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Name: ____________________________________________________________ Date: __________________________

Gallery Walk Note Catcher

Tools for Observing and Discussing Photographs:

�^¯nPQl¯hP`n`Ok<hP¶¯�¯^`nQEI¯___µ

0PQl¯Q]<OI¯]<[Il¯]I¯nPQ^[¯<D`on¯___µ

0PI¯{kln¯nPQ^O¯nP<n¯ln<^Gl¯`on¯n`¯]I¯Ql¯___µ

0PI¯lInnQ^O¯Q^¯nPQl¯hQEnokI¯\``[l¯\Q[I¯___µ

�`u¯G`Il¯nPQl¯hP`n`Ok<hP¯kI\<nI¯n`¯___¼

7P<n¯ln`kw¯Ql¯nPQl¯hP`n`¯nI\\Q^O¯ol¯<D`on¯___¼

7P<n¯G`¯uI¯^IIG¯n`¯[^`u¯n`¯DInnIk¯o^GIkln<^G¯___¯Q^¯nPQl¯Q]<OI¼

Unit 3 Themes:

�^^`t<nQ`^¯Ý¯nIEP^`\`Ow

0k<GI¯Ý¯IE`^`]w

�^tQk`^]I^n¯Ý¯hI`h\I

�`tIk^]I^n

7`]I^

.ok<\¯\QNI

�OkQEo\nokI

�kn¯Ý¯EkI<nQtQnw

1kD<^¯\QNI

�GoE<nQ`^

+kIlIktQ^O¯Eo\nokI

.I\QOQ`^

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout
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Photograph Round #1: Observe & Question Round #2: Connect to Themes

1 Does this community have a
water-based economy?

How does fishing play a role in
this culture’s identity and daily
life?

Has this population ever
experienced issues due to
overfishing?

Trade & economy
Environment & people

2

3

4

5

6

7

8

9
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Student Handout
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Name: ______________________________________________________________________________________ Date: ____________________________________

Know and Wonder Chart

Unit 3 Essential Question: How do we best tell the stories of ancient African societies and the

factors that shaped them?

What do you already know? What do you wonder?

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Analyzing Historical Maps

+<kn¯�·¯#DlIktI¯<^G¯
QlEoll


QkIEnQ`^l·¯�\`lI\w¯Iv<]Q^I¯nPI¯PQln`kQE<\¯]<hÊlË¯w`o¯uIkI¯<llQO^IGµ¯�Qkln¶¯Dk<Q^ln`k]¯<^G
GQlEoll¯I<EP¯]<h¯uQnP¯<¯E\<ll]<nIµ¯0PI^¶¯ukQnI¯lP`knP<^G¯^`nIl¯olQ^O¯nPI¯
IlEkQDI¶¯.I|IEn¶

<^G¯-oIlnQ`^¯hk`]hnl¯DI\`uµ


IlEkQDI°uP<n¯w`o¯lIIµ¯7P<n¯G`¯w`o¯^`nQEI¯{kln¼¯7P<n¯\<DI\l¯G`¯w`o¯lII¼¯7P<n¯nwhIl¯`N
Q^N`k]<nQ`^¯<kI¯lP`u^¯`^¯nPI¯]<h¼¯7P<n¯E\oIl¯nI\\¯w`o¯uPI^¯Qn¯u<l¯]<GI¼

 <h¯�·¯____________________________________________________________________

 <h¯
·¯____________________________________________________________________

 <h¯�·¯____________________________________________________________________

.I|IEn°`^¯nPI¯hokh`lI¯`N¯nPI¯]<hµ¯7Pw¯G`¯w`o¯nPQ^[¯nPQl¯]<h¯u<l¯]<GI¼¯7P`¯G`¯w`o¯nPQ^[
]QOPn¯olI¯Qn¼¯7P<n¯G`Il¯nPQl¯]<h¯nI\\¯w`o¯<D`on¯uP<n¯hI`h\I¯uP`¯]<GI¯Qn¯[^`u¯<^G¯GQG^Õn
[^`u¼

 <h¯�·¯____________________________________________________________________

 <h¯
·¯____________________________________________________________________

 <h¯�·¯____________________________________________________________________

-oIlnQ`^°nPI¯]<hµ¯7P<n¯Ql¯DIQ^O¯\INn¯`on¼¯7P`lI¯t`QEI¯Ql¯]QllQ^O¼¯�`u¯Ql¯nPQl¯]<h
Q^|oI^EQ^O¯nPI¯hI`h\I¯uP`¯olI¯Qn¼

 <h¯�·¯____________________________________________________________________

 <h¯
·¯____________________________________________________________________

 <h¯�·¯____________________________________________________________________

Lesson 2: How Do Maps Show Africa?

Student Handout
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Part 2: Summarize Your Findings

Directions: Reference your notes from the discussion above, then summarize the information
for each map using full sentences.

Main Ideas Map A Map B Map C

Setting
(time and place)

Audience

Purpose

Perspective
(point of view)

Text source: Adapted from Teacher’s Guide: Analyzing Maps from the Library of Congress.

Lesson 2: How Do Maps Show Africa?

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Google Earth Tour: The Geography of Africa

Student Information Organizer

Directions: As you explore the Google Earth Tour, complete the tasks and answer the

questions to record what you learn about the geography of Africa. Use the Word Bank to help

write your responses.

View the Google Earth Tour here:

People First: Key Concepts in the Geography of Africa

Word Bank

climate weather ecoregion
rainfall

(precipitation)

rainforest tributary savanna arid

steppe semiarid Sahel desert

oasis highland plateau
Mediterranean

climate

Swahili coastal
climate

Ethiopian
Highlands

altitude
(elevation)

Student Tasks Student Notes

1. What can a satellite picture tell you about

a continent’s climate?

Carefully look at the colors and textures.

How many climate zones can you identify?

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Student Tasks Student Notes

2. What is the difference between climate

and weather?

You are here viewing the town of Ain Sefra

in Algeria, which is known as the "gateway

of the desert" when coming from the north.

As you can see from the pictures, in 2016

and in 2018 it snowed in Ain Sefra. Snow is a

type of rainfall. So, from this example, what
do you conclude about the difference

between climate and weather?

Learn more: Snowfall in Ain Sefra: "It snowed

in one of the hottest places in the world"

from CNN

3. Can you identify six of Africa's climate

zones based on this map of annual average
rainfall?

Circle six climate zones on this map.

2015 annual rainfall in Africa. Image by Joshua Stevens

via Wikimedia Commons is in the public domain.

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

4. Climate zones are ecoregions. What is an
ecoregion?

How important is latitude in determining

climate zones? Use your Africa map as
evidence.

Major climate regions of Africa. Image courtesy of

Encyclopedia Britannica.

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

5. Ethiopian Highlands
�`u¯]QOPn¯<\nQnoGI¯<NNIEn¯hI`h\IÛl¯<nP\InQE

hIkN`k]<^EI¼

�IkI¯w`o¯<kI¯tQIuQ^O¯nPI¯E<hQn<\¯EQnw¯`N

�nPQ`hQ<¶¯�GGQl¯�D<D<µ¯�n¯Ql¯nPI¯�nP¯PQOPIln

E<hQn<\¯Q^¯nPI¯u`k\G¯<^G¯\`E<nIG¯Q^¯nPI

�nPQ`hQ<^¯�QOP\<^Gl¶¯uPQEP¯<kI¯<¯h\<nI<o¯Ê<

\<kOI¶¯I\It<nIG¶¯|<n¯lokN<EIË¯nP<n¯N`k]l¯nPI
\<kOIln¯E`^nQOo`ol¯I\It<nIG¯<kI<¯Q^¯�NkQE<µ

0PQl¯Ql¯uPw¯nPI¯�nPQ`hQ<^¯�QOP\<^Gl¯<kI

`NnI^¯E<\\IG¯nPI¯Ò.``N¯`N¯�NkQE<µÓ¯0u`¯`on¯`N

nPI¯n`h¯nPkII¯]<\I¯]<k<nP`^¯ko^^Ikl¯Q^¯nPI

u`k\G¯<kI¯�nPQ`hQ<^¯Ê����Ëµ¯+QEnokIG¯PIkI¯Ql

]<k<nP`^¯EP<]hQ`^¯�I^I^Ql<¯
I[I\Iµ

�`u¯]QOPn¯<\nQnoGI¯<NNIEn¯PQl¯hIkN`k]<^EI¼

�I<k^¯]`kI·¯�¯D\`O¯h`ln¯`^¯nPI¯lEQI^EI¯`N

]<k<nP`^¯nk<Q^Q^O¯<^G¯Qnl¯E`^^IEnQ`^¯n`

�nPQ`hQ<·¯ÚWhy Training with Altitude Can
Give You the Competitive EdgeÚ¯Ê+`\<kË

6. Rainforest: banks of the Congo River
(Democratic Republic of Congo)
0PI¯k<Q^N`kIln¯IE`kIOQ`^¯Ql¯P`]I¯n`¯nPI

�`^O`¯.QtIk¯
<lQ^¶¯nPI¯�^G¯\`^OIln¯kQtIk¯Q^

�NkQE<¶¯Q^n`¯uPQEP¯]<^w¯`nPIk¯kQtIkl

ÊnkQDon<kQIlË¯|`uµ

�`u¯E`o\G¯nPI¯kQtIk¯DI¯<¯kIl`okEI¯n`¯hI`h\I
Q^¯nPI¯k<Q^N`kIln¯IE`kIOQ`^¼

�I<k^¯]`kI·

ÚThe Main Road Through the Heart of
Africa Is the Congo RiverÚ¯Ê!<nQ`^<\
�I`Ok<hPQEË

ÚOn The Congo, A Floating
Marketplace For A NationÚ¯Ê!+.Ë

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

7. Savanna grassland: baobab tree in
Western Madagascar
The savanna is a grassland area that has
fewer trees than the rainforest region. The

baobab is an important tree that can be

found throughout savanna ecoregions,

including on the island of Madagascar.

How is the baobab tree a resource for
people in the savanna region?

How do people in the savanna region of

Madagascar use the baobab tree?

Learn more about baobabs in the savanna:

"Tree of life: Giant baobab turned into
living water tank in Madagascar"
(New Scientist)

"Baobab, Nature’s Water Tanks"
(Panos pictures)

8. Semiarid: the Great Mosque of Djenne
in Mali
The Sahel ecoregion is characterized by low

average annual rainfall and fewer trees and

grasslands. This is why it is semiarid. Here

you see the town of Djenne in modern-day

Mali. The Great Mosque is the center of life
and prayer in Djenne.

How is this mosque an example of a

building that draws from semiarid region

resources?

Learn more: "Djenne" (Britannica Kids)

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

9. Desert: date palm and its importance
This is the park of Lala Fatna in Algeria.

What are these trees? In what ways could

they be of importance to people?

Learn more:

Learn how dates are cultivated in
Morocco (Marocopedia English)

Dates: The Sticky History of a Sweet
Fruit (National Geographic)

10. Swahili Coast: Lamu Island, Kenya
This is a view of mangrove forests on the

island of Lamu, in Kenya, on the long Swahili

Coast, which stretches from Somalia to

Mozambique. Mangroves are trees with

roots that arch above and into the water

and can be found on tropical coastlines.

Lamu is an island on the Swahili Coast.

Examine the pictures of the buildings from
the Swahili Coast. Look at the picture of the

ceiling of the Swahili house in Lamu, Kenya.

How might the environment of the Swahili

Coast determine how houses were made?

Learn more: Swahili House Museum, Lamu

Kenya (Zamani Project)

Source: This activity was developed by the African Studies Center at Boston University’s Pardee School of Global

Studies and is used with permission.

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Analyzing Regional Environments Packet

Cluster 1 Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G

P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Part 1: Background Information

Title of article: ____________________________________________________________

Context of the article:

Region of Africa Group(s) of People Country or Countries
Involved

Determine the main idea: Was your article primarily (mostly) about an environmental
challenge or an environmental advantage of this region? State your answer in a
sentence below.

0PI¯I^tQk`^]I^n<\¯EP<\\I^OI¯GIlEkQDIG¯Q^¯nPQl¯kIOQ`^¯u<l¹
#.

0PI¯I^tQk`^]I^n<\¯<Gt<^n<OI¯GIlEkQDIG¯Q^¯nPQl¯kIOQ`^¯u<l¹

Lesson 4: Human & Environmental Interaction: Adaptations
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Craft a conclusion: �vh\<Q^¯P`u¯nPI¯�NkQE<^¯E`]]o^Qnw¯w`o¯kI<G¯<D`on¯IQnPIk¯<G<hnIG
n`¯nPQl¯EP<\\I^OI°`k¯olIG¯nPI¯I^tQk`^]I^n¯N`k¯nPIQk¯DI^I{nµ

Lesson 4: Human & Environmental Interaction: Adaptations
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Part 2: “Give One, Get One”

Kenya Maasai

Environmental conditions:

Adaptation(s):

Conclusion:

Environmental conditions:

Adaptation(s):

Conclusion:

Equatorial Africa South Africa

Environmental conditions:

Adaptation(s):

Conclusion:

Environmental conditions:

Adaptation(s):

Conclusion:

Lesson 4: Human & Environmental Interaction: Adaptations
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

The Mosquito Menace in Equatorial Africa

Key Terms 
I{^QnQ`^

millennia h\ok<\¯`N¯]Q\\I^^Qo]¸¯nP`ol<^Gl¯`N¯wI<kl

equatorial <n¯nPI¯\<nQnoGI¯`N¯nPI¯Ijo<n`k

breed OQtI¯DQknP¯n`¸¯kIhk`GoEnQ`^¯Q^¯<^Q]<\¶¯{lP¶¯<^G¯h\<^n¯lhIEQIl

insecticide <¯EPI]QE<\¯`k¯loDln<^EI¯nP<n¯[Q\\l¯<¯h<knQEo\<k¯Q^lIEn

0PI¯Ijo<n`k¯lnkInEPIl¯Q^¯<¯D<^G¯Nk`]¯I<ln¯n`¯uIln¯<Ek`ll¯nPI¯EI^nIk¯`N¯nPI¯�NkQE<^¯E`^nQ^I^nµ

�`k¯millennia¶¯nPI¯E\Q]<nI¯`N¯nPQl¯kIOQ`^¯P<l¯Dk`oOPn¯]`Qln¯P`n¯<Qk¯<^G¯<Do^G<^n¯k<Q^N<\\¯n`

nPI¯OkII^¯N`kIln¯<kI<l¯`N¯EI^nk<\¯�NkQE<µ¯0P<nÕl¯DII^¯OkI<n¯^Iul¯N`k¯`^I¯h<knQEo\<k¯EkI<nokIÈ

nPI¯]`ljoQn`º¯
on¯]`ljoQn`l¯P<tI¯DII^¯<¯^`n<D\I¯EP<\\I^OI¯N`k¯Po]<^¯\QNI¯Q^¯nPQl¯kIOQ`^µ

!`¯`^I¯I^Y`wl¯<^¯QnEPw¯]`ljoQn`¯DQnIµ¯
on¯]`ljoQn`Il¯E<^¯hkIlI^n¯]oEP¯OkI<nIk¯nPkI<nlµ

/`]I¯lhIEQIl¯`N¯]`ljoQn`¯E<kkw¯GQlI<lI¯n`¯Po]<^¯h`ho\<nQ`^l¯Dw¯P`lnQ^O¯D<EnIkQ<¯`k
h<k<lQnIlµ¯�^¯equatorial°�NkQE<¶¯nPI¯Anopheles°]`ljoQn`¯E<kkQIl¯nPI¯h<k<lQnI¯nP<n¯lhkI<Gl¯<

G<^OIk`ol¯GQlI<lI¯E<\\IG¯]<\<kQ<µ¯�jo<n`kQ<\¯�NkQE<¯Ql¯`^I¯`N¯nPI¯QGI<\¯I^tQk`^]I^nl¯N`k¯nPQl

]`ljoQn`¯n`¯\QtIµ

0PI¯�NkQE<^¯hI`h\I¯uP`¯Q^P<DQn¯nPIlI¯<kI<l¯P<tI¯DII^¯]<^<OQ^O¯]`ljoQn`¯Ivh`lokI¯<^G¯Qnl

kI\<nIG¯PI<\nP¯kQl[l¯lQ^EI¯\`^O¯<O`µ¯ `GIk^¯kIlI<kEPIkl¯<kI¯lnoGwQ^O¯nPI¯nk<GQnQ`^<\¯u<wl¯nP<n
Ijo<n`kQ<\¯hI`h\I¯P<tI¯hk`nIEnIG¯nPI]lI\tIl¯Nk`]¯Q^lIEnÆE<kkwQ^O¯GQlI<lIµ¯�`k¯EI^nokQIl¶¯QN

^`n¯\`^OIk¶¯hI`h\I¯Q^¯nPQl¯kIOQ`^¯P<tI¯E`\\IEnIG¯<^G¯Eo\nQt<nIG¯<¯t<kQInw¯`N¯Q^lIEn¯kIhI\\I^n

h\<^nlµ¯0whQE<\\w¯nPIw¯Gkw¯nPI¯\I<tIl¶¯nPI^¯Dok^¯nPI]¯Q^¯nPI¯I<k\w¯ItI^Q^O¯uPI^¯]`ljoQn`

<EnQtQnw¯Ql¯<n¯Qnl¯PIQOPnµ¯0PI¯l]`[I¯lE<nnIkl¯]`ljoQn`Il¯<u<w¯Nk`]¯nPI¯<kI<l¯uPIkI¯hI`h\I

P<tI¯O<nPIkIG¯n`¯E``[¶¯n<\[¶¯<^G¯hon¯EPQ\GkI^¯n`¯DIGµ¯0PQl¯nk<GQnQ`^<\¯lEQI^nQ{E¯[^`u\IGOI

lP`o\G¯DI¯DInnIk¯[^`u^¯lQ^EI¯Qn¯E`o\G¯DI¯<^¯Q^IvhI^lQtI¯<^G¯loln<Q^<D\I¯u<w¯n`¯PI\h¯]`kI

Ijo<n`kQ<\¯hI`h\I¯n`G<wµ

/Inn\I]I^n¯h<nnIk^l¯<^G¯P`olIDoQ\GQ^O¯EP`QEIl¯uIkI¯<^`nPIk¯<^EQI^n¯hk<EnQEI¯n`¯]IIn¯nPI

EP<\\I^OI¯`N¯]`ljoQn`ÆD`k^I¯GQlI<lIlµ¯�jo<n`kQ<\¯hI`h\I¯[^Iu¯nP<n¯nPIw¯lP`o\G¯h\<EI¯nPIQk

P`]Il¯Q^¯GkQIk¯<kI<l¯<u<w¯Nk`]¯\<kOI¯hoGG\Il¯`N¯ln<^GQ^O¯u<nIk¯uPIkI¯]`ljoQn`Il¯breedµ

0PQl¯hk<EnQEI¯kIGoEIG¯nPI¯Ivh`lokI¯`N¯N<]Q\QIl¯<^G¯E`]]o^QnQIl¯n`¯]<\<kQ<¯Nk`]¯]`ljoQn`

DQnIlµ¯�n¯<\l`¯hk`nIEnIG¯nPIQk¯t<\o<D\I¯E<nn\I¯<^G¯`nPIk¯G`]IlnQE¯<^Q]<\l¯Nk`]¯GQlI<lIµ¯7PI^
�ok`hI<^l¯{kln¯<kkQtIG¯n`¯E`\`^QzI¯nPQl¯kIOQ`^¶¯nPIw¯GQG¯^`n¯o^GIkln<^G¯nPQl¯EP`QEIµ¯0PIw¯uIkI

I<OIk¯n`¯n<[I¯\<^G¯<\`^O¯kQtIkl¯<^G¯h`^Gl¸¯nPQl¯u<l¯E`^lQGIkIG¯nPI¯DIln¯\<^G¯Q^¯�ok`hIµ¯7PI^

]<\<kQ<¯DIO<^¯n`¯lnkQ[I¯nPI¯^IuE`]Ikl¶¯nPIw¯GQG¯^`n¯kIE`O^QzI¯Qnl¯E`^^IEnQ`^¯n`¯nPI¯Q^lIEnl

nP<n¯lokk`o^GIG¯nPI]µ
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Insecticide-treated bed nets. Image by Maggie Hallahan courtesy of the CDC is in the

public domain.

0`G<w¯nPIkI¯<kI¯uQGIlhkI<G¯hk<EnQEIl¯n`¯{OPn¯]<\<kQ<µ¯ `GIk^¯�NkQE<^¯PI<\nPE<kI¯<^G

P`lhQn<\l¯<kI¯l<tQ^O¯\QtIlµ¯/`¯n``¯<kI¯\<D`k<n`kwÆGItI\`hIG¯]IGQEQ^Il¯E<\\IG¯<^nQ]<\<kQ<\

GkoOlµ¯
on¯hkItI^nQ^O¯GQlI<lI¯DIN`kI¯Qn¯P<hhI^l¯Ql¯lnQ\\¯nPI¯DIln¯h`\QEw¶¯k``nIG¯Q^¯<^EQI^n

uQlG`]µ¯�`tIk^]I^nl¯Q^¯nPQl¯kIOQ`^¯GQlnkQDonI¯insecticideÆnkI<nIG¯DIG¯^Inl¯n`¯hk`nIEn¯hI`h\I

l\IIhQ^O¯<n¯^QOPnµ¯/EQI^nQlnl¯DI\QItI¯nPQl¯Q^^`t<nQ`^¯P<l¯DII^¯nPI¯^o]DIk¯`^I¯uI<h`^¯n`¯{OPn

]<\<kQ<µ

�^¯<\\¯nPIlI¯u<wl¶¯hI`h\I¯Q^¯nPI¯^<nQ`^l¯`N¯Ijo<n`kQ<\¯�NkQE<¯<kI¯]IInQ^O¯nPI¯I^tQk`^]I^n<\

EP<\\I^OI¯`N¯GQlI<lI¯Ivh`lokI¯<^G¯hk`nIEnQ^O¯\QNIµ

Text sources:

Stonely, Avery. 2023. "Prevalence of Malaria in Sub-Saharan Africa." Ballard Brief, Winter.

Karunamoorthi, Kaliyaperumal and Teklu Hailu. 2014. “Insect repellent plants traditional usage practices in

the Ethiopian malaria epidemic-prone setting: an ethnobotanical survey,” Journal of Ethnobiology and

Ethnomedicine. February 12.

Parker, John and Richard Rathbone. 2007. African History: A Very Short Introduction. Oxford University

Press, pp. 10-16.

Further learning for students: What is malaria? (Khan Academy)
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Wangari Maathai. Image by Martin Sotelo via Wikimedia

Commons, CC BY-SA 3.0 IGO.

Planting a Better Future for Kenya’s Land and People

7<^O<kQ¯ <<nP<Q¯<\u<wl¯P<G¯<^¯<nn<EP]I^n

n`¯nkIIlµ¯�l¯<¯EPQ\G¶¯lPI¯\I<k^IG¯Nk`]¯PIk

Ok<^G]`nPIk¯nP<n¯<¯\<kOI¯{O¯nkII¯^I<k¯PIk

N<]Q\w¯P`]I¯Q^¯EI^nk<\¯�I^w<¯u<l¯l<EkIG

<^G¯^`n¯n`¯DI¯GQlnokDIGµ¯/PI¯O<nPIkIG¯u<nIk

N`k¯PIk¯]`nPIk¯<n¯lhkQ^Ol¯hk`nIEnIG¯Dw¯nPI

k``nl¯`N¯nkIIlµ¯�^¯nPI¯]QGÆ����l¶¯ <<nP<Q

ln<knIG¯<¯E<]h<QO^¯n`¯PI\h¯nPI¯\<^G¯<^G

]IIn¯nPI¯D<lQE¯^IIGl¯`N¯kok<\¯u`]I^¯Q^

�I^w<µ¯0PIw¯DIO<^¯h\<^nQ^O¯nkIIl¯n`OInPIk

È]Q\\Q`^l¯`N¯nPI]µ¯�Ik¯�kII^¯
I\n

 `tI]I^n¯P<l¯^`u¯h\<^nIG¯]`kI¯nP<^¯��

]Q\\Q`^¯nkIIl¯<Ek`ll¯�I^w<¶¯]<^w¯`N¯uPQEP

lnQ\\¯ln<^Gµ¯�^¯����¯PIk¯u`k[¯u<l

Q^nIk^<nQ`^<\\w¯kIE`O^QzIG¯uQnP¯nPI¯!`DI\

+I<EI¯+kQzIµ

Key Terms 
I{^QnQ`^

degrade
Êh<ln¯nI^lI¶

degradedË

Q^¯lEQI^EI¶¯n`¯DkI<[¯G`u^¶¯]<[I¯u`klI

degradation Q^¯lEQI^EI¶¯nPI¯<En¯`k¯E`^GQnQ`^¯`N¯DIQ^O¯]<GI¯u`klI

attain n`¯<EPQItI¯`k¯<EE`]h\QlP

replenish n`¯kI^Iu¯`k¯kINkIlP

Putting the Pieces Together
�^¯\<kOI¯h<knl¯`N¯�NkQE<¶¯nPI¯^<nok<\¯ln<nI¯`N¯nPI¯l`Q\¯Ql¯h``k¯N`k¯N<k]Q^Oµ¯0PI¯l`Q\¯`N¯�I^w<¯^IIGl

n`¯DI¯kIlhIEnIG¯<^G¯E<kINo\\w¯nkI<nIG¯Q^¯`kGIk¯n`¯ln<w¯PI<\nPw¯N`k¯hk`GoEQ^Oµ
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�^¯nPI¯]QGÆ����l¶¯ <<nP<Q¯DIE<]I¯<u<kI¯`N¯�I^w<Õl¯I^tQk`^]I^n<\¯GIE\Q^I·¯u<nIklPIGl

GkwQ^O¯oh¶¯lnkI<]l¯GQl<hhI<kQ^O¶¯<^G¯nPI¯GIlIkn¯Ivh<^GQ^O¯l`onP¯Nk`]¯nPI¯/<P<k<µ¯6<ln

N`kIlnl¯P<G¯DII^¯E\I<kIG¯N`k¯N<k]l¯`k¯h\<^n<nQ`^l¯`N¯N<lnÆOk`uQ^O¯Iv`nQE¯nkIIlµ¯0PIlI

h\<^n<nQ`^l¯Gk<Q^IG¯u<nIk¯<^G¯degraded°nPI¯l`Q\µ

 <<nP<Q¯DIO<^¯]<[Q^O¯E`^^IEnQ`^l¯`nPIkl¯P<G^Õnµ¯Ò�QlnI^Q^O¯n`¯nPI¯u`]I^¯n<\[¯<D`on¯u<nIk¶

<D`on¯I^IkOw¶¯<D`on¯^onkQnQ`^¶¯Qn¯<\\¯D`Q\IG¯G`u^¯n`¯nPI¯I^tQk`^]I^n¶Ó¯lPI¯l<QGµ¯Ò�¯E<]I¯n`

o^GIkln<^G¯nPI¯\Q^[<OI¯DInuII^¯I^tQk`^]I^n<\¯degradation°<^G¯nPI¯NI\n¯^IIGl¯`N¯nPI
E`]]o^QnQIlµÓ

A Groundbreaking Leader
�l¯<¯OQk\¶¯7<^O<kQ¯ <<nP<Q¯u`k[IG¯P<kG¯n`¯attain°<^¯IGoE<nQ`^µ¯/PI¯P<G¯n`¯`tIkE`]I¯DQ<l
<O<Q^ln¯u`]I^¯uPI^¯lPI¯EP`lI¯n`¯I<k^¯<¯GIOkII¯Q^¯DQ`\`OQE<\¯lEQI^EIµ¯/PI¯nk<Q^IG¯<l¯<

lEQI^nQln¯Don¯lnQ\\¯P<G¯nk`oD\I¯OInnQ^O¯]<\I¯lEQI^nQlnl¯n`¯kIlhIEn¯PIkµ

�tI^no<\\w¯lPI¯P<G¯nPI¯QGI<¯`N¯olQ^O¯nkIIl¯n`¯`tIkE`]I¯nPI¯I^tQk`^]I^n<\¯EP<\\I^OIl¯PIk

^<nQ`^¯N<EIGµ¯0kIIl¯replenish°nPI¯l`Q\¶¯hk`tQGI¯NoI\¯u``G¶¯hk`nIEn¯u<nIklPIGl¶¯<^G¯hk`]`nI
DInnIk¯^onkQnQ`^¯ÊDw¯Ok`uQ^O¯NkoQnËµ¯ <<nP<Q¯lIn¯oh¯<¯nkII¯^oklIkw¯Q^¯<¯N`kIln¯`^¯nPI¯`onl[Qknl¯`N

!<Qk`DQ¶¯\<nIk¯lPQNnQ^O¯Qn¯n`¯PIk¯D<E[w<kGµ¯
on¯nPI¯QGI<¯GQG¯^`n¯E<nEP¯{kIµ¯/PI¯^IIGIG¯PI\hµ

�tI^no<\\w¯lPI¯nP`oOPn¯`N¯<l[Q^O¯kok<\¯u`]I^¯n`¯DI¯PIk¯nkII¯N<k]Iklµ¯�^¯����¶¯nPI¯�kII^¯
I\n
 `tI]I^n¯u<l¯D`k^µ¯�`tIk^]I^n¯N`kIlnIkl¯Q^QnQ<\\w¯kIlQlnIGµ¯0PIw¯GQG^Õn¯DI\QItI¯o^IGoE<nIG

kok<\¯u`]I^¯E`o\G¯h\<^n¯<^G¯nI^G¯nkIIlµ¯7`]I^¶¯n``¶¯GQG^Õn¯nPQ^[¯nPIw¯E`o\G¯G`¯Qnµ¯
on

 <<nP<Q¯lP`uIG¯nPI]¯P`u¶¯DoQ\GQ^O¯`^¯l[Q\\l¯nPIw¯<\kI<Gw¯P<Gµ

The Trees Grow—and Branch Out
#tIk¯nPI¯wI<kl¶¯nPI¯�kII^¯
I\n¯ `tI]I^n¯P<l¯DoQ\n¯`nPIk¯E`]]o^Qnw¯<EnQtQnQIl¯Q^n`¯nkIIÆ

h\<^nQ^O¯INN`knlµ¯�]`^O¯nPIlI¯<kI¯Eo\nQt<nQ`^¯`N¯]`kI¯^onkQnQ`ol¯Q^GQOI^`ol¯N``Gl¯<^G¯\`uÆ
nIEP¯Don¯INNIEnQtI¯u<wl¯n`¯E`\\IEn¯<^G¯ln`kI¯k<Q^u<nIkµ¯0PI¯�kII^¯
I\n¯ `tI]I^n¯<\l`¯N`oOPn

N`k¯h`\QnQE<\¯GI]`Ek<Ew¯Q^¯�I^w<µ¯ <<nP<Q¯^`nIG¯nP<n¯<¯E`]]o^Qnw¯E<^^`n¯hk`nIEn¯Qnl

I^tQk`^]I^n¯QN¯Qn¯G`Il¯^`n¯P<tI¯<¯h`\QnQE<\¯t`QEIµ

�QNnwÆ`^I¯]Q\\Q`^¯nkIIl¯\<nIkÈ<^G¯Ok`uQ^OºÈnPI¯�kII^¯
I\n¯ `tI]I^n¯Ql¯N<]`ol¯<k`o^G¯nPI

u`k\Gµ¯/<G\w¶¯
kµ¯7<^O<kQ¯ <<nP<Q¯GQIG¯`N¯E<^EIk¯Q^¯����µ¯
on¯lPI¯\QtIG¯n`¯lII¯PIk¯QGI<¯n<[I
k``nµ¯�nPQ`hQ<¶¯0<^z<^Q<¶¯1O<^G<¶¯.u<^G<¶¯<^G¯`nPIk¯�NkQE<^¯E`o^nkQIl¯P<tI¯Q^nIOk<nIG¯nPI

�kII^¯
I\n¯ `tI]I^nÕl¯<hhk`<EPµ¯0PIlI¯NI]<\I¯N`kIlnIkl¯lP`uIG¯nP<n¯u`k[Q^O¯n`OInPIk¶

kIOo\<k¯hI`h\I¯E<^¯PI<\¯nPI¯I^tQk`^]I^n¯<^G¯Q]hk`tI¯nPIQk¯E`]]o^QnQIlµ

Text sources:

Macdonald, Mia. 2005. “The Greenbelt Movement, and the Story of Wangari Maathai” YES! Magazine,

March 26; adapted.

Birch, Izzy. 2018. “Agricultural productivity in Kenya: barriers and opportunities” K4D, UK Department for

International Development, December.

Green Belt Movement. "National Tree Planting Initiative."

Further learning for students: Wangari Maathai: Defender of the Earth, Fighter for Democracy (video; The Nobel

Prize website)
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Name: ____________________________________________________________ Date: __________________________

Africa Geography Scavenger Hunt

1. 2.

3. 4.

5. 6.

7. 8.

9. 10.

11. 12.

13. 14.

15. 16.

17. 18.

19. 20.

Questions I have:
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Name: ____________________________________________________________ Date: __________________________

Postcard from Africa Packet

�`^Ok<no\<nQ`^lº¯9`ok¯l`EQ<\¯lnoGQIl¯nI<EPIk¯I^nIkIG¯w`o¯Q^n`¯<¯E`^nIln¶¯<^G¯w`o¯u`^º

9`o¯OIn¯n`¯nk<tI\¯n`¯<^w¯E`o^nkw¯`N¯w`ok¯EP`QEI¯Q^¯�NkQE<µ¯/<G\w¶¯w`ok¯nI<EPIk¯E<^Õn¯Y`Q^
w`o¯Don¯u`o\G¯<hhkIEQ<nI¯<¯h`lnE<kGº

0`¯lP`u¯w`ok¯^Iu¯[^`u\IGOI¯`N¯nPI¯E`o^nkw¶¯Q^E\oGI¯Q^nIkIlnQ^O¯<lhIEnl¯nP<n¯w`o¯P<tI
\I<k^IG¯<D`on¯nPI¯E`o^nkwÕl¯OI`Ok<hPw¶¯I^tQk`^]I^n¶¯<^G¯hI`h\Iµ¯0`oEP¯`^¯nPI
N`\\`uQ^O¯n`hQEl¯Q^¯w`ok¯h`lnE<kG¯ÊQ^¯<^w¯`kGIkË·

7PIkI¯w`o¯<kI¯ÊE`o^nkw¯<^G¯kIOQ`^Ë·¯+on¯nPQl¯Q^¯w`ok¯OkIInQ^Oµ

7P<n¯Ql¯`^I¯Q]h`kn<^n¯\<^Oo<OI¯w`o¯PI<k¯lh`[I^¼

7P<n¯Ql¯nPI¯I^tQk`^]I^nÂhPwlQE<\¯OI`Ok<hPw¯\Q[I¼

7P<n¯[Q^G¯`N¯l`otI^Qk¯uQ\\¯w`o¯DkQ^O¯D<E[¯n`¯w`ok¯nI<EPIk¼

9`ok¯l`otI^Qk¯]oln¯kI\<nI¯n`¯l`]I¯<lhIEn¯`N¯w`ok¯E`o^nkwÕl¯Po]<^
OI`Ok<hPwµ

Additional Guidelines:

Answer Our Supporting Question:

7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl

EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Front of the Postcard:


k<u¯<^G¯E`\`k¯<¯hQEnokI¯`N¯w`ok¯E`o^nkw¯`k¯`N¯<¯lhIEQ{E¯h\<EI¯Q^¯w`ok¯E`o^nkwµ

�`^lQGIk¯nPI¯IE`kIOQ`^¯`N¯w`ok¯E`o^nkw¯<^G¯Qnl¯lhIEQ{E¯OI`Ok<hPQE¯NI<nokIlµ

.I\<nI¯w`ok¯hQEnokI¯n`¯uP<n¯w`o¯\I<k^IGµ
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Back of the Postcard:

The back of the postcard will include a note to your teacher and a postage stamp design
related to your country. Be sure to address the following questions:

Where you are (country and region): Put this in your greeting.

What is one important language you hear spoken?

What is the environment/physical geography like?

What kind of souvenir will you bring back to your teacher?

Your souvenir must relate to your country’s human geography.
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Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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EXAMPLE POSTCARD

Front of Postcard:

Image created by Primary Source.
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Back of Postcard:

Hello!

Greetings from Egypt! I’m in Cairo, the
capital city, and it’s so full of life. The
streets are busy with cars, markets,
and the sound of people speaking
Arabic, which is the main language here.

Did you know that Egypt is in North
Africa? And part of Egypt is
technically in Asia? Egypt is bordered
by the Mediterranean Sea to the north
and the Red Sea to the east.

I visited the pyramids near Giza, and
they’re even more amazing than I imagined. These ancient wonders were built thousands of
years ago, showing how skilled and determined the people of ancient Egypt were. They
adapted to life in the desert by using the Nile River for farming and transportation. Even
today, the Nile is still the heart of the country, helping people grow crops and build their
lives.

The environment here can be tough—the deserts are hot and dry—but the people of Egypt
have always found ways to thrive. They use irrigation from the Nile to water their fields,
just like their ancestors did.

I’m sending you a papyrus bookmark as a souvenir. Papyrus is an ancient plant that grows
along the Nile, and Egyptians used it to make paper thousands of years ago. It’s a reminder
of how people here have always used the resources around them wisely.

See you soon!
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Resource List:

�`o^nkw.Ih`knlµ`kO¯È¯�`o^nkQIl¯Q^¯�NkQE<



�¯!Iul¯È¯�`o^nkw¯+k`{\Il¶¯�NkQE<

!<nQ`^<\¯�I`Ok<hPQE¯�QGl

1!�/�#

Notes

!<]I¯`N¯w`ok¯E`o^nkw¯<^G¯kIOQ`^·

#N{EQ<\¯`k¯]<Q^¯lh`[I^¯\<^Oo<OIl¯`N¯w`ok¯E`o^nkw·

�\Q]<nI¯<^G¯Q]h`kn<^n¯hPwlQE<\¯NI<nokIl¯`N¯w`ok¯E`o^nkw·

/ohh`knQ^O¯-oIlnQ`^·¯7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI

hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

�<Enl¯<D`on¯nPI¯hI`h\I¯`N¯w`ok¯E`o^nkw¶¯nPIQk¯Eoln`]l¶¯nk<GQnQ`^l¶¯<^G¯u<wl¯`N¯\QNI¯ÊPo]<^
OI`Ok<hPwË·
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Anything else you discover about your country that is special or important:

Bibliography/resources used:

Final Postcard Paragraph:
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Name: ____________________________________________________________ Date: __________________________

Distinguishing Opinions from Facts

Directions: .I<G¯I<EP¯ln<nI]I^n¯DI\`u¯<D`on¯<¯h\<EI¯`^¯nPI¯�NkQE<^¯E`^nQ^I^nµ¯
IEQGI¯QN¯nPI

<onP`k¯`N¯nPQl¯ln<nI]I^n¯u<l¯ukQnQ^O¯<^¯opinion°`k¯< factµ¯0PI¯ln<nI]I^n¯w`o¯^IIG¯n`¯YoGOI¯Ql

Q^¯bold typeµ¯�vh\<Q^¯w`ok¯E`^E\olQ`^¯uQnP¯<^¯<^^`n<nQ`^¯Ê^`nIË¯Q^¯nPI¯lQGID<k¯h<^I\µ

.I]I]DIk¯nPIlI¯GI{^QnQ`^l·

�<En·¯<¯ln<nI]I^n¯nP<n¯E<^¯DI¯EPIE[IG¯`k¯hk`tI^¯nkoI¯Dw¯kIlI<kEP¯olQ^O¯ItQGI^EI

#hQ^Q`^·¯<^¯IvhkIllQ`^¯`N¯DI\QIN¯<D`on¯l`]InPQ^O¯D<lIG¯`^¯h`Q^n¯`N¯tQIu¯`k¯t<\oIl¸¯Qn

E<^^`n¯DI¯hk`tI^µ

Statement Fact or
Opinion?

Annotation—How did you
decide?

I think the yummiest street food in Accra
is a meat skewer called chichingaµ¯/<G\w¶
]w¯NkQI^G¯Nk`]¯�P<^<¯E`o\G¯^`n¯I<n¯Qn
DIE<olI¯PI¯Ql¯<¯tIOIn<kQ<^µ

Lake Victoria is the largest lake in the
African continent, with a surface area of
23,146 square milesµ¯�¯\`tIG¯lIIQ^O¯nP<n
DIE<olI¯�¯\`tI¯u<nIkº

Dar Es Salaam is the most beautiful city
in Tanzania¸¯�¯l<u¯Qn¯uQnP¯]w¯`u^¯IwIl¶¯l`¯�
[^`u¯Qn¯Ql¯nkoIµ

Dar Es Salaam has the biggest
population of any city in Tanzania,
<EE`kGQ^O¯n`¯G<n<¯Nk`]¯lItIk<\¯uIDlQnIlµ
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Statement Fact or
Opinion?

Annotation—How did you
decide?

You will die happy if you get to see the
lions on safari in Botswana.

Lesson 6: Postcards from Africa (Part 2)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

31

http://creativecommons.org/licenses/by-nc/4.0/


Name: ______________________________________________________________________________________ Date: ____________________________________

Postcard Project: Self Evaluation and Peer Review

/I\NÆ�t<\o<nQ`^


QkIEnQ`^l·°.ItQIu¯w`ok¯h`lnE<kG¯E<kINo\\wµ

1lI¯nPI¯koDkQE¯DI\`u¯n`¯<llIll¯w`ok¯u`k[¯Q^¯<¯^o]DIk¯`N¯<kI<lµ

.I|IEn¯`^¯w`ok¯lnkI^OnPl¯<^G¯<kI<l¯N`k¯Q]hk`tI]I^nµ

/E`kI¯w`oklI\N¯Q^¯I<EP¯E<nIO`kw¯Dw¯EQkE\Q^O¯nPI¯\ItI\¯Ê�¶¯�¶¯�¶¯`k¯�Ë¯nP<n¯DIln¯]<nEPIl¯w`ok¯u`k[µ¯0PI^¯n`n<\¯oh¯w`ok¯lE`kIlµ

�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

.IlI<kEP¯Ý
�EEok<Ew

�^E\oGIl¯<EEok<nI¶
GIn<Q\IG¶¯<^G¯uI\\Æ
`kO<^QzIG
Q^N`k]<nQ`^¯Nk`]
]o\nQh\I¯l`okEIl¸
GQkIEn\w¯<^luIkl¯nPI
/ohh`knQ^O¯-oIlnQ`^

�^E\oGIl¯]`ln\w
<EEok<nI¯<^G
kI\It<^n
Q^N`k]<nQ`^¯Nk`]
]o\nQh\I¯l`okEIl¸
<GGkIllIl¯nPI
/ohh`knQ^O
-oIlnQ`^

�^E\oGIl¯l`]I
Q^N`k]<nQ`^¯Don
\<E[l¯<EEok<Ew¶
kI\It<^EI¶¯`k
`kO<^Qz<nQ`^¸
h<knQ<\\w¯<^luIkl
nPI¯/ohh`knQ^O
-oIlnQ`^

�^E\oGIl¯\Qnn\I¯`k
Q^<EEok<nI
Q^N`k]<nQ`^¸¯G`Il
^`n¯<^luIk¯nPI
/ohh`knQ^O
-oIlnQ`^

�kQnQE<\
0PQ^[Q^O

�\I<k\w¯GQlnQ^OoQlPIl
N<En¯Nk`]¯`hQ^Q`^¸
E`^^IEnl¯kIlI<kEP¯n`
E`^E\olQ`^l
nP`oOPnNo\\w¯<^G
EkQnQE<\\w

 `ln\w
GQlnQ^OoQlPIl¯N<En
Nk`]¯`hQ^Q`^¸
]<[Il¯l`]I
E`^^IEnQ`^l
DInuII^
kIlI<kEP¯<^G
E`^E\olQ`^l

�nnI]hnl¯n`
GQlnQ^OoQlP¯N<En
Nk`]¯`hQ^Q`^¶¯Don
E`^^IEnQ`^l¯<kI
o^E\I<k¯`k
o^GIkGItI\`hIG


`Il¯^`n
GQlnQ^OoQlP¯N<En
Nk`]¯`hQ^Q`^¯`k
E`^^IEn¯kIlI<kEP
n`¯E`^E\olQ`^l
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�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

7kQnQ^O
-o<\Qnw

Writing is clear,
organized, and
engaging; effectively
communicates ideas
with appropriate tone
and vocabulary

Writing is mostly
clear and
organized;
communicates
ideas with some
appropriate tone
and vocabulary

Writing is unclear
or disorganized;
uses minimal
appropriate tone
or vocabulary

Writing is
incomplete,
unclear, or lacks
effort; does not
communicate
ideas effectively

6Qlo<\
�\\olnk<nQ`^

Illustration is creative,
detailed, and visually
enhances the
postcard; clearly
connects to the text

Illustration is
neat and
enhances the
postcard;
connects to the
text

Illustration is
incomplete or
lacks detail;
connection to
the text is
minimal

Illustration is
missing or
unrelated to the
text

0`n<\¯+`Q^nl·
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+IIk¯.ItQIu


QkIEnQ`^l: Exchange postcards with a partner.

Review their postcard using the same rubric, and score their work honestly.

Provide feedback by writing 1–2 positive comments and 1 suggestion for improvement.

Then, return the postcard and review form to your partner.

�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

.IlI<kEP¯Ý
�EEok<Ew

Includes accurate,
detailed, and well-
organized information
from multiple sources;
directly answers the
Supporting Question

Includes mostly
accurate and
relevant
information from
multiple sources;
addresses the
Supporting
Question

Includes some
information but
lacks accuracy,
relevance, or
organization;
partially answers
the Supporting
Question

Includes little or
inaccurate
information; does
not answer the
Supporting
Question

�kQnQE<\
0PQ^[Q^O

Clearly distinguishes fact
from opinion; connects
research to conclusions
thoughtfully and critically

Mostly
distinguishes fact
from opinion;
makes some
connections
between research
and conclusions

Attempts to
distinguish fact
from opinion, but
connections are
unclear or
underdeveloped

Does not
distinguish fact
from opinion or
connect research to
conclusions

7kQnQ^O
-o<\Qnw

Writing is clear,
organized, and engaging;
effectively communicates
ideas with appropriate
tone and vocabulary

Writing is mostly
clear and organized;
communicates
ideas with some
appropriate tone
and vocabulary

Writing is unclear or
disorganized; uses
minimal
appropriate tone or
vocabulary

Writing is
incomplete,
unclear, or lacks
effort; does not
communicate ideas
effectively
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�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

6Qlo<\
�\\olnk<nQ`^

Illustration is creative,
detailed, and visually
enhances the postcard;
clearly connects to the
text

Illustration is neat
and enhances the
postcard; connects
to the text

Illustration is
incomplete or lacks
detail; connection
to the text is
minimal

Illustration is
missing or
unrelated to the
text

0`n<\¯+`Q^nl·

�IIGD<E[

Positive comments: (+):

Suggestion for improvement: (-):
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Name: ____________________________________________________________ Date: __________________________

Cluster 1 Formative Assessment Task

Part 1—Gather Evidence

Part 1 Directions: 1lI¯hk`tQGIG¯kIl`okEIl¯ÊkI<GQ^Ol¶¯]<hl¶¯`k¯tQGI`lË¯n`¯O<nPIk¯ItQGI^EI¯`^

nu`¯lhIEQ{E¯Iv<]h\Il¯`N¯�NkQE<Ûl¯I^tQk`^]I^n¶¯nPI¯<ll`EQ<nIG¯EP<\\I^OIl¶¯<^G¯P`u

h`ho\<nQ`^l¯<G<hn¯n`¯nPIlI¯EP<\\I^OIlµ

Country or
Region in

Africa

Environmental
Conditions

Challenge Adaptation

Egypt Harsh desert
environment
Hot climate

Drought and flooding
conditions

Creating a
sustainable food
system

Egyptians built canals
and basins to manage
the Nile River's
flooding and direct
water to their crops
during the dry season.
This allowed them to
cultivate fertile land
even in arid
conditions.
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Part 2—Form a Claim

Part 2 Directions: Review the evidence you listed above, and think about the question: How
have people in Africa adapted to challenges of the environment while using its resources?

Write a claim that summarizes your answer in one clear sentence.

Claim:

Lesson 8: Putting It Together
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

37

http://creativecommons.org/licenses/by-nc/4.0/


Part 3—Write a Paragraph

Part 3 Directions: Use your claim, evidence, and reasoning to construct a paragraph in
response to the Cluster 1 Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Ûl

I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯Q^¯�NkQE<¯<G<hnIG¯n`¯EP<\\I^OIl¯`N¯nPI¯I^tQk`^]I^n

uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Follow this structure:

Topic sentence: Introduce the topic.

Claim: Use the claim you drafted above in Part 2.

Evidence & reasoning: Provide two examples from your notes, and explain how the
evidence supports your claim.

Conclusion: Summarize how people’s adaptations show their ability to overcome
challenges.
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Part 4—Develop Guiding Questions

In this cluster, you investigated the following Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O
<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O

Qnl¯kIl`okEIl¼

Part 4 Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Cluster 2: Ancient African Traditions, Knowledge, and Power
Inquiry Chart
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Name: ____________________________________________________________ Date: __________________________

One of Africa’s Best Kept Secrets—Its History

Observe

�``[¯<n¯nPI¯nQn\I¯<D`tIµ¯�^luIk¯nPI¯N`\\`uQ^O¯joIlnQ`^l·

7P<n¯G`¯w`o¯nPQ^[¯nPQl¯<knQE\I¯uQ\\¯DI¯<D`on¼¯7P<n¯G`Il¯nPI¯hPk<lI¯ÚDIln¯[Ihn¯lIEkInÚ
loOOIln¼

7P<n¯G`Il¯Qn¯loOOIln¯<D`on¯�NkQE<^¯PQln`kw¼

Read

Directions:°�`\\`u¯<\`^O¯<l¯w`ok¯nI<EPIk¯kI<Gl¯nPI¯nIvn¯DI\`u¯<\`oGµ¯1^GIk\Q^I¯`k¯PQOP\QOPn
Q]h`kn<^n¯hPk<lIl¶¯<^G¯n<[I¯^`nIl¯Q^¯nPI¯]<kOQ^lµ¯�`Eol¯`^¯{^GQ^O¯ItQGI^EI¯`N¯nPI¯N`\\`uQ^O

Q^¯nPI¯nIvn·

0PI¯<onP`kÕl¯kI<l`^l¯N`k¯\I<k^Q^O¯�NkQE<^¯PQln`kw

�Ik¯h`Q^n¯`N¯tQIu¯<D`on¯�NkQE<^¯PQln`kw

0PI¯�kI<n¯+wk<]QG¯`N¯�Qz<¯Q^¯�<Qk`¯Ql¯kQOPn\w¯E`^lQGIkIG¯`^I¯`N¯nPI¯lItI^¯u`^GIkl¯`N¯nPI

<^EQI^n¯u`k\Gµ¯
on¯nk<tI\¯NoknPIk¯l`onP¯<\`^O¯nPI¯.QtIk¯!Q\I¶¯<^G¯w`o¯uQ\\¯{^G¯<¯nP`ol<^G
hwk<]QGl¯nP<n¯DI\`^OIG¯n`¯nPI¯�Q^OG`]¯`N¯�olP¶¯Q^¯uP<n¯Ql¯^`u¯/oG<^µ

�olP¯u<l¯<^¯�NkQE<^¯lohIkh`uIkµ¯�nl¯Q^|oI^EI¯IvnI^GIG¯n`¯uP<n¯Ql¯^`u¯E<\\IG¯nPI¯ QGG\I

�<lnµ¯0PI¯[Q^OG`]¯\<lnIG¯N`k¯]<^w¯Po^GkIGl¯`N¯wI<klµ¯�^¯nPI¯�nP¯EI^nokw¯
�¶¯Qn¯E`^joIkIG

�Owhn¯<^G¯O`tIk^IG¯N`k¯nPI¯DIln¯h<kn¯`N¯<¯EI^nokwµ¯7P<n¯kI]<Q^l¯`N¯nPI¯[Q^OG`]¯Ql¯Ijo<\\w

Q]hkIllQtIµ¯ `kI¯nP<^¯���¯`N¯nPIlI¯hwk<]QGl¯<kI¯lnQ\\¯Q^n<Enµ¯0PIw¯<kI¯<\]`ln¯o^n`oEPIG¯lQ^EI

nPIw¯uIkI¯DoQ\n¯^I<k\w¯�¶���¯wI<kl¯<O`µ

/`]I¯wI<kl¯<O`¯�¯tQlQnIG¯nPIlI¯hwk<]QGlµ¯#^¯]w¯kInok^¯n`¯nPI¯1�¶¯�¯<l[IG¯]w¯h<kI^nl¯uP<n

nPIw¯[^Iu¯`N¯nPIQk¯E`o^nkwÛl¯PQln`kQE¯lQnIlµ¯!`n¯]oEP¶¯Qn¯nok^IG¯`onµ

0PQl¯u<l¯`GG¯lQ^EI¯D`nP¯`N¯nPI]¯E`o\G¯nI\\¯w`o¯<¯\`n¯<D`on¯[Iw¯h`Q^nl¯Q^¯
kQnQlP¯PQln`kwµ
 w¯`u^¯/oG<^IlI¯h<kI^nl¯uIkI¯|oI^n¯Q^¯�^O\QlP¯<^G¯PQOP\w¯IGoE<nIGµ¯
on¯Dw¯<^G¯\<kOI¶¯nPIw

uIkI¯n<oOPn¯<EE`kGQ^O¯n`¯<¯7IlnIk^¯EokkQEo\o]µ¯�tI^¯uPI^¯nPIw¯\``[IG¯<n¯nPIQk¯`u^¯PQln`kw¶
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it would have been through the perspective of Western scholars.

I wondered why my parents did not know enough about their own country's history. Was this
true of many other Africans? As I talked to people, I discovered that this was indeed the case.

A few years later, at UNESCO's Paris headquarters, I saw on the bookshelves of the Ethiopian-

born director a set of books. It was called the General History of Africa. It turned out that this

is one of UNESCO's and the continent's best kept secrets: Africa's history written by African

scholars.

The General History of Africa is a good start. UNESCO plans to incorporate this research into

schools across the African continent. Hopefully, future generations will have a better idea of

their history. They will see there is much for them to be proud of from their past—a past

which provides the foundation for an even greater future.
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Exit Ticket

Connect

Directions: Write a paragraph (4–6 sentences) comparing and contrasting the two

perspectives that we have studied today (see Trevor-Roper’s quote below). Use evidence from
the texts to support your ideas. Address the following questions:

What does Zeinab Badawi believe about the history of Africa?

How is her point of view different from the quote you read at the start of class (see
below)? In what ways is it similar?

Why do you think it’s important for us to learn about Badawi’s point of view?

Quote from Hugh Trevor-Roper:

"[Students today] demand that they be taught the history of black Africa. Perhaps in
the future there will be some African history to teach. But at present there is none, or
very little: there is only the history of Europe in Africa. The rest is largely darkness.”

Text sources:

Badawi, Zeinab Badawi. 2017. "One of Africa's Best Secrets – Its History." BBC, June 30; slightly adapted

Trevor-Roper, Hugh. 1963. The Rise of Christian Europe. Harcourt, Brace & World.
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Name: ____________________________________________________________ Date: __________________________

My Archaeology Log

Compare Four Complex African Societies

�`^Ok<no\<nQ`^lº¯9`o¯uQ\\¯DI¯nk<tI\Q^O¯n`¯N`ok¯<kEP<I`\`OQE<\¯lQnIl¯Q^¯�NkQE<¯n`¯\I<k^¯]`kI¯<D`on
nPI¯E`]h\Iv¯l`EQInQIl¯`N¯�[lo]¶¯ <ho^OoDuI¶¯�Q\u<¶¯<^G¯
YI^^JÆ
YI^`µ¯�^¯I<EP
<kEP<I`\`OQE<\¯lQnI¶¯w`o¯uQ\\¯DI¯kIlh`^lQD\I¯N`k¯{^GQ^O¯<knQN<Enl¯<^G¯Q^N`k]<nQ`^¯n`¯PI\h
<^luIk¯l`]I¯tIkw¯Q]h`kn<^n¯joIlnQ`^l¯<D`on¯I<EP¯l`EQInwµ

Before you travel:

#nPIk¯<kEP<I`\`OQlnl¯<k`o^G¯nPI¯u`k\G¯P<tI¯E`]hQ\IG¯<¯\Qln¯`N¯joIlnQ`^l°nPIwÕG¯\Q[I¯w`o¯n`
<^luIk¯<l¯w`o¯kIlI<kEP¯I<EP¯l`EQInwµ

�µ 7P<n¯[Q^Gl¯`N¯nIEP^`\`Ow¯GQG¯I<EP¯l`EQInw¯olI¼¯Ên``\l¶¯]<nIkQ<\l¶¯]InP`GlË

�µ �`u¯GQG¯nPI¯I^tQk`^]I^n¯<NNIEn¯P`u¯hI`h\I¯Q^¯I<EP¯l`EQInw¯\QtIG¼¯ÊE\Q]<nI¶¯E`^GQnQ`^l¶
nI]hIk<nokI¶¯^<nok<\¯GQl<lnIkl¶¯GIlIkn¶¯k<Q^N`kIlnË

�µ �`u¯GQG¯I<EP¯l`EQInw¯hk`nIEn¯hI`h\IÛl¯uI\\ÆDIQ^O¼¯ÊN``G¶¯lPI\nIk¶¯l<NInwË

Brainstorm three of your own questions:
7P<n¯<kI¯w`ok¯<GGQnQ`^<\¯joIlnQ`^l¯<D`on¯nPI¯EP<k<EnIkQlnQEl¯`N¯�NkQE<Õl¯E`]h\Iv¯l`EQInQIl¯<^G
nPI¯u<wl¯nPIw¯uIkI¯`kO<^QzIG¼¯0PQ^[¯<D`on¯w`ok¯joIlnQ`^l¯olQ^O¯<n¯\I<ln¯nu`¯`N
nPIlI E<nIO`kQIl¯Ê`k¯`nPIkl¯nP<n¯w`o¯E<^¯nPQ^[¯`NË·

Categories

O`tIk^]I^n nk<GI E`]]o^QE<nQ`^

kI\QOQ`^ ^<nok<\¯kIl`okEIl `nPIk¼

�v<]h\I·What religions did people in each society follow?

9`ok¯joIlnQ`^l·

�µ

�µ

�µ
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�l¯w`o¯nk<tI\¯n`¯I<EP¯<kEP<I`\`OQE<\¯lQnI¶¯[IIh¯Q^¯]Q^G°nPI¯nPkII¯joIlnQ`^l¯`N¯`nPIk
<kEP<I`\`OQlnl¯<l¯uI\\¯<l¯w`ok¯`u^¯joIlnQ`^lµ¯�N¯w`o¯{^G¯nPI¯<^luIkl¯n`¯<^w¯`N¯nPI]¶¯kIE`kG
nPI]¯Q^¯w`ok¯\`O¯`^¯nPI¯^Ivn¯h<OIµ¯1lI¯artifacts°<^G¯architecture¶¯<l¯uI\\¯<l¯ukQnnI^
Q^N`k]<nQ`^¶¯n`¯PI\h¯w`o¯Q^¯w`ok¯Po^n¯N`k¯<^luIklº

Observe
�Qkln¶¯lnoGw¯Q]<OIl¯`N¯<knQN<Enl¶¯koQ^l¶¯<^G¯\<^GlE<hIl¯Nk`]¯I<EP¯l`EQInwµ

/[InEP¯<^¯<knQN<En¯`k¯lQnI¯nP<n¯ln<^Gl¯`on¯n`¯w`oµ


IlEkQDI¯nPI¯]<nIkQ<\l¯olIG¯<^G¯uP<n¯nPI¯<knQN<En¯nI\\l¯w`o¯<D`on¯G<Q\w¯\QNIµ

Read
.IlI<kEP¯nPI¯PQln`kw¯`N¯I<EP¯l`EQInw¯olQ^O¯nIvnl¯<^G¯<knQN<Enlµ

�``[¯N`k¯<^luIkl¯n`¯nPI¯OoQGQ^O¯joIlnQ`^l¯olQ^O¯w`ok¯�^EQI^n¯�NkQE<^¯�knQN<Enl¯+<E[Inµ

0<[I¯^`nIl¯Q^¯w`ok¯�kEP<I`\`Ow¯�`Oµ
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Aksum (Axum)

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Mapungubwe

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Kilwa

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Djenné-Djeno (Jenne-Jeno)

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Connect:
�`]h<kI¯<^G¯E`^nk<ln¯nPI¯E`]h\Iv¯l`EQInQIl¯D<lIG¯`^¯w`ok¯{^GQ^Olµ

�GI^nQNw¯h<nnIk^l¯<^G¯]<[I¯E`^^IEnQ`^l¯n`¯`nPIk¯EQtQ\Qz<nQ`^l¯`k¯]`GIk^¯l`EQInQIlµ

Compare and Contrast Complex African Societies

�Qln¯[Iw¯GQNNIkI^EIl¯DInuII^¯nPI
l`EQInQIlµ

�Qln¯[Iw¯lQ]Q\<kQnQIlµ¯/n<k¯nPI¯]`ln
Q]h`kn<^n¯`^I¯<^G¯Ivh\<Q^¯uPwµ
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Summarize Your Findings

�l¯<^¯<kEP<I`\`OQln¶¯Qn¯Ql¯w`ok¯Y`D¯n`¯lo]]<kQzI¯w`ok¯{^GQ^Ol¯l`¯nP<n¯hI`h\I¯E<^¯\I<k^¯<D`on
nPIlI¯OkI<n¯l`EQInQIlµ

�^¯�Ç�¯lI^nI^EIl¶¯ukQnI¯<^¯<kEP<I`\`OQE<\¯kIh`kn¯Ê<¯lo]]<kw¯olQ^O¯ItQGI^EIË¯<D`on
uP<n¯w`oÕtI¯\I<k^IG¯<^G¯<D`on¯nPI¯<^luIkl¯n`¯w`ok¯joIlnQ`^lµ

1lI¯w`ok¯^`nIl¯n`¯lohh`kn¯w`ok¯h`Q^nlµ

�^E\oGI¯`^I¯lQ]Q\<kQnw¯<^G¯`^I¯GQNNIkI^EI¯DInuII^¯nPI¯l`EQInQIlµ

/o]]<kQzI¯P`u¯nPIlI¯l`EQInQIl¯<G<hnIG¯n`¯nPIQk¯I^tQk`^]I^nl¯<^G¯GItI\`hIG¯o^QjoI
Eo\nokIlµ

Word Bank

lQ]Q\<k¯Â¯o^\Q[I l<]I¯Â¯GQNNIkI^n uPQ\I

l`]InPQ^O¯nPIw
lP<kIG¯u<l

`^¯`^I¯P<^G¯Â¯`^¯nPI
`nPIk¯P<^G Q^¯E`^nk<ln¯uQnP
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Sample of Ge'ez writing (detail). Image from Miami

University Libraries via Wikimedia Commons is in the

public domain.

Name: ____________________________________________________________ Date: __________________________

Writing Systems in Ancient Africa

In the diverse societies of ancient sub-Saharan Africa, people used many different types of
scripts and writing systems. Writing was used for learning and prayer, commerce and law,
and the recording of history. Read about three of these ancient writing systems below.
As you read, annotate the article:

1. Single underline information about who used this type of writing.

2. Double underline information about what the writing was used for.

3. At the end, go back and explain one of your annotations with a note in the margin.

#1: Ge’ez

Ge’ez is an early ancient script from

Ethiopia. It is an alphabetic script.

Inscriptions in Ge’ez were found at many

archaeological sites from the Kingdom of

Aksum. They told the histories of kings

and praised their accomplishments.

Scribes were specially trained to write

Ge’ez. They were respected individuals

who created Christian holy books and

healing scrolls with this writing. These
books were valued by the community.

In ancient times, Ge’ez was related to the

daily language spoken in Ethiopia. In

modern Ethiopia, people no longer speak

Ge’ez in daily life. But Ge’ez is still used in
Ethiopian Christian prayer books and

rituals.
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Nsibidi ideographic characters on Ukara cloth. Image

by Ukabia via Wikimedia Commons, CC BY 3.0.

Document in Kiswahili, Arabic alphabet. Image by

Hispalois via Wikimedia Commons, CC BY-SA 4.0.

#2: Nsibidi

Nsibidi is an ancient system of writing

used by several ethnic groups of West

Africa. There are hundreds of symbols, and

each represents an idea, an action, or a

thing.

Nsibidi symbols do not connect to any

particular spoken language. Instead they

helped people communicate in symbols

across several different languages.

In ancient times, knowledge of how to
write or draw these symbols was

specialized knowledge. The knowledge

belonged to secret societies of elite men.

They used the symbols for trade and in religious ceremonies and rituals.

The beautiful geometric designs of Nsibidi writing can still be seen on fabrics, houses,
artwork, and body tattoos in West Africa today.

#3: Arabic

Arabic is an alphabetic writing system that

is used by about a billion people

throughout the world today. This includes

many millions of African people. Originally

Arabic script was developed to write the

Arabic language. Later the script was

adapted to write other languages. The

African languages of Kiswahili and Hausa

use Arabic writing.

Arabic writing was brought to sub-
Saharan Africa in ancient times by Arabic-speaking traders and travelers. African

merchants began to use Arabic writing for contracts and trade. Later, when they

converted to Islam, merchants used Arabic for prayer and study. African Muslim teachers

and imams (religious leaders) used Arabic writing to teach and inspire others.

During the 14th century, the West African city of Timbuktu developed as a great center
for learning. Here, scribes and scholars used Arabic writing to preserve valuable

knowledge about science, mathematics, medicine, nature, poetry, and religion.
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Text sources:

Smithsonian Institute, National Museum of African Art. 2020. "In-Scribing Meaning: Writing and Graphic

Systems in African Art." December 20.

Mark, Joshua. 2011. "Writing." Ancient History Encyclopedia, April 28.

National Park Service. 2015. "Nsibidi Symbols." November 10.

Abu-Haidar, Farida. 1997. “Introduction: Arabic Writing in Africa,” Research in African Languages, vol 28,

autumn, pp. 1–4.

Jarus, Owen. 2013. “Timbuktu, Historical Centre of Learning,” LiveScience, January 21.
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Name: ____________________________________________________________ Date: __________________________

The Role of Oral Tradition

Part 1: Think-Pair-Share

What is something you learned to do at home

 from a family member or in your community from an “elder?”

Brainstorm this question by adding notes in the Graphic Organizer below. You will choose
your best idea and bring it to class for an activity. Please note:

It could be something you learned how to make, something you learned to do, or a
tradition you keep that’s important to you.

Keep in mind that an “elder” does not have to be old in years. It is someone who is
older than you and has knowledge and experience.

Make a list here:

Things an elder taught you to do
(skills, how to complete a task,
creative projects, special interests,
etc.):

The person who taught you (family
member, teacher, coach, family
friend, community leader,
counselor, etc.):

Describe your best idea from the list above to share with the class:

Lesson 13: Scribes and Storytellers (Part 2)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

56

http://creativecommons.org/licenses/by-nc/4.0/


�kI<nI¯<¯l[InEP¯`k¯Q\\olnk<nQ`^¯`N¯w`ok¯DIln¯QGI<¯Nk`]¯nPI¯\Qln¯<D`tI¯n`¯lP<kI¯uQnP¯nPI¯E\<ll·

Part 2:°�^nIktQIu¯9`ok¯Ò�\GIkÓ

�N¯h`llQD\I¶¯Q^nIktQIu¯nPI¯hIkl`^¯uP`¯n<oOPn¯w`o¯l`]InPQ^O¯t<\o<D\Iµ¯�N¯w`o¯E<^^`n¯Q^nIktQIu
nPI¯lhIEQ{E¯hIkl`^¯uP`¯n<oOPn¯w`o¶¯nkw¯n`¯n<\[¯uQnP¯l`]I`^I¯uP`¯<\l`¯[^`ul¯w`ok¯I\GIk¯<^G
E<^¯PI\h¯w`o¯<^luIk¯nPIlI¯joIlnQ`^lµ

Suggested questions for the interview:

9`o¯n<oOPn¯]I¯___µ¯ÊP`u¯n`¯]<[I¹ÂP`u¯n`¹Ë 7Pw¯u<l¯Qn¯Q]h`kn<^n¯n`¯w`o¯nP<n¯�¯\I<k^IG

P`u¯n`¯G`¯nPQl¼

�`u¯GQG¯w`o¯nI<EP¯]I¯n`¯G`¯nPQl¼

7P<n¯u<l¯nPI¯P<kGIln¯h<kn¯`N¯nI<EPQ^O¯nPQl¯n`¯]I¼

7P<n¯u<l¯nPI¯]`ln¯I^Y`w<D\I¯h<kn¯`N¯nI<EPQ^O¯nPQl¯n`¯]I¼

7P<n¯Ql¯w`ok¯N<t`kQnI¯h<kn¯<D`on¯G`Q^O¯nPQl¯<EnQtQnw¼

�l¯nPQl¯l[Q\\¯`k¯<EnQtQnw¯l`]InPQ^O¯nP<n¯P<l¯DII^¯h<llIG¯G`u^¯Q^¯`ok¯N<]Q\w¯`k
E`]]o^Qnw¼

�`u¯P<l¯nPQl¯l[Q\\¯EP<^OIG¯`tIk¯nQ]I¶¯QN¯<n¯<\\¼

�kI¯nPIkI¯<^w¯ln`kQIl¯`k¯]I]`kQIl¯E`^^IEnIG¯n`¯nI<EPQ^O¯`k¯G`Q^O¯nPQl¯<EnQtQnw¼

7Pw¯G`¯w`o¯nPQ^[¯QnÕl¯Q]h`kn<^n¯N`k¯]I¯Ê`k¯`nPIklË¯n`¯\I<k^¯nPQl¼
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Your notes and takeaways:
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Name: ______________________________________________________________________________________ Date: ____________________________________

West African Oral Tradition One-Pager
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Name: ____________________________________________________________ Date: __________________________

Cluster 2 Formative Assessment Task

Part 1: Observe and Analyze

Directions: Analyze the two primary sources below. Using bullet points for all sections, take

general notes in the Graphic Organizer below, then answer a few analysis questions.

Artifact #1: Artifact #2:

A griot performs in Diffa, Niger.

Image by Roland via Wikimedia

Commons, CC BY-SA 2.0.

Tombstone of Princess Aisha of

Kilwa, c. 1360. Image courtesy of

African History Extra.

Description: A modern-day griot
performs at Diffa, Niger, West Africa.

His instrument is likely a gurmi.
Griots pass knowledge down from

one generation to the next by
memorizing and sharing oral
histories, songs, and traditions.

Description: Tombstone of princess
Aisha of Kilwa, c. 1360. The Swahili

stone-carved tombstone, bearing
Arabic inscriptions, showcases the

use of written records to record
important history.
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General Observations: Inferences (Conclusions):

Artifact #1: Artifact #1:

Artifact #2: Artifact #2:

Analysis Questions:

1. What do these artifacts show about the different ways history was preserved in sub-
Saharan Africa?

2. How might someone living in these societies view the importance of oral and written
traditions?

3. How might an outsider (e.g., an Arab trader or European explorer) view these
traditions? Distinguish between fact and opinion in these perspectives. Use the
artifacts as evidence.
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Part 2: Make a Claim with Evidence

Directions: Based on your observations, make a claim about the importance of oral and
written traditions in ancient sub-Saharan Africa.

Use at least two pieces of evidence from the artifacts and/or other sources from this
cluster, and explain your reasoning to support your claim.

Write a short paragraph (4–6 sentences).
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Part 3: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?
Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Cluster 3: In-Depth Inquiry: Historic Occupations and Civic Values
Inquiry Chart
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Name: ____________________________________________________________ Date: __________________________

Evidence: Occupations and Society in Ancient Ghana

Question #1:°7P<n¯GQG¯`EEoh<nQ`^<\¯lhIEQ<\Qz<nQ`^¯<^G¯l`EQ<\¯lnkoEnokI¯\``[¯\Q[I¯Q^¯<^EQI^n

7Iln¯�NkQE<^¯l`EQInQIl¼

�l¯w`o¯kI<G¶¯o^GIk\Q^I°<^w¯ItQGI^EI¯nP<n¯]QOPn¯<^luIk¯nPI¯Q^joQkw¯lohh`knQ^O¯joIlnQ`^µ


IOQ^¯n`¯nPQ^[·¯7P<n¯<kI¯l`]I¯`N¯nPI¯lhIEQ<\QzIG¯`EEoh<nQ`^l¯w`o¯{^G¯ItQGI^EI¯N`k¯PIkI¼

Evidence #1:

Ò�o]DQ¯/<\IP¯Î<¯EQnw¯Q^¯nPI¯<^EQI^n¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<¯IvE<t<nIG¯Dw
<kEPI`\`OQlnlÏ¯P<G¯<n¯\I<ln¯nu`¯\<kOI¯EI]InIkQIl¶¯uPQEP¯<kEP<I`\`OQlnl¯P<tI¯olIG¯n`
IlnQ]<nI¯nPI¯EQnwÕl¯h`ho\<nQ`^µ¯0PIw¯nPQ^[¯nPI¯n`u^¯P<G¯��¶���¯n`¯��¶���¯Q^P<DQn<^nl¹
7PI^¯nPI¯<kEP<I`\`OQlnl¯IvE<t<nIG¯nPI¯EI]InIkQIl¶¯nPIw¯N`o^G¯Qk`^¯`DYIEnl¯Q^E\oGQ^O
[^QtIl¶¯\<^EIl¶¯^<Q\l¶¯N<k]Q^O¯n``\l¶¯<^G¯<¯h<Qk¯`N¯lEQll`klµÓ

Text source: Conrad, David. 2005. Empires of Medieval West Africa: Ghana, Mali, and Songhay. Facts on File, p. 72.

�k`]¯nPI¯<D`tI¯h<k<Ok<hP¶¯\Qln·

Possible Specialized Occupations Evidence
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 Evidence #2:

Al-Bakri [an Arab geographer who lived at the time of the Ghana empire] said the king
had a palace and a number of domed dwellings that were surrounded with an enclosure,
like a city wall…The biggest and best building was for the king, who was the head of a very
large family with many wives and concubines (women who lived much like wives but
were not legally married to the king), scores of children, and dozens of relatives. Some
buildings would be for individual wives, each with her children, relatives, servants, and
slaves. There would be quarters for guests, palace guards, messengers, and for other
servants and slaves. There would also be granaries, stables, toilet and bath enclosures,
places to cook in wet weather (otherwise they cooked outside), and other storage and
utility buildings. Before Islam came to the Ghana Empire, the kings practiced only the
traditional Soninke religion.

Text source: Conrad, David. 2005. Empires of Medieval West Africa: Ghana, Mali, and Songhay. Facts on File, p. 72–

73.

From the above paragraph, list:

Possible Specialized Occupations Evidence
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Name: ____________________________________________________________ Date: __________________________

�tSIK^GK©Í0RKÍ
K^K�nlÍ`PÍ#GGoh>nS`^l

Question #2: �`u¯GQG¯Qk`^l]QnPl¶¯N<k]Ikl¶¯<^G¯[Q^Ol¯DI^I{n°nPIQk¯l`EQInQIl¼

.I]I]DIk¶¯<¯DI^I{n°G`Il¯l`]InPQ^O¯O``G°N`k¯nPI¯E`]]o^Qnw¯`k¯PI\hl¯nPI¯E`]]o^Qnw¯Q^

l`]I¯u<wµ

�`u¯GQG¯Qk`^l]QnPl¯DI^I{n°nPIQk¯l`EQInQIl¼

.I<G· �^¯<¯NIu¯u`kGl¶
GIlEkQDI¯P`u

Qk`^l]QnPl¯DI^I{nIG
nPIQk¯l`EQInQIl·

�Qln¯ItQGI^EI¯Nk`]¯nPI
nIvn¯n`¯D<E[¯oh¯w`ok

ln<nI]I^n·

Ò�`k¯EI^nokQIl¶¯n``\l¯]<GI¯Nk`]¯Qk`^
P<tI¯PI\hIG¯�NkQE<^l¯N`k<OI¶¯Po^n¶
<^G¯N<k]¯nPI¯l`Q\¶¯]<[Q^O¯hk`lhIkQnw
h`llQD\I¯nPk`oOP¯IN{EQI^n¯<^G
INNIEnQtI¯]<^<OI]I^n¯`N¯P`olIP`\G
<^G¯<OkQEo\nok<\¯EP`kIlµ¯�^QtIl¶¯P`Il¶
h\`ul¶¯lQE[\Il¶¯]<EPInIl¶¯<^G¯<vIl
P<tI¯\`^O¯DII^¯<]`^O¯nPI
D\<E[l]QnPÕl¯]`ln¯t<\o<D\I
EkI<nQ`^lµ¯�^¯h<knQEo\<k¶¯lP`knÆ¯<^G
\`^OÆP<^G\IG¯P`Il¯N`k¯Eo\nQt<nQ^O
<^G¯lQE[\Il¯N`k¯P<ktIlnQ^O¯P<tI
I^<D\IG¯�NkQE<^¯hI`h\Il¯n`¯loktQtI
<^G¯nPkQtIµ¯�`I¯D\<GI¯GIlQO^l¯t<kw
uQGI\w¯Nk`]¯Eo\nokI¯n`¯Eo\nokI
GIhI^GQ^O¯oh`^¯E\Q]<nI¶¯nIkk<Q^¶¯l`Q\
nwhI¶¯<^G¯Ek`hµÓ

Text source: Smithsonian National Museum of African Art. "Striking Iron: The Art of African Blacksmiths." (adapted

quote)
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�`u¯GQG¯N<k]Ikl¯DI^I{n°nPIQk¯l`EQInQIl¼

.I<G· �^¯<¯NIu¯u`kGl¶
GIlEkQDI¯P`u¯N<k]Ikl

DI^I{nIG¯nPIQk
l`EQInQIl·

�Qln¯ItQGI^EI¯Nk`]¯nPI
nIvn¯n`¯D<E[¯oh¯w`ok

ln<nI]I^n·

Source #1:¯Ò�NkQE<^¯kQEI¯P<l¯DII^
Eo\nQt<nIG¯N`k¯�¶���¯wI<klµ¯
InuII^
����¯<^G¯���¯
��¶¯#kwz<¯O\<DIkkQ]<
ÊnPI¯lEQI^nQ{E¯^<]I¯N`k¯�NkQE<^¯kQEIË
u<l¯lhkI<G¯Nk`]¯Qnl¯`kQOQ^<\¯EI^nIk¶
nPI¯!QOIk¯.QtIk¯GI\n<¶¯<^G¯IvnI^GIG
n`¯/I^IO<\¹�NkQE<^¯kQEI¯PI\hIG¯�NkQE<
E`^joIk¯Qnl¯N<]Q^I¯`N¯����µÓ

Source #2:¯Î�<k]Q^O¯Q^¯<^EQI^n¯7Iln
<^G¯�I^nk<\¯�NkQE<Ï¯ÒDk`oOPn¯<^
Q^EkI<lI¯Q^¯nPI¯lE<\I¯`N¯N``G
hk`GoEnQ`^¯<^G¯Q^¯Qnl¯jo<\Qnw¹#^I¯`N
nPI¯]`ln¯t<\o<D\I¯`N¯nPI¯nkII¯Ek`hl
u<l¯nPI¯`Q\¯h<\]¹0PI¯hkIh<k<nQ`^¯`N
h<\]¯NkoQnl¯n`¯]<[I¯E``[Q^O¯`Q\
I^P<^EIG¯nPI¯^onkQnQ`^<\¯jo<\Qnw¯`N
nPI¯GQIn¯uQnP¯D`nP¯hk`nIQ^l¯<^G
tQn<]Q^l¶¯NoknPIk¯I^P<^EQ^O¯PI<\nP
<^G¯\I<GQ^O¯n`¯h`ho\<nQ`^¯Ok`unPµÓ

Text source: Birmingham, David. 1998. “Central Africa: Early society and economy.” Britannica Online. Updated

April 13, 2025.

Lesson 16: Historic Occupations and Civic Values (Part 2)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

68

https://www.britannica.com/place/central-Africa/Early-society-and-economy
http://creativecommons.org/licenses/by-nc/4.0/


�`u¯GQG¯[Q^Ol¯DI^I{n°nPIQk¯l`EQInQIl¼

.I<G· �^¯<¯NIu¯u`kGl¶
GIlEkQDI¯P`u¯[Q^Ol

DI^I{nIG¯nPIQk
l`EQInQIl·

�Qln¯ItQGI^EI¯Nk`]¯nPI
nIvn¯n`¯D<E[¯oh¯w`ok

ln<nI]I^n·

Source #1: �\Æ�GkQlQ¯Î<^¯�k<D¯tQlQn`k¯n`
nPI¯I]hQkI¯`N¯�P<^<Ï¯u<l¯Q]hkIllIG
Dw¯nPI¯ÒkQOPnI`ol^IllÓ¯`N¯�P<^<Õl
ko\Ik¶¯uP`¯Dw¯nP<n¯nQ]I¯P<G¯DIE`]I
<¯ ol\Q]µ¯�\Æ�GkQlQ¯GIlEkQDIl¯<¯G<Q\w
hk`EIllQ`^¯n`¯ohP`\G¯YolnQEI¯Q^¯uPQEP
nPI¯[Q^O¯<^G¯PQl¯E`khl¯`N¯<k]w
E`]]<^GIkl¯uI^n¯`^¯P`klID<E[
ItIkw¯]`k^Q^O¯nPk`oOP¯nPI¯lnkIInl¯`N
nPI¯n`u^µ¯�^w`^I¯uP`¯P<l¯loNNIkIG
Q^YolnQEI¯`k¯]QlN`kno^I¯E`^Nk`^nl
ÎnPI¯[Q^OÏ¯<^G¯ln<wl¯nPIkI¯o^nQ\¯nPI
uk`^O¯Ql¯kI]IGQIGµÓ

Source #2:¯0PI¯EQtQ\¯O`tIk^]I^n¯Î`N
�P<^<Ï¯u<l¯D<E[IG¯Dw¯<¯\<kOI¶
h`uIkNo\¯<k]wµµµ�n¯Ql¯l<QG¯nP<n¯nPI
[Q^O¯`N¯�P<^<¯E`o\G¯hon¯���¶���
l`\GQIkl¯Q^n`¯nPI¯{I\Gµ¯#N¯nPIlI¶
��¶���¯uIkI¯<kEPIkl¶¯<^G¯l`]I¯`N
nPI¯nk``hl¯k`GI¯l]<\\¯P`klIlµµµ#nPIk
uI<h`^l¯Q^E\oGIG¯lu`kGl¶¯\`^O
lhI<kl¶¯<^G¯lP`kn¯nPk`uQ^O¯Y<tI\Q^lµ

Text source: Conrad, David. 2005. Empires of Medieval West Africa: Ghana, Mali, and Songhay. Facts on File, p. 76.
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Staff Finial of Ogun. Image courtesy of New Orleans

Museum of Art.

Name: ____________________________________________________________ Date: __________________________

Evidence: Reputations of Three Occupations

1lI¯nPI¯artifacts°n`¯{^G¯evidence°N`k¯nPI¯reputations°`N¯nPI¯Qk`^l]QnP¶¯N<k]Ik¶¯<^G¯[Q^Oµ

Artifact: The Ironsmith


k`^zI¯]In<\¯ln<NN¯Nk`]¯nPI¯9`koD<¯hI`h\I¯`N¯7Iln¯�NkQE<

�¯\I<GIk¯uQnP¯<¯PQOP¯kIhon<nQ`^¯u`o\G¯P`\G

<¯ln<NN¯\Q[I¯nPQl¯`^I¯N`k¯EIkI]`^QIl¯`k¯`nPIk

Q]h`kn<^n¯`EE<lQ`^lµ¯0PQl¯ln<NN¯lP`ul

#Oo^¶¯nPI¯O`G¯`N¯Qk`^¯Q^¯lItIk<\¯<^EQI^n

7Iln¯�NkQE<^¯Eo\nokIlµ¯�^¯<^EQI^n¯9`koD<
]wnP¶¯#Oo^¯Dk`oOPn¯Qk`^]<[Q^O¯n`

Po]<^lµ¯0PI¯Qk`^¯n``\l¯`N¯#Oo^¯uIkI

<ll`EQ<nIG¯uQnP¯<¯loEEIllNo\¯Po^nIk¶¯<

h`uIkNo\¯\I<GIk¶¯<^G¯<¯O``G¯P<ktIln¯N`k¯nPI

N<k]Ikµ

Lesson 16: Historic Occupations and Civic Values (Part 2)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

70

http://creativecommons.org/licenses/by-nc/4.0/


Examining Artifacts: The Ironsmith

Describe what you see: Do you see…
Objects?

Text?

Symbols?

Facial expressions?

Natural materials?

↓
Use the description to write what you
think this artifact represents:

What was the reputation of the ironsmith,
according to this artifact?
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Female Headdress

(Chiwara). Image courtesy

of The Fralin Museum of Art

at the University of Virginia.

Used with permission.

Artifact: The Farmer

�<ktIG¯u``GI^¯PI<GGkIll¯`N¯nPI¯
<]<^<¯hI`h\I¯`N¯7Iln¯�NkQE<¶¯u`k^¯<n¯<¯P<ktIln¯NIlnQt<\

0`¯nPI¯
<]<^<¯hI`h\I¯`N¯7Iln¯�NkQE<¶¯ÒN<k]Q^O¯Ql¯nPI¯]`ln

Q]h`kn<^n¯<^G¯^`D\Iln¯hk`NIllQ`^µÓ¯�¯G<^EIk¯u`o\G¯uI<k¯nPQl

PI<GGkIll¯`^¯PIk¯PI<G¯<n¯<¯P<ktIln¯EI\IDk<nQ`^µ¯0PI¯\`^O¯P`k^l

lw]D`\QzI¯nPI¯n<\\¯ln<\[l¯`N¯nPI¯]Q\\In¯Ek`hµ¯0PI¯]wnPQE<\¯EkI<nokI¶

lQ]Q\<k¯n`¯<^¯<^nI\`hI¶¯Ql¯<¯chi waraµ¯�^¯<^EQI^n¯
<]<^<¯]wnP¶¯nPI

chi wara°n<oOPn¯<OkQEo\nokI¯n`¯Po]<^lµ¯0PI¯NI]<\I¯chi wara°Ql
E<kkwQ^O¯<¯D<Dw¯`^¯Qnl¯D<E[¯nPI¯u<w¯<¯NI]<\I¯N<k]Ik¯u`o\G¯E<kkw

PIk¯D<Dw¯Q^¯nPI¯{I\Glµ

Text source: The Fralin Museum of Art at the University of Virginia. African Art: Aesthetics and Meaning.
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Examining Artifacts: The Farmer

Describe what you see: Do you see…
Objects?

Text?

Symbols?

Facial expressions?

Natural materials?

↓
Use the description to write what you
think this artifact represents:

What was the reputation of the farmer,
according to this artifact?
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Artifact/Cultural Practice: The King


okQ<\¯`N¯<¯[Q^O¯Q^¯<^EQI^n¯�P<^<¶¯/`^Q^[I¯hI`h\I¯`N¯7Iln¯�NkQE<

Ò7PI^¯nPIQk¯[Q^O¯GQIl¶¯nPIw¯E`^lnkoEn¯`tIk¯nPI¯h\<EI¯uPIkI¯PQl¯n`]D¯uQ\\¯DI¯<^¯I^`k]`ol
G`]I¯`N¯l<Y¯u``Gµ¯0PI^¯nPIw¯DkQ^O¯PQ]¯`^¯<¯DIG¯E`tIkIG¯uQnP¯<¯NIu¯E<khInl¯<^G¯EolPQ`^l

<^G¯h\<EI¯PQ]¯Q^lQGI¯nPI¯G`]Iµ¯�n¯PQl¯lQGI¯nPIw¯h\<EI¯PQl¯`k^<]I^nl¶¯PQl¯uI<h`^l¶¯<^G¯nPI

tIllI\l¯Nk`]¯uPQEP¯PI¯olIG¯n`¯I<n¯<^G¯GkQ^[¶¯{\\IG¯uQnP¯t<kQ`ol¯[Q^Gl¯`N¯N``G¯<^G

DItIk<OIlµ¯0PIw¯h\<EI¯nPIkI¯n``¯nPI¯]I^¯uP`¯olIG¯n`¯lIktI¯PQl¯]I<\lµ¯0PIw¯E\`lI¯nPI¯G``k

`N¯nPI¯G`]I¯<^G¯E`tIk¯Qn¯uQnP¯]<nl¯<^G¯Nok^QlPQ^Olµ¯0PI^¯nPI¯hI`h\I¯<llI]D\I¶¯uP`¯PI<h

I<knP¯oh`^¯Qn¯o^nQ\¯Qn¯DIE`]Il¯\Q[I¯<¯DQO¯PQ\\`E[µÓ¯°

Text source: Birmingham, David. 1998. “Central Africa: Early society and economy.” Britannica Online. Updated

April 13, 2025.
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Examining Artifacts: The King


IlEkQDI¯nPI¯<knQN<Enl¯<^G¯<EnQ`^l
Êhk<EnQEIlË¯w`o¯kI<G¯<D`on¯Nk`]¯nPQl¯{klnÆ
P<^G¯hkQ]<kw¯l`okEI¯`DlIkt<nQ`^·


QG¯nPQl¯ukQnIk¯`DlIktIµµµ
#DYIEnl¼

0Ivn¼

/w]D`\l¼

�]`nQ`^l¼

!<nok<\¯]<nIkQ<\l¼

↓
1lI¯nPI¯GIlEkQhnQ`^¯n`¯ukQnI¯uP<n¯w`o
think¯nPQl¯lIn¯`N¯Eo\nok<\¯hk<EnQEIl
kIhkIlI^nl·

7P<n¯u<l¯nPI¯reputation¯`N¯nPI¯[Q^O¶
<EE`kGQ^O¯n`¯nPIlI¯hk<EnQEIl¼

Lesson 16: Historic Occupations and Civic Values (Part 2)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

75

http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

7R`Í�>IÍnRKÍ `lnÍ/SQ^S�G>^nÍ.`[KÍS^Í7KlnÍ�PkSG>^Í/`GSKnw®


QkIEnQ`^l·¯1lQ^O¯Do\\In¯h`Q^nl¶¯{\\¯`on¯nPI¯�k<hPQE¯#kO<^QzIkl¯DI\`u¯Q^¯`kGIk¯n`¯hkIh<kI¯N`k¯<

lP`knÆ<^luIk¯kIlh`^lIµ

.I|IEn¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¯<D`on¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInwµ

�µ �`u¯u<l¯l`EQInw¯lnkoEnokIG¼¯7P<n¯`EEoh<nQ`^l¯GQG¯hI`h\I¯P<tI¼

�µ �`u¯GQG¯nPI¯`EEoh<nQ`^l¯`N¯N<k]Ik¶¯Qk`^l]QnP¶¯<^G¯[Q^O¯DI^I{n¯l`EQInw¼

�µ 7P<n¯u<l¯nPI¯kIhon<nQ`^¯`N¯nPI¯N<k]Ik¶¯nPI¯Qk`^l]QnP¶¯<^G¯nPI¯[Q^O¼

0PQ^[¯<D`on¯uP<n¯]<GI¯l`]I`^I¯IllI^nQ<\¯Q^¯<^EQI^n¯7Iln¯�NkQE<µ¯
k<Q^ln`k]¯w`ok¯`u^

EkQnIkQ<¯N`k¯YoGOQ^O¯nPIQk¯Q]h`kn<^EI·

7P<n¯]<GI¯l`]I`^I¯IllI^nQ<\¯Q^¯<^EQI^n¯7Iln¯�NkQE<¼

7P<n¯EkQnIkQ<¯uQ\\¯w`o¯olI¯n`¯YoGOI¼
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7P<n¯ItQGI^EI¯G`¯w`o¯P<tI¯nP<n¯nPI¯N<k]Ik¶¯Qk`^l]QnP¶¯`k¯[Q^O¯N`\\`uIG¯nPI¯EkQnIkQ<¯<D`tI¼

Occupation Criteria
(Why are they
important?)

Evidence
(What shows their
importance?)

farmer

ironsmith

king

Use your notes to make an argument in response to this analysis question:

7P`¯h\<wIG¯nPI¯]`ln¯lQO^Q{E<^n¯k`\I¯Q^¯nPI¯GItI\`h]I^n¯`N¯<^EQI^n¯7Iln¯�NkQE<^

l`EQInQIl·¯nPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^O¼
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Name: ____________________________________________________________ Date: __________________________

Cluster 3 Formative Assessment Task (Sentence Starters)

Directions:

At the end of this lesson, think about what you learned about different jobs in ancient West

African societies: ironsmiths, farmers, and kings.

Choose one job that you think was the most important in shaping society. Then write one

short paragraph using the sentence starters below.

1. Topic Sentence:

�^¯<^EQI^n¯7Iln¯�NkQE<¶¯hI`h\I¯P<G¯GQNNIkI^n¯Q]h`kn<^n¯Y`Dl¯\Q[I¯Qk`^l]QnPl¶¯N<k]Ikl¶¯<^G

[Q^Olµ

2. Claim—State your opinion clearly:

�¯nPQ^[¯nPI¯]`ln¯Q]h`kn<^n¯k`\I¯Q^¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInw¯u<l¯nPI

ÊQk`^l]QnPÂN<k]IkÂ[Q^OË¯DIE<olIµµµ

3. Evidence & Reasoning—Support your opinion with examples:

#^I¯kI<l`^¯Ql¯nP<nµµµ

0PQl¯Y`D¯PI\hIG¯l`EQInw¯Dwµµµ

�^`nPIk¯Iv<]h\I¯Qlµµµ

0PQl¯lP`ul¯nP<nµµµ

4. Conclusion—Restate your main idea:


IE<olI¯`N¯nPIlI¯kI<l`^l¶¯nPI¯ÊQk`^l]QnPÂN<k]IkÂ[Q^OË¯P<G¯nPI¯OkI<nIln¯Q^|oI^EI¯`^¯l`EQInwµ
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Name: ____________________________________________________________ Date: __________________________

Cluster 3 Formative Assessment Task

Directions:°�n¯nPI¯I^G¯`N¯nPQl¯\Ill`^¶¯kI|IEn¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¯<D`on¯nPI¯k`\Il¯`N
GQNNIkI^n¯`EEoh<nQ`^l¯Q^¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInQIlµ¯9`ok¯n<l[¯Ql¯n`¯nPQ^[¯<D`on¯uPQEP¯k`\I

ÈnPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^OÈw`o¯DI\QItI¯P<G¯nPI¯OkI<nIln¯Q^|oI^EI¯`^¯nPI

`kO<^Qz<nQ`^¯<^G¯t<\oIl¯`N¯l`EQInwµ


<lIG¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¶¯uPQEP¯k`\IÈnPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^OÈG`¯w`o

nPQ^[¯P<G¯nPI¯OkI<nIln¯Q^|oI^EI¯`^¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInQIl¼¯
INI^G¯w`ok¯<^luIk¯uQnP

<n¯\I<ln¯nu`¯hQIEIl¯`N¯ItQGI^EI¯Nk`]¯nPI¯\Ill`^¯`k¯kIl`okEIl¯uIÕtI¯olIGµ

9`ok¯kIlh`^lI¯lP`o\G¯DI¯`^I¯lP`kn¯h<k<Ok<hPµ

�vh\<Q^¯w`ok¯kI<l`^Q^O¯<^G¯hk`tQGI¯ItQGI^EI¯n`¯lohh`kn¯w`ok¯EP`QEIµ

Example Structure for Student Responses:

Topic Sentence:°�^nk`GoEI¯nPI¯n`hQE¯`N¯nPI¯h<k<Ok<hPµ

Claim:  <[I¯<¯l`\QG¯<kOo]I^n¯Q^¯kIlh`^lI¯n`¯nPI¯/ohh`knQ^O¯-oIlnQ`^µ

Evidence & Reasoning: +k`tQGI¯nu`¯Iv<]h\Il¯Nk`]¯w`ok¯\I<k^Q^O¯GokQ^O¯nPI¯�^Æ
IhnP
�^joQkw¶¯<^G¯Ivh\<Q^¯P`u¯nPI¯ItQGI^EI¯lohh`knl¯w`ok¯E\<Q]µ

Conclusion: /o]]<kQzI¯P`u¯hI`h\IÕl¯<G<hn<nQ`^l¯lP`u¯nPIQk¯<DQ\Qnw¯n`¯`tIkE`]I
EP<\\I^OIlµ
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Cluster 4: Trade and Transformation in Ancient Africa
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Name: ____________________________________________________________ Date: __________________________

The Geography of African Trade Networks

1. Red Sea Trade Network

�Adulis
(Eritrea)

Berenice
(Egypt)

Berbera
(Somalia—ancient
name was Malao)

Aksum
(Ethiopia)

Directions: Pin these locations on your map. Then take notes in the Graphic Organizer below.

Observations Inferences Ideas & Questions

What do you notice or
observe about this starred
African trading center?

What do you think or infer
would make it a good place
for trade?

List out any additional
insights and/or questions

below.

Make a Prediction

How do you predict this trade network functioned to meet the needs or wants of
communities?
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2. Swahili Coast (Indian Ocean) Trade Network

�Mogadishu
(Somalia)

Mombasa
(Kenya)

Kilwa
(Tanzania)

Madagascar Calicut Port
(Kerala State,

India)

Directions: Pin these locations on your map. Then take notes in the Graphic Organizer below.

Observations Inferences Ideas & Questions

What do you notice or
observe about this starred
African trading center?

What do you think or infer
would make it a good place
for trade?

List out any additional
insights and/or questions

below.

Make a Prediction

How do you predict this trade network functioned to meet the needs or wants of
communities?
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3. Trans-Saharan Trade Network

��uG<OPoln
Ê^I<kDw¯]`GIk^

\`E<nQ`^¯n`¯\``[¯oh¯Ql
�QNN<¶¯ <okQn<^Q<Ë


<]Do[
�`\G{I\Gl¯Ê^I<kDw
]`GIk^¯\`E<nQ`^¯Ql

<[I\¶¯/I^IO<\Ë


YI^^I
Ê <\QË

0<G]<[[<
Ê^I<kDw¯]`GIk^
\`E<nQ`^¯Ql¯tQ\\<OI
`N¯�ll`o[¶¯ <\QË

/QYQ\]<l<
Ê `k`EE`Ë

Directions: +Q^¯nPIlI¯\`E<nQ`^l¯`^¯w`ok¯]<hµ¯0PI^¯n<[I¯^`nIl¯Q^¯nPI¯�k<hPQE¯#kO<^QzIk¯DI\`uµ

Observations Inferences Ideas & Questions

What do you notice or
observe about this starred
African trading center?

What do you think or infer
would make it a good place
for trade?

List out any additional
insights and/or questions

below.

Make a Prediction

How do you predict this trade network functioned to meet the needs or wants of
communities?
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Reading: African Trade Networks

Primary Document #1: The Red Sea Trade Network

Background about the author and text:

This account of the Red Sea trade routes was written by a Greek sailor or ship captain

living in the 1st century CE. It is the oldest detailed description of African trade that has

been found so far. The name of the author is unknown, but historians think he was a

Greek person living in Egypt. The original name of the book is the Periplus of the

Erythraean Sea. That is what ancient Greeks called the Red Sea. A “periplus” is an account

of sea voyages in foreign lands. This author described daily life and trading customs along
the Red Sea coast in northeast Africa.

Adapted Text

1. On the mainland, opposite Mountain Island, lies Adulis. It is a fair-sized village. From

Adulis to the city of the Aksumites is a 5-day journey. African traders bring all the ivory

from the lands beyond the Nile to Aksum, and from there to Adulis.

Before the harbor lies Mountain Island. Ships coming to Adulis now anchor here

because of attacks from the land.

Items that are imported into Adulis for Africans to buy are plain cloth made in Egypt,

sheets of soft copper used for cooking utensils, bracelets and anklets for the women,

small axes and swords, wine from Italy (not much), and olive oil (not much). For the

king, gold and silver plates are also imported. Items that are exported out of Adulis are

ivory, tortoiseshell, and rhinoceros horn.

2. Beyond Adulis, following the coast to the south, is the Cape of Spices. African farmers

produce cinnamon and frankincense there to sell and export.

3. To the south there is another market-town called Opone. The same things are

imported as already mentioned. And from Opone, slaves of the better sort are exported,

which are brought to Egypt in increasing numbers. Also a great quantity of tortoiseshell

is exported, better than that found elsewhere.

Text source: The Voyage Around the Erythraen Sea by Silk Road Seattle.
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Primary Document #2: The Swahili Coast/Indian Ocean Trade
Routes

Background about the author and text:

0PQl¯<EE`o^n¯`N¯nk<GI¯`^¯nPI¯/u<PQ\Q¯E`<ln¯u<l¯ukQnnI^¯Dw¯�D^¯
<nnon<µ¯�D^¯
<nnon<¯u<l¯<
lEP`\<k¶¯YoGOI¶¯<^G¯nk<tI\Ik¯Nk`]¯0<^OQIkl¶¯ `k`EE`¶¯Q^¯!`knP¯�NkQE<µ¯�I¯\QtIG¯Q^¯nPI¯��nP

EI^nokwµ¯�I¯u<l¯<¯ ol\Q]¶¯<^G¯PQl¯lhIEQ<\¯kI<l`^¯N`k¯nk<tI\Q^O¯u<l¯n`¯\I<k^¯P`u¯ ol\Q]l

\QtIG¯Q^¯`nPIk¯h<knl¯`N¯nPI¯�l\<]QE¯u`k\Gµ¯�Qln`kQ<^l¯E`^lQGIk¯PQ]¯`^I¯`N¯nPI¯OkI<nIln

nk<tI\Ikl¯`N¯PQln`kw¯DIE<olI¯PI¯uI^n¯n`¯l`¯]<^w¯h\<EIl¯<^G¯uk`nI¯<¯GIn<Q\IG¯D``[¯<D`on

PQl¯IvhIkQI^EIlµ¯�\nP`oOP¯PI¯GQG¯^`n¯I^O<OI¯Q^¯nk<GI¯<l¯<¯E<kIIk¶¯PI¯nk<tI\IG¯uQnP

]IkEP<^nl¯<^G¯`DlIktIG¯nPI¯Eoln`]l¯`N¯nk<GI¯Q^¯nP`lI¯h\<EIlµ¯�D^¯
<nnon<¯nk<tI\IG¯G`u^

nPI¯�<ln¯�NkQE<^¯E`<ln¯Dw¯lPQh¯<k`o^G¯����¯<^G¯\<nIk¯uk`nI¯nPQl¯<EE`o^nµ

�G<hnIG¯0Ivn

�µ 7I¯l<Q\IG¯N`k¯��¯G<wl¯<^G¯E<]I¯n`¯ <jG<lP<uµ¯Ê0PI¯]`GIk^¯^<]I¯Ql¯ `O<GQlPo¶

/`]<\Q<µË¯0PQl¯Ql¯<¯n`u^¯`N¯I^`k]`ol¯lQzIµ¯�nl¯Q^P<DQn<^nl¯<kI¯]IkEP<^nl¯h`llIllIG¯`N

t<ln¯kIl`okEIlµ¯0PIw¯`u^¯\<kOI¯^o]DIkl¯`N¯E<]I\l¯<^G¯jo<^nQnQIl¯`N¯lPIIhµ°�^¯nPQl¯h\<EI¶

�NkQE<^¯hI`h\I¯]<[I¯IvEI\\I^n¯u`tI^¯N<DkQEl¯^<]IG¯N`k¯nPI¯n`u^¯nP<n¯<kI¯o^Ijo<\IGµ

0PIlI¯N<DkQEl¯<kI¯Ivh`knIG¯n`¯�Owhn¯<^G¯I\lIuPIkIµ

0PI¯hI`h\I¯`N¯ <jG<lP<u¯P<tI¯<¯Eoln`]µ¯7PI^¯<¯tIllI\¯kI<EPIl¯nPI¯P<kD`k¶°l]<\\

D`<nl°¯E`]I¯`on¯n`¯Qnµ°�^¯I<EP¯l]<\\¯D`<n¶¯nPIkI¯<kI¯w`o^O¯]I^¯`N¯nPI¯n`u^¶¯I<EP¯`^I

DkQ^OQ^O¯<¯E`tIkIG¯h\<nnIk¯E`^n<Q^Q^O¯N``Gµ¯#^I¯`N¯nPI¯w`o^O¯]I^¯hkIlI^nl¯Qn¯n`¯`^I¯`N

nPI¯]IkEP<^nl¯`^¯nPI¯lPQh¶¯l<wQ^O¶¯Ò0PQl¯Ql¯]w¯OoIlnµÓ¯0PI¯]IkEP<^n¶¯uPI^¯PI¯\I<tIl¯nPI

D`<n¶¯O`Il¯n`¯nPI¯P`olI¯`N¯PQl¯P`lnµ

�µ 7I¯E<]I¯n`¯nPI¯Ql\<^G¯`N¯ <]D<l<¶¯<¯\<kOI¯Ql\<^G¯�ÆG<wl¯Y`ok^Iwµ¯Ê0PI¯]`GIk^¯^<]I¯Ql

 `]D<l<¶¯�I^w<µË¯0PI¯Ql\<^G¯P<l¯D<^<^<¶¯\I]`^¶¯<^G¯EQnk`^¯nkIIlµ¯0PIQk¯N``G¯E`^lQlnl

]`ln\w¯`N¯D<^<^<l¯<^G¯{lPµ¯0PIw¯<kI¯ ol\Q]l¶¯hQ`ol¶¯P`^`k<D\I¶¯<^G¯ohkQOPn¶¯<^G¯nPIQk

]`ljoIl¯<kI¯`N¯u``G¶¯<G]Qk<D\w¯E`^lnkoEnIGµ

�µ 7I¯ln<wIG¯`^I¯^QOPn¯`^¯nPQl¯Ql\<^G¯<^G¯l<Q\IG¯`^¯n`¯nPI¯EQnw¯`N¯�o\u<¶¯<¯\<kOI¯EQnw¯`^¯nPI

lI<E`<lnµ¯Ê0`G<w¯Qn¯Ql¯<¯PQln`kQE¯lQnI¯E<\\IG¯�Q\u<µË¯0PI¯EQnw¯`N¯�o\u<¯Ql¯`^I¯`N¯nPI¯{^Iln

<^G¯]`ln¯loDln<^nQ<\\w¯DoQ\n¯n`u^lµ¯Î0PIQk¯lo\n<^¯Ê`k¯\`E<\¯ko\IkË¯Ql¯[^`u^¯N`kÏ¯nPI

]o\nQnoGI¯`N¯PQl¯OQNnl¯<^G¯<Enl¯`N¯OI^Ik`lQnwµ¯0PI¯QnI]l¯nP<n¯PI¯<^G¯PQl¯loDYIEnl¯nk<GI

<u<w¯<kI¯]`ln\w¯Qt`kw¸¯nPIw¯lI\G`]¯OQtI¯O`\Gµ

Text source: Gibb, H.A.R. (ed.) 1962. The Travels of Ibn Battuta, A.D. 1325-1354. Cambridge University Press.
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Primary Document #3: The Trans-Saharan Trade Network

Background about the author and text:

0PQl¯<EE`o^n¯`N¯nk<GI¯^Inu`k[l¯Q^¯7Iln¯�NkQE<¯<^G¯<Ek`ll¯nPI¯/<P<k<¯
IlIkn¯u<l¯ukQnnI^
Dw¯<¯OI`Ok<hPIk¯<^G¯PQln`kQ<^¯[^`u^¯<l¯<\Æ
<[kQµ¯�I¯u<l¯Nk`]¯<¯/h<^QlP¯�k<DQE¯N<]Q\w

uP`¯\QtIG¯PQl¯uP`\I¯\QNI¯Q^¯�l\<]QE¯/h<Q^µ¯0P`oOP¯PI¯GQG¯^`n¯nk<tI\¯PQ]lI\N¶¯PQln`kQ<^l

DI\QItI¯PI¯n<\[IG¯n`¯]<^w¯nk<tI\Ikl¯<^G¯]IkEP<^nl¯<^G¯E`\\IEnIG¯nPIQk¯<EE`o^nlµ¯�^¯����

PI¯hoD\QlPIG¯<^¯Q]h`kn<^n¯D``[¯E<\\IG¯Book of Highways and Kingdomsµ¯�n¯Ql¯nPI¯]`ln

GIn<Q\IG¯E`^nI]h`k<kw¯<EE`o^n¯nP<n¯PQln`kQ<^l¯P<tI¯`N¯nPI¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<

ukQnnI^¯GokQ^O¯nPI¯]IGQIt<\¯hIkQ`Gµ¯�IkI¯PI¯GIlEkQDIl¯nPI¯]<k[In¯Q^¯`^I¯\<kOI¯7Iln

�NkQE<^¯n`u^µ

�G<hnIG¯0Ivn·

�^¯�uG<OPoln¯nPIkI¯Ql¯`^I¯]<Q^¯]`ljoI¯<^G¯]<^w¯l]<\\Ik°`^Ilµ¯�\\¯<kI¯uI\\¯<nnI^GIGµ°7Iln

�NkQE<^¯hI`h\I¯Ok`u¯uPI<n¯nPIkI¯Dw¯GQOOQ^O¯uQnP¯P`Il¯<^G¯u<nIkQ^O°uQnP¯DoE[Inlµ¯#^\w¯nPI

[Q^Ol¯<^G¯nPI¯kQEP¯I<n¯uPI<nµ¯0PI°kIln¯`N¯nPI¯hI`h\I¯I<n¯sorghumµ¯0PIw¯<\l`¯hk`GoEI

IvEI\\I^n¯EoEo]DIkl¶¯<^G¯nPIkI¯<kI¯<¯NIu¯l]<\\¯{O¯nkIIl¯<^G¯l`]I¯tQ^Ilµ¯0PIkI¯<kI

°h\<^n<nQ`^l¯`N¯henna°nP<n¯hk`GoEI¯<¯\<kOI¯Ek`h¯n`¯lI\\µ°

�uG<OPoln¯h`llIllIl¯uI\\l¯uQnP¯u<nIkµ¯�<nn\I¯<^G¯lPIIh¯<kI¯l`°^o]Ik`ol¯nP<n¯N`k¯<¯]QnPj<\

`^I¯]<w¯Dow¯��¯k<]l¯`k¯]`kIµ°Ê�¯]QnPj<\¯u<l¯<¯E`Q^¯olIG¯Q^¯nPI¯�l\<]QE¯u`k\GµË¯�`^Iw¯n``¯Ql

tIkw¯<Do^G<^n¶¯Dk`oOPn¯Nk`]¯nPI¯\<^G¯`N¯nPI°/oG<^¯<^G¯l`\G¯Q^¯nPI¯]<k[Inµ¯0PI¯hI`h\I¯`N

�uG<OPoln¯I^Y`w¯IvnI^lQtI¯DI^I{nl¯<^G°PoOI¯uI<\nPµ¯0PI¯]<k[In¯nPIkI¯Ql¯<n¯<\\¯nQ]Il¯No\\¯`N

hI`h\Iµ¯
oI¯n`¯nPI¯OkI<n¯Ek`uG¯<^G¯nPI¯^`QlI¯`N¯t`QEIl¶¯Qn¯Ql°<\]`ln¯Q]h`llQD\I¯N`k¯<¯]<^¯n`

PI<k¯nPI¯u`kGl¯`N¯`^I¯lQnnQ^O°DIlQGI¯PQ]µ¯0PIQk¯l<\Il¯<kI¯Q^¯O`\G¶¯<^G¯nPIw¯P<tI¯^`°lQ\tIkµ¯0PIkI

<kI¯P<^Gl`]I¯DoQ\GQ^Ol¯<^G¯{^I¯P`olIlµ

sorghum·¯<¯^onkQnQ`ol¯Ok<Q^¯{kln¯Ok`u^¯Q^¯�NkQE<¯Ê<\l`¯E<\\IG¯]Q\\InË

henna·¯<¯h\<^n¯nP<n¯]<[Il¯<¯DI<onQNo\¯kIG¯GwI¯olIG¯N`k¯P<Qk¯<^G¯D`Gw¯h<Q^n¯lQ^EI
<^EQI^n¯nQ]Il

Text source: Kingdom of Ghana - Primary Source Documents. Boston University Pardee School of Global Studies.
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Name: ____________________________________________________________ Date: __________________________

Ancient African Trade Analysis Sheet

3 Reads Activity

Directions: �`\\`u¯nPI¯lnIhl¯`N¯#DlIktI¶¯.I<G¶¯<^G¯�`^^IEnµ

Observe:°.I<G¯nPI¯G`Eo]I^n¯`^EI¯nPk`oOP¯N`k¯<^¯`tIk<\\¯o^GIkln<^GQ^O¯ÊnPI¯ÒOQlnÓËµ

Read: .I<G¯<O<Q^¶¯<^G¯kIE`kG¯w`ok¯<^luIkl¯N`k¯nPI¯ÒuP<n¶¯uP`¶¯uPw¶¯<^G¯P`uÓ¯joIlnQ`^lµ

Connect: .I<G¯`^EI¯]`kI¶¯<^G¯E`^^IEn¯nPI¯IvEIkhn¯n`¯nPI¯\<kOIk¯PQln`kQE<\¯E`^nIvn¶¯n<[Q^O

kI\It<^n¯^`nIlµ¯1lI¯nPI¯\<ln¯D`v¯n`¯ukQnI¯<^w¯`N¯w`ok¯`u^¯nP`oOPnl¶¯joIlnQ`^l¶¯`k¯`DlIkt<nQ`^l

nP<n¯G`¯^`n¯{n¯Q^n`¯nPIlI¯D`vIlµ
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What? Who? Why & How? Observations &
Questions

List all items you
found that were
produced, sold, or

traded in this
African region.

If possible, mark (I)

for import and (E)
for export.

List individuals or
groups of people
who were involved

in the trade of this
African region.

Explain why these
trades took place
and how they were

supported by
factors like
transportation,

communication,
money, etc.

List any additional
observations,
inferences, or

questions below.

#1: Red
Sea

Trade
Network
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What? Who? Why & How? Observations &
Questions

List all items you
found that were
produced, sold, or

traded in this
African region.

If possible, mark (I)

for import and (E)
for export.

List individuals or
groups of people
who were involved

in the trade of this
African region.

Explain why these
trades took place
and how they were

supported by
factors like
transportation,

communication,
money, etc.

List any additional
observations,
inferences, or

questions below.

#2:
Swahili
Coast/
Indian
Ocean
Trade
Routes
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What? Who? Why & How? Observations &
Questions

List all items you
found that were
produced, sold, or

traded in this
African region.

If possible, mark (I)

for import and (E)
for export.

List individuals or
groups of people
who were involved

in the trade of this
African region.

Explain why these
trades took place
and how they were

supported by
factors like
transportation,

communication,
money, etc.

List any additional
observations,
inferences, or

questions below.

#3:
Trans-
Saharan
Trade

Network
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Name: ____________________________________________________________ Date: __________________________

Ancient African Goods: Consumer Product Reviews

Part 1: Generating Questions

Directions: �]<OQ^I¯w`o¯<kI¯<^¯<^EQI^n¯u`k\G¯Eoln`]Ik¯ÊQ^¯`nPIk¯u`kGl¶¯<¯consumerË¯uP`
D`oOPn¯<¯hk`GoEn¯<^G¯kI<\\w¯\Q[IG¯Qnµµµ<¯\`nº¯!`u¯QnÛl¯w`ok¯nok^¯n`¯E`]I¯oh¯uQnP¯EkI<nQtI

joIlnQ`^l¯n`¯PI\h¯`nPIkl¯nPQ^[¯<D`on¯uPw¯nPQl¯hk`GoEn¯Ql¯Q]h`kn<^nµ¯�I^Ik<nI¯nPkII¯joIlnQ`^l

hkQ`k¯n`¯DIOQ^^Q^O¯w`ok¯kIlI<kEPµ

Part 2: Researching Your Product

Directions: 7I¯u<^n¯n`¯[^`u¯uPIkI¯w`o¯\QtI¶¯uPw¯w`o¯^IIG¯`k¯u<^n¯nPQl¯hk`GoEn¶¯<^G¯uP<n
w`o¯\Q[I¯DIln¯<D`on¯Qnµ¯1lI¯Q^N`k]<nQ`^¯Nk`]¯nPI¯<knQE\I¯w`o¯kI<G¯n`¯<^luIk¯nPI¯joIlnQ`^

hk`]hnl¯DI\`uµ

African Trade Goods: Topics and Links

Ivory in the Ancient World
Nk`]¯7`k\G¯�Qln`kw

Rhino Horn Use: Fact vs.
Fiction¯Nk`]¯+
/¯!<nokI
Ê!`nI·¯1lI¯{kln¯N`ok
h<k<Ok<hPlµË

Woven Fabrics from East

Africa

What Are Frankincense and Myrrh?¯Nk`]¯�`u¯/noNN¯7`k[l
ÊNote: 
IOQ^¯kI<GQ^O¯o^GIk¯nPI¯lIEnQ`^¯PI<GQ^O¶¯Ò�¯
kQIN
�Qln`kw¯`N¯�k<^[Q^EI^lI¯<^G¯ wkkPÓË

Tortoiseshell
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9`ok¯<llQO^IG
O``G

7P`¯uIkI¯nPI
E`^lo]Ikl¼

7Pw¯u<l¯nPQl¯O``G
Q^¯GI]<^G¼

/[InEP¯`k¯Q\\olnk<nI
w`ok¯<llQO^IG
O``GÂhk`GoEn

+<kn°�·¯�EnQ^O¯<l¯�`^lo]Ikl

1. What is your l`EQInw¯`k¯EQtQ\Qz<nQ`^?

2. Why were you Q^nIkIlnIG in this product? Does it exist where you live?

3. How is this product olIG where you live?

4. What do you like DIln about this product?

7<Qn¯o^nQ\¯w`o¯E`]h\InI¯nPI¯E\<ll¯E`^EIhn¯]<h¯n`¯{\\¯nPQl¯^Ivn¯joIlnQ`^¯`on·

1. Which other product would you most likely purchase, and why?
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Name: ____________________________________________________________ Date: __________________________

Reading: The Slave Trade and the Swahili Coast

Contemporary Engraving of Zanzibar Slave Market. Image by Adam Jones from Kelowna, BC,

Canada via Wikimedia Commons, CC BY-SA 2.0.

The Swahili Coast was a place where traders from Asia, the Middle East, and Africa all met to
trade. They traded ivory, cloves, spices, and textiles. The marketplaces were, and still are,

bustling places. There, goods were traded for other goods and for currency. Ideas, rules, laws,

and religions were also traded in East Africa. So was language.

But something else was traded in the colorful markets of East Africa: people to be used as

enslaved workers.

People have been traded back and forth into enslavement in many societies and civilizations

from the ancient period forward. In North and East Africa, trading human beings became

widespread in the 7th century. This was many centuries before Europeans began bringing

West African people as enslaved workers across the Atlantic Ocean.

Lesson 21: Trade Beyond Goods: The Swahili Coast
Student Handout
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Dried cloves, used as a spice for cooking, baking, and in

tea. Image by Brian Arthur via Wikimedia Commons, CC

BY 2.5.


IN`kI¯nk<GIkl¯Nk`]¯nPI¯ QGG\I¯�<ln¯<^G¯�lQ<¯E<]I¯n`¯�<ln¯�NkQE<¶¯]<^w¯�NkQE<^¯InP^QE¯Ok`ohl

nk<GIG¯hI`h\I¯nPIw¯P<G¯E<hnokIG¯nPk`oOP¯u<klµ¯�^¯]<^w¯�NkQE<^¯l`EQInQIl¶¯nPIkI¯uIkI¯^`

hkQl`^lµ¯�N¯l`]I`^I¯Dk`[I¯nPI¯\<u¶¯nPIw¯uIkI¯I^l\<tIG¯Dw¯nPIQk¯`u^¯hI`h\I¶¯`k¯l`\G¯n`¯`nPIklµ

0PIlI¯I^l\<tIG¯hI`h\I¯uIkI¯<¯kIE`O^QzIG¯h<kn¯`N¯nPI¯E`]]o^Qnwµ¯0PIw¯nwhQE<\\w¯P<G¯kQOPnl¯Q^
\<u¯<^G¯l`EQInwµ

�l¯nPI¯EI^nokQIl¯uI^n¯`^¶¯�k<D¯]IkEP<^nl¯Nk`]¯nPI¯ QGG\I¯�<ln¯^`nQEIG¯nPI¯l\<tI¯nk<GI¯Q^

�<ln¯�NkQE<µ¯0PIw¯DIO<^¯n`¯h<knQEQh<nI¯Q^¯Qnµ¯0PI¯Ql\<^G¯`N¯;<^zQD<k¯Ê`NN¯nPI¯E`<ln¯`N¯uP<n¯Ql¯^`u

0<^z<^Q<Ë¯DIE<]I¯nPI¯\<kOIln¯l\<tI¯]<k[In¯Q^¯�<ln¯�NkQE<µ¯0PI¯l\<tI¯]<k[In¯u<l¯<¯h\<EI¯`N

OkI<n¯Q^YolnQEIµ¯�o]<^¯DIQ^Ol¯uIkI¯EP<Q^IG¯<^G¯`NnI^¯]QlnkI<nIG¶¯uPInPIk¯nPIw¯P<G
E`]]QnnIG¯<¯EkQ]I¯`k¯^`nµ¯0PIw¯uIkI¯l`\G¯n`¯h\<EIl¯\Q[I¯nPI¯ QGG\I¯�<ln¶¯�^GQ<¶¯+IklQ<¶¯<^G

�<ln¯�lQ<µ¯0PkII¯`on¯`N¯N`ok¯hI`h\I¯D`o^G¯N`k¯l\<tIkw¯GQIG¯DIN`kI¯nPIw¯kI<EPIG¯nPIQk

GIlnQ^<nQ`^µ

 `ln¯`N¯nPIlI¯I^l\<tIG¯hI`h\I¯uIkI¯Dk`oOPn

n`¯�Owhn¯<^G¯/<oGQ¯�k<DQ<µ¯0PIkI¯nPIw

u`k[IG¯Q^¯nPI¯P`olIP`\Gl¶¯N<k]l¶¯<^G

DolQ^IllIl¯`N¯I\QnI¯]I]DIkl¯`N¯l`EQInwµ

 <^w¯uIkI¯Dk`oOPn¯n`¯#]<^¶¯<Ek`ll¯nPI

.IG¯/I<¶¯n`¯u`k[¯`^¯E\`tI¯h\<^n<nQ`^lµ


w¯nPI¯\<nI¯����l¶¯E`o^nkQIl¯<k`o^G¯nPI
u`k\G¯DIO<^¯n`¯`on\<u¯nPI¯�NkQE<^¯l\<tI

nk<GIµ¯0PIw¯lQO^IG¯G`Eo]I^nl¯<^G¯nkI<nQIl

nP<n¯]<GI¯Qn¯Q\\IO<\¯n`¯DkQ^O¯I^l\<tIG

u`k[Ikl¯Nk`]¯�NkQE<µ¯�`uItIk¶¯Qn¯u<l¯^`n

o^nQ\¯����¯nP<n¯l\<tIkw¯u<l¯`N{EQ<\\w

<D`\QlPIG¯Q^¯�<ln¯�NkQE<µ

0PI¯Q]h<En¯`N¯nPI¯l\<tI¯nk<GI¯Q^¯�NkQE<¯u<l¯GIt<ln<nQ^O¯n`¯�<ln¯�NkQE<^¯l`EQInQIl¯<^G¯hI`h\Iµ¯�n

EkI<nIG¯<^¯<n]`lhPIkI¯`N¯Q^lIEokQnw¯<^G¯NI<kµ¯�tI^¯^`u¶¯`tIk¯���¯wI<kl¯<NnIk¯l\<tIkw¯u<l

<D`\QlPIG¶¯hI`h\I¯lnQ\\¯kI]I]DIk¯P`u¯l\<tIkw¯<NNIEnIG¯nPIQk¯E`]]o^QnQIlµ
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Part 1:°�`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: �^luIk¯I<EP¯joIlnQ`^¯DI\`u¶¯kINIkkQ^O¯D<E[¯n`¯nPI¯kI<GQ^Oµ¯0PIkI¯Ql¯^`¯^IIG¯N`k

No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

�µ 7P<n¯O``Gl¯uIkI¯nk<GIG¯`^¯nPI¯/u<PQ\Q¯�`<ln¼

�µ 7P<n¯I\lI¯u<l¯nk<GIG¯`k¯IvEP<^OIG¯DIlQGIl¯O``Gl¼

�µ �`u¯GQG¯hk<EnQEIl¯`N¯I^l\<tI]I^n¯EP<^OI¯`tIk¯nQ]I¼

�µ 7PI^¯u<l¯l\<tIkw¯`N{EQ<\\w¯<D`\QlPIG¯Q^¯�<ln¯�NkQE<¼

�µ 
<lIG¯`^¯nPI¯kI<GQ^O¶¯uP<n¯u<l¯nPI¯]`ln¯lQO^Q{E<^n¯Q]h<En¯`N¯nPI¯�<ln¯�NkQE<^¯l\<tI

nk<GI¯`^¯l`EQInQIl¼¯1lI¯ItQGI^EI¯Nk`]¯nPI¯nIvn¯n`¯lohh`kn¯w`ok¯<^luIkµ
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Part 2: +Ikl`^<\¯.I|IEnQ`^¯°

Directions: .ItQIu¯nPI¯\Qln¯`N¯I]`nQ`^l¯Q^¯nPI¯D`v¯DI\`u¶¯nPI^¯lI\IEn¯`^I¯I]`nQ`^¯ÊEQkE\I¯QnË
nP<n¯DIln¯GIlEkQDIl¯P`u¯w`o¯NII\¯<NnIk¯kI<GQ^O¯<D`on¯nPI¯l\<tI¯nk<GIµ

Emotion Box

l<G <^Okw E`^NolIG <u<kI l`kk`uNo\

EkolPIG PI<tw EokQ`ol o^EIkn<Q^ u`^GIkQ^O

7Pw¯G`¯w`o¯NII\¯nPQl¯u<w¼¯7P<n¯GQG¯w`o¯kI<G¯nP<n¯E<olIG¯w`o¯n`¯NII\¯nPQl¯I]`nQ`^¼¯Ê�^luIk¯Q^

�Ç�¯lI^nI^EIlµË

Authored by Primary Source

Text sources:

Frohlich, Slija. 2019. "East Africa’s Forgotten Slave Trade." Deutsche Welle, August 22.

Holloway, Joseph. "Slavery as an Ancient World Institution." The Slave Rebellion.

Wright, John. 2007. The Trans-Saharan Slave Trade. NY: Routledge.
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Reading: Trading Gold for Salt

Camel caravan in Mauritania. Image by Valerian Guillot via Wikimedia

Commons is in the public domain.

�N¯w`o¯E`o\G¯EP``lI¯DInuII^¯<¯hQ\I¯`N¯l<\n¯<^G¯<¯hQ\I¯`N¯O`\G¶¯w`o¯u`o\G¯hk`D<D\w¯EP``lI¯nPI

O`\Gµ¯�NnIk¯<\\¶¯w`o¯[^`u¯nP<n¯w`o¯E<^¯<\u<wl¯Dow¯<¯E`^n<Q^Ik¯`N¯l<\n¯N`k¯<D`on¯��¯EI^nl¯<n¯nPI

\`E<\¯lohIk]<k[Inµ¯
on¯uP<n¯QN¯w`o¯E`o\G¯^`n¯I<lQ\w¯OIn¯l<\n¶¯<^G¯uQnP`on¯Qn¯w`o¯E`o\G¯^`n

loktQtI¼¯�^¯N<En¶¯nPk`oOP`on¯PQln`kw¶¯l<\n¯P<l¯DII^¯tIkw¯GQN{Eo\n¯n`¯`Dn<Q^¯Q^¯]<^w¯h<knl¯`N¯nPI

u`k\G¶¯<^G¯hI`h\I¯NI<kIG¯<¯\<E[¯`N¯l<\n¯nPI¯u<w¯uI¯Q^¯nPI¯Q^GolnkQ<\QzIG¯u`k\G¯NI<k¯<¯lP`kn<OI

`N¯NoI\¯`Q\µ

#^EI¯Eo\nokIl¯DIO<^¯kI\wQ^O¯`^¯Ok<Q^¶¯tIOIn<D\I¶¯`k¯D`Q\IG¯]I<n¯GQInl¯Q^lnI<G¯`N¯]<Q^\w

Po^nQ^O¯<^G¯I<nQ^O¯k`<lnIG¯]I<n¶¯<GGQ^O¯l<\n¯n`¯N``G¯DIE<]I¯<^¯<Dl`\onI¯^IEIllQnw¯N`k

]<Q^n<Q^Q^O¯\QNIµ¯
IE<olI¯nPI¯�[<^¯\QtIG¯Q^¯nPI¯N`kIlnl¯`N¯7Iln¯�NkQE<¶¯nPIw¯P<G¯NIu¯^<nok<\

kIl`okEIl¯N`k¯l<\n¯<^G¯<\u<wl¯^IIGIG¯n`¯nk<GI¯N`k¯Qnµ¯�`\G¶¯P`uItIk¶¯u<l¯]oEP¯I<lQIk¯n`¯E`]I

Dwµ¯�tIkw¯�[<^¯[^Iu¯P`u¯n`¯{^G¯nQ^w¯Ok<Q^l¯`N¯O`\G¯lh<k[\Q^O¯Q^¯nPI¯kQtIk¯DIGl¯<NnIk¯<¯k<Q^N<\\µ

0PI¯hI`h\I¯uP`¯\QtIG¯Q^¯nPI¯GIlIkn¯`N¯!`knP¯�NkQE<¯E`o\G¯I<lQ\w¯]Q^I¯l<\n¯Don¯^`n¯O`\Gµ¯0PIw

Ek<tIG¯nPI¯hkIEQ`ol¯]In<\¯nP<n¯u`o\G¯<GG¯l`¯]oEP¯n`¯nPIQk¯hIkl`^<\¯lh\I^G`k¯<^G¯hkIlnQOIµ

0PIlI¯]ono<\¯^IIGl¯\IG¯n`¯nPI¯Iln<D\QlP]I^n¯`N¯\`^OÆGQln<^EI¯nk<GI¯k`onIl¯nP<n¯E`^^IEnIG

tIkw¯GQNNIkI^n¯Eo\nokIlµ

�<]I\¯E<k<t<^l¯Nk`]¯!`knP¯�NkQE<¯E<kkQIG¯D<kl¯`N¯l<\n¯<l¯uI\\¯<l¯E\`nP¶¯n`D<EE`¶¯<^G¯]In<\¯n``\l

<Ek`ll¯nPI¯/<P<k<¯n`¯nk<GQ^O¯EI^nIkl¯\Q[I¯
YI^^I¯<^G¯0Q]Do[no¯`^¯nPI¯!QOIk¯.QtIkµ¯/`]I

QnI]l¯N`k¯uPQEP¯nPI¯l<\n¯u<l¯nk<GIG¯Q^E\oGI¯O`\G¶¯Qt`kw¶¯l\<tIl¶¯l[Q^l¶¯[`\<¯^onl¶¯hIhhIk¶¯<^G

loO<kµ

Text source: Smithsonian Center for Education and Museum Studies. Essay, part 2: Trading Gold for Salt.
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Part 1: �`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: �^luIk¯I<EP¯joIlnQ`^¯DI\`u¶¯kINIkkQ^O¯D<E[¯n`¯nPI¯kI<GQ^Oµ¯0PIkI¯Ql¯^`¯^IIG¯N`k

No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

�µ 7Pw¯GQG¯nPI¯�[<^¯hI`h\I¯^IIG¯n`¯nk<GI¯N`k¯l<\n¼

�µ 7Pw¯GQG¯nPI¯hI`h\I¯Q^¯!`knP¯�NkQE<¯u<^n¯O`\G¼

�µ 7P<n¯QnI]l¯GQG¯E<]I\¯E<k<t<^l¯E<kkw¯<Ek`ll¯nPI¯/<P<k<¼

�µ !<]I¯nu`¯EQnQIl¯uPIkI¯nk<GQ^O¯n``[¯h\<EIµ

Part 2: �<]I\¯7IDjoIln

Directions:°�^luIk¯I<EP¯joIlnQ`^¯DI\`u¯<l¯w`o¯Ivh\`kI¯t<kQ`ol¯uIDlQnIl¯<^G¯u<nEP¯<¯tQGI`

E\Qhµ¯0PIkI¯Ql¯^`¯^IIG¯N`k¯No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

Stop #1:°�`u¯GQG¯nPI¯l[Q\\l¯<^G¯[^`u\IGOI¯`N¯!`knP¯�NkQE<^¯E<]I\IIkl¯ÊhI`h\I¯uP`

nk<Q^¯<^G¯]<^<OI¯E<]I\lË¯]<[I¯E<k<t<^l¯loEEIllNo\¯<^G¯hk`{n<D\I¼
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Stop #2:°7Pw¯uIkI¯E<]I\l¯nPI¯DkI<[nPk`oOP¯l`\onQ`^¯N`k¯nk<^lÆ/<P<k<^¯nk<GI¼

Stop #3:°�`u¯GQG¯nIEP^`\`Ow¯ÊloEP¯<l¯E<]I\¯l<GG\IlË¯]<[I¯E<k<t<^l¯loEEIllNo\¯<^G

hk`{n<D\I¼

Part 3: .I|IEnQ`^

Directions: �^luIk¯nPI¯joIlnQ`^¯DI\`u¯olQ^O¯E`]h\InI¯lI^nI^EIlµ¯�QtI¯w`ok¯nPkII¯]`ln

E`^tQ^EQ^O¯kI<l`^lµ

7Pw¯G`¯PQln`kQ<^l¯l<w¯E<]I\l¯]<GI¯nPI¯O`\G¯<^G¯l<\n¯nk<GI¯h`llQD\I¼
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Name: ____________________________________________________________ Date: __________________________

Kingdom of Ghana Note Catcher

Part 1: 6QGI`¯�\Qh

Directions: 7<nEP¯nPI¯

�¯!Iul¯�NkQE<¯tQGI`¯E\Qh¯ÒEpisode 10: Desert EmpiresÓ¯Î��·��Ç��·��Ï¶

<^G¯<^luIk¯nPI¯joIlnQ`^l¯<D`on¯nPI¯/`^Q^[I¯hI`h\IÛl¯PQln`kw¯<^G¯\QNIlnw\Iµ

�µ 7Pw¯<kI¯nPI¯/`^Q^[I¯hI`h\I¯Q]h`kn<^n¯Q^¯nPI¯PQln`kw¯`N¯nPI¯�P<^<¯�]hQkI¯Ê7<O<G`oË¼

�µ �k`]¯nPI¯{\]¶¯uP<n¯Ql¯`^I¯nPQ^O¯w`o¯\I<k^IG¯<D`on¯nPI¯\QtIl¯`k¯\QNIlnw\Il¯`N¯/`^Q^[I

hI`h\I¯Q^¯nPI¯<^EQI^n¯u`k\G¼

�µ �k`]¯nPI¯{\]¶¯uP<n¯Ql¯`^I¯nPQ^O¯w`o¯\I<k^IG¯<D`on¯nPI¯\QtIl¯`N¯/`^Q^[I¯hI`h\I¯n`G<w¼

Part 2: �knQE\I¯�`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: .I<G¯I<EP¯lIEnQ`^¯`N¯nPI¯<knQE\I¯ÚKingdom of Ghana¶Ú°<^G¯<^luIk¯nPI¯joIlnQ`^l

D<lIG¯`^¯uP<n¯w`o¯\I<k^IGµ

Section 1 (Paragraphs 1–3)

�`k¯/IEnQ`^¯�¶¯lI<kEP¯N`k¯<^G¯ukQnI¯G`u^¯�Ç�¯u`kGl¯kI\<nIG¯n`¯]`^Iwµ¯�GG¯nPI]¯n`¯nPQl
D`vµ
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According to the author, strategic (carefully planned) governing plus great location led to
what?

Section 2 (“Gold in Wagadugu”)

What were the accomplishments of the Soninke people, as described in this section?

Section 3 (“Ghanaian Politics”)

What is the main theme of this section?

Is this section strongly or weakly related to trade? Explain what makes you think so.

Section 4 (“Trans-Saharan Trade”)

What is a positive consequence of trade described in this section?

What is a negative consequence of trade described in this section?

Lesson 23: Ghana’s Golden Empire
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Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

102

http://creativecommons.org/licenses/by-nc/4.0/


“Brain Teaser” (If you have extra time at the end!)

Directions: �N¯w`o¯{^QlP¯I<k\w¶¯<^luIk¯nPI¯No^¯N<En¯joIlnQ`^l¯DI\`u¯n`¯\I<k^¯]`kIµ

7P<n¯Ql¯`^I¯Q^nIkIlnQ^O¯ÒNo^¯N<EnÓ¯Nk`]¯nPI¯<knQE\I¯nP<n¯Ql¯^`n¯kI\It<^n¯n`¯nPI¯n`hQE¯`N¯nk<^lÆ
/<P<k<^¯nk<GI¼¯Ê0PIkI¯Ql¯]`kI¯nP<^¯`^I¯h`nI^nQ<\¯<^luIk¯n`¯nPQl¯joIlnQ`^¸¯EP``lI¯nPI¯`^I
w`o¯\Q[IG¯\I<k^Q^O¯<D`on¯nPI¯DIlnºË

/o]]<kQzI¯Qn¯PIkI·

7Pw¯G`¯w`o¯nPQ^[¯nPI¯<onP`k¯EP`lI¯n`¯Q^E\oGI¯nPQl¯N<En¼¯/P<kI¯w`ok¯DIln¯OoIllIl·
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Name: ____________________________________________________________ Date: __________________________

Cluster 4 Formative Assessment Task

Step 1: Observe and Analyze

Directions: Analyze the primary source below. Using bullet points for all sections, take general

notes in the Graphic Organizer below, then answer a few analysis questions.

Primary Source:
Excerpt from Ibn Battuta's travels in the city of Mogadishu in East Africa

 (14th century)

"I sailed from Aden in a small vessel belonging to the people of Sawahil [the Swahili Coast],

and after 15 days or so arrived at the city of Mogadishu, which is a town of enormous size. Its

inhabitants are merchants engaged in trade and are possessed of vast resources; they own

large numbers of camels, of which they slaughter hundreds every day, and have quantities of

sheep. In this city are manufactured the woven fabrics named after it, which have no rival,

and are exported from it to Egypt and elsewhere."

Text source: Fordham University. 1996. "Internet Medieval Sourcebook, Ibn Buttuta." April 14, 2025.

General Observations: Inferences (Conclusions):

Lesson 24: Putting It Together: Geography and Trade
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Analysis Questions:

1. Who created this source? What do we know about the author and what might impact

their perspective?

2. What facts can we learn from this source about trade on the Swahili Coast at this time?

3. What do you think was Ibn Battuta's opinion about trade in this region, and how do you

know?
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Step 2: <[I¯<¯�\<Q]¯uQnP¯�tQGI^EI

Directions·¯1lQ^O¯ItQGI^EI¯Nk`]¯nPI¯l`okEI¯<^G¯w`ok°l`okEIl¯w`o¯P<tI¯olIG¯nPk`oOP`on¯nPI

E\olnIk¶¯Ivh\<Q^¯P`u¯�NkQE<Ûl¯OI`Ok<hPw¯Q^|oI^EIG¯Qnl¯nk<GI¯^Inu`k[l¯<^G¯nPI¯INNIEnl¯`^¯\`E<\

<^G¯O\`D<\¯l`EQInQIlµ¯
I¯lokI¯n`·

�GI^nQNw¯[Iw¯OI`Ok<hPQE¯NI<nokIl¶¯<^G¯Ivh\<Q^¯nPIQk¯Q]h<En¯`^¯nk<GIµ

1lI¯E<olI¯<^G¯INNIEn¯kI<l`^Q^O¯n`¯lP`u¯P`u¯OI`Ok<hPw¯<NNIEnIG¯nk<GI¯h<nnIk^lµ


QlEoll¯<n¯\I<ln¯nu`¯INNIEnl¯`N¯nk<GI¯`^¯l`EQInQIl¯Q^¯�NkQE<¯`k¯DIw`^Gµ

/ohh`kn¯9`ok¯�^luIk·

1lI¯<n¯\I<ln¯nu`¯hQIEIl¯`N¯ItQGI^EI¯n`¯lohh`kn¯w`ok¯E\<Q]µ

7kQnI¯<¯lP`kn¯h<k<Ok<hP¯Ê�Ç�¯lI^nI^EIlË¯kI|IEnQ`^µ
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Step 3: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Cluster 5: Religion and Religious Tolerance in Ancient Africa
Inquiry Chart
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Name: ____________________________________________________________ Date: __________________________

From Trade to Tradition: The Journey of Christianity and

Islam in Africa

0PI¯�PkQlnQ<^Qnw¯<^G¯�l\<]¯Q^¯�NkQE<¯/noGI^n¯/\QGI¯
IE[¯uQ\\¯PI\h¯w`o¯Ivh\`kI¯nPI¯GItI\`h]I^n

`N¯nu`¯]<Y`k¯kI\QOQ`^l¯Q^¯<^EQI^n¯�NkQE<·¯Christianity°<^G¯Islamµ¯0`G<w¯w`o¯uQ\\¯n<[I¯`^¯nPI¯k`\I

`N¯<^¯Q^tIlnQO<n`k¶¯O<nPIkQ^O¯ItQGI^EI¯<l¯w`o¯kI<G¯<^G¯<^<\wzI¯I<EP¯l\QGIµ

.IE`kG¯w`ok¯{^GQ^Ol¯DI\`u¯<l¯w`o¯Dk`ulI¯nPI¯/noGI^n¯/\QGI¯
IE[µ

0Pk`oOP`on¯w`ok¯\I<k^Q^O¶¯[IIh¯nPQl¯joIlnQ`^¯Q^¯]Q^G·

�`u¯GQG¯�l\<]¯<^G¯�PkQlnQ<^Qnw¯GItI\`h¯Q^¯<^EQI^n¯�NkQE<¶¯<^G¯P`u¯GQG¯�NkQE<^¯hI`h\I¯<G<hn

nPI¯kI\QOQ`^l¯n`¯nPIQk¯`u^¯EQkEo]ln<^EIl¯<^G¯I^tQk`^]I^nl¼

Christianity in Africa (✝)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 3:
0PI¯
IOQ^^Q^O¯`N
�PkQlnQ<^Qnw¯Q^
�NkQE<

7Pw¯G`¯w`o¯nPQ^[
�PkQlnQ<^Qnw¯E<]I¯n`
!`knP¯�NkQE<¯l`¯I<k\w¼

Slide 4:
0PI¯/hkI<G¯`N
�PkQlnQ<^Qnw¯Q^
�NkQE<

�`u¯G`¯w`o¯nPQ^[
<^EQI^n¯nk<GI¯k`onIl
PI\hIG¯lhkI<G
�PkQlnQ<^Qnw¯Q^n`¯�NkQE<¼

Slide 5:
�PkQlnQ<^Qnw¯Q^
�[lo]

7P`¯PI\hIG¯lhkI<G
�PkQlnQ<^Qnw¯Q^¯�NkQE<¶
<^G¯uP<n¯]InP`Gl¯GQG
nPIw¯olI¼

Slide 6:
0PI¯
ItI\`h]I^n
`N¯�nPQ`hQ<^
�PkQlnQ<^Qnw

�`u¯GQG¯�NkQE<^
hI`h\I¯D`nP¯preserve
<^G¯adapt¯kI\QOQ`ol
nk<GQnQ`^l¼
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Christianity in Africa (✝)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 7:
0PI¯�PokEPIl¯`N
�<\QDI\<

�`u¯G`¯OI`Ok<hPw
<^G¯I^tQk`^]I^n
<NNIEn¯P`u¯hI`h\I
hk<EnQEI¯nPIQk¯kI\QOQ`^¼

Slide 8:
�nPQ`hQ<^
�PkQlnQ<^¯�kn

�`u¯GQG¯�NkQE<^
hI`h\I¯D`nP¯preserve
<^G¯adapt¯kI\QOQ`ol
nk<GQnQ`^l¼

Islam in Africa (☪)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 9:
0PI¯
IOQ^^Q^Ol¯`N
�l\<]¯Q^¯�NkQE<

7P`¯PI\hIG¯lhkI<G
�l\<]¯Q^n`¯loDÆ/<P<k<^
�NkQE<¶¯<^G¯P`u¯GQG
nPIw¯G`¯Qn¼¯7Pw¯G`¯w`o
nPQ^[¯nk<GI¯k`onIl
uIkI¯Q]h`kn<^n¯Q^
lhkI<GQ^O¯�l\<]¯n`
^Iu¯kIOQ`^l¼

Slide 10:
�l\<]¯Q^¯7Iln
�NkQE<

7P<n¯Ql¯`^I¯u<w¯7Iln
�NkQE<^¯ ol\Q]l
hkIlIktIG¯kI\QOQ`ol
nk<GQnQ`^¼¯7P<n¯Ql¯`^I
u<w¯7Iln¯�NkQE<^
DI\QINl¯Q^|oI^EIG
�l\<]¼
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Islam in Africa (☪)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 11:
�I<k^Q^O¯�l\<]
0Pk`oOP¯�QnIk<Ew

�`u¯E`o\G¯nPI
]<^olEkQhnl¯Q^¯<^
<^EQI^n¯\QDk<kw¯PI\h
]<[I¯<¯l`EQInw
lnk`^O¼

Slide 12:
 `ljoIl¯`N¯7Iln
�NkQE<

�`u¯G`Il¯nPI¯GIlQO^
`N¯nPI¯
YI^^I¯]`ljoI¶
<^G¯nPI¯<^^o<\¯NIlnQt<\
n`¯E<kI¯N`k¯Qn¶¯lP`u
7Iln¯�NkQE<^¯ ol\Q]l
<G<hnQ^O¯kI\QOQ`ol
nk<GQnQ`^l¯n`¯nPIQk
I^tQk`^]I^n¼

Slide 13:
�l\<]¯Q^¯�<ln
�NkQE<

7P<n¯ItQGI^EI¯G`Il
nPI¯{\]¯lP<kI¯`N¯P`u
 ol\Q]¯E`]]o^QnQIl
`^¯nPI¯/u<PQ\Q¯E`<ln
<G<hnIG¯nPIQk
hk<EnQEIl¯n`¯\`E<\
E`^GQnQ`^l¯`k
nk<GQnQ`^l¼

Slide 14:
 `ljoIl¯`N¯nPI
/u<PQ\Q¯�`<ln

�`]h<kI¯nPI¯�kI<n
 `ljoI¯`N¯�Q\u<¯uQnP
nPI¯�kI<n¯ `ljoI¯`N

YI^^Iµ¯7P<n¯Ql¯`^I
u<w¯nPIw¯<kI¯lQ]Q\<k
<^G¯`^I¯u<w¯nPIw¯<kI
GQNNIkI^n¼
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Name: ____________________________________________________________ Date: __________________________

Using Evidence to Support a Claim

Directions: Reference your notes on Islam and Christianity in Africa to answer the question

below in 4–6 sentences:

Was preserving religious traditions, or adapting and changing them, the bigger story of
how Islam and Christianity developed in sub-Saharan Africa?

Step 1: Choose Your Claim

First, select one of the following claims before gathering evidence to support it.

Claim A: Preserving religious traditions was a big part of the history of Christianity and

Islam in sub-Saharan Africa.

Claim B: Adapting and changing religious traditions was a big part of the history of

Christianity and Islam in sub-Saharan Africa.

Step 2: Gather Your Evidence

Use the space below to gather evidence from today’s activity that supports your claim.

Claim (A or B): _________

Evidence:

1.

2.

3. (Optional)
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Step 3: Write Your Paragraph

Using your evidence, write a paragraph (4–6 sentences) answering the prompt. Be sure to:

Clearly state your claim.

Include at least two pieces of evidence from your notes.

Explain how your evidence supports your claim.

Use complete sentences and proper punctuation.

Your Response:
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Name: ____________________________________________________________ Date: __________________________

Reading: African Indigenous Religions

Directions: �l¯w`o¯kI<G¶¯w`oÕ\\¯DI¯hk`]hnIG¯n`¯<^^`n<nI¯nPI¯nIvnµ¯�n¯nPI¯I^G¶¯w`oÕ\\¯DI¯<l[IG¯n`
EkI<nI¯<¯\Qln¯`N¯<n¯\I<ln¯{tI¯Q]h`kn<^n¯NI<nokIl¯`N¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^lµ

�NkQE<¯Ql¯<¯\<kOI¯E`^nQ^I^n¯uQnP¯GQtIklI¯u<wl¯`N¯IvhIkQI^EQ^O¯kI\QOQ`^µ¯�NkQE<Õl¯Q^GQOI^`ol

kI\QOQ`^l¯<kI¯^`n¯<¯lQ^O\I¯o^Q{IG¯kI\QOQ`^¯Don¯]<^w¯GQNNIkI^n¯kI\QOQ`^lµ¯0PIw¯t<kw¯GIhI^GQ^O¯`^

uPIkI¯nPIQk¯N`\\`uIkl¯\QtI¯<^G¯uP<n¯nPIQk¯InP^QE¯`k¯Eo\nok<\¯D<E[Ok`o^Gl¯<kIµ¯
on¯<\nP`oOP¯nPI

kI\QOQ`^l¯<kI¯GQtIklI¶¯lEP`\<kl¯uP`¯lnoGw¯nPI]¯{^G¯l`]I¯Q]h`kn<^n¯NI<nokIl¯nP<n¯]<^w¯`k

]`ln¯P<tI¯Q^¯E`]]`^µ

Underline an idea about indigenous religions in the above paragraph. Then underline its
opposite idea.

�^¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¶¯nPI¯u`kG¯religion°G`Il^Õn¯Yoln¯kINIk¯n`¯Ònk<GQnQ`^l¶¯kQno<\l¶¯<^G

DI\QINlµÓ¯�n¯Ql¯<\l`¯<D`on¯P`u¯hI`h\I¯DIP<tI¯<^G¯uP<n¯nPIw¯G`¯Q^¯G<Q\w¯\QNIµ¯0PIlI¯<EnQ`^l¯<^G
DIP<tQ`kl¯P<tI¯DII^¯h<llIG¯G`u^¯Nk`]¯OI^Ik<nQ`^¯n`¯OI^Ik<nQ`^µ¯�`k¯N`\\`uIkl¯`N¯Q^GQOI^`ol

kI\QOQ`^l¯Q^¯�NkQE<¶¯kI\QOQ`ol¯DI\QINl¯E<^¯<NNIEn¯P`u¯nPIw¯u`k[¶¯nkI<n¯Q\\^IllIl¶¯IGoE<nI¯nPIQk

EPQ\GkI^¶¯<^G¯]<^w¯`nPIk¯<EnQ`^lµ

Underline the most important sentence in the paragraph above.

0u`¯NI<nokIl¯lP<kIG¯Dw¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯<kI¯DI\QIN¯Q^¯�`G¯<^G¯DI\QIN¯Q^¯lhQkQnlµ

�<EP¯kI\QOQ`^¯kIE`O^QzIl¯<^¯<\\Æh`uIkNo\¶¯<\\Æ[^`uQ^O¯�`G¶¯uP`¯EkI<nIG¯hI`h\I¯<^G¯nPI¯u`k\Gµ

�<EP¯kI\QOQ`^¯<\l`¯NI<nokIl¯`nPIk¯\IllIk¯lhQkQnl¯`k¯GIQnQIl¯nP<n¯<kI¯<EnQtI\w¯E`^^IEnIG¯n`¯<

hIkl`^Õl¯\QNI¶¯<EnQ`^l¶¯<^G¯P<DQnlµ¯/`]I¯Don¯^`n¯<\\¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯<\l`¯kIE`O^QzI

lhQkQnl¯Q^¯nPI¯^<nok<\¯u`k\G¯<^G¯Q^¯^<nok<\¯N`kEIl¯loEP¯<l¯k<Q^¶¯u<nIk¶¯`k¯{kIµ
Underline the two most important sentences in the paragraph above.

�^`nPIk¯E`]]`^¯DI\QIN¯Ql¯nPI¯DI\QIN¯Q^¯<^EIln`klµ¯�^EIln`kl¯uIkI¯hI`h\I¯Q^¯<¯N<]Q\w¯`k

E`]]o^Qnw¯uP`¯kIEI^n\w¯GQIG¯`k¯uP`¯h<llIG¯<u<w¯<¯\`^O¯nQ]I¯<O`µ¯ `ln¯�NkQE<^¯Q^GQOI^`ol
kI\QOQ`^l¯nI<EP¯OkI<n¯kIlhIEn¯N`k¯<^EIln`klµ¯�`\\`uIkl¯lP`u¯nPIQk¯kIlhIEn¯Dw¯DoQ\GQ^O¯lPkQ^Il¶

Dw¯E`]]o^QE<nQ^O¯uQnP¯nPIQk¯<^EIln`kl¶¯<^G¯Dw¯\QtQ^O¯Q^¯<¯u<w¯nP<n¯u`o\G¯]<[I¯nPIQk

<^EIln`kl¯hk`oGµ¯ <^w¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯DI\QItI¯nP<n¯<^EIln`k¯lhQkQnl¯ln<w¯^I<k

nPIQk¯N<]Q\QIl¯`k¯E`]]o^QnQIl¯n`¯<llQln¯Q^¯G<Q\w¯\QNI¯<^G¯n`¯PI\h¯nPI]¯E`]]o^QE<nI¯uQnP¯�`Gµ

Underline the most important sentence in the paragraph above.

 `ln¯Q^GQOI^`ol¯kI\QOQ`^l¯Q^¯�NkQE<¯P<tI¯kI\QOQ`ol¯\I<GIkl¯loEP¯<l¯hkQIlnl¯<^G¯PI<\Iklµ¯0PIlI

\I<GIkl¯hIkN`k]¯lhIEQ{E¯n<l[l¶¯GonQIl¶¯<^G¯kQno<\l¯n`¯P`^`k¯�`G¶¯lhQkQnl¶¯<^G¯<^EIln`klµ¯7`]I^

<l¯uI\\¯<l¯]I^¯E<^¯DIE`]I¯kI\QOQ`ol¯\I<GIklµ¯0PQl¯Ql¯nPIQk¯hk`NIllQ`^¶¯<^G¯nPIw¯nk<Q^¯N`k¯<¯\`^O

nQ]I¯n`¯DIE`]I¯nkolnIG¯\I<GIklµ¯0PIw¯]QOPn¯P`\G¯EIkI]`^QIl¯N`k¯^Iu¯DQknPl¯`k¯GI<nPl¯`k¯N`k
O``G¯N`kno^Iµ¯+I`h\I¯<\l`¯O`¯n`¯PI<\Ikl¯<^G¯hkQIlnl¯N`k¯<GtQEIµ

Underline the most important sentence in the paragraph above.
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 <wDI¯]`ln¯Q]h`kn<^n\w¶¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯PI\h¯hI`h\I¯o^GIkln<^G¯nPI

GQNNIkI^EIl¯DInuII^¯kQOPn¯<^G¯uk`^O¯<^G¯P`u¯n`¯\QtI¯Q^¯<¯u<w¯nP<n¯Ql¯DI^I{EQ<\¯n`¯nPI

E`]]o^Qnw¯<^G¯n`¯nPI]lI\tIlµ¯0PIlI¯kI\QOQ`^l¯nI<EP¯nPIQk¯N`\\`uIkl¯n`¯DIP<tI¯Q^¯u<wl¯nP<n

<kI¯<hhk`hkQ<nI¯<^G¶¯nPk`oOP¯<^EIln`kl¶¯hkQIlnl¶¯<^G¯GIQnQIl¶¯E`]]o^QE<nI¯P`u¯hI`h\I¯lP`o\G
DIP<tIµ

Underline the most important sentence in the paragraph above.

Text source: Exploring Africa. “Indigenous African Religions,” by Michigan State University; adapted

with permission by Primary Source.

Directions: !`u¯kItQIu¯nPI¯lI^nI^EIl¯w`oÕtI¯o^GIk\Q^IG¶¯<^G¯EkI<nI¯<¯\Qln¯`N¯<n¯\I<ln¯{tI
Q]h`kn<^n¯NI<nokIl°`N¯Q^GQOI^`ol¯kI\QOQ`^l¯Q^¯�NkQE<µ¯7kQnI¯nPI]¯Q^¯nPI¯D`v¯DI\`u·

�µ

�µ

�µ

�µ

�µ
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Historical Evidence of Indigenous Religion

Directions:°.I<G¯<^G¯<^^`n<nI¯nPI¯D<E[Ok`o^G¯Q^N`k]<nQ`^¯<^G¯hkQ]<kw¯l`okEI¯nIvnµ

Background of Text: 0PQl¯GIlEkQhnQ`^¯u<l¯ukQnnI^¯<k`o^G¯����µ¯0PI¯<onP`k¯u<l¯<¯OI`Ok<hPIk

<^G¯PQln`kQ<^¯[^`u^¯<l¯<\Æ
<[kQµ¯�I¯u<l¯Nk`]¯<¯/h<^QlP¯�k<DQE¯N<]Q\w¯<^G¯\QtIG¯PQl¯uP`\I¯\QNI

Q^¯�l\<]QE¯/h<Q^µ¯0P`oOP¯PI¯GQG¯^`n¯nk<tI\¯PQ]lI\N¶¯PQln`kQ<^l¯DI\QItI¯PI¯n<\[IG¯n`¯]<^w

nk<tI\Ikl¯<^G¯]IkEP<^nl¯<^G¯E`\\IEnIG¯nPIQk¯`DlIkt<nQ`^lµ¯�n¯Ql¯nPI¯]`ln¯GIn<Q\IG¯<EE`o^n¯nP<n

PQln`kQ<^l¯P<tI¯`N¯nPI¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<¯ukQnnI^¯GokQ^O¯nP<n¯nQ]Iµ

Key Terms 
I{^QnQ`^

paganism <^¯`\G¯u`kG¯nP<n¯]`^`nPIQlnQE¯hI`h\I¯l`]InQ]Il¯olIG¯n`

GIlEkQDI¯kI\QOQ`^l¯nPIw¯N`o^G¯lnk<^OI¯`k¯GQNNIkI^n

idols Q]<OIl¯`N¯<¯O`G¶¯olIG¯<l¯<^¯`DYIEn¯n`¯u`klPQh

sorcerers uQnEPIl

tombs Ok<tIln`^Il

Text: �\Æ
<[kQ¯
IlEkQDIl¯.I\QOQ`^¯Q^¯nPI¯�Q^OG`]¯`N¯�P<^<¶¯����¯��

0PI¯[Q^O¯`N¯�P<^<¯hk<EnQEIl¯PQl¯/`^Q^[I¯kI\QOQ`^¯ÎnPI¯kI\QOQ`^¯`N¯PQl¯InP^QE¯Ok`ohÏµ¯0PI

hI`h\I¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^µ¯0PIQk¯kI\QOQ`^¯Ql¯paganism°<^G¯nPI¯u`klPQh¯`N¯idolsµ

�k`o^G¯nPI¯[Q^OÕl¯h<\<EI¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯<¯l<EkIG¯N`kIln¯`N¯nkIIlµ¯0P<n¯Ql¯nPI

h\<EI¯uPIkI¯nPI¯sorcerers°`N¯nPIlI¯hI`h\I¯\QtIµ¯0PIw¯<kI¯nPI¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol

hk<EnQEIlµ

0PI¯l<EkIG¯N`kIln¯Ql¯<\l`¯nPI¯h\<EI¯N`k¯nPI¯tombs `N¯nPIQk¯<^EIln`k¯[Q^Olµ¯0PIw¯]<[I

l<EkQ{EIl¯n`¯nPIQk¯<^EIln`kl¯<^G¯]<[I¯`NNIkQ^Ol¯`N¯lhIEQ<\¯GkQ^[lµ

Text source: Levtzion, Nehemia and J.F.P. Hopkins, eds. 1981. Corpus of Early Arabic Sources for West African

History. Cambridge: Cambridge University Press, pp. 63–64.
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Name: ____________________________________________________________ Date: __________________________

Religious Tolerance in Ancient Africa: Two Historical

Anecdotes

Historical Anecdote #1: Ghana Empire

�^¯nPI¯I]hQkI¯`N¯�P<^<¶¯0o^[<¯ <^Q^¯k`lI¯n`¯DI¯[Q^O¯Q^¯nPI¯wI<k¯����°��µ¯0PI¯ko\Ik¯DIN`kI¯PQ]

u<l¯�Q^O¯
<llQ¶¯nPI¯o^E\I¯`N¯0o^[<¯ <^Q^µ¯�Q^O¯
<llQ¯u<l¯uQGI\w¯hk<QlIG¯DIE<olI¯PI¯\`tIG

YolnQEI¯<^G¯IvhkIllIG¯NkQI^GlPQh¯N`k¯ ol\Q]lµ

�Q^O¯0o^[<¯ <^Q^¯hk<EnQEIG¯nPI¯Q^GQOI^`ol¯kI\QOQ`^¯`N¯PQl¯/`^Q^[I¯hI`h\Iµ¯
on¯PI¯Dk`oOPn

]<^w¯ ol\Q]l¯n`¯u`k[¯N`k¯PQ]µ¯0PI¯`N{EQ<\¯Q^¯EP<kOI¯`N¯PQl¯nkI<lokw¶¯PQl¯Q^nIkhkInIkl¶¯<^G¯]`ln

`N¯PQl¯O`tIk^]I^n¯`N{EQ<\l¯uIkI¯ ol\Q]lµ

0PI¯[Q^OÕl¯E<hQn<\¯EQnw¯u<l¯]<GI¯oh¯`N¯nu`¯n`u^l¯E`^^IEnIG¯Dw¯P`olIl¯<^G¯^IQOPD`kP``Glµ

0PI¯[Q^OÕl¯h<\<EI¯u<l¯Q^¯`^I¯n`u^µ¯
IlQGI¯PQl¯h<\<EI¯<¯]`ljoI¯P<G¯DII^¯DoQ\nµ¯ ol\Q]l¯uP`

uIkI¯tQlQnQ^O¯nPI¯[Q^OÕl¯E`okn¯uIkI¯uI\E`]IG¯n`¯hk<w¯nPIkIµ¯0PI¯`nPIk¯n`u^¯u<l¯lIn¯oh¯N`k

 ol\Q]¯nk<tI\Ikl¯<^G¯nk<GIkl¯uP`¯E<]I¯n`¯�P<^<¯N`k¯<¯\`^OIk¯ln<wµ¯0PIw¯P<G¯uI\\l¯N`k¯u<nIk

<^G¯O<kGI^l¯n`¯Ok`u¯N``Gµ¯�^¯nPQl¯n`u^¯nPIkI¯uIkI¯��¯]`ljoIl¶¯<^G¯Q]<]l¯uIkI¯PQkIG¯n`¯\I<G

nPI]µ¯Ê�]<]l¯<kI¯lhQkQno<\¯\I<GIkl¯`N¯nPI¯ ol\Q]¯N<QnPµË

Text source: al-Bakri, The Book of Roads and Kingdoms.

How did Ghana’s rulers act toward
religious outsiders? Identify three

actions.

Did these actions express religious
tolerance or not? Explain your thinking.

�µ

�µ

�µ

Lesson 27: Religious Tolerance in Africa: Past & Present
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

118

http://creativecommons.org/licenses/by-nc/4.0/


Historical Anecdote #2: Kingdom of Axum

The kingdom of Axum was ruled by King Armah in 615 CE. Like most of the Axumite kings

before him, he was a Christian.

At that time, early Muslim followers of the prophet Muhammed were receiving harsh

treatment by the rulers of Arabia. The Muslims believed that the kings of Axum had a

reputation for generosity and fairness.

More than 70 Muslims crossed the Red Sea by boat and asked for shelter in the kingdom of

Axum. King Armah welcomed them, offering protection.

The leaders of Arabia did not like these Muslims to be living abroad in a powerful African

kingdom. They worried this could threaten their political power and hurt their reputation.

Soon they sent messengers to the king of Axum. The messengers spread negative stories

about the Muslims and urged the king to expel them.

The king refused. Instead he called a hearing. He asked the Muslim migrants to teach him

about their beliefs. He listened, and found their words wise and sincere. The king of Axum

ruled the Muslim migrants were free to live in Axum for as long as they wished.

Text source:¯/<{IGGQ^I¶¯/P<P^<zIµ¯ÒMigration to AbyssiniaµÓ¯�\Æ�l\<]µ`kOµ

How did Axum’s rulers act toward
religious outsiders? Identify three

actions.

Did these actions express religious
tolerance or not? Explain your thinking.

1.

2.

3.
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Name: ____________________________________________________________ Date: __________________________

Gallery Walk Note Catcher


QkIEnQ`^l·¯7PI^¯GQkIEnIG¶¯EQkEo\<nI¯nPI¯k``]¯n`¯`DlIktI¯<^G¯kI<G¯<¯lIkQIl¯`N¯<knQN<Enl¯kI\<nIG

n`¯kI\QOQ`ol¯nk<GQnQ`^¯Q^¯loDÆ/<P<k<^¯�NkQE<µ¯�GI^nQNw¯[Iw¯kI\QOQ`ol¯nk<GQnQ`^l¶¯kQno<\l¶¯<^G

Q^nIk<EnQ`^lµ


okQ^O¯.`o^G¯Á�¶¯olI¯nPI¯EP<kn¯DI\`u¯n`¯nk<E[¯w`ok¯`DlIkt<nQ`^lµ¯0PI^¯<^luIk¯nPI¯kI|IEnQ`^

joIlnQ`^l¯n`¯nPI¯DIln¯`N¯w`ok¯<DQ\Qnwµ

�knQN<En .IOQ`^Â�Q^OG`] .I\QOQ`^
�^t`\tIG

�Iw¯.I\QOQ`ol
0k<GQnQ`^l¶¯.Qno<\l¶¯<^G

+k<EnQEIl

�^nIk<EnQ`^l
<^G¯�^|oI^EIl

� Inside of the Great
Enclosure, Great
Zimbabwe ruins

Indigenous,
ancestor
worship, possible
burial site for
chiefs

Offerings and sacrifices
to ancestors

Connection to
trade and wealth,
influenced by
regional traditions

�

�

�
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�knQN<En .IOQ`^Â�Q^OG`] .I\QOQ`^
�^t`\tIG

�Iw¯.I\QOQ`ol
0k<GQnQ`^l¶¯.Qno<\l¶¯<^G

+k<EnQEIl

�^nIk<EnQ`^l
<^G¯�^|oI^EIl

�

�

�

�

.I|IEnQ`^¯-oIlnQ`^l·

�µ �`u¯GQG¯nk<GI¯Q^|oI^EI¯kI\QOQ`ol¯Q^nIk<EnQ`^l¯Q^¯nPI¯kIOQ`^l¯lnoGQIG¼

�µ �^¯uP<n¯u<wl¯GQG¯Q^GQOI^`ol¯kI\QOQ`ol¯DI\QINl¯hIklQln¯GIlhQnI¯nPI¯Q^nk`GoEnQ`^¯`N¯^Iu

kI\QOQ`^l¼
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Name: ____________________________________________________________ Date: __________________________

Cluster 5 Formative Assessment Task

Step 1: #DlIktI¯<^G¯�^<\wzI

Directions·¯�^<\wzI¯nPI¯nu`¯hkQ]<kw¯l`okEIl¯DI\`uµ¯1lQ^O¯Do\\In¯h`Q^nl¯N`k¯<\\¯lIEnQ`^l¶¯n<[I

OI^Ik<\¯^`nIl¯Q^¯nPI¯�k<hPQE¯#kO<^QzIk¶¯nPI^¯<^luIk¯<¯NIu¯<^<\wlQl¯joIlnQ`^lµ

Primary Source #1:
A Kanaga mask of the Dogon people, Mali

Description:°0PI¯l`ÆE<\\IG¯�<^<O<¯]<l[¯Ql¯`^I¯`N¯nPI¯]<^w¯]<l[¯nwhIl¯[^`u^¯n`
nPI¯
`O`^µ¯ oEP¯]`kI¯nP<^¯`nPIk¯]<l[l¶¯Qn¯Ql¯PQOP\w¯<Dlnk<EnIGµ¯0PIkI¯<kI¯]<^w
GQNNIkI^n¯Q^nIkhkIn<nQ`^l¯`N¯nPI¯]I<^Q^O·¯Qn¯Ql¯kIO<kGIG¯<l¯<¯NI]<\I¯OP`ln¶¯<¯ÊEk<^IË
DQkG¶¯<¯\Qz<kG¶¯`k¯<¯P<^Gµ

 `ln¯]<l[l¯<kI¯^`u¯lII^¯<l¯h<kn¯`N¯Go<\QlnQE¯`hh`lQnIlµ¯�`k¯Iv<]h\I¶¯nPI¯�<^<O<
]<l[¯Ql¯lII^¯<l¯nPI¯NI]<\I¯E`o^nIkh<kn¯`N¯nPI¯]<\I¯lQkQOI¯]<l[µ

1lo<\\w¶¯<¯NIu¯�<^<O<¯]<l[l¯G<^EI¯Q^¯<¯k`u¯Q^¯uPQEP¯<¯PoOI¯luIIh¯`N¯nPI¯PI<G¯Ql
]<GI¯kPwnP]QE<\\w¯l`¯nP<n¯nPI¯]<l[l¯lEk<hI¯nPI¯Ok`o^G¸¯nP<n¯E<^¯hk`D<D\w¯DI¯lII^
<l¯<¯E`]]o^QE<nQ`^¯uQnP¯I<knP¯lhQkQnlµ¯
`O`^¯]<l[l¶¯<^G¯nPIkIN`kI¯[<^<O<¯]<l[l
<l¯uI\\¶¯nk<GQnQ`^<\\w¯G<^EI¯IlhIEQ<\\w¯<n¯\<kOI¯E`\\IEnQtI¯No^Ik<\¯kQno<\l¯E<\\IG¯G<]<µ

<]<¯\<lnl¯lQv¯G<wl¯<^G¯Ql¯PI\G¯`^EI¯Q^¯<¯{vIG¯^o]DIk¯`N¯wI<kl¶¯ItIkw¯��¯wI<kl¯`^
<tIk<OIµ¯
<]<¯Ql¯Q^¯N<En¯<¯[Q^G¯`N¯N<kIuI\\¯kQno<\¯Q^¯uPQEP¯nPI¯lhQkQnl¯`N¯nPI¯hI`h\I
uP`¯P<tI¯GQIG¯Q^¯nPI¯hkItQ`ol¯wI<kl¯n<[I¯\I<tI¯`N¯nPI¯E`]]o^Qnw¯`N¯hI`h\I¯<^G
h<ll¯Q^n`¯nPI¯E`]]o^Qnw¯`N¯<^EIln`klµ

Image and description source: A Kanaga mask of the Dogon people. Image courtesy of the National Museum of

World Cultures via Wikimedia Commons, CC BY-SA 3.0.
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Primary Source #2:
Al-Bakri’s Description of the Kingdom of Ghana (11th Century)

Description: �\Æ
<[kQÛl¯��nPÆEI^nokw¯<EE`o^n¯GIlEkQDIl¯nPI¯EQnw¯`N¯�P<^<¯<l
E`]hkQlQ^O¯nu`¯n`u^l·¯`^I¯Q^P<DQnIG¯Dw¯ ol\Q]l¯uQnP¯nuI\tI¯]`ljoIl¯<^G
<^`nPIk¯uPIkI¯nPI¯[Q^O¯kIlQGIl¶¯lQv¯]Q\Il¯<u<wµ¯0PQl¯PQOP\QOPnl¯nPI¯E`IvQlnI^EI¯`N
Q^GQOI^`ol¯DI\QINl¯<^G¯�l\<]µ


InuII^¯nPIlI¯nu`¯n`u^l¯<kI¯E`^nQ^o`ol¯P<DQn<nQ`^l¹¯�^¯nPI¯[Q^OÕl¯n`u^¶¯<^G¯^`n
N<k¯Nk`]¯PQl¯E`okn¯`N¯YolnQEI¶¯Ql¯<¯]`ljoI¶¯uPIkI¯nPI¯ ol\Q]l¯uP`¯<kkQtI¯<n¯PQl¯E`okn
hk<wµ¯�k`o^G¯nPI¯[Q^OÕl¯n`u^¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯Ok`tIl¯<^G¯nPQE[Inl¶¯uPIkI
nPI¯l`kEIkIkl¯`N¯nPIlI¯hI`h\I¶¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol¯Eo\n¶¯\QtIµ¯�^¯nPI]¶¯n``¶
<kI¯nPIQk¯QG`\l¯<^G¯nPI¯n`]Dl¯`N¯nPIQk¯[Q^Olµ

0PIlI¯u``Gl¯<kI¯Oo<kGIG¶¯<^G¯^`^I¯]<w¯I^nIk¯nPI]¯<^G¯[^`u¯uP<n¯Ql¯nPIkI¹¯0PI
[Q^OÕl¯Q^nIkhkInIkl¶¯nPI¯`N{EQ<\¯Q^¯EP<kOI¯`N¯PQl¯nkI<lokw¶¯<^G¯nPI¯]<Y`kQnw¯`N¯PQl
]Q^QlnIkl¯<kI¯ ol\Q]lµ¯�]`^O¯nPI¯hI`h\I¯uP`¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^¶¯`^\w¯PI
<^G¯PQl¯PIQk¯<hh<kI^n¯ÊuP`¯Ql¯nPI¯l`^¯`N¯PQl¯lQlnIkË¯]<w¯uI<k¯lIu^¯E\`nPIlµ¯�\\¯`nPIk
hI`h\I¯uI<k¯k`DIl¯`N¯E`nn`^¶¯lQ\[¶¯`k¯Dk`E<GI¶¯<EE`kGQ^O¯n`¯nPIQk¯]I<^lµ¯�\\¯`N¯nPI]
lP<tI¯nPIQk¯DI<kGl¶¯<^G¯u`]I^¯lP<tI¯nPIQk¯PI<Glµ¯0PI¯[Q^O¯<G`k^l¯PQ]lI\N¯\Q[I¯<
u`]<^¶¯uI<kQ^O¯^IE[\<EIl¯k`o^G¯PQl¯^IE[¯<^G¯Dk<EI\Inl¯`^¯PQl¯N`kI<k]l¶¯<^G¯PI
honl¯`^¯<¯PQOP¯E<h¯GIE`k<nIG¯uQnP¯O`\G¯<^G¯uk<hhIG¯Q^¯<¯nokD<^¯`N¯{^I¯E`nn`^µ
�I¯lQnl¯Q^¯<oGQI^EI¯`k¯n`¯PI<k¯OkQIt<^EIl¯<O<Q^ln¯`N{EQ<\l¯Q^¯<¯G`]IG¯h<tQ\Q`^
<k`o^G¯uPQEP¯ln<^G¯��¯P`klIl¯E`tIkIG¯uQnP¯O`\GÆI]Dk`QGIkIG¯]<nIkQ<\lµ¯
IPQ^G
nPI¯[Q^O¯ln<^G¯��¯h<OIl¯P`\GQ^O¯lPQI\Gl¯<^G¯lu`kGl¯GIE`k<nIG¯uQnP¯O`\G¶¯<^G¯`^
PQl¯kQOPn¯<kI¯nPI¯l`^l¯`N¯nPI¯[Q^Ol¯`N¯PQl¯E`o^nkw¶¯uI<kQ^O¯lh\I^GQG¯O<k]I^nl¯<^G
nPIQk¯P<Qk¯h\<QnIG¯uQnP¯O`\Gµ

0PI¯O`tIk^`k¯`N¯nPI¯EQnw¯lQnl¯`^¯nPI¯Ok`o^G¯DIN`kI¯nPI¯[Q^O¶¯<^G¯<k`o^G¯PQ]¯<kI
]Q^QlnIkl¯lI<nIG¯\Q[IuQlIµ¯�n¯nPI¯G``k¯`N¯nPI¯h<tQ\Q`^¯<kI¯G`Ol¯`N¯IvEI\\I^n¯hIGQOkII
uP`¯P<kG\w¯ItIk¯\I<tI¯nPI¯h\<EI¯uPIkI¯nPI¯[Q^O¯Ql¶¯Oo<kGQ^O¯PQ]µ¯.`o^G¯nPIQk¯^IE[l
nPIw¯uI<k¯E`\\<kl¯`N¯O`\G¯<^G¯lQ\tIk¯lnoGGIG¯uQnP¯<¯^o]DIk¯`N¯D<\\l¯`N¯nPI¯l<]I
]In<\lµ¯0PI¯<oGQI^EI¯Ql¯<^^`o^EIG¯Dw¯nPI¯DI<nQ^O¯`N¯<¯Gko]¶¯uPQEP¯nPIw¯E<\\¯GoD<¶
]<GI¯Nk`]¯<¯\`^O¶¯P`\\`u¯\`Oµ¯7PI^¯nPI¯hI`h\I¯uP`¯hk`NIll¯nPI¯l<]I¯kI\QOQ`^¯<l
nPI¯[Q^O¯<hhk`<EP¯PQ]¶¯nPIw¯N<\\¯`^¯nPIQk¯[^IIl¯<^G¯lhkQ^[\I¯Goln¯`^¯nPIQk¯PI<G¶¯N`k
nPQl¯Ql¯nPIQk¯u<w¯`N¯OkIInQ^O¯PQ]µ¯�l¯N`k¯nPI¯ ol\Q]l¶¯nPIw¯OkIIn¯PQ]¯`^\w¯Dw
E\<hhQ^O¯nPIQk¯P<^Gl¹

0PIQk¯kI\QOQ`^¯Ql¯h<O<^Ql]¯<^G¯nPI¯u`klPQh¯`N¯QG`\l¹

Text source: Boston University Pardee School of Global Studies, African Studies Center. Writings of al-Bakri.
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General Observations Inferences (Conclusions)

Analysis Questions:

1. Who created this source? What do we know about the author and what might impact

their perspective?
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2. What facts can we learn from these sources about the presence of religion and

religious tolerance in ancient African societies?

3. What do you think was al-Bakri's opinion about religious practices in this region, and

how do you know?

Step 2: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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