 3
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. . . Cluster 5: Taino Culture and the Ancient Caribbean
Investigating HIStpl’y Inquiry Chart

Name: Date:

Unit 4, Cluster 5 Inquiry Chart

Unit EQ How do the spaces and places people build represent their values?

Cluster SQ | How did migration and geography shape the unique cultures of the ancient Caribbean?

What
questions
will we ask?

What did we do? What did we learn that helps us answer our question(s)?

Lesson 22:

We analyzed Taino artifacts in a Gallery
Walk to explore how geography and
migration shaped ancient Caribbean
cultures.

Lesson 23:

We explored sources to understand
how migration and geography shaped
Taino culture and daily life.

Grade 6, Unit 4: The Americas 1
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Cluster 5: Taino Culture and the Ancient Caribbean

Investigating Histpry Inquiry Chart

What did we do? What did we learn that helps us answer our question(s)?

Lesson 24:

We learned how Taino culture survives
today by analyzing a video and
discussing how traditions like music,
farming, and language continue to
shape identity in the Caribbean.

Grade 6, Unit 4: The Americas
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
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. . . Lesson 22: Taino Culture and the Ancient Caribbean
InveStlgatmg H|Stpry Student Handout

Name: Date:

Gallery Walk Note Catcher

Directions: As you participate in the Gallery Walk, examine each artifact carefully. For each
artifact, record your observations (what you see directly) and your inferences (what you think
the artifact might tell us about how people lived in the ancient Caribbean).

Artifact | Observations Inferences
What do you see? What might this object tell us about how

people lived?
How do you think geography (islands, water,
landforms) might be related?

1

2

3

4

Grade 6, Unit 4: The Americas 1
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. . . Lesson 22: Taino Culture and the Ancient Caribbean
InveStlgatmg Hls'tpry Student Handout

Name: Date:

Gallery Walk Note Catcher (Sentence Starters)

Directions: As you participate in the Gallery Walk, examine each artifact carefully. For each
artifact, record your observations (what you see directly) and your inferences (what you think
the artifact might tell us about how people lived in the ancient Caribbean).

Artifact | Observations Inferences
What do you see? What might this object tell us about how
people lived?
Sentence starters:
e |see.. How do you think geography (islands, water,
o | i thGin. landforms) might be related?
Sentence starters:
e This could mean that...
e The artifact suggests that...
1
2
3
Grade 6, Unit 4: The Americas 1
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. . . Lesson 22: Taino Culture and the Ancient Caribbean
InveStlgatmg H|Stpry Student Handout

Artifact | Observations Inferences

What do you see? What might this object tell us about how
people lived?
Sentence starters:

0 HEEE How do you think geography (islands, water,
e | notice that... landforms) might be related?

Sentence starters:
e This could mean that...

e The artifact suggests that...

Grade 6, Unit 4: The Americas 2
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. . . Lesson 23: How Movement Shaped the Caribbean
InveStlgatlng H|Stpry Student Handout

Name: Date:

Taino Note Catcher

Part 1 Directions: Use the Taino History, Beliefs, and Way of Life Student Slide Deck to help
you learn about Taino history, beliefs, and ways of life. As you read and analyze a series of
sources, collect evidence and information in the Graphic Organizer below.

¢ Observe: Scan the source and take notes on the type (primary or secondary) and any
document features.

¢ Read: Read closely and record notes on the main ideas of the text. Be sure to look at
any included images for more information.

Topic # and | Observe: Take notes on the type Read: Take notes on the main ideas.
name of source and document
features.

1.
Origins

2.
Technology

3.

Villages,
homes, and
daily life

4.
Government
and
leadership

Grade 6, Unit 4: The Americas 1
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Lesson 23: How Movement Shaped the Caribbean
Student Handout

Topic # and
name

Observe: Take notes on the type
of source and document
features.

Read: Take notes on the main ideas.

5.
Batey and
play

6.
Beliefs and
stories

Grade 6, Unit 4: The Americas
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
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. . . Lesson 23: How Movement Shaped the Caribbean
InveStlgatlng H|Stpry Student Handout

Part 2 Directions: Review your notes from each section above and use them to connect your
learnings to the Supporting Question.

Topic # and | Connect: What do these sources reveal about how migration or
name geography shaped Taino culture?

1.
Origins

2.
Technology

3.

Villages,
homes, and
daily life

4.,
Government
and
leadership

5.
Batey and
play

6.
Beliefs and
stories

Grade 6, Unit 4: The Americas 3
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. . . Lesson 23: How Movement Shaped the Caribbean
InveStlgatlng H|Stpry Student Handout

Name: Date:

Taino Note Catcher (Sentence Frames)

Part 1 Directions: Use the Taino History, Beliefs, and Way of Life Student Slide Deck to help
you learn about Taino history, beliefs, and ways of life. As you read and analyze a series of
sources, collect evidence and information in the Graphic Organizer below.

¢ Observe: Scan the source and take notes on the type (primary or secondary) and any
document features.

¢ Read: Read closely and record notes on the main ideas of the text. Be sure to look at
any included images for more information.

Observe: Take notes on the type
of source and document
features.
The source is
_primary/secondary..
Topic # and
name It has ___ features. Read: Take notes on the main ideas.
1.
Origins
2.
Technology
3.
Villages,
homes, and
daily life
Grade 6, Unit 4: The Americas 1
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. . . Lesson 23: How Movement Shaped the Caribbean
InveStlgatlng H|Stpry Student Handout
Observe: Take notes on the type
of source and document
features.
The source is
_primary/secondary._.
Topic # and
name It has ___ features. Read: Take notes on the main ideas.
4.
Government
and
leadership
5.
Batey and
play
o.
Beliefs and
stories

Grade 6, Unit 4: The Americas
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Part 2 Directions: Review your notes from each section above and use them to connect your
learnings to the Supporting Question.

Topic # and
name

Connect: What do these sources reveal about how migration or
geography shaped Taino culture?

This shows that _geography/migration_ shaped Taino culture by .

1.
Origins

2.
Technology

3.

Villages,
homes, and
daily life

4.
Government
and
leadership

5.
Batey and

play

6.
Beliefs and
stories

Grade 6, Unit 4: The Americas 3
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. . . Lesson 24: Legacies of Taino Culture Today
InveStlgatmg H|Stpry Student Handout

Name: Date:

Taino Words: Clues to the Past

Directions: For each Taino word, write your guess for what it means in English. Match up the
words and pictures on the cards to determine the actual English words. Then explain what
the word tells us about where or how the Taino people lived in the ancient past.

barbacoa

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

bohio

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

cacique

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

Grade 6, Unit 4: The Americas 1
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canoa

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

hamaca

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

hurucan

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

iguana

English meaning guess:

Grade 6, Unit 4: The Americas 2
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Actual English meaning:

What this word might tell us about the Taino in the ancient past:

mahiz

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

manati

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

Zavahna

English meaning guess:

Actual English meaning:

What this word might tell us about the Taino in the ancient past:

Grade 6, Unit 4: The Americas 3
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Challenge question: What are some ideas you have about why or how these words became
a part of English-speaking vocabulary?

Grade 6, Unit 4: The Americas 4
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Name: Date:

Taino Legacies Today

Part 1 Directions: As you watch Pero Like's video, “How Taino Culture Affects Us Today,” listen
for important examples of how Taino culture lives on today.

1. What did the Spanish try to take away and destroy? (2:24)

2. What Taino cultural elements survived? (3:06)

3. Why did Irka Mateo create this video? Who is the audience, and what message is she
trying to share? (5:44)

Grade 6, Unit 4: The Americas 1
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Part 2 Directions: |dentify different types of sources that help us learn about the past. There
are two main types of sources:

e Primary source: a firsthand account from the time or person involved

e Secondary source: a retelling or explanation by someone who was not there

Look at each item below. Decide if it is a primary source (P) or secondary source (S) by circling
the correct letter.

Is it primary (P)
or secondary
Description of source (S)?
A video made by Irka Mateo, who is Taina P/S
A history textbook about the Spanish conquest P/S
A Taino musical performance recorded last year P/S
An article from National Geographic about DNA research P/S
An old tool made of obsidian used by the Taino people P/S
Grade 6, Unit 4: The Americas 2
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Part 3 Directions: Looking at the same sources, which sources would be most helpful to
answer the Supporting Question: How did migration and geography shape the unique

cultures of the ancient Caribbean?

Would this source be helpful to
understand how migration and
geography shaped ancient Caribbean
cultures like the Taino?

Description of source Why or why not?

A video made by Irka Mateo, who is Taina Yes / No

because...

A history textbook about the Spanish Yes / No

conquest because...

A Taino musical performance recorded last Yes / No

year because...

An article from National Geographic about Yes / No

DNA research because...

An old tool made of obsidian used by the Yes / No

Taino people because...

Grade 6, Unit 4: The Americas
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manati 4&?

hurucan

Cahnoa

hamaca

Grade 6, Unit 4: The Americas 1
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{{¢

barbacoa

bohio

cacique

mahiz

Grade 6, Unit 4: The Americas
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zavana 8

iguana

Image sources:
e Manatee. Image by Pham Thanh via Noun Project, CC BY 3.0.

e Hurricane. Image by Michael Baranovskiy via Noun Project, CC BY 3.0.
e Canoe. lmage by James Cottell via Noun Project, CC BY 3.0.

e Hammock. Image by Vector Zilla via Noun Project, CC BY 3.0.

® Barbeqgue. Image by b farias via Noun Project, CC BY 3.0.

e Hut. Image by les vieux garcons via NounProject, CC BY 3.0.

® | eader. Image by Creative Mania via Noun Project, CC BY 3.0.

e Corn.Image by David Lamm via Noun Project, CC BY 3.0.

® Savanna. Image by The Icon Z via Noun Project, CC BY 3.0.

® |guana. Image by Kevin via Noun Project, CC BY 3.0.

Grade 6, Unit 4: The Americas 3
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Name: Date:

Taino Legacies Today (Sentence Starters)

Part 1 Directions: As you watch Pero Like's video, “How Taino Culture Affects Us Today,” listen
for important examples of how Taino culture lives on today. Use the included sentence
starters to help you.

1. What did the Spanish try to take away and destroy? (2:24)

Sentence Starters:
e The Spanish tried to take away...

e They wanted to stop the Taino from...

2. What Taino cultural elements survived? (3:06)

Sentence Starters:
e One cultural element that survived was...

e Taino people still have...

3. Why did Irka Mateo create this video? Who is the audience, and what message is she
trying to share? (5:44)

Sentence Starters:
e /rka Mateo made this video because...

e The video is for people who...

Grade 6, Unit 4: The Americas 1
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Part 2 Directions: |dentify different types of sources that help us learn about the past. There
are two main types of sources:

e Primary source: a firsthand account from the time or person involved

e Secondary source: a retelling or explanation by someone who was not there

Look at each item below. Decide if it is a primary source (P) or secondary source (S) by circling
the correct letter.

Is it primary (P)
or secondary
Description of source (S)?
A video made by Irka Mateo, who is Taina P/S
A history textbook about the Spanish conquest P/S
A Taino musical performance recorded last year P/S
An article from National Geographic about DNA research P/S
An old tool made of obsidian used by the Taino people P/S
Grade 6, Unit 4: The Americas 2
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Part 3 Directions: Looking at the same sources, which sources would be most helpful to
answer the Supporting Question: How did migration and geography shape the unique

cultures of the ancient Caribbean?

Would this source be helpful to
understand how migration and
geography shaped ancient Caribbean
cultures like the Taino?

Description of source Why or why not?

A video made by Irka Mateo, who is Taina Yes / No

because...

A history textbook about the Spanish Yes / No

conqguest because...

A Taino musical performance recorded last Yes / No

year because...

An article from National Geographic about Yes / No

DNA research because...

Grade 6, Unit 4: The Americas
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Would this source be helpful to
understand how migration and
geography shaped ancient Caribbean
cultures like the Taino?
Description of source Why or why not?
An old tool made of obsidian used by the Yes / No
Taino people because...
Grade 6, Unit 4: The Americas 4
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Name: Date:

Cluster S Formative Assessment Task

Part 1: Artifact Analysis

Directions: Analyze the two images below, and answer the corresponding questions.
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1. What do you see in this image? Describe what the people are doing.

Grade 6, Unit 4: The Americas 1
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2. What materials do you think were used to build this?

3. Why might canoes have been important to the Taino people who lived on islands?

4. How does this artifact connect to the migration of Indigenous people in the
Caribbean?

Grade 6, Unit 4: The Americas 2
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Deity Figure (Zemi). Image courtesy of The Met is in the public domain.

1. What material is this zemi (spiritual figure) made of?

2. Why do you think the Taino created religious or spiritual objects like this?

Grade 6, Unit 4: The Americas 3
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3. What can this artifact tell us about Taino beliefs or daily life?

4. How might the natural resources of the Caribbean islands have influenced how this
figure was made?

Grade 6, Unit 4: The Americas 4
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Part 2: Reflecting on the History Behind Artifacts

Directions: Write a paragraph response to the Supporting Question: How did migration and
geography shape the unique cultures of the ancient Caribbean?

In your response:

e Use evidence from both artifacts (the sketching and the sandstone figure).

e Explain how the geography of the Caribbean (such as islands, ocean, and forests) and
the movement of people influenced Taino culture.

Grade 6, Unit 4: The Americas 5
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Name: Date:

Cluster 5 Formative Assessment Task (Sentence Frames)

Part 1: Artifact Analysis

Directions: Analyze the two images below, and answer the corresponding questions.
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Taino canoe. Image by Unknown author via The Louverture Project is in the puBIic
domain.

1. What do you see in this image? Describe what the people are doing.

| see __. The people in this image are __.

Grade 6, Unit 4: The Americas
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2. What materials do you think were used to build this?

| think the canoe was made from __. They might have used ___.

3. Why might canoes have been important to the Taino people who lived on islands?

Canoes were important because __. The Taino used them to__.

4. How does this artifact connect to the migration of Indigenous people in the
Caribbean?

This canoe shows that people could __. Migration took place because people ___.

Grade 6, Unit 4: The Americas 2
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Deity Figure (Zemi). Image courtesy of The Met is in the public domain.

1. What material is this zemi (spiritual figure) made of?

This figure is most likely made of __. The Taino used __ to carve it.

Grade 6, Unit 4: The Americas 3
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2. Why do you think the Taino created religious or spiritual objects like this?

The Taino made spiritual objects in order to __. This figure may have been used for _.

3. What can this artifact tell us about Taino beliefs or daily life?

This shows that the Taino believed in __. It tells us that religion was __.

4. How might the natural resources of the Caribbean islands have influenced how this
figure was made?

The Taino used __ from their environment. The islands most likely had __ that helped them
make this.

Grade 6, Unit 4: The Americas 4
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Part 2: Reflecting on the History Behind Artifacts

Directions: Write a paragraph response to the Supporting Question: How did migration and
geography shape the unique cultures of the ancient Caribbean?

In your response:
e Use evidence from both artifacts (the sketching and the sandstone figure).

e Explain how the geography of the Caribbean (such as islands, ocean, and forests) and
the movement of people influenced Taino culture.

Migration and geography shaped Taino culture because __. The canoe shows that the Taino
__. The zemi figure shows that the Taino __. The islands and ocean were important because
___. These artifacts show that the Taino __.

Grade 6, Unit 4: The Americas 5
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Name: Date:

The Americas Content Assessment

Section 1: Geography

Label the following regions of Latin America on the map below: South America, Central
America, and the Caribbean.

j
C-

Blank map of North and South America. Image by Milenioscuro via
Wikimedia Commons, CC BY-SA 3.0.

Write the letter of the following regions:

___South America ___ Central America ___the Caribbean

Grade 6, Unit 4: The Americas 1
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Map Analysis Questions:

1. Choose one region that you labeled. How has its geography influenced ancient settlement

patterns in the Americas?

Andes Mountains

Yucatan Peninsula

Locator map of the Andes. Image by Vardion via
Wikimedia Commons is in the public domain.

|

Yucatan Peninsula. Image by Kaldari via Wikimedia
Commons, CCO 1.0

Grade 6, Unit 4: The Americas
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Section 2: Vocabulary

1. Which two examples best show the cultural practices of ancient American societies? Circle
two.

A. Holding festivals and ceremonies to honor the gods
B. Developing farming techniques suited to mountain terraces
C. Using local materials like limestone to build temples

D. Passing down traditional stories and dances through generations

2. Which of these best describes an egalitarian society?
A. A society where leaders live in large palaces far from others

B. A society where power and wealth are shared more equally
C. A society ruled entirely by one religious group

D. A society that focuses mostly on warfare and conquest

3. Who were the Olmec, and why are they important in Mesoamerican history?
A. Farmers who invented new tools for planting maize

B. Builders who created the first floating cities on lakes
C. A group of warriors who conquered lands across South America

D. An early civilization that influenced later cultures through art, religion, and city design

4. What are megacities, and why are they important to study?
A. Large farms that provide food for the surrounding villages

B. Powerful leaders who controlled trade routes

C. Cities with more than 10 million people that impact the environment and society

D. Temples that were built on mountaintops for religious ceremonies

5. What is a legacy of the Taino people that is still seen today?
A. Tools used to build Spanish-style forts

B. Foods brought from Europe, like wheat and olives
C. Words, customs, and traditions that have been passed down over time

D. Symbols used only during the Spanish conquest of the Caribbean

Grade 6, Unit 4: The Americas
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Section 3: Paragraph Answer

Answer the following question in a paragraph that has:

e A specific and accurate claim
e Specific factual evidence from the unit
e Clear reasoning,

You can use this source to help remind you of some important ideas about Maya society, but
you can also use other information from the unit that you remember.

“The ancient Maya were accomplished observers of the sky. This image shows Maya animal
constellations found in the Paris Codex. Using their knowledge of astronomy and
mathematics, the ancient Maya developed one of the most accurate calendar systems in
human history. The ancient Maya had a fascination with cycles of time. The most commonly
known Maya cyclical calendars are the Haab, the Tzolk'in, and the Calendar Round. Aside
from these, the Maya also developed the Long Count calendar to chronologically date
mythical and historical events. The 13 baktun cycle of the Maya Long Count calendar
measures 1,872,000 days or 5,125.366 tropical years. This is one of the longest cycles found in
the Maya calendar system. This cycle ended on the winter solstice, December 21, 2012."

Text source: Smithsonian National Museum of the American Indian. "Living_ Maya Time."

What is one way that beliefs and values shaped Maya cities, and why did this matter to their
society and culture?

Grade 6, Unit 4: The Americas 4
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Section 4: Applied Historical Inquiry

Read the following scenario and the quotes by ancient American leaders or cultural beliefs.
Then answer the questions below.

Scenario: A local museum is deciding how to use a grant to highlight the history of
Indigenous societies in the Americas. The museum leader is considering three options:
e Option 1: Build a Planetarium Exhibit

e Goal: Teach visitors how the Maya and Inca used astronomy to guide farming
and religious life

e Option 2: Recreate a Mesoamerican Symbol Wall

e Goal: Let visitors touch and learn from replicas of ancient symbols and images,
understanding how they preserved stories and beliefs

e Option 3: Host a Community Festival

¢ Goal: Celebrate Indigenous traditions with music, dance, and storytelling from
local Indigenous leaders

1. Which of these statements is a fact? Circle one.
A. The museum will offer tours in both English and Spanish.

B. The director hopes the festival will build pride in local culture.
C. The wall of symbols and images will be the most exciting part of the exhibit.

D. The planetarium will be a beautiful addition to the museum.

2. Which of these statements is an opinion? Circle one.
A. Indigenous storytelling helps teach values across generations.

B. The symbol exhibit will show recorded messages from multiple cultures.
C. The festival is a great way to get people excited about history.

D. The astronomy display will feature constellations used by the Maya.

“The Maya civilization was at its height between 300 and 900. Inscriptions have been found
on monumental sculpture, public buildings, murals, pottery, shell, obsidian, bone, wood, jade,
and screenfold books called codices. They were only identified as a writing system by scholars
during the 19th century.”

Text source: The British Museum, "Maya glyphs, a basic introduction," in Smarthistory, April 15, 2018, accessed May
27,2025.

Grade 6, Unit 4: The Americas 5
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3. Based on this quote and your learning from the unit, how might the importance of written
tradition influence the museum leader’s decision?

“The great cities of our past were designed as symbolic landscapes that mimicked and
enhanced the natural surroundings. My ancestors built monuments in concert with the
movements of the Sun, the Moon, and the stars.”

—José Huchim Herrera, Yucatec Maya, Archaeologist and Architect

Text source: Smithsonian National Museum of the American Indian, “Creation Story of the Maya.”

4. Based on this quote and what you've learned, what does it show about the importance of
astronomy in ancient American societies? How does this compare to the value of visual
storytelling or recorded messages? How could this affect the museum director’s decision?

5. What do you think the museum director should do? What belief or value makes you think
that?

Grade 6, Unit 4: The Americas 6
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Name: Date:

The Americas Content Assessment (Sentence Frames)

Section 1: Geography

Label the following regions of Latin America on the map below: South America, Central
America, and the Caribbean.
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Blank map of North and South America. Image by Milenioscuro via
Wikimedia Commons, CC BY-SA 3.0.

Write the letter of the following features:

___South America ___ Central America ___the Caribbean

Grade 6, Unit 4: The Americas 1
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Map Analysis Questions:

1. Choose one region that you labeled. How has its geography influenced ancient settlement
patterns in the Americas?

Sentence Frame:
e __influenced ancient settlement patterns in the Americas by/because ___.

Andes Mountains Yucatan Peninsula

]

Yucatan Peninsula. Image by Kaldari via Wikimedia
Commons, CCO 1.0

Locator map of the Andes. Image by Vardion via
Wikimedia Commons is in the public domain.

Grade 6, Unit 4: The Americas 2
Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Lesson 26: Unit Synthesis
InveStlgatmg H|Stpry Student Handout

2. Based on the map and your knowledge from the unit, where would you expect to find
ancient cities with advanced urban planning such as pyramids and ceremonial centers: along
the Andes Mountains or the Yucatan Peninsula? Why?

Sentence Frame:
e | would expect to find ancient cities with advanced planning along the ___ (Andes
Mountains/Yucatdn Peninsula) because ___.

Grade 6, Unit 4: The Americas 3
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Section 2: Vocabulary

1. Which two examples best show the cultural practices of ancient American societies? Circle
two.

A. Holding festivals and ceremonies to honor the gods
B. Developing farming techniques suited to mountain terraces
C. Using local materials like limestone to build temples

D. Passing down traditional stories and dances through generations

2. Which of these best describes an egalitarian society?
A. A society where leaders live in large palaces far from others

B. A society where power and wealth are shared more equally
C. A society ruled entirely by one religious group

D. A society that focuses mostly on warfare and conquest

3. Who were the Olmec, and why are they important in Mesoamerican history?
A. Farmers who invented new tools for planting maize

B. Builders who created the first floating cities on lakes
C. A group of warriors who conquered lands across South America

D. An early civilization that influenced later cultures through art, religion, and city design

4. What are megacities, and why are they important to study?
A. Large farms that provide food for surrounding villages

B. Powerful leaders who controlled trade routes

C. Cities with more than 10 million people that impact the environment and society

D. Temples that were built on mountaintops for religious ceremonies

5. What is a legacy of the Taino people that is still seen today?
A. Tools used to build Spanish-style forts

B. Foods brought from Europe, like wheat and olives
C. Words, customs, and traditions that have been passed down over time

D. Symbols used only during the Spanish conquest of the Caribbean

Grade 6, Unit 4: The Americas
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Section 3: Paragraph Answer

Answer the following question in a paragraph that has:

e A specific and accurate claim

e Specific factual evidence from the unit
e Clear reasoning,

You can use this source to help remind you of some important ideas about Maya society, but
you can also use other information from the unit that you remember.

“The ancient Maya were accomplished observers of the sky. This image shows Maya animal
constellations found in the Paris Codex. Using their knowledge of astronomy and
mathematics, the ancient Maya developed one of the most accurate calendar systems in
human history. The ancient Maya had a fascination with cycles of time. The most commonly
known Maya cyclical calendars are the Haab, the Tzolk'in, and the Calendar Round. Aside
from these, the Maya also developed the Long Count calendar to chronologically date
mythical and historical events. The 13 baktun cycle of the Maya Long Count calendar
measures 1,872,000 days or 5,125.366 tropical years. This is one of the longest cycles found in
the Maya calendar system. This cycle ended on the winter solstice, December 21, 2012."

Text source: Smithsonian National Museum of the American Indian. "Living Maya Time."

What is one way that beliefs and values shaped Maya cities, and why did this matter to their
society and culture?

Sentence Frames:
e One way beliefs shaped Maya cities was through __.

e This was important because it __and __.
e According to the Smithsonian National Museum of the American Indian, the Maya ___.

Grade 6, Unit 4: The Americas 5
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Section 4: Applied Historical Inquiry

Read the following scenario and the quotes by ancient American leaders or cultural beliefs.
Then answer the questions below.

Scenario: A local museum is deciding how to use a grant to highlight the history of
Indigenous societies in the Americas. The museum leader is considering three options:
e Option 1: Build a Planetarium Exhibit

e Goal: Teach visitors how the Maya and Inca used astronomy to guide farming
and religious life

e Option 2: Recreate a Mesoamerican Symbol Wall

e Goal: Let visitors touch and learn from replicas of ancient symbols and images,
understanding how they preserved stories and beliefs

¢ Option 3: Host a Community Festival

e Goal: Celebrate Indigenous traditions with music, dance, and storytelling from
local Indigenous leaders

1. Which of these statements is a fact? Circle one.
A. The museum will offer tours in both English and Spanish.

B. The director hopes the festival will build pride in local culture.
C. The wall of symbols and images will be the most exciting part of the exhibit.

D. The planetarium will be a beautiful addition to the museum.

2. Which of these statements is an opinion? Circle one.
A. Indigenous storytelling helps teach values across generations.

B. The symbol exhibit will show recorded messages from multiple cultures.
C. The festival is a great way to get people excited about history.

D. The astronomy display will feature constellations used by the Maya.

“The Maya civilization was at its height between 300 and 900. Inscriptions have been found
on monumental sculpture, public buildings, murals, pottery, shell, obsidian, bone, wood, jade,
and screenfold books called codices. They were only identified as a writing system by scholars
during the 19th century.”

Text source: The British Museum, "Maya glyphs, a basic introduction," in Smarthistory, April 15, 2018, accessed May
27,2025.
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3. Based on this quote and your learning from the unit, how might the importance of written
tradition influence the museum leader’s decision?

Sentence Frames:
o \Written tradition is important because of ___ and __

e The museum director may be influenced by this quote because of __ and __

“The great cities of our past were designed as symbolic landscapes that mimicked and
enhanced the natural surroundings. My ancestors built monuments in concert with the
movements of the Sun, the Moon, and the stars.”

—José Huchim Herrera, Yucatec Maya, Archaeologist and Architect

Text source: Smithsonian National Museum of the American Indian, “Creation Story of the Maya.”

4. Based on this quote and what you've learned, what does it show about the importance of
astronomy in ancient American societies? How does this compare to the value of visual
storytelling or recorded messages? How could this affect the museum leader’s decision?

Sentence Frames:
e Astronomy was important in ancient American societies because of __and __.

e [tissimilar to writing because it __ and different because it __.

5. What do you think the museum director should do? What belief or value makes you think
that?

Sentence Frame:
e [ think the museum should choose to __ because it shows the value of __.

Grade 6, Unit 4: The Americas 7
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Summative Assessment Partner S urvey

Part 1 Directions: Talk with your partner about your community. As you answer the questions
together, think about:

e What do the buildings and places in your community say about what people believe
and care about?

e How does your community use nature or the land to help people in everyday life?
For each question, circle a response and write a short explanation.

Survey Question Response Explanation

Are there places in your
community where Yes / No / Maybe / Not
people gather (such as | gyre

parks or community
centers)?

Are there buildings for

public use (such as Yes / No / Maybe / Not
libraries, schools, or Sure
clinics)?

Does your community

take care of nature and Yes / No / Maybe / Not
the environment? Sure

Do people in your

community feel they Yes / No / Maybe / Not
are treated fairly? Sure

Are there places for art,

music, or sports? Yes / No / Maybe / Not
Sure

Do the buildings and
spaces in your Yes / No / Maybe / Not
community show what | gyre

people believe in or
value?
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Part 2 Directions: Answer the following questions in two to three sentences.

Can you think of a problem your community has faced (past or present)? What did people do
to try to fix it or make things better?

Grade 6, Unit 4: The Americas
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Name: Date:

The Americas Summative Assessment Packet (Word Banks)

Directions: In this assessment, you will research one of the cities of the ancient Americas. You
will represent your ancient city in a codex (ancient book) that fully explains your city's
important features. Your goal is to answer this main research question:

How does this ancient city reflect the values of the people who lived there?

Drawing upon what you have learned in this unit, you will make the strongest case you can
that your city was the best for its people based on the criteria in this unit's Essential Question:
How do the spaces and places people build represent their values?

Day 1
e Tasks 1-2

Day 2
e Tasks 3-5

Task 1: Select Your City
Briefly browse the Cities of the Ancient Americas Student Slide Deck to see which cities you
can choose to research further.

e Click on one or more links for each city, and skim the sites.

e Based on your overview, choose the city you will use for your research project.

Cities to choose from: Uxmal, Chichén Itz4, Tiwanaku, Monte Alban/Zapotec, Chavin de
Huantar, Palenque, Copan, Tikal

Your selected city:

Grade 6, Unit 4: The Americas 1
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Task 2: Research and Take Notes

You will use the linked sources in the Cities of the Ancient Americas Student Slide Deck to
learn about the geography and natural resources of your city and the values and beliefs of the
city’'s creators and community members.

¢ |In doing so, you will draw upon what you learned in the unit overall about ancient
complex American societies.

e Find out what is unique, admirable, or amazing about your city.

¢ Make note of any symbols or pictures that represent your city or help to explain its
features.

Step 1: Taking Notes
Find your city in the Cities of the Ancient Americas Student Slide Deck. Read or watch each
resource provided, and take notes on your handout.

e Asyou read (or watch) each resource, take notes in the categories below, making sure
to cite your source for each cluster of notes.

e |[f completing the worksheet digitally, you can use the boxes to copy and paste, draw, or
link to a picture or symbol that you might want to use to describe your points.

¢ Remember to take as many relevant notes as you can, knowing you may use some of
them, but not all. Later, you can decide which notes to use for your final project.

Word Bank

Mexico Peru Bolivia Honduras
Guatemala people empire map
city ancient

Note-taking Categories

General information Source Is this a How do you know
primary or this source is
secondary reliable?
source?

Name of ancient city:

Name of modern present-day
country:

Grade 6, Unit 4: The Americas 2
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General information

Source

Is this a
primary or
secondary
source?

How do you know
this source is
reliable?

Dates for this ancient city (or
when it was at its height):

Name of people:

Map:

Symbol:

Grade 6, Unit 4: The Americas
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Word Bank
crops

water stone gold
mountains forest lake river
farming tools fishing animals
Natural resources and Source Is this a How do you know
uses/geography primary or this source is
secondary reliable?
source?

Grade 6, Unit 4: The Americas
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Word Bank
gods nature sun family
ancestors art farming religion
festivals respect
City's values and beliefs Source Is this a How do you

primary or know this source
secondary is reliable?
source?
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Word Bank
temples roads pyramids canals
markets city walls clean water design
apartments housing plazas
City design or features Source Is this a How do you

primary or know this source
secondary is reliable?
source?
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Word Bank
special tallest first beautiful
different biggest oldest smart
invention art
Anything unique, admirable, or | Source Is this a How do you
interesting primary or know this source
secondary is reliable?
source?

Step 2: Select and Analyze Your Best Sources

Directions: Now look back at your notes. Choose two sources that you referenced the most
throughout your note-taking. Reflect on each source below:

Source #1 Title:

e |sthisa primary or secondary source?

Grade 6, Unit 4: The Americas
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¢ How do you know it is reliable?

e What important idea or evidence did this source give you about the city?

Source #2 Title:

e |sthisa primary or secondary source?

¢ How do you know it is reliable?

e What important idea or evidence did this source give you about the city?

Grade 6, Unit 4: The Americas 8

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.
For more information, visit http./creativecommons.org/licenses/by-nc/4.0/.



http://creativecommons.org/licenses/by-nc/4.0/

. . . Summative Assessment
InveStlgatmg H|Stpry Student Handout

Task 3: Draft Your Points & Paragraph Reflection
Read through your notes.

¢ Highlight the notes you want to use for your four points, as well as any other relevant
notes about geography, beliefs and values, and learning from the past.

e Then create four points, using information from your notes in your own words. Make
sure your points are persuasive: Your writing should include persuasive points that
show why or how your city reflects the values of the people who live there.

Example of Headline:
e “The Best Planned City Around” for Teotihuacan

Sentence Frames for Points:
e One reason this city is special is __.

e This shows the city cared about ___and __.

e The people built __ to help with __.

Draft your points:

Point 1: Headline and Point (for example, Teo's headline was Teotihuacan: A City Designed for
the Gods and the People)

Point 2: Headline and Point

Point 3: Headline and Point

Grade 6, Unit 4: The Americas 9
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Point 4: Headline and Point

Now reflect on a lesson that your city could teach us today. You can see a sample codex for
Teotihuacan in the Sample Codex and Template Student Slide Deck.

Draft your reflection paragraph below. This paragraph will go on the last page of your codex.

Word Bank

work together plan build
share respect protect nature
help others solve problems use resources

Sentence Frames:
e One lesson we can learn from this city is __.

e Today we have similar problems, like __ and __

What can this city teach us today about building spaces and places that reflect people’s
values?

Grade 6, Unit 4: The Americas 10
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Task 4: Create Your Codex

Determine how you will create your codex. Check off the appropriate box, or add your own
idea.

O | will use the Sample Codex and Template Student Slide Deck.
O | will create my own codex out of paper or cardboard.
O | will use another way to create my codex and will explain it below:

Insert your drafted points and reflection into your final codex. Add a picture or symbol for
each point, and cite the source.

Task 5: Present Your Codex

Present your codex, and actively listen as your classmates share their projects. As you observe
the other presentations, pay close attention to how each ancient city responded to challenges
and created new opportunities through its design, beliefs, or innovations.

(Optional Extension) Task 6: Reflect on the Unit

Choose one city that your classmates presented that you admire. Think about:

What challenges did people in that city face, and how did they respond?

What opportunities did they create for their community?

How did the values and choices of the people shape their space?

What lessons could this city offer to your own community today?

Then reflect on your community survey (Summative Assessment Partner Survey) and what
people in your community (or classmates) said they valued and needed in a city or town.
Make a personal connection by thinking about how those lessons from the past could apply
to your life today.

Respond to the following question:

What can your community learn from the city of the ancient Americas that you saw
presented today?

Grade 6, Unit 4: The Americas 1
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Word Bank

challenge fix build improve
lesson today connect city
community help values
Sentence Frames:
e Thisteachesusto__.
e This connects to my community because ___.
Write 5-7 thoughtful sentences. Be sure to include:
e A challenge or opportunity faced by the ancient city
e A lesson your community could learn from that city
e A connection to your community’s needs, values, or your own life
Grade 6, Unit 4: The Americas 12
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Name: Date:

The Americas Summative Assessment Packet

Directions: In this assessment, you will research one of the cities of the ancient Americas. You
will represent your ancient city in a codex (ancient book) that fully explains your city's
important features. Your goal is to answer this main research question:

How does this ancient city reflect the values of the people who lived there?

Drawing upon what you have learned in this unit, you will make the strongest case you can
that your city was the best for its people based on the criteria in this unit's Essential Question:
How do the spaces and places people build represent their values?

Day 1
e Tasks 1-2

Day 2
e Tasks 3-5

Task 1: Select Your City
Briefly browse the Cities of the Ancient Americas Student Slide Deck to see which cities you
can choose to research further.

e Click on one or more links for each city, and skim the sites.

e Based on your overview, choose the city you will use for your research project.

Cities to choose from: Uxmal, Chichén Itz4, Tiwanaku, Monte Alban/Zapotec, Chavin de
Huantar, Palenque, Copan, Tikal

Your selected city:

Grade 6, Unit 4: The Americas 1
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Task 2: Research and Take Notes
You will use the linked sources in the Cities of the Ancient Americas Student Slide Deck to

learn about the geography and natural resources of your city and the values and beliefs of the
city’'s creators and community members.

¢ |In doing so, you will draw upon what you learned in the unit overall about ancient
complex American societies.

¢ Find out what is unique, admirable, or amazing about your city.

e Make note of any symbols or pictures that represent your city or help to explain its
features.

Step 1: Taking Notes

Find your city in the Cities of the Ancient Americas Student Slide Deck. Read or watch each
resource provided, and take notes on your handout.

e Asyou read (or watch) each resource, take notes in the categories below, making sure
to cite your source for each cluster of notes.

e |[f completing the worksheet digitally, you can use the boxes to copy and paste, draw, or
link to a picture or symbol that you might want to use to describe your points.

¢ Remember to take as many relevant notes as you can, knowing you may use some of
them, but not all. Later, you can decide which notes to use for your final project.

General information Your notes

Name of ancient city:

Name of modern present-day
country:

Dates for this ancient city (or
when it was at its height):

Name of people:

Grade 6, Unit 4: The Americas 2
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General information Your notes
Map:
Symbol:
Natural resources and Your notes

uses/geography
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interesting

City’s values and beliefs Your notes
City design or features Your notes
Anything unique, admirable, or | Your notes
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Step 2: Select and Analyze Your Best Sources

Directions: Now look back at your notes. Choose two sources that you referenced the most
throughout your note-taking. Reflect on each source below:

Source #1 Title:

e |s thisa primary or secondary source?

e How do you know it is reliable?

e What important idea or evidence did this source give you about the city?

Source #2 Title:

e |sthisa primary or secondary source?

e How do you know it is reliable?

e What important idea or evidence did this source give you about the city?

Grade 6, Unit 4: The Americas 5
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Task 3: Draft Your Points & Paragraph Reflection

Read through your notes.

¢ Highlight the notes you want to use for your four points, as well as any other relevant
notes about geography, beliefs and values, and learning from the past.

e Then create four points, using information from your notes in your own words. Make
sure your points are persuasive: Your writing should include persuasive points that
show why or how your city reflects the values of the people who live there.

Draft your points:

Point 1: Headline and Point (for example, Teo's headline was Teotihuacan: A City Designed for
the Gods and the People)

Point 2: Headline and Point

Point 3: Headline and Point

Point 4: Headline and Point

Grade 6, Unit 4: The Americas
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Summative Assessment
Student Handout

Investigating Histpry

Now reflect on a lesson that your city could teach us today. You can see a sample codex for
Teotihuacan in the Sample Codex and Template Student Slide Deck.

Draft your reflection paragraph below. This paragraph will go on the last page of your codex.

What can this city teach us today about building spaces and places that reflect people’s
values?

Task 4: Create Your Codex

Determine how you will create your codex. Check off the appropriate box, or add your own
idea.

O | will use the Sample Codex and Template Student Slide Deck.
O | will create my own codex out of paper or cardboard.
O | will use another way to create my codex and will explain it below:

Insert your drafted points and reflection into your final codex. Add a picture or symbol for
each point, and cite the source.

Task 5: Present Your Codex

Present your codex, and actively listen as your classmates share their projects. As you observe
the other presentations, pay close attention to how each ancient city responded to challenges
and created new opportunities through its design, beliefs, or innovations.

Grade 6, Unit 4: The Americas 7
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. . . Summative Assessment
InveStlgatmg H|Stpry Student Handout

(Optional Extension) Task 6: Reflect on the Unit

Choose one city that your classmates presented that you admire. Think about:

e What challenges did people in that city face, and how did they respond?
e What opportunities did they create for their community?
e How did the values and choices of the people shape their space?

e What lessons could this city offer to your own community today?

Reflect on your community survey (Summative Assessment Partner Survey) and what people
in your community (or classmates) said they valued and needed in a city or town. Make a
personal connection by thinking about how those lessons from the past could apply to your
life today.

Respond to the following question:

What can your community learn from the city of the ancient Americas that you saw
presented today?

Write 5-7 detailed sentences. Be sure to include:

e A challenge or opportunity faced by the ancient city
e A lesson your community could learn from that city

e A connection to your community’s needs, values, or your own life

Grade 6, Unit 4: The Americas 8
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Summative Assessment

Investigating Histpry Rubric

Name: Date:

The Americas Rubric

Standard

Practice Standard 3
Identify various types of
primary and secondary
sources that could be
relevant to a particular
inquiry.

Exceeding

The writer selects two or more specific,
relevant primary and secondary
sources directly connected to the

inquiry.

In their research, the writer clearly
explains how each source informs their
understanding of the chosen ancient
city and its values.

Meeting

The writer selects one to two
appropriate primary and secondary
sources that relate to the inquiry.

In their research, the writer explains
how each source helps to answer the
guestion about the city’s values.

Approaching

The writer identifies one source, but
the connection to the inquiry may be
weak or unclear.

In their research, the writer's
explanation is minimal or missing.

Practice Standard 5
Determine the credibility of
sources using distinctions
among fact and opinion as
well as information
regarding maker, date,
place of origin, and
intended audience.

The writer thoroughly evaluates the
credibility of each source using two or
more factors (author, date, location,
audience, fact vs. opinion) and explains
how these factors affect the strength
of their evidence.

The writer evaluates the credibility of
each source using one or more

factors (author, date, location,
audience, fact vs. opinion) and explains
how this supports their evidence.

The writer attempts to evaluate the
credibility of sources but uses limited
or unclear reasoning or does not
provide any clear factors.

Practice Standard 7
Draw on disciplinary
concepts to explain the
challenges people have
faced, and opportunities
they have created, in
addressing local, regional,
and global problems at
various times and places.

The writer draws two or more clear
connections between the values of the
ancient city and challenges or
opportunities in their own community.
The response proposes at least one
realistic strategy for applying lessons
from the past and thoughtfully
predicts both positive and negative
outcomes.

The writer connects at least one value
or lesson from the ancient city to a
modern-day challenge or opportunity.
The response proposes at least one
solution and predicts possible
outcomes.

The writer briefly mentions a
connection or strategy but does not
explain it clearly or predict outcomes in
a meaningful way.
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Investigating Histpry

Summative Assessment
Rubric

Standard

Content Standards

6.T5a.3 (Explain how
absolute and relative
locations, climate, major

natural resources
influenced settlement,
population size, and the
economies of regions and
countries in Central
America and the Caribbean
islands.)

6.T5c.1 (Research and
report on one of the major
ancient societies that
existed in Central America
or one of the major pre-
Columbian Andean
civilizations, their locations,
and their cultural
characteristics).

physical characteristics, and

Exceeding

The writer provides a detailed and
accurate explanation of how
geography and natural resources
influenced human settlement and
economic activity in the chosen
city.

The writer provides thorough, accurate,
and well-organized information about
a chosen ancient Central American
society, including key achievements,
culture, and long-term influence. The
codex is highly informative and
persuasive.

Meeting

The writer explains how geography
and natural resources affected
settlement and economies in the
chosen city with mostly accurate
details.

The writer provides accurate and
organized information about a
chosen ancient Central American
society with some details about its
achievements or culture. The codex is
informative.

Approaching

The writer gives a basic or incomplete
explanation of how geography and
resources influenced settlement or
economies, with some inaccuracies.

The writer provides limited or partially
accurate information about a chosen
Central American society, with unclear
or missing details. The codex is lacking
clear organization.

Overall Feedback:
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Investigating Histpry

Language and Literacy Support

Less complex -

CAUSE-EFFECT

Language and Literacy Builder

More complex =

We think about causes and
effects to...

e Understand how events
in history are connected

e Explain why people,
societies, ideas, and
places change over time

Most complex -

I think ___ causes __.

e One factor (is/was) __.

e Several factors caused __. They

) e Since _,__. )
Focus e The cause (is/was) __. As 3 resu'lt = (are/were) __,__,and __
on the . .
CAUSE y I:B)ecatuse (of) — —. e __ happened because __. e If __ (had/hadn’'t/ was’/wasn't)
e Dueto__,__. e __ caused __ because __. — — (would/wouldn't) .
CabEs Due to the storm, the game was As a result of my hard work, | got a good ﬂ‘th'e geographic location PICIEITL ©F
= cancelled grade on my project fertile fc?r agriculture, the society
Effect ) ’ wouldn't have flourished.
e Ithink __was caused by __. o BheeuiEee (e e __ led to many changes, such
Focus « The effect (is/was) e __ happened because (of) __. as__,__,and __.
on the . - e __ asaconsequenceof __.
EFFECT ° Thesr:sult (is/was) __. « __:therefore, . . Or}e importgnt effect of
o . . .
- e __ isaresult of __ because__. (is/was) __ because __
EF’fCT The game was cancelled because of the | | want a good grade in the class; \?gf;/ Z)\I/Dv 2??#;,{2@?62;#%7& rs"ce)gire i?;gl €
Cause storm. therefore, | worked hard on my project. could gﬁv a surplus of food.
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Investigating Histpry

Language and Literacy Support

Less complex =

| think...

CONNECT

Language and Literacy Builder

More complex

These two sources show...

We connect to our inquiry
questions...

e By comparing sources,
points of view, and
relevant evidence to
help us answer our
guestions

Most complex =

The evidence in these sources is
significant because...

One connection is...

Another connection is...

This source shows ___, but the other
source shows...

Based on evidence that shows ___, we
conclude that...

Both sources show...

These sources help answer our
question about __ because...

Of all the sources we’ve reviewed, the
most useful for answering our
qguestion are __ and _ because...

This source helps answer our question
because...

This information matters because...

From these sources, we've learned __.
This is important because...

This source helps answer our guestion
because it shows human brains got bigger
during the Paleolithic Era.

This information matters because it tells us
how changes in brains and bodies led to big
changes in how early humans lived.

From these sources, we've learned that
physical changes led early humans to evolve
in many ways. This is important because it
prepared the earliest humans to become
modern humans that are similar to us today.
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Investigating Histpry

Language and Literacy Support

o OBSERVE

Less complex -

What do | see?
What details do | notice?
What features do | see?

Questions to
ask myself

Language and Literacy Builder

More complex =
e What features do | notice in this
source?

e What sourcing details can |
identify about this source?

We observe sources to...

¢ Notice details that help
us understand a source

e Ask and answer
guestions about what
we see

Most complex

What unexpected details stand
out to me?

What new things do | notice
when | change my perspective?

Ways to
share
observations

| see ___ on this source.
| notice ___in this source.

Things to look for

Details to look for: places, people, events,
geography, action, perspective, purpose,
patterns, words, numbers, information,
colors, map keys

How to make . .
Features of sources: title, author, headings,
sections, photos, images, captions,
graphics, charts, maps, vocabulary
definitions, organization

observations

e One detail | see in this source is...
¢ A sourcing detail I notice is...

¢ Something | notice but can't
explain is...

Source types and details

Source types: article, artifact, document,
drawing, graphic, illustration, image, letter,
map, hewspaper, photograph, primary
source, secondary source, video, website

Sourcing details: author, audience,
publication date, title, location, date,
materials used in an artifact, size of an
artifact

® | see mountains on this map.

® | see drawings on this artifact.

® | notice two charts on this website.
® | notice big_.words in this letter.

e One feature | seein this article is

e | don't see any people, which makes

| notice ___, which seems
important because...

After looking at the
source again, something new |
see is...

| (see/don’t see) __, which
makes me wonder...

Examples

many sections with headings.

me wonder if the city was abandoned.
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Language and Literacy Support

Investigating Histpry

We ask questions to...

QUESTION

Language and Literacy Builder

e Ask about what we see,
think, and wonder

e Make predictions about

what we think the
answers will be

Who (made/wrote)... ?

What (is/are)... ?

Where (is/was)... ?

When (is/was)... ?

Why (is/was)... ?

Who (was/wasn't)... ?

What (do/does)... ?

Where (did/does)... ?

When (does/did)... ?

Why (does/did)... ?

Who (will/would)... ?

What (can/could)... ?

Where (will/would)... ?

When do you think... ?

Why (will/would)... ?

Less . . . . . .
q What are these tools Where is this artifact When was this hy was this painting
9} N IE ClIS RVAVEIRES SIS RVAVEIRELS [T VAVICED) AVAVAIES
comflex Who made this map? made for? from? document written? made?
More Who was this map What do the§e tools tell Where.d|d.the. ’ When did writing Why did this painting
complex T made for? us about life back archeologist find it in become common in become pobular?
= ‘ then? the ancient city? this society? Pop ’
Most Who would be able to What can the size of Where would you get When do you think Why does it matter
eolaalolYd tell us more about this these tools tell us more information these ideas spread to that the painting was

map today?

about their use?

about this artifact?

other societies?

made 40 years later?
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Investigating Histpry

Language and Literacy Support

Less complex =

e The main idea of this source is...

SUMMARIZE

Language and Literacy Builder

More complex =

e The topic of this source is...
e The author’s main idea is that...

We summarize to...

¢ |dentify the main idea
and supporting details

¢ Show we understand
and can share with
others

Most complex

¢ In the source (“title”), (author’s name)
explains...

The main idea of this video is how humans
changed over millions of years.

The subject of this video is human evolution.

The narrator’'s message is that humans evolved
because of many influences.

In the video “Human Evolution," the Natural
History Museum explains how early humans
developed and spread across the globe.

e One supporting detail is...
e Another detail is...

Transition words
® one — another

e first » next — finally
® one — in addition — last

e first — second — third — finally

Main idea: point, main point, message, central
message, big idea

e The first important detail is...

e The second key detalil is...

e Finally, the last important detail is...

Helpful words for summmaries

Topic: focus, subject

Detail: key detail, point, reason, evidence, piece
of evidence

Source types: artifact, article, document,
drawing, graphic, illustration, image, letter, map,
newspaper, photograph, primary source,
secondary source, video, website

¢ |n the first part, the author...
¢ In the second part, the author...
e The most significant section is...
The author concludes that...

Parts of sources: paragraph, part, section

Author: narrator, historian, journalist, writer,
scholar

Author verbs: explains, compares, concludes,
contrasts, defines, describes, discusses, explores,
investigates, presents, recommmends, shows
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Investigating Histpry Language and Literacy Support

Name: Date:

Word Map

Directions: Explore this word for your personal dictionary. Use a bilingual dictionary, a
thesaurus, and a partner. Prepare to share your findings!

word

definition

Represent the Word:
Draw a picture or diagram to Word Forms:
P 9 Write down or look up different
help you remember the
. forms of the word.
meaning of the word.

Synonyms: Transla.n_guage: o
Use a thesaurus to look up two 1 Use a bilingual dictionary to

words that are similar. _)Z' tLansIak;te the words and write
them here.

Image sources: "Sketch" by Adrien Coquet, "Puzzle pieces" by shashank singh, "Translate" by Uswa KDT, "Complement" by
Brandon Shields; all images via Noun Project, licensed under CC BY 3.0.
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