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Name: ____________________________________________________________ Date: __________________________

Gallery Walk Note Catcher

Tools for Observing and Discussing Photographs:

�^¯nPQl¯hP`n`Ok<hP¶¯�¯^`nQEI¯___µ

0PQl¯Q]<OI¯]<[Il¯]I¯nPQ^[¯<D`on¯___µ

0PI¯{kln¯nPQ^O¯nP<n¯ln<^Gl¯`on¯n`¯]I¯Ql¯___µ

0PI¯lInnQ^O¯Q^¯nPQl¯hQEnokI¯\``[l¯\Q[I¯___µ

�`u¯G`Il¯nPQl¯hP`n`Ok<hP¯kI\<nI¯n`¯___¼

7P<n¯ln`kw¯Ql¯nPQl¯hP`n`¯nI\\Q^O¯ol¯<D`on¯___¼

7P<n¯G`¯uI¯^IIG¯n`¯[^`u¯n`¯DInnIk¯o^GIkln<^G¯___¯Q^¯nPQl¯Q]<OI¼

Unit 3 Themes:

�^^`t<nQ`^¯Ý¯nIEP^`\`Ow

0k<GI¯Ý¯IE`^`]w

�^tQk`^]I^n¯Ý¯hI`h\I

�`tIk^]I^n

7`]I^

.ok<\¯\QNI

�OkQEo\nokI

�kn¯Ý¯EkI<nQtQnw

1kD<^¯\QNI

�GoE<nQ`^

+kIlIktQ^O¯Eo\nokI

.I\QOQ`^

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout
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Photograph Round #1: Observe & Question Round #2: Connect to Themes

1 Does this community have a
water-based economy?

How does fishing play a role in
this culture’s identity and daily
life?

Has this population ever
experienced issues due to
overfishing?

Trade & economy
Environment & people

2

3

4

5

6

7

8

9

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Photograph Round #1: Observe & Question Round #2: Connect to Themes

10

11

12

13

14

15

16

17

18

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

3

http://creativecommons.org/licenses/by-nc/4.0/




Name: ______________________________________________________________________________________ Date: ____________________________________

Know and Wonder Chart

Unit 3 Essential Question: How do we best tell the stories of ancient African societies and the

factors that shaped them?

What do you already know? What do you wonder?

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ______________________________________________________________________________________ Date: ____________________________________

Know and Wonder Chart (Word Bank)

Unit 3 Essential Question: How do we best tell the stories of ancient African societies and the

factors that shaped them?

What do you already know? What do you wonder?

I know that ancient African societies…
Ancient African people used ___ to...
One important thing about Africa is…
Some factors that shaped African societies are…

I wonder how…
I want to know why…
How did ancient African societies…?
What was the role of ___ in ancient Africa?

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


Word Bank: Word Bank:

pyramids
trade
rivers
kingdoms
culture
farming
gold
leaders

geography
trade routes
leaders
traditions
storytelling
technology
environment

Lesson 1: Unit Kickoff: Picturing Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Analyzing Historical Maps

+<kn¯�·¯#DlIktI¯<^G¯
QlEoll


QkIEnQ`^l·¯�\`lI\w¯Iv<]Q^I¯nPI¯PQln`kQE<\¯]<hÊlË¯w`o¯uIkI¯<llQO^IGµ¯�Qkln¶¯Dk<Q^ln`k]¯<^G
GQlEoll¯I<EP¯]<h¯uQnP¯<¯E\<ll]<nIµ¯0PI^¶¯ukQnI¯lP`knP<^G¯^`nIl¯olQ^O¯nPI¯
IlEkQDI¶¯.I|IEn¶

<^G¯-oIlnQ`^¯hk`]hnl¯DI\`uµ


IlEkQDI°uP<n¯w`o¯lIIµ¯7P<n¯G`¯w`o¯^`nQEI¯{kln¼¯7P<n¯\<DI\l¯G`¯w`o¯lII¼¯7P<n¯nwhIl¯`N
Q^N`k]<nQ`^¯<kI¯lP`u^¯`^¯nPI¯]<h¼¯7P<n¯E\oIl¯nI\\¯w`o¯uPI^¯Qn¯u<l¯]<GI¼

 <h¯�·¯____________________________________________________________________

 <h¯
·¯____________________________________________________________________

 <h¯�·¯____________________________________________________________________

.I|IEn°`^¯nPI¯hokh`lI¯`N¯nPI¯]<hµ¯7Pw¯G`¯w`o¯nPQ^[¯nPQl¯]<h¯u<l¯]<GI¼¯7P`¯G`¯w`o¯nPQ^[
]QOPn¯olI¯Qn¼¯7P<n¯G`Il¯nPQl¯]<h¯nI\\¯w`o¯<D`on¯uP<n¯hI`h\I¯uP`¯]<GI¯Qn¯[^`u¯<^G¯GQG^Õn
[^`u¼

 <h¯�·¯____________________________________________________________________

 <h¯
·¯____________________________________________________________________

 <h¯�·¯____________________________________________________________________

-oIlnQ`^°nPI¯]<hµ¯7P<n¯Ql¯DIQ^O¯\INn¯`on¼¯7P`lI¯t`QEI¯Ql¯]QllQ^O¼¯�`u¯Ql¯nPQl¯]<h
Q^|oI^EQ^O¯nPI¯hI`h\I¯uP`¯olI¯Qn¼

 <h¯�·¯____________________________________________________________________

 <h¯
·¯____________________________________________________________________

 <h¯�·¯____________________________________________________________________

Lesson 2: How Do Maps Show Africa?

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Part 2: Summarize Your Findings

Directions: Reference your notes from the discussion above, then summarize the information
for each map using full sentences.

Main Ideas Map A Map B Map C

Setting
(time and place)

Audience

Purpose

Perspective
(point of view)

Text source: Adapted from Teacher’s Guide: Analyzing Maps from the Library of Congress.

Lesson 2: How Do Maps Show Africa?

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Analyzing Historical Maps (Sentence Starters)

+<kn¯�·¯#DlIktI¯Ý¯
QlEoll


QkIEnQ`^l· �\`lI\w¯Iv<]Q^I¯nPI¯PQln`kQE<\¯]<hÊlË¯w`o¯uIkI¯<llQO^IGµ¯�Qkln¶¯Dk<Q^ln`k]¯<^G

GQlEoll¯I<EP¯]<h¯uQnP¯<¯E\<ll]<nIµ¯0PI^¶¯ukQnI¯lP`knP<^G¯^`nIl¯olQ^O¯nPI¯
IlEkQDI¶¯.I|IEn¶

<^G¯-oIlnQ`^¯hk`]hnl¯DI\`uµ


IlEkQDI°uP<n¯w`o¯lIIµ¯7P<n¯G`¯w`o¯^`nQEI¯{kln¼¯7P<n¯\<DI\l¯G`¯w`o¯lII¼¯7P<n¯nwhIl¯`N

Q^N`k]<nQ`^¯<kI¯lP`u^¯`^¯nPI¯]<h¼¯7P<n¯E\oIl¯nI\\¯w`o¯uPI^¯Qn¯u<l¯]<GI¼

 <h¯�· 0PI¯{kln¯nPQ^O¯�¯^`nQEI¯Ql _________________________________________µ

0PI¯]<h¯lP`ul ________________________________µ¯ÊD`kGIkl¶¯EQnQIl¶¯kQtIkl¶¯InEµË

 <h¯
· 0PI¯{kln¯nPQ^O¯�¯^`nQEI¯Ql _________________________________________µ

0PI¯]<h¯lP`ul ________________________________µ¯ÊD`kGIkl¶¯EQnQIl¶¯kQtIkl¶¯InEµË

 <h¯�·¯0PI¯{kln¯nPQ^O¯�¯^`nQEI¯Ql _________________________________________µ

0PI¯]<h¯lP`ul ________________________________µ¯ÊD`kGIkl¶¯EQnQIl¶¯kQtIkl¶¯InEµË

.I|IEn°`^¯nPI¯hokh`lI¯`N¯nPI¯]<hµ¯7Pw¯G`¯w`o¯nPQ^[¯nPQl¯]<h¯u<l¯]<GI¼¯7P`¯G`¯w`o¯nPQ^[

]QOPn¯olI¯Qn¼¯7P<n¯G`Il¯nPQl¯]<h¯nI\\¯w`o¯<D`on¯uP<n¯hI`h\I¯uP`¯]<GI¯Qn¯[^`u¯<^G¯GQG^Õn

[^`u¼

 <h¯�·¯0PQl¯]<h¯]QOPn¯DI¯olINo\¯N`k ____________________________________µ¯°ÊIvh\`kIkl¶
nk<tI\Ikl¶¯\I<GIkl¶¯InEµË

 <h¯
·¯0PQl¯]<h¯]QOPn¯DI¯olINo\¯N`k ____________________________________µ¯°ÊIvh\`kIkl¶

nk<tI\Ikl¶¯\I<GIkl¶¯InEµË

 <h¯�· 0PQl¯]<h¯]QOPn¯DI¯olINo\¯N`k ____________________________________µ¯°ÊIvh\`kIkl¶
nk<tI\Ikl¶¯\I<GIkl¶¯InEµË
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Student Handout
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Question°nPI¯]<hµ¯7P<n¯Ql¯DIQ^O¯\INn¯`on¼¯7P`lI¯t`QEI¯Ql¯]QllQ^O¼¯�`u¯Ql¯nPQl¯]<h

Q^|oI^EQ^O¯nPI¯hI`h\I¯uP`¯olI¯Qn¼

Map A: The map does not show _________________________________________µ

Map B: The map does not show _________________________________________µ

Map C: The map does not show _________________________________________µ

Lesson 2: How Do Maps Show Africa?

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Part 2: Summarize Your Findings

Directions: Reference your notes from the discussion above, then summarize the
information for each map using full sentences.

Word Bank

old new travel explore

trade teach geography navigation

borders missing show guide

Main Ideas Map A Map B Map C

Setting
(time and place)

This map shows ___

from…

This map shows ___

from…

This map shows ___

from…

Audience This map was made

for...

This map was made

for...

This map was made

for...

Purpose This map was

created to...

This map was

created to...

This map was

created to...

Lesson 2: How Do Maps Show Africa?

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Main Ideas Map A Map B Map C

Perspective
(point of view)

The map

shows...        

The map

shows...        

The map

shows...        

Text source: Adapted from Teacher’s Guide: Analyzing Maps from the Library of Congress.

Lesson 2: How Do Maps Show Africa?

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Google Earth Tour: The Geography of Africa

Student Information Organizer

Directions: As you explore the Google Earth Tour, complete the tasks and answer the

questions to record what you learn about the geography of Africa. Use the Word Bank to help

write your responses.

View the Google Earth Tour here:

People First: Key Concepts in the Geography of Africa

Word Bank

climate weather ecoregion
rainfall

(precipitation)

rainforest tributary savanna arid

steppe semiarid Sahel desert

oasis highland plateau
Mediterranean

climate

Swahili coastal
climate

Ethiopian
Highlands

altitude
(elevation)

Student Tasks Student Notes

1. What can a satellite picture tell you about

a continent’s climate?

Carefully look at the colors and textures.

How many climate zones can you identify?

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Student Tasks Student Notes

2. What is the difference between climate

and weather?

You are here viewing the town of Ain Sefra

in Algeria, which is known as the "gateway

of the desert" when coming from the north.

As you can see from the pictures, in 2016

and in 2018 it snowed in Ain Sefra. Snow is a

type of rainfall. So, from this example, what
do you conclude about the difference

between climate and weather?

Learn more: Snowfall in Ain Sefra: "It snowed

in one of the hottest places in the world"

from CNN

3. Can you identify six of Africa's climate

zones based on this map of annual average
rainfall?

Circle six climate zones on this map.

2015 annual rainfall in Africa. Image by Joshua Stevens

via Wikimedia Commons is in the public domain.

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

https://www.cnn.com/2018/01/09/africa/sahara-snow-trnd/index.html
https://www.cnn.com/2018/01/09/africa/sahara-snow-trnd/index.html
http://creativecommons.org/licenses/by-nc/4.0/


Ecoregions and Examples

4. Climate zones are ecoregions. What is an
ecoregion?

How important is latitude in determining

climate zones? Use your Africa map as
evidence.

Major climate regions of Africa. Image courtesy of

Encyclopedia Britannica.

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

5. Ethiopian Highlands
�`u¯]QOPn¯<\nQnoGI¯<NNIEn¯hI`h\IÛl¯<nP\InQE

hIkN`k]<^EI¼

�IkI¯w`o¯<kI¯tQIuQ^O¯nPI¯E<hQn<\¯EQnw¯`N

�nPQ`hQ<¶¯�GGQl¯�D<D<µ¯�n¯Ql¯nPI¯�nP¯PQOPIln

E<hQn<\¯Q^¯nPI¯u`k\G¯<^G¯\`E<nIG¯Q^¯nPI

�nPQ`hQ<^¯�QOP\<^Gl¶¯uPQEP¯<kI¯<¯h\<nI<o¯Ê<

\<kOI¶¯I\It<nIG¶¯|<n¯lokN<EIË¯nP<n¯N`k]l¯nPI
\<kOIln¯E`^nQOo`ol¯I\It<nIG¯<kI<¯Q^¯�NkQE<µ

0PQl¯Ql¯uPw¯nPI¯�nPQ`hQ<^¯�QOP\<^Gl¯<kI

`NnI^¯E<\\IG¯nPI¯Ò.``N¯`N¯�NkQE<µÓ¯0u`¯`on¯`N

nPI¯n`h¯nPkII¯]<\I¯]<k<nP`^¯ko^^Ikl¯Q^¯nPI

u`k\G¯<kI¯�nPQ`hQ<^¯Ê����Ëµ¯+QEnokIG¯PIkI¯Ql

]<k<nP`^¯EP<]hQ`^¯�I^I^Ql<¯
I[I\Iµ

�`u¯]QOPn¯<\nQnoGI¯<NNIEn¯PQl¯hIkN`k]<^EI¼

�I<k^¯]`kI·¯�¯D\`O¯h`ln¯`^¯nPI¯lEQI^EI¯`N

]<k<nP`^¯nk<Q^Q^O¯<^G¯Qnl¯E`^^IEnQ`^¯n`

�nPQ`hQ<·¯ÚWhy Training with Altitude Can
Give You the Competitive EdgeÚ¯Ê+`\<kË

6. Rainforest: banks of the Congo River
(Democratic Republic of Congo)
0PI¯k<Q^N`kIln¯IE`kIOQ`^¯Ql¯P`]I¯n`¯nPI

�`^O`¯.QtIk¯
<lQ^¶¯nPI¯�^G¯\`^OIln¯kQtIk¯Q^

�NkQE<¶¯Q^n`¯uPQEP¯]<^w¯`nPIk¯kQtIkl

ÊnkQDon<kQIlË¯|`uµ

�`u¯E`o\G¯nPI¯kQtIk¯DI¯<¯kIl`okEI¯n`¯hI`h\I
Q^¯nPI¯k<Q^N`kIln¯IE`kIOQ`^¼

�I<k^¯]`kI·

ÚThe Main Road Through the Heart of
Africa Is the Congo RiverÚ¯Ê!<nQ`^<\
�I`Ok<hPQEË

ÚOn The Congo, A Floating
Marketplace For A NationÚ¯Ê!+.Ë

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

7. Savanna grassland: baobab tree in
Western Madagascar
The savanna is a grassland area that has
fewer trees than the rainforest region. The

baobab is an important tree that can be

found throughout savanna ecoregions,

including on the island of Madagascar.

How is the baobab tree a resource for
people in the savanna region?

How do people in the savanna region of

Madagascar use the baobab tree?

Learn more about baobabs in the savanna:

"Tree of life: Giant baobab turned into
living water tank in Madagascar"
(New Scientist)

"Baobab, Nature’s Water Tanks"
(Panos pictures)

8. Semiarid: the Great Mosque of Djenne
in Mali
The Sahel ecoregion is characterized by low

average annual rainfall and fewer trees and

grasslands. This is why it is semiarid. Here

you see the town of Djenne in modern-day

Mali. The Great Mosque is the center of life
and prayer in Djenne.

How is this mosque an example of a

building that draws from semiarid region

resources?

Learn more: "Djenne" (Britannica Kids)

Lesson 3: Climates and Regions of Africa
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Ecoregions and Examples

9. Desert: date palm and its importance
This is the park of Lala Fatna in Algeria.

What are these trees? In what ways could

they be of importance to people?

Learn more:

Learn how dates are cultivated in
Morocco (Marocopedia English)

Dates: The Sticky History of a Sweet
Fruit (National Geographic)

10. Swahili Coast: Lamu Island, Kenya
This is a view of mangrove forests on the

island of Lamu, in Kenya, on the long Swahili

Coast, which stretches from Somalia to

Mozambique. Mangroves are trees with

roots that arch above and into the water

and can be found on tropical coastlines.

Lamu is an island on the Swahili Coast.

Examine the pictures of the buildings from
the Swahili Coast. Look at the picture of the

ceiling of the Swahili house in Lamu, Kenya.

How might the environment of the Swahili

Coast determine how houses were made?

Learn more: Swahili House Museum, Lamu

Kenya (Zamani Project)

Source: This activity was developed by the African Studies Center at Boston University’s Pardee School of Global

Studies and is used with permission.
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Name: ____________________________________________________________ Date: __________________________

Google Earth Tour: The Geography of Africa (Sentence Frames)

Student Information Organizer

Directions: As you explore the Google Earth Tour, complete the tasks and answer the

questions to record what you learn about the geography of Africa. Use the Word Bank, Key

Terms, and sentence frames to help write your responses.

View the Google Earth Tour here:

People First: Key Concepts in the Geography of Africa

Word Bank

climate weather ecoregion
rainfall

(precipitation)

rainforest tributary savanna arid

steppe semiarid Sahel desert

oasis highland plateau
Mediterranean

climate

Swahili coastal
climate

Ethiopian
Highlands

altitude
(elevation)

Key Terms 
I{^QnQ`^

altitude height above sea level

resource something valuable or useful to people

savanna a grassland ecosystem with few trees

semiarid an area with low rainfall, but not completely dry

desert a very dry area with little rain

mangroves coastal trees with roots in water
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Student Tasks Student Notes

1. What can a satellite picture tell you about

a continent’s climate?

Carefully look at the colors and textures.

How many climate zones can you identify?

A satellite picture can show me ___

because ___.

2. What is the difference between climate

and weather?

You are here viewing the town of Ain Sefra

in Algeria, which is known as the "gateway
of the desert" when coming from the north.

As you can see from the pictures, in 2016

and in 2018 it snowed in Ain Sefra. Snow is a

type of rainfall.

So, from this example, what do you
conclude about the difference between

climate and weather?

Learn more: Snowfall in Ain Sefra: "It

snowed in one of the hottest places in the

world" from CNN.

Characteristics of climate include ___, while

weather involves ___.
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Student Tasks Student Notes

3. Can you identify six of Africa's climate
zones based on this map of annual average

rainfall?

Circle six climate zones on this map.

The six climate zones I can identify are ___.

2015 annual rainfall in Africa. Image by Joshua

Stevens via Wikimedia Commons is in the public

domain.
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Student Tasks Student Notes

4. Climate zones are ecoregions. What is an
ecoregion?

An ecoregion is ___.

How important is latitude in determining

climate zones? Use your Africa map as
evidence.

Major climate regions of Africa. Image courtesy of

Encyclopedia Britannica.
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Ecoregions and Examples

5. Ethiopian Highlands
�`u¯]QOPn¯<\nQnoGI¯<NNIEn¯hI`h\IÛl¯<nP\InQE

hIkN`k]<^EI¼

�IkI¯w`o¯<kI¯tQIuQ^O¯nPI¯E<hQn<\¯EQnw¯`N

�nPQ`hQ<¶¯�GGQl¯�D<D<µ¯�n¯Ql¯nPI¯�nP¯PQOPIln

E<hQn<\¯Q^¯nPI¯u`k\G¯<^G¯\`E<nIG¯Q^¯nPI
�nPQ`hQ<^¯�QOP\<^Gl¶¯uPQEP¯<kI¯<¯h\<nI<o¯Ê<

\<kOI¶¯I\It<nIG¶¯|<n¯lokN<EIË¯nP<n¯N`k]l¯nPI

\<kOIln¯E`^nQOo`ol¯I\It<nIG¯<kI<¯Q^¯�NkQE<µ

0PQl¯Ql¯uPw¯nPI¯�nPQ`hQ<^¯�QOP\<^Gl¯<kI

`NnI^¯E<\\IG¯nPI¯Ò.``N¯`N¯�NkQE<µÓ¯0u`¯`on¯`N

nPI¯n`h¯nPkII¯]<\I¯]<k<nP`^¯ko^^Ikl¯Q^

nPI¯u`k\G¯<kI¯�nPQ`hQ<^¯Ê����Ëµ¯+QEnokIG
PIkI¯Ql¯]<k<nP`^¯EP<]hQ`^¯�I^I^Ql<


I[I\Iµ

�`u¯]QOPn¯<\nQnoGI¯<NNIEn¯PQl

hIkN`k]<^EI¼

�I<k^¯]`kI·¯�¯D\`O¯h`ln¯`^¯nPI¯lEQI^EI¯`N

]<k<nP`^¯nk<Q^Q^O¯<^G¯Qnl¯E`^^IEnQ`^¯n`

�nPQ`hQ<·¯ÚWhy Training with Altitude Can

Give You the Competitive EdgeÚ¯Ê+`\<kË

Altitude can affect athletic performance
because ___.

6. Rainforest: banks of the Congo River
(Democratic Republic of Congo)
0PI¯k<Q^N`kIln¯IE`kIOQ`^¯Ql¯P`]I¯n`¯nPI

�`^O`¯.QtIk¯
<lQ^¶¯nPI¯�^G¯\`^OIln¯kQtIk¯Q^

�NkQE<¶¯Q^n`¯uPQEP¯]<^w¯`nPIk¯kQtIkl
ÊnkQDon<kQIlË¯|`uµ

�`u¯Ql¯nPI¯kQtIk¯<¯kIl`okEI¯n`¯hI`h\I¯Q^¯nPI

k<Q^N`kIln¯IE`kIOQ`^¼

�I<k^¯]`kI·

ÚThe Main Road Through the Heart
of Africa Is the Congo RiverÚ
Ê!<nQ`^<\¯�I`Ok<hPQEË

ÚOn The Congo, A Floating
Marketplace For A NationÚ¯Ê!+.Ë

The Congo River is an important resource

because ___.
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Ecoregions and Examples

7. Savanna grassland: baobab tree in
Western Madagascar
The savanna is a grassland area that has
fewer trees than the rainforest region. The

baobab is an important tree that can be

found throughout savanna ecoregions,

including on the island of Madagascar.

How is the baobab tree a resource for
people in the savanna region?

How do people in the savanna region of

Madagascar use the baobab tree?

Learn more about baobabs in the savanna:

"Tree of life: Giant baobab turned
into living water tank in Madagascar"
(New Scientist)

"Baobab, Nature’s Water Tanks"
(Panos pictures)

The baobab tree is important because ___.

People in Madagascar use baobab trees

by ___.

8. Semiarid: the Great Mosque of Djenne
in Mali
The Sahel ecoregion is characterized by low

average annual rainfall and fewer trees and

grasslands. This is why it is semiarid. Here

you see the town of Djenne in modern-day
Mali. The Great Mosque is the center of life

and prayer in Djenne.

How is this mosque an example of a

building that draws from semiarid region

resources?

Learn more: "Djenne" (Britannica Kids).

The Great Mosque is an example of a

building that uses ___.
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Ecoregions and Examples

9. Desert: date palm and its importance
This is the park of Lala Fatna in Algeria.

What are these trees? In what ways could

they be of importance to people?

Learn more:

Learn how dates are cultivated in
Morocco (Marocopedia English)

Dates: The Sticky History of a Sweet
Fruit (National Geographic)

The date palm is important because ___.

10. Swahili Coast: Lamu Island, Kenya
This is a view of mangrove forests on the

island of Lamu, in Kenya, on the long

Swahili Coast, which stretches from

Somalia to Mozambique.

Mangroves are trees with roots that arch

above and into the water and can be found

on tropical coastlines. Lamu is an island on

the Swahili Coast. Examine the pictures of

the buildings from the Swahili Coast. Look

at the picture of the ceiling of the Swahili

house in Lamu, Kenya.

How might the environment of the Swahili

Coast determine how houses were made?

Learn more: Swahili House Museum, Lamu
Kenya (Zamani Project)

The environment of the Swahili Coast

might affect house construction

because ___.

Source: This activity was developed by the African Studies Center at Boston University’s Pardee School of Global

Studies and is used with permission.
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Name: ____________________________________________________________ Date: __________________________

Analyzing Regional Environments Packet

Cluster 1 Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G

P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Part 1: Background Information

Title of article: ____________________________________________________________

Context of the article:

Region of Africa Group(s) of People Country or Countries
Involved

Determine the main idea: Was your article primarily (mostly) about an environmental
challenge or an environmental advantage of this region? State your answer in a
sentence below.

0PI¯I^tQk`^]I^n<\¯EP<\\I^OI¯GIlEkQDIG¯Q^¯nPQl¯kIOQ`^¯u<l¹
#.

0PI¯I^tQk`^]I^n<\¯<Gt<^n<OI¯GIlEkQDIG¯Q^¯nPQl¯kIOQ`^¯u<l¹
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Craft a conclusion: �vh\<Q^¯P`u¯nPI¯�NkQE<^¯E`]]o^Qnw¯w`o¯kI<G¯<D`on¯IQnPIk¯<G<hnIG
n`¯nPQl¯EP<\\I^OI°`k¯olIG¯nPI¯I^tQk`^]I^n¯N`k¯nPIQk¯DI^I{nµ
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Part 2: “Give One, Get One”

Kenya Maasai

Environmental conditions:

Adaptation(s):

Conclusion:

Environmental conditions:

Adaptation(s):

Conclusion:

Equatorial Africa South Africa

Environmental conditions:

Adaptation(s):

Conclusion:

Environmental conditions:

Adaptation(s):

Conclusion:
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Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

3

http://creativecommons.org/licenses/by-nc/4.0/




Name: ____________________________________________________________ Date: __________________________

The Mosquito Menace in Equatorial Africa

Key Terms 
I{^QnQ`^

millennia h\ok<\¯`N¯]Q\\I^^Qo]¸¯nP`ol<^Gl¯`N¯wI<kl

equatorial <n¯nPI¯\<nQnoGI¯`N¯nPI¯Ijo<n`k

breed OQtI¯DQknP¯n`¸¯kIhk`GoEnQ`^¯Q^¯<^Q]<\¶¯{lP¶¯<^G¯h\<^n¯lhIEQIl

insecticide <¯EPI]QE<\¯`k¯loDln<^EI¯nP<n¯[Q\\l¯<¯h<knQEo\<k¯Q^lIEn

0PI¯Ijo<n`k¯lnkInEPIl¯Q^¯<¯D<^G¯Nk`]¯I<ln¯n`¯uIln¯<Ek`ll¯nPI¯EI^nIk¯`N¯nPI¯�NkQE<^¯E`^nQ^I^nµ

�`k¯millennia¶¯nPI¯E\Q]<nI¯`N¯nPQl¯kIOQ`^¯P<l¯Dk`oOPn¯]`Qln¯P`n¯<Qk¯<^G¯<Do^G<^n¯k<Q^N<\\¯n`

nPI¯OkII^¯N`kIln¯<kI<l¯`N¯EI^nk<\¯�NkQE<µ¯0P<nÕl¯DII^¯OkI<n¯^Iul¯N`k¯`^I¯h<knQEo\<k¯EkI<nokIÈ

nPI¯]`ljoQn`º¯
on¯]`ljoQn`l¯P<tI¯DII^¯<¯^`n<D\I¯EP<\\I^OI¯N`k¯Po]<^¯\QNI¯Q^¯nPQl¯kIOQ`^µ

!`¯`^I¯I^Y`wl¯<^¯QnEPw¯]`ljoQn`¯DQnIµ¯
on¯]`ljoQn`Il¯E<^¯hkIlI^n¯]oEP¯OkI<nIk¯nPkI<nlµ

/`]I¯lhIEQIl¯`N¯]`ljoQn`¯E<kkw¯GQlI<lI¯n`¯Po]<^¯h`ho\<nQ`^l¯Dw¯P`lnQ^O¯D<EnIkQ<¯`k
h<k<lQnIlµ¯�^¯equatorial°�NkQE<¶¯nPI¯Anopheles°]`ljoQn`¯E<kkQIl¯nPI¯h<k<lQnI¯nP<n¯lhkI<Gl¯<

G<^OIk`ol¯GQlI<lI¯E<\\IG¯]<\<kQ<µ¯�jo<n`kQ<\¯�NkQE<¯Ql¯`^I¯`N¯nPI¯QGI<\¯I^tQk`^]I^nl¯N`k¯nPQl

]`ljoQn`¯n`¯\QtIµ

0PI¯�NkQE<^¯hI`h\I¯uP`¯Q^P<DQn¯nPIlI¯<kI<l¯P<tI¯DII^¯]<^<OQ^O¯]`ljoQn`¯Ivh`lokI¯<^G¯Qnl

kI\<nIG¯PI<\nP¯kQl[l¯lQ^EI¯\`^O¯<O`µ¯ `GIk^¯kIlI<kEPIkl¯<kI¯lnoGwQ^O¯nPI¯nk<GQnQ`^<\¯u<wl¯nP<n
Ijo<n`kQ<\¯hI`h\I¯P<tI¯hk`nIEnIG¯nPI]lI\tIl¯Nk`]¯Q^lIEnÆE<kkwQ^O¯GQlI<lIµ¯�`k¯EI^nokQIl¶¯QN

^`n¯\`^OIk¶¯hI`h\I¯Q^¯nPQl¯kIOQ`^¯P<tI¯E`\\IEnIG¯<^G¯Eo\nQt<nIG¯<¯t<kQInw¯`N¯Q^lIEn¯kIhI\\I^n

h\<^nlµ¯0whQE<\\w¯nPIw¯Gkw¯nPI¯\I<tIl¶¯nPI^¯Dok^¯nPI]¯Q^¯nPI¯I<k\w¯ItI^Q^O¯uPI^¯]`ljoQn`

<EnQtQnw¯Ql¯<n¯Qnl¯PIQOPnµ¯0PI¯l]`[I¯lE<nnIkl¯]`ljoQn`Il¯<u<w¯Nk`]¯nPI¯<kI<l¯uPIkI¯hI`h\I

P<tI¯O<nPIkIG¯n`¯E``[¶¯n<\[¶¯<^G¯hon¯EPQ\GkI^¯n`¯DIGµ¯0PQl¯nk<GQnQ`^<\¯lEQI^nQ{E¯[^`u\IGOI

lP`o\G¯DI¯DInnIk¯[^`u^¯lQ^EI¯Qn¯E`o\G¯DI¯<^¯Q^IvhI^lQtI¯<^G¯loln<Q^<D\I¯u<w¯n`¯PI\h¯]`kI

Ijo<n`kQ<\¯hI`h\I¯n`G<wµ

/Inn\I]I^n¯h<nnIk^l¯<^G¯P`olIDoQ\GQ^O¯EP`QEIl¯uIkI¯<^`nPIk¯<^EQI^n¯hk<EnQEI¯n`¯]IIn¯nPI

EP<\\I^OI¯`N¯]`ljoQn`ÆD`k^I¯GQlI<lIlµ¯�jo<n`kQ<\¯hI`h\I¯[^Iu¯nP<n¯nPIw¯lP`o\G¯h\<EI¯nPIQk

P`]Il¯Q^¯GkQIk¯<kI<l¯<u<w¯Nk`]¯\<kOI¯hoGG\Il¯`N¯ln<^GQ^O¯u<nIk¯uPIkI¯]`ljoQn`Il¯breedµ

0PQl¯hk<EnQEI¯kIGoEIG¯nPI¯Ivh`lokI¯`N¯N<]Q\QIl¯<^G¯E`]]o^QnQIl¯n`¯]<\<kQ<¯Nk`]¯]`ljoQn`

DQnIlµ¯�n¯<\l`¯hk`nIEnIG¯nPIQk¯t<\o<D\I¯E<nn\I¯<^G¯`nPIk¯G`]IlnQE¯<^Q]<\l¯Nk`]¯GQlI<lIµ¯7PI^
�ok`hI<^l¯{kln¯<kkQtIG¯n`¯E`\`^QzI¯nPQl¯kIOQ`^¶¯nPIw¯GQG¯^`n¯o^GIkln<^G¯nPQl¯EP`QEIµ¯0PIw¯uIkI

I<OIk¯n`¯n<[I¯\<^G¯<\`^O¯kQtIkl¯<^G¯h`^Gl¸¯nPQl¯u<l¯E`^lQGIkIG¯nPI¯DIln¯\<^G¯Q^¯�ok`hIµ¯7PI^

]<\<kQ<¯DIO<^¯n`¯lnkQ[I¯nPI¯^IuE`]Ikl¶¯nPIw¯GQG¯^`n¯kIE`O^QzI¯Qnl¯E`^^IEnQ`^¯n`¯nPI¯Q^lIEnl

nP<n¯lokk`o^GIG¯nPI]µ
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Insecticide-treated bed nets. Image by Maggie Hallahan courtesy of the CDC is in the

public domain.

0`G<w¯nPIkI¯<kI¯uQGIlhkI<G¯hk<EnQEIl¯n`¯{OPn¯]<\<kQ<µ¯ `GIk^¯�NkQE<^¯PI<\nPE<kI¯<^G

P`lhQn<\l¯<kI¯l<tQ^O¯\QtIlµ¯/`¯n``¯<kI¯\<D`k<n`kwÆGItI\`hIG¯]IGQEQ^Il¯E<\\IG¯<^nQ]<\<kQ<\

GkoOlµ¯
on¯hkItI^nQ^O¯GQlI<lI¯DIN`kI¯Qn¯P<hhI^l¯Ql¯lnQ\\¯nPI¯DIln¯h`\QEw¶¯k``nIG¯Q^¯<^EQI^n

uQlG`]µ¯�`tIk^]I^nl¯Q^¯nPQl¯kIOQ`^¯GQlnkQDonI¯insecticideÆnkI<nIG¯DIG¯^Inl¯n`¯hk`nIEn¯hI`h\I

l\IIhQ^O¯<n¯^QOPnµ¯/EQI^nQlnl¯DI\QItI¯nPQl¯Q^^`t<nQ`^¯P<l¯DII^¯nPI¯^o]DIk¯`^I¯uI<h`^¯n`¯{OPn

]<\<kQ<µ

�^¯<\\¯nPIlI¯u<wl¶¯hI`h\I¯Q^¯nPI¯^<nQ`^l¯`N¯Ijo<n`kQ<\¯�NkQE<¯<kI¯]IInQ^O¯nPI¯I^tQk`^]I^n<\

EP<\\I^OI¯`N¯GQlI<lI¯Ivh`lokI¯<^G¯hk`nIEnQ^O¯\QNIµ

Text sources:

Stonely, Avery. 2023. "Prevalence of Malaria in Sub-Saharan Africa." Ballard Brief, Winter.

Karunamoorthi, Kaliyaperumal and Teklu Hailu. 2014. “Insect repellent plants traditional usage practices in

the Ethiopian malaria epidemic-prone setting: an ethnobotanical survey,” Journal of Ethnobiology and

Ethnomedicine. February 12.

Parker, John and Richard Rathbone. 2007. African History: A Very Short Introduction. Oxford University

Press, pp. 10-16.

Further learning for students: What is malaria? (Khan Academy)
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https://ballardbrief.byu.edu/issue-briefs/prevalence-of-malaria-in-sub-saharan-africa#:~:text=Contributing%20Factors-,Climate,climate%20of%20Sub%2DSaharan%20Africa&text=contributes%20to%20malaria%20by%20providing,malaria%2Dcarrying%20mosquitoes%20to%20thrive.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3932844/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3932844/
https://www.khanacademy.org/science/health-and-medicine/infectious-diseases/malaria/a/what-is-malaria#:~:text=Malaria%20is%20an%20infectious%20disease,of%20an%20infected%20Anopheles%20mosquito.
http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

Unlocking the Potential of South Africa’s Oceans

Key Terms 
I{^QnQ`^

maritime kI\<nIG¯n`¯nPI¯`EI<^

unlock the

potential
<^¯IvhkIllQ`^¯nP<n¯]I<^l¯n`¯kI\I<lI¯nPI¯h`llQDQ\QnQIl¯Q^lQGI¯<

hIkl`^¯`k¯nPQ^O¯

sustainable I^lokQ^O¯nP<n¯nPIkI¯uQ\\¯DI¯I^`oOP¯kIl`okEIl¯N`k¯NonokI
OI^Ik<nQ`^l

0PI¯^<nQ`^¯`N¯/`onP¯�NkQE<¯Ql¯PoOOIG¯Dw¯nu`¯OkI<n¯`EI<^l·¯nPI¯�^GQ<^¯<^G¯�n\<^nQE¯#EI<^lµ¯�n

P<l¯]`kI¯nP<^¯�¶���¯]Q\Il¯`N¯E`<ln\Q^IÈnPI¯nPQkG¯\`^OIln¯E`<ln\Q^I¯`N¯<^w¯�NkQE<^¯E`o^nkwµ
 Q^Ik<\l¶¯h\<^nl¶¯<^G¯<^Q]<\l¯<kI¯<Do^G<^n¯`^¯nPI¯lP`kIl¯<^G¯o^GIk¯nPI¯u<nIklµ

0PIlI¯`EI<^l¯P<tI¯E`^nkQDonIG¯n`¯nPI¯IE`^`]w¯N`k¯EI^nokQIlµ¯�QlPQ^O¶¯lPQhhQ^O¶¯<^G¯`nPIk

maritime nk<GIl¯OI^Ik<nIG¯OkI<n¯uI<\nP¯N`k¯/`onP¯�NkQE<¯Q^¯nPI¯h<lnµ¯
on¯o^GIk¯E`\`^Qz<nQ`^

<^G¯<h<knPIQG¶¯<EEIll¯n`¯nPI¯`EI<^Õl¯uI<\nP¯u<l¯PQOP\w¯o^Ijo<\µ

�^¯/`onP¯�NkQE<¯n`G<w¶¯IE`^`]Qlnl¯<^G¯O`tIk^]I^n¯`N{EQ<\l¯u<^n¯n` unlock the potential°`N

/`onP¯�NkQE<Õl¯`EI<^l¯<^G¯]<kQ^I¯kIl`okEIlµ¯0PIQk¯h\<^¯Ql¯E<\\IG¯#hIk<nQ`^¯+P<[Ql<µ¯0PI¯u`kG

phakisa°]I<^l¯ÒPokkw¯ohÓ¯Q^¯nPI¯/Il`nP`¯\<^Oo<OIµ¯�n¯lP`ul¯P`u¯okOI^n¯nPIw¯E`^lQGIk¯nPQl

INN`kn¯n`¯DIµ

�jo<Eo\nokI¯Êk<QlQ^O¯]<kQ^I¯h\<^nl¯<^G¯<^Q]<\l¯N`k¯Po]<^¯olIË¶¯kI^Iu<D\I¯I^IkOw¶¯<^G
kIEkI<nQ`^¯<^G¯n`okQl]¯E<^¯<\\¯E`^nkQDonI¯n`¯uP<n¯I^tQk`^]I^n<\Qlnl¯E<\\¯<¯^Iu¯ÒD\oI

IE`^`]wÓ¯N`k¯�NkQE<µ¯�l\<^G¯^<nQ`^l¯`N¯�NkQE<¶¯loEP¯<l¯nPI¯/IwEPI\\Il¶¯P<tI¯<\kI<Gw¯lP`u^¯nP<n

Qn¯E<^¯DI¯G`^Iµ¯
on¯GItI\`hQ^O¯E`<ln<\¯IE`^`]QIl¯E<^¯<\l`¯E<olI¯I^tQk`^]I^n<\¯P<k]¯n`

`EI<^lµ¯/`onP¯�NkQE<Õl¯lEQI^nQlnl¯<^G¯\I<GIkl¯[^`u¯nP<n¯E<kINo\¯lnIhl¯<kI¯^IIGIG¯n`¯I^lokI

nP<n¯`EI<^l¯<^G¯E`]]o^QnQIl¯<kI¯hk`hIk\w¯hk`nIEnIGµ
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Fishing boats on the Paternoster Beach in South Africa.

Image by Mike Lomax via Wikimedia Commons, CC BY-

SA 3.0.

#^I¯lnIh¯n`u<kG¯sustainable olI¯`N¯nPI

`EI<^l¯Ql¯kIln`kQ^O¯{lPQ^O¯kQOPnl¯N`k¯\`E<\

�NkQE<^¯E`]]o^QnQIlµ¯�^¯/`onP¯�NkQE<¶¯nI^l¯`N

nP`ol<^Gl¯`N¯{lPIkl¶¯]I^¯<^G¯u`]I^¶

]<[I¯nPIQk¯\QtQ^O¯Nk`]¯nPI¯lI<µ¯1^GIk

E`\`^Qz<nQ`^¯<^G¯<h<knPIQG¶¯nPIw¯uIkI

holPIG¯<u<w¯Nk`]¯nPI¯E`<ln¯<^G¯N`kDQGGI^

n`¯lI\\¯uP<n¯nPIw¯E<oOPnµ

0`G<w¶¯l]<\\ÆlE<\I¯{lPQ^O¯P`olIP`\Gl¯]oln

E`]hInI¯uQnP¯\<kOI¯Q^GolnkQ<\¯{lPQ^O

`hIk<nQ`^l¯nP<n¯`tIk{lP¯nPI¯u<nIklµ¯0P<nÕl
uPw¯E`]]o^Qnw¯<EnQtQlnl¯N`oOPn¯N`k¶¯<^G

kIEI^n\w¯u`^¶¯IE`^`]QE¯kQOPnl¯N`k¯l]<\\

{lPIkl¯Q^¯/`onP¯�NkQE<µ¯0PIw¯<\l`¯u`^

kIE`O^QnQ`^¯`N¯nPIQk¯\QNIlnw\I¯<^G¯Eo\nokIµ

 <^w¯hI`h\I¯lII¯nPQl¯<l¯<¯l]<\\¯Don¯Q]h`kn<^n¯lnIh¯n`u<kG¯loln<Q^<D\I¯GItI\`h]I^n¯`N¯nPI

E`<lnµ¯°¯°

Text sources:

Nel, Heather. 2015. “7P<n¯/`onP¯�NkQE<¯E<^¯G`¯n`¯P<k^Ill¯<¯^IO\IEnIG¯kIl`okEIÆ¯Qnl¯`EI<^l.” The

Conversation, October 4.

Auld, Kathleen and Loretta Feris. 2022. “/`onP¯�NkQE<Õl¯l]<\\ÆlE<\I¯{lPIkl¯P<tI¯DII^¯]<kOQ^<\QlIG¯lQ^EI

�h<knPIQG¸¯uP<n¯^IIGl¯n`¯EP<^OI.” The Conversation, November 23.

Ortega-Cisneros, Kelly et al. 2021. “�llIllQ^O¯/`onP¯�NkQE<Õl¯h`nI^nQ<\¯n`¯<GGkIll¯E\Q]<nI¯EP<^OI¯Q^¯nPI

{lPIkQIl¯lIEn`k.” Frontiers in Marine Science, June 9..
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https://theconversation.com/what-south-africa-can-do-to-harness-a-neglected-resource-its-oceans-47595
https://theconversation.com/south-africas-small-scale-fishers-have-been-marginalised-since-apartheid-what-needs-to-change-194742
https://theconversation.com/south-africas-small-scale-fishers-have-been-marginalised-since-apartheid-what-needs-to-change-194742
https://www.frontiersin.org/articles/10.3389/fmars.2021.652955/full#:~:text=The%20fishing%20sector%20is%20one,Brick%20and%20Hasson%2C%202016
https://www.frontiersin.org/articles/10.3389/fmars.2021.652955/full#:~:text=The%20fishing%20sector%20is%20one,Brick%20and%20Hasson%2C%202016
http://creativecommons.org/licenses/by-nc/4.0/


Wangari Maathai. Image by Martin Sotelo via Wikimedia

Commons, CC BY-SA 3.0 IGO.

Planting a Better Future for Kenya’s Land and People

7<^O<kQ¯ <<nP<Q¯<\u<wl¯P<G¯<^¯<nn<EP]I^n

n`¯nkIIlµ¯�l¯<¯EPQ\G¶¯lPI¯\I<k^IG¯Nk`]¯PIk

Ok<^G]`nPIk¯nP<n¯<¯\<kOI¯{O¯nkII¯^I<k¯PIk

N<]Q\w¯P`]I¯Q^¯EI^nk<\¯�I^w<¯u<l¯l<EkIG

<^G¯^`n¯n`¯DI¯GQlnokDIGµ¯/PI¯O<nPIkIG¯u<nIk

N`k¯PIk¯]`nPIk¯<n¯lhkQ^Ol¯hk`nIEnIG¯Dw¯nPI

k``nl¯`N¯nkIIlµ¯�^¯nPI¯]QGÆ����l¶¯ <<nP<Q

ln<knIG¯<¯E<]h<QO^¯n`¯PI\h¯nPI¯\<^G¯<^G

]IIn¯nPI¯D<lQE¯^IIGl¯`N¯kok<\¯u`]I^¯Q^

�I^w<µ¯0PIw¯DIO<^¯h\<^nQ^O¯nkIIl¯n`OInPIk

È]Q\\Q`^l¯`N¯nPI]µ¯�Ik¯�kII^¯
I\n

 `tI]I^n¯P<l¯^`u¯h\<^nIG¯]`kI¯nP<^¯��

]Q\\Q`^¯nkIIl¯<Ek`ll¯�I^w<¶¯]<^w¯`N¯uPQEP

lnQ\\¯ln<^Gµ¯�^¯����¯PIk¯u`k[¯u<l

Q^nIk^<nQ`^<\\w¯kIE`O^QzIG¯uQnP¯nPI¯!`DI\

+I<EI¯+kQzIµ

Key Terms 
I{^QnQ`^

degrade
Êh<ln¯nI^lI¶

degradedË

Q^¯lEQI^EI¶¯n`¯DkI<[¯G`u^¶¯]<[I¯u`klI

degradation Q^¯lEQI^EI¶¯nPI¯<En¯`k¯E`^GQnQ`^¯`N¯DIQ^O¯]<GI¯u`klI

attain n`¯<EPQItI¯`k¯<EE`]h\QlP

replenish n`¯kI^Iu¯`k¯kINkIlP

Putting the Pieces Together
�^¯\<kOI¯h<knl¯`N¯�NkQE<¶¯nPI¯^<nok<\¯ln<nI¯`N¯nPI¯l`Q\¯Ql¯h``k¯N`k¯N<k]Q^Oµ¯0PI¯l`Q\¯`N¯�I^w<¯^IIGl

n`¯DI¯kIlhIEnIG¯<^G¯E<kINo\\w¯nkI<nIG¯Q^¯`kGIk¯n`¯ln<w¯PI<\nPw¯N`k¯hk`GoEQ^Oµ
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�^¯nPI¯]QGÆ����l¶¯ <<nP<Q¯DIE<]I¯<u<kI¯`N¯�I^w<Õl¯I^tQk`^]I^n<\¯GIE\Q^I·¯u<nIklPIGl

GkwQ^O¯oh¶¯lnkI<]l¯GQl<hhI<kQ^O¶¯<^G¯nPI¯GIlIkn¯Ivh<^GQ^O¯l`onP¯Nk`]¯nPI¯/<P<k<µ¯6<ln

N`kIlnl¯P<G¯DII^¯E\I<kIG¯N`k¯N<k]l¯`k¯h\<^n<nQ`^l¯`N¯N<lnÆOk`uQ^O¯Iv`nQE¯nkIIlµ¯0PIlI

h\<^n<nQ`^l¯Gk<Q^IG¯u<nIk¯<^G¯degraded°nPI¯l`Q\µ

 <<nP<Q¯DIO<^¯]<[Q^O¯E`^^IEnQ`^l¯`nPIkl¯P<G^Õnµ¯Ò�QlnI^Q^O¯n`¯nPI¯u`]I^¯n<\[¯<D`on¯u<nIk¶

<D`on¯I^IkOw¶¯<D`on¯^onkQnQ`^¶¯Qn¯<\\¯D`Q\IG¯G`u^¯n`¯nPI¯I^tQk`^]I^n¶Ó¯lPI¯l<QGµ¯Ò�¯E<]I¯n`

o^GIkln<^G¯nPI¯\Q^[<OI¯DInuII^¯I^tQk`^]I^n<\¯degradation°<^G¯nPI¯NI\n¯^IIGl¯`N¯nPI
E`]]o^QnQIlµÓ

A Groundbreaking Leader
�l¯<¯OQk\¶¯7<^O<kQ¯ <<nP<Q¯u`k[IG¯P<kG¯n`¯attain°<^¯IGoE<nQ`^µ¯/PI¯P<G¯n`¯`tIkE`]I¯DQ<l
<O<Q^ln¯u`]I^¯uPI^¯lPI¯EP`lI¯n`¯I<k^¯<¯GIOkII¯Q^¯DQ`\`OQE<\¯lEQI^EIµ¯/PI¯nk<Q^IG¯<l¯<

lEQI^nQln¯Don¯lnQ\\¯P<G¯nk`oD\I¯OInnQ^O¯]<\I¯lEQI^nQlnl¯n`¯kIlhIEn¯PIkµ

�tI^no<\\w¯lPI¯P<G¯nPI¯QGI<¯`N¯olQ^O¯nkIIl¯n`¯`tIkE`]I¯nPI¯I^tQk`^]I^n<\¯EP<\\I^OIl¯PIk

^<nQ`^¯N<EIGµ¯0kIIl¯replenish°nPI¯l`Q\¶¯hk`tQGI¯NoI\¯u``G¶¯hk`nIEn¯u<nIklPIGl¶¯<^G¯hk`]`nI
DInnIk¯^onkQnQ`^¯ÊDw¯Ok`uQ^O¯NkoQnËµ¯ <<nP<Q¯lIn¯oh¯<¯nkII¯^oklIkw¯Q^¯<¯N`kIln¯`^¯nPI¯`onl[Qknl¯`N

!<Qk`DQ¶¯\<nIk¯lPQNnQ^O¯Qn¯n`¯PIk¯D<E[w<kGµ¯
on¯nPI¯QGI<¯GQG¯^`n¯E<nEP¯{kIµ¯/PI¯^IIGIG¯PI\hµ

�tI^no<\\w¯lPI¯nP`oOPn¯`N¯<l[Q^O¯kok<\¯u`]I^¯n`¯DI¯PIk¯nkII¯N<k]Iklµ¯�^¯����¶¯nPI¯�kII^¯
I\n
 `tI]I^n¯u<l¯D`k^µ¯�`tIk^]I^n¯N`kIlnIkl¯Q^QnQ<\\w¯kIlQlnIGµ¯0PIw¯GQG^Õn¯DI\QItI¯o^IGoE<nIG

kok<\¯u`]I^¯E`o\G¯h\<^n¯<^G¯nI^G¯nkIIlµ¯7`]I^¶¯n``¶¯GQG^Õn¯nPQ^[¯nPIw¯E`o\G¯G`¯Qnµ¯
on

 <<nP<Q¯lP`uIG¯nPI]¯P`u¶¯DoQ\GQ^O¯`^¯l[Q\\l¯nPIw¯<\kI<Gw¯P<Gµ

The Trees Grow—and Branch Out
#tIk¯nPI¯wI<kl¶¯nPI¯�kII^¯
I\n¯ `tI]I^n¯P<l¯DoQ\n¯`nPIk¯E`]]o^Qnw¯<EnQtQnQIl¯Q^n`¯nkIIÆ

h\<^nQ^O¯INN`knlµ¯�]`^O¯nPIlI¯<kI¯Eo\nQt<nQ`^¯`N¯]`kI¯^onkQnQ`ol¯Q^GQOI^`ol¯N``Gl¯<^G¯\`uÆ
nIEP¯Don¯INNIEnQtI¯u<wl¯n`¯E`\\IEn¯<^G¯ln`kI¯k<Q^u<nIkµ¯0PI¯�kII^¯
I\n¯ `tI]I^n¯<\l`¯N`oOPn

N`k¯h`\QnQE<\¯GI]`Ek<Ew¯Q^¯�I^w<µ¯ <<nP<Q¯^`nIG¯nP<n¯<¯E`]]o^Qnw¯E<^^`n¯hk`nIEn¯Qnl

I^tQk`^]I^n¯QN¯Qn¯G`Il¯^`n¯P<tI¯<¯h`\QnQE<\¯t`QEIµ

�QNnwÆ`^I¯]Q\\Q`^¯nkIIl¯\<nIkÈ<^G¯Ok`uQ^OºÈnPI¯�kII^¯
I\n¯ `tI]I^n¯Ql¯N<]`ol¯<k`o^G¯nPI

u`k\Gµ¯/<G\w¶¯
kµ¯7<^O<kQ¯ <<nP<Q¯GQIG¯`N¯E<^EIk¯Q^¯����µ¯
on¯lPI¯\QtIG¯n`¯lII¯PIk¯QGI<¯n<[I
k``nµ¯�nPQ`hQ<¶¯0<^z<^Q<¶¯1O<^G<¶¯.u<^G<¶¯<^G¯`nPIk¯�NkQE<^¯E`o^nkQIl¯P<tI¯Q^nIOk<nIG¯nPI

�kII^¯
I\n¯ `tI]I^nÕl¯<hhk`<EPµ¯0PIlI¯NI]<\I¯N`kIlnIkl¯lP`uIG¯nP<n¯u`k[Q^O¯n`OInPIk¶

kIOo\<k¯hI`h\I¯E<^¯PI<\¯nPI¯I^tQk`^]I^n¯<^G¯Q]hk`tI¯nPIQk¯E`]]o^QnQIlµ

Text sources:

Macdonald, Mia. 2005. “The Greenbelt Movement, and the Story of Wangari Maathai” YES! Magazine,

March 26; adapted.

Birch, Izzy. 2018. “Agricultural productivity in Kenya: barriers and opportunities” K4D, UK Department for

International Development, December.

Green Belt Movement. "National Tree Planting Initiative."

Further learning for students: Wangari Maathai: Defender of the Earth, Fighter for Democracy (video; The Nobel

Prize website)
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https://www.yesmagazine.org/issue/media/2005/03/26/the-green-belt-movement-the-story-of-wangari-maathai
https://assets.publishing.service.gov.uk/media/5c70028ee5274a0ecbe9a1c2/483_Agricultural_Productivity_in_Kenya_Barriers_and_Opportunities.pdf
https://www.greenbeltmovement.org/node/854
https://www.youtube.com/watch?v=MMhDrJGGMFk
http://creativecommons.org/licenses/by-nc/4.0/


Wangari Maathai. Image by Martin Sotelo via Wikimedia

Commons, CC BY-SA 3.0 IGO.

Name: ____________________________________________________________ Date: __________________________

Planting a Better Future for Kenya’s Land and People

(Chunked Text)

7<^O<kQ¯ <<nP<Q¯<\u<wl¯P<G¯<^¯<nn<EP]I^n

n`¯nkIIlµ¯�l¯<¯EPQ\G¶¯lPI¯\I<k^IG¯Nk`]¯PIk

Ok<^G]`nPIk¯nP<n¯<¯\<kOI¯{O¯nkII¯^I<k¯PIk

N<]Q\w¯P`]I¯Q^¯EI^nk<\¯�I^w<¯u<l¯l<EkIG

<^G¯^`n¯n`¯DI¯GQlnokDIGµ¯/PI¯O<nPIkIG¯u<nIk

N`k¯PIk¯]`nPIk¯<n¯lhkQ^Ol¯hk`nIEnIG¯Dw¯nPI

k``nl¯`N¯nkIIlµ

�^¯nPI¯]QGÆ����l¶¯ <<nP<Q¯ln<knIG¯<

E<]h<QO^¯n`¯PI\h¯nPI¯\<^G¯<^G¯]IIn¯nPI

D<lQE¯^IIGl¯`N¯kok<\¯u`]I^¯Q^¯�I^w<µ¯0PIw
DIO<^¯h\<^nQ^O¯nkIIl¯n`OInPIkÈ]Q\\Q`^l¯`N

nPI]µ¯�Ik¯�kII^¯
I\n¯ `tI]I^n¯P<l¯^`u

h\<^nIG¯]`kI¯nP<^¯��¯]Q\\Q`^¯nkIIl¯<Ek`ll

�I^w<¶¯]<^w¯`N¯uPQEP¯lnQ\\¯ln<^Gµ¯�^¯����¯PIk

u`k[¯u<l¯Q^nIk^<nQ`^<\\w¯kIE`O^QzIG¯uQnP

nPI¯!`DI\¯+I<EI¯+kQzIµ

Key Terms 
I{^QnQ`^

degrade
Êh<ln¯nI^lI¶

degradedË

Q^¯lEQI^EI¶¯n`¯DkI<[¯G`u^¶¯]<[I¯u`klI

degradation Q^¯lEQI^EI¶¯nPI¯<En¯`k¯E`^GQnQ`^¯`N¯DIQ^O¯]<GI¯u`klI

attain n`¯<EPQItI¯`k¯<EE`]h\QlP

replenish n`¯kI^Iu¯`k¯kINkIlP
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Putting the Pieces Together
�^¯\<kOI¯h<knl¯`N¯�NkQE<¶¯nPI¯^<nok<\¯ln<nI¯`N¯nPI¯l`Q\¯Ql¯h``k¯N`k¯N<k]Q^Oµ¯0PI¯l`Q\¯`N¯�I^w<¯^IIGl

n`¯DI¯kIlhIEnIG¯<^G¯E<kINo\\w¯nkI<nIG¯Q^¯`kGIk¯n`¯ln<w¯PI<\nPw¯N`k¯hk`GoEQ^Oµ

�^¯nPI¯]QGÆ����l¶¯ <<nP<Q¯DIE<]I¯<u<kI¯`N¯�I^w<Õl¯I^tQk`^]I^n<\¯GIE\Q^I·¯u<nIklPIGl

GkwQ^O¯oh¶¯lnkI<]l¯GQl<hhI<kQ^O¶¯<^G¯nPI¯GIlIkn¯Ivh<^GQ^O¯l`onP¯Nk`]¯nPI¯/<P<k<µ¯6<ln

N`kIlnl¯P<G¯DII^¯E\I<kIG¯N`k¯N<k]l¯`k¯h\<^n<nQ`^l¯`N¯N<lnÆOk`uQ^O¯Iv`nQE¯nkIIlµ¯0PIlI

h\<^n<nQ`^l¯Gk<Q^IG¯u<nIk¯<^G¯degraded°nPI¯l`Q\µ

 <<nP<Q¯DIO<^¯]<[Q^O¯E`^^IEnQ`^l¯`nPIkl¯P<G^Õnµ¯Ò�QlnI^Q^O¯n`¯nPI¯u`]I^¯n<\[¯<D`on¯u<nIk¶

<D`on¯I^IkOw¶¯<D`on¯^onkQnQ`^¶¯Qn¯<\\¯D`Q\IG¯G`u^¯n`¯nPI¯I^tQk`^]I^n¶Ó¯lPI¯l<QGµ¯Ò�¯E<]I¯n`

o^GIkln<^G¯nPI¯\Q^[<OI¯DInuII^¯I^tQk`^]I^n<\¯degradation°<^G¯nPI¯NI\n¯^IIGl¯`N¯nPI
E`]]o^QnQIlµÓ

A Groundbreaking Leader
�l¯<¯OQk\¶¯7<^O<kQ¯ <<nP<Q¯u`k[IG¯P<kG¯n`¯attain°<^¯IGoE<nQ`^µ¯/PI¯P<G¯n`¯`tIkE`]I¯DQ<l
<O<Q^ln¯u`]I^¯uPI^¯lPI¯EP`lI¯n`¯I<k^¯<¯GIOkII¯Q^¯DQ`\`OQE<\¯lEQI^EIµ¯/PI¯nk<Q^IG¯<l¯<

lEQI^nQln¯Don¯lnQ\\¯P<G¯nk`oD\I¯OInnQ^O¯]<\I¯lEQI^nQlnl¯n`¯kIlhIEn¯PIkµ

�tI^no<\\w¯lPI¯P<G¯nPI¯QGI<¯`N¯olQ^O¯nkIIl¯n`¯`tIkE`]I¯nPI¯I^tQk`^]I^n<\¯EP<\\I^OIl¯PIk

^<nQ`^¯N<EIGµ¯0kIIl¯replenish°nPI¯l`Q\¶¯hk`tQGI¯NoI\¯u``G¶¯hk`nIEn¯u<nIklPIGl¶¯<^G¯hk`]`nI
DInnIk¯^onkQnQ`^¯ÊDw¯Ok`uQ^O¯NkoQnËµ

 <<nP<Q¯lIn¯oh¯<¯nkII¯^oklIkw¯Q^¯<¯N`kIln¯`^¯nPI¯`onl[Qknl¯`N¯!<Qk`DQ¶¯\<nIk¯lPQNnQ^O¯Qn¯n`¯PIk

D<E[w<kGµ¯
on¯nPI¯QGI<¯GQG¯^`n¯E<nEP¯{kIµ¯/PI¯^IIGIG¯PI\hµ

�tI^no<\\w¯lPI¯nP`oOPn¯`N¯<l[Q^O¯kok<\¯u`]I^¯n`¯DI¯PIk¯nkII¯N<k]Iklµ¯�^¯����¶¯nPI¯�kII^¯
I\n
 `tI]I^n¯u<l¯D`k^µ¯�`tIk^]I^n¯N`kIlnIkl¯Q^QnQ<\\w¯kIlQlnIGµ

0PIw¯GQG^Õn¯DI\QItI¯o^IGoE<nIG¯kok<\¯u`]I^¯E`o\G¯h\<^n¯<^G¯nI^G¯nkIIlµ¯7`]I^¶¯n``¶¯GQG^Õn

nPQ^[¯nPIw¯E`o\G¯G`¯Qnµ¯
on¯ <<nP<Q¯lP`uIG¯nPI]¯P`u¶¯DoQ\GQ^O¯`^¯l[Q\\l¯nPIw¯<\kI<Gw¯P<Gµ

The Trees Grow—and Branch Out
#tIk¯nPI¯wI<kl¶¯nPI¯�kII^¯
I\n¯ `tI]I^n¯P<l¯DoQ\n¯`nPIk¯E`]]o^Qnw¯<EnQtQnQIl¯Q^n`¯nkIIÆ

h\<^nQ^O¯INN`knlµ¯�]`^O¯nPIlI¯<kI¯Eo\nQt<nQ`^¯`N¯]`kI¯^onkQnQ`ol¯Q^GQOI^`ol¯N``Gl¯<^G¯\`uÆ

nIEP¯Don¯INNIEnQtI¯u<wl¯n`¯E`\\IEn¯<^G¯ln`kI¯k<Q^u<nIkµ

0PI¯�kII^¯
I\n¯ `tI]I^n¯<\l`¯N`oOPn¯N`k¯h`\QnQE<\¯GI]`Ek<Ew¯Q^¯�I^w<µ¯ <<nP<Q¯^`nIG¯nP<n¯<
E`]]o^Qnw¯E<^^`n¯hk`nIEn¯Qnl¯I^tQk`^]I^n¯QN¯Qn¯G`Il¯^`n¯P<tI¯<¯h`\QnQE<\¯t`QEIµ

�QNnwÆ`^I¯]Q\\Q`^¯nkIIl¯\<nIkÈ<^G¯Ok`uQ^OºÈnPI¯�kII^¯
I\n¯ `tI]I^n¯Ql¯N<]`ol¯<k`o^G¯nPI

u`k\Gµ¯/<G\w¶¯
kµ¯7<^O<kQ¯ <<nP<Q¯GQIG¯`N¯E<^EIk¯Q^¯����µ¯
on¯lPI¯\QtIG¯n`¯lII¯PIk¯QGI<¯n<[I

k``nµ

�nPQ`hQ<¶¯0<^z<^Q<¶¯1O<^G<¶¯.u<^G<¶¯<^G¯`nPIk¯�NkQE<^¯E`o^nkQIl¯P<tI¯Q^nIOk<nIG¯nPI¯�kII^


I\n¯ `tI]I^nÕl¯<hhk`<EPµ¯0PIlI¯NI]<\I¯N`kIlnIkl¯lP`uIG¯nP<n¯u`k[Q^O¯n`OInPIk¶¯kIOo\<k

hI`h\I¯E<^¯PI<\¯nPI¯I^tQk`^]I^n¯<^G¯Q]hk`tI¯nPIQk¯E`]]o^QnQIlµ
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Text sources:

Macdonald, Mia. 2005. “The Greenbelt Movement, and the Story of Wangari Maathai” YES! Magazine,

March 26; adapted.

Birch, Izzy. 2018. “Agricultural productivity in Kenya: barriers and opportunities” K4D, UK Department for

International Development, December.

Green Belt Movement. "National Tree Planting Initiative."

Further learning for students: Wangari Maathai: Defender of the Earth, Fighter for Democracy (video; The Nobel

Prize website)
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Name: ____________________________________________________________ Date: __________________________

Analyzing Regional Environments Packet (Word Banks)

Cluster 1 Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G
P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Part 1: Background Information

Title of article: ____________________________________________________________

Context of the article:

Region of Africa Group(s) of People Country or Countries
Involved

Determine the main idea: Was your article primarily (mostly) about an environmental

challenge or an environmental advantage of this region? State your answer in a

sentence below.

0PI¯I^tQk`^]I^n<\¯EP<\\I^OI¯GIlEkQDIG¯Q^¯nPQl¯kIOQ`^¯u<l¹
#.
0PI¯I^tQk`^]I^n<\¯<Gt<^n<OI¯GIlEkQDIG¯Q^¯nPQl¯kIOQ`^¯u<l¹

Sentence Frames:

 w¯<knQE\I¯u<l¯]`ln\w¯<D`on¯<^¯I^tQk`^]I^n<\¯EP<\\I^OI¯#.¯<^¯I^tQk`^]I^n<\
<Gt<^n<OIµ

0PI¯I^tQk`^]I^n<\¯EP<\\I^OIÂ<Gt<^n<OI¯Q^¯nPQl¯kIOQ`^¯u<l¯___µ
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Word Bank

Gk`oOPn NIknQ\I¯l`Q\ ]<\<kQ<

E`<ln\Q^I Ok<zQ^O¯\<^G N<k]Q^O

Craft a conclusion: �vh\<Q^¯P`u¯nPI¯�NkQE<^¯E`]]o^Qnw¯w`o¯kI<G¯<D`on¯IQnPIk¯<G<hnIG

n`¯nPQl¯EP<\\I^OI°`k¯olIG¯nPI¯I^tQk`^]I^n¯N`k¯nPIQk¯DI^I{nµ¯1lI¯nPI¯h<k<Ok<hP¯Nk<]I

DI\`u¯n`¯Ek<Nn¯w`ok¯<^luIkµ

0PI¯___¯Ê^<]I¯`N¯Ok`oh¯nP<n¯w`o¯lnoGQIGË¯E`]]o^Qnw¯N<EIG¯nPI¯EP<\\I^OI¯`N¯___
ÊGIlEkQDI¯nPI¯hk`D\I]Ëµ¯0`¯<G<hn¶¯nPIw¯___¯ÊIvh\<Q^¯nPI¯l`\onQ`^¯nPIw¯olIGËµ¯
w

G`Q^O¯nPQl¶¯nPIw¯uIkI¯<D\I¯n`¯___¯ÊGIlEkQDI¯nPI¯DI^I{n¯`k¯kIlo\nËµ¯#^I¯Iv<]h\I¯`N
P`u¯nPIw¯olIG¯nPI¯I^tQk`^]I^n¯n`¯PI\h¯nPI]¯u<l¯___¯ÊOQtI¯<¯lhIEQ{E¯Iv<]h\I
Nk`]¯nPI¯kI<GQ^OËµ¯
IE<olI¯`N¯nPIQk¯<EnQ`^l¶¯___¯ÊIvh\<Q^¯nPI¯\`^OÆnIk]¯Q]h<En¯`k
loEEIllËµ¯0PQl¯lP`ul¯nP<n¯___¯ÊE`^E\oGI¯uQnP¯<¯\Ill`^¯`k¯DQO¯QGI<¯Nk`]¯nPI¯ln`kwËµ
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Part 2: “Give One, Get One”

/I^nI^EI¯�k<]Il·

I noticed that African communities often ___.

A common theme is that people use ___ to adapt to their environments.

Word Bank

h\<^nQ^O¯nkIIl
hkItI^nQ^O

]`ljoQn`¯DQnIl
N<k]Q^O

k<QlQ^O¯E<nn\I {lPQ^O
olQ^O¯nk<GQnQ`^<\

[^`u\IGOI

Kenya Maasai

�^tQk`^]I^n<\¯E`^GQnQ`^l·

�G<hn<nQ`^ÊlË·

�`^E\olQ`^·

�^tQk`^]I^n<\¯E`^GQnQ`^l·

�G<hn<nQ`^ÊlË·

�`^E\olQ`^·
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Equatorial Africa South Africa

Environmental conditions:

Adaptation(s):

Conclusion:

Environmental conditions:

Adaptation(s):

Conclusion:
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Name: ____________________________________________________________ Date: __________________________

Africa Geography Scavenger Hunt

1. 2.

3. 4.

5. 6.

7. 8.

9. 10.

11. 12.

13. 14.

15. 16.

17. 18.

19. 20.

Questions I have:
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Name: ____________________________________________________________ Date: __________________________

Postcard from Africa Packet

�`^Ok<no\<nQ`^lº¯9`ok¯l`EQ<\¯lnoGQIl¯nI<EPIk¯I^nIkIG¯w`o¯Q^n`¯<¯E`^nIln¶¯<^G¯w`o¯u`^º

9`o¯OIn¯n`¯nk<tI\¯n`¯<^w¯E`o^nkw¯`N¯w`ok¯EP`QEI¯Q^¯�NkQE<µ¯/<G\w¶¯w`ok¯nI<EPIk¯E<^Õn¯Y`Q^
w`o¯Don¯u`o\G¯<hhkIEQ<nI¯<¯h`lnE<kGº

0`¯lP`u¯w`ok¯^Iu¯[^`u\IGOI¯`N¯nPI¯E`o^nkw¶¯Q^E\oGI¯Q^nIkIlnQ^O¯<lhIEnl¯nP<n¯w`o¯P<tI
\I<k^IG¯<D`on¯nPI¯E`o^nkwÕl¯OI`Ok<hPw¶¯I^tQk`^]I^n¶¯<^G¯hI`h\Iµ¯0`oEP¯`^¯nPI
N`\\`uQ^O¯n`hQEl¯Q^¯w`ok¯h`lnE<kG¯ÊQ^¯<^w¯`kGIkË·

7PIkI¯w`o¯<kI¯ÊE`o^nkw¯<^G¯kIOQ`^Ë·¯+on¯nPQl¯Q^¯w`ok¯OkIInQ^Oµ

7P<n¯Ql¯`^I¯Q]h`kn<^n¯\<^Oo<OI¯w`o¯PI<k¯lh`[I^¼

7P<n¯Ql¯nPI¯I^tQk`^]I^nÂhPwlQE<\¯OI`Ok<hPw¯\Q[I¼

7P<n¯[Q^G¯`N¯l`otI^Qk¯uQ\\¯w`o¯DkQ^O¯D<E[¯n`¯w`ok¯nI<EPIk¼

9`ok¯l`otI^Qk¯]oln¯kI\<nI¯n`¯l`]I¯<lhIEn¯`N¯w`ok¯E`o^nkwÕl¯Po]<^
OI`Ok<hPwµ

Additional Guidelines:

Answer Our Supporting Question:

7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl

EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Front of the Postcard:


k<u¯<^G¯E`\`k¯<¯hQEnokI¯`N¯w`ok¯E`o^nkw¯`k¯`N¯<¯lhIEQ{E¯h\<EI¯Q^¯w`ok¯E`o^nkwµ

�`^lQGIk¯nPI¯IE`kIOQ`^¯`N¯w`ok¯E`o^nkw¯<^G¯Qnl¯lhIEQ{E¯OI`Ok<hPQE¯NI<nokIlµ

.I\<nI¯w`ok¯hQEnokI¯n`¯uP<n¯w`o¯\I<k^IGµ
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Back of the Postcard:

The back of the postcard will include a note to your teacher and a postage stamp design
related to your country. Be sure to address the following questions:

Where you are (country and region): Put this in your greeting.

What is one important language you hear spoken?

What is the environment/physical geography like?

What kind of souvenir will you bring back to your teacher?

Your souvenir must relate to your country’s human geography.
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EXAMPLE POSTCARD

Front of Postcard:

Image created by Primary Source.
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Back of Postcard:

Hello!

Greetings from Egypt! I’m in Cairo, the
capital city, and it’s so full of life. The
streets are busy with cars, markets,
and the sound of people speaking
Arabic, which is the main language here.

Did you know that Egypt is in North
Africa? And part of Egypt is
technically in Asia? Egypt is bordered
by the Mediterranean Sea to the north
and the Red Sea to the east.

I visited the pyramids near Giza, and
they’re even more amazing than I imagined. These ancient wonders were built thousands of
years ago, showing how skilled and determined the people of ancient Egypt were. They
adapted to life in the desert by using the Nile River for farming and transportation. Even
today, the Nile is still the heart of the country, helping people grow crops and build their
lives.

The environment here can be tough—the deserts are hot and dry—but the people of Egypt
have always found ways to thrive. They use irrigation from the Nile to water their fields,
just like their ancestors did.

I’m sending you a papyrus bookmark as a souvenir. Papyrus is an ancient plant that grows
along the Nile, and Egyptians used it to make paper thousands of years ago. It’s a reminder
of how people here have always used the resources around them wisely.

See you soon!
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Resource List:

�`o^nkw.Ih`knlµ`kO¯È¯�`o^nkQIl¯Q^¯�NkQE<



�¯!Iul¯È¯�`o^nkw¯+k`{\Il¶¯�NkQE<

!<nQ`^<\¯�I`Ok<hPQE¯�QGl

1!�/�#

Notes

!<]I¯`N¯w`ok¯E`o^nkw¯<^G¯kIOQ`^·

#N{EQ<\¯`k¯]<Q^¯lh`[I^¯\<^Oo<OIl¯`N¯w`ok¯E`o^nkw·

�\Q]<nI¯<^G¯Q]h`kn<^n¯hPwlQE<\¯NI<nokIl¯`N¯w`ok¯E`o^nkw·

/ohh`knQ^O¯-oIlnQ`^·¯7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI

hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

�<Enl¯<D`on¯nPI¯hI`h\I¯`N¯w`ok¯E`o^nkw¶¯nPIQk¯Eoln`]l¶¯nk<GQnQ`^l¶¯<^G¯u<wl¯`N¯\QNI¯ÊPo]<^
OI`Ok<hPwË·
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Anything else you discover about your country that is special or important:

Bibliography/resources used:

Final Postcard Paragraph:
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Africa Geography Scavenger Hunt Clues

Teacher Preparation: Copy these questions, and cut them out. Tape them around your

classroom.

1. Name three countries on the east

coast of Africa.

2. What is the name of the largest

desert in Africa?

3. What sea borders Africa to the

north?

4. What is the name of the ocean that

borders Africa to the west?

5. What is the southernmost country

in Africa called?

6. What is the name of Africa’s

northernmost mountain range?

7. Name two countries in central

Africa.

8. What is the name of the river that

begins in Lake Victoria and ends in

the Mediterranean Sea?

9. Name the large river in West Africa. 10. What is the name of Africa’s largest

island nation, and what ocean is it

in?

11. What is the name of the country

north of South Africa and south of

Angola?

12. Name one country almost entirely

covered by the Sahara Desert.

13. Which country has Nairobi for its

capital?

14. Name two landlocked countries in

Africa that begin with the letter C.

15. Name one desert in southern

Africa.

16. Victoria Falls is part of which

southeastern river?

17. Which continent lies directly north

of Africa, and which continent is

east of Africa?

18. Which line of latitude runs through

the center of Africa?

Lesson 5: Postcards from Africa (Part 1)
Student Material

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


19. Mt. Kilimanjaro is in which East

African country?

20. Where is most of Africa’s rainforest

located: East Africa, South Africa,

or Central Africa?

21. Which continent lies directly north

of Africa, and which continent is

east of Africa?

22. Which line of latitude runs through

the center of Africa?
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Postcard Project Rubric

�kQnIkQ< �vI]h\<kw¯Ê�¯+nlË +k`{EQI^n¯Ê�¯+nlË 
ItI\`hQ^O¯Ê�¯+nlË 
IOQ^^Q^O¯Ê�¯+nË +`Q^nl·

.IlI<kEP¯Ý
�EEok<Ew

Includes accurate,
detailed, and well-
organized
information from
multiple sources;
directly answers the
Supporting Question

Includes mostly
accurate and
relevant information
from multiple
sources; addresses
the Supporting
Question

Includes some
information but
lacks accuracy,
relevance, or
organization;
partially answers the
Supporting
Question

Includes little or
inaccurate
information; does
not answer the
Supporting
Question

�kQnQE<\¯0PQ^[Q^O Clearly distinguishes
fact from opinion;
connects research to
conclusions
thoughtfully and
critically

Mostly distinguishes
fact from opinion;
makes some
connections
between research
and conclusions

Attempts to
distinguish fact from
opinion, but
connections are
unclear or
underdeveloped

Does not distinguish
fact from opinion or
connect research to
conclusions

7kQnQ^O¯-o<\Qnw Writing is clear,
organized, and
engaging; effectively
communicates ideas
with appropriate tone
and vocabulary

Writing is mostly
clear and organized;
communicates ideas
with some
appropriate tone
and vocabulary

Writing is unclear or
disorganized; uses
minimal appropriate
tone or vocabulary

Writing is
incomplete, unclear,
or lacks effort; does
not communicate
ideas effectively

6Qlo<\¯�\\olnk<nQ`^ Illustration is creative,
detailed, and visually
enhances the
postcard; clearly
connects to the text

Illustration is neat
and enhances the
postcard; connects
to the text

Illustration is
incomplete or lacks
detail; connection to
the text is minimal

Illustration is
missing or unrelated
to the text

0`n<\¯+`Q^nl·
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Name: ____________________________________________________________ Date: __________________________

Postcard from Africa Packet (Sentence Frames)

�`^Ok<no\<nQ`^lº¯9`ok¯l`EQ<\¯lnoGQIl¯nI<EPIk¯I^nIkIG¯w`o¯Q^n`¯<¯E`^nIln¶¯<^G¯w`o¯u`^º

9`o¯OIn¯n`¯nk<tI\¯n`¯<^w¯E`o^nkw¯`N¯w`ok¯EP`QEI¯Q^¯�NkQE<µ¯/<G\w¶¯w`ok¯nI<EPIk¯E<^Õn¯Y`Q^¯w`o
Don¯u`o\G¯<hhkIEQ<nI¯<¯h`lnE<kGº

0`¯lP`u¯w`ok¯^Iu¯[^`u\IGOI¯`N¯nPI¯E`o^nkw¶¯Q^E\oGI¯Q^nIkIlnQ^O¯<lhIEnl¯nP<n¯w`o¯P<tI
\I<k^IG¯<D`on¯nPI¯E`o^nkwÕl¯OI`Ok<hPw¶¯I^tQk`^]I^n¶¯<^G¯hI`h\Iµ¯0`oEP¯`^¯nPI¯N`\\`uQ^O
n`hQEl¯Q^¯w`ok¯h`lnE<kG¯ÊQ^¯<^w¯`kGIkË·

7PIkI¯w`o¯<kI¯ÊE`o^nkw¯<^G¯kIOQ`^Ë·¯+on¯nPQl¯Q^¯w`ok¯OkIInQ^Oµ

7P<n¯Ql¯`^I¯Q]h`kn<^n¯\<^Oo<OI¯w`o¯PI<k¯lh`[I^¼

7P<n¯Ql¯nPI¯I^tQk`^]I^nÂhPwlQE<\¯OI`Ok<hPw¯\Q[I¼

7P<n¯[Q^G¯`N¯l`otI^Qk¯uQ\\¯w`o¯DkQ^O¯D<E[¯n`¯w`ok¯nI<EPIk¼

9`ok¯l`otI^Qk¯]oln¯kI\<nI¯n`¯l`]I¯<lhIEn¯`N¯w`ok¯E`o^nkwÕl¯Po]<^¯OI`Ok<hPwµ

Additional Guidelines:

Answer Our Supporting Question:

7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl

EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Front of the Postcard:


k<u¯<^G¯E`\`k¯<¯hQEnokI¯`N¯w`ok¯E`o^nkw¯`k¯`N¯<¯lhIEQ{E¯h\<EI¯Q^¯w`ok¯E`o^nkwµ

�`^lQGIk¯nPI¯IE`kIOQ`^¯`N¯w`ok¯E`o^nkw¯<^G¯Qnl¯lhIEQ{E¯OI`Ok<hPQE¯NI<nokIlµ

.I\<nI¯w`ok¯hQEnokI¯n`¯uP<n¯w`o¯\I<k^IGµ
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Back of the Postcard:

The back of the postcard will include a note to your teacher and a postage stamp design
related to your country. Be sure to address the following questions:

Where you are (country and region): Put this in your greeting.

What is one important language you hear spoken?

What is the environment/physical geography like?

What kind of souvenir will you bring back to your teacher?

Your souvenir must relate to your country’s human geography.
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EXAMPLE POSTCARD

Front of Postcard:

Image created by Primary Source.
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Back of Postcard:

Hello!

Greetings from Egypt! I’m in Cairo, the
capital city, and it’s so full of life. The
streets are busy with cars, markets, and
the sound of people speaking Arabic,
which is the main language here.

Did you know that Egypt is in North
Africa? And part of Egypt is technically
in Asia? Egypt is bordered by the
Mediterranean Sea to the north and the
Red Sea to the east.

I visited the pyramids near Giza, and
they’re even more amazing than I imagined.
These ancient wonders were built thousands of years ago, showing how skilled and determined
the people of ancient Egypt were. They adapted to life in the desert by using the Nile River for
farming and transportation. Even today, the Nile is still the heart of the country, helping people
grow crops and build their lives.

The environment here can be tough—the deserts are hot and dry—but the people of Egypt have
always found ways to thrive. They use irrigation from the Nile to water their fields, just like their
ancestors did.

I’m sending you a papyrus bookmark as a souvenir. Papyrus is an ancient plant that grows along
the Nile, and Egyptians used it to make paper thousands of years ago. It’s a reminder of how
people here have always used the resources around them wisely.

See you soon!
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Resource List:

�`o^nkw.Ih`knlµ`kO¯È¯�`o^nkQIl¯Q^¯�NkQE<



�¯!Iul¯È¯�`o^nkw¯+k`{\Il¶¯�NkQE<

!<nQ`^<\¯�I`Ok<hPQE¯�QGl

1!�/�#

Notes

!<]I¯`N¯w`ok¯E`o^nkw¯<^G¯kIOQ`^·

#N{EQ<\¯`k¯]<Q^¯lh`[I^¯\<^Oo<OIl¯`N¯w`ok¯E`o^nkw·

0PI¯]<Q^¯\<^Oo<OI¯lh`[I^¯PIkI¯Ql
__________________________________________________________________________µ

�\Q]<nI¯<^G¯Q]h`kn<^n¯hPwlQE<\¯NI<nokIl¯`N¯w`ok¯E`o^nkw·

0PI¯E\Q]<nI¯PIkI¯Ql¯°________________________________________________________________________µ¯ÊQIµ¶
u<k]¶¯E`\GË

0PI¯nI]hIk<nokI¯E<^¯DI¯<l¯PQOP¯<l¯_____________________________________¯`k¯<l¯\`u¯<l
______________________µ

0PIkI¯Ql¯____________________________¯Ê<¯\`n¯`NÂ\Qnn\IË¯____________________________
Êk<Q^Âl^`uÂlo^lPQ^IË¯PIkIµ

Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI
hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

�¯GI{^Q^O¯<lhIEn¯`N¯nPQl¯I^tQk`^]I^n¯Ql
___________________________________________________________________µ¯ÊE\Q]<nI¶¯nI]hIk<nokI¶

OI`Ok<hPQE<\¯NI<nokIlË

+I`h\I¯Q^¯___________________________________¯ÊE`o^nkw¯`k¯kIOQ`^Ë¯<G<hn¯n`¯nPI

______________________________¯ÊI^tQk`^]I^n¯nwhI·¯GIlIkn¶¯k<Q^N`kIln¶¯l<t<^^<Ë¯Dw
________________________________________________________¯ÊN<k]Q^O¯nIEP^QjoIl¶¯nwhIl¯`N¯DoQ\GQ^O
lnkoEnokIl¶¯InEµË
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Facts about the people of your country, their customs, traditions, and ways of life (human
geography):

The main religion/religions in this region is/are
__________________________________________________________.

One important tradition here is
____________________________________________________________________________.

A common food is ________________________________, which is made of

_______________________________________.

Anything else you discover about your country that is special or important:

Something that makes this country (or region) special is
__________________________________________________.

A famous landmark in my country is ____________________________ because
_________________________________.

One important event in my country’s history is
____________________________________________________________.

Bibliography/Resources Used:

Sentence

Starters for

Your

Postcard

Hello from ___! (country and region)

The people here speak ___. (language spoken)

The climate is ___. (hot, dry, rainy, humid, etc.)

Some important physical features are ___. (rivers, mountains,
deserts, etc.)

People here use the land by ___.

A special souvenir I am bringing back is ___ because ___.
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Word Bank

Geography & Climate Human Geography Souvenirs

rainforest language artwork

desert tradition jewelry

river market clothing

mountain clothing musical instruments

grassland food handwoven baskets

ocean music books

dry farming

humid city

rainy village

hot

cold

Final Postcard Paragraph:
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Name: ____________________________________________________________ Date: __________________________

Distinguishing Opinions from Facts

Directions: .I<G¯I<EP¯ln<nI]I^n¯DI\`u¯<D`on¯<¯h\<EI¯`^¯nPI¯�NkQE<^¯E`^nQ^I^nµ¯
IEQGI¯QN¯nPI

<onP`k¯`N¯nPQl¯ln<nI]I^n¯u<l¯ukQnQ^O¯<^¯opinion°`k¯< factµ¯0PI¯ln<nI]I^n¯w`o¯^IIG¯n`¯YoGOI¯Ql

Q^¯bold typeµ¯�vh\<Q^¯w`ok¯E`^E\olQ`^¯uQnP¯<^¯<^^`n<nQ`^¯Ê^`nIË¯Q^¯nPI¯lQGID<k¯h<^I\µ

.I]I]DIk¯nPIlI¯GI{^QnQ`^l·

�<En·¯<¯ln<nI]I^n¯nP<n¯E<^¯DI¯EPIE[IG¯`k¯hk`tI^¯nkoI¯Dw¯kIlI<kEP¯olQ^O¯ItQGI^EI

#hQ^Q`^·¯<^¯IvhkIllQ`^¯`N¯DI\QIN¯<D`on¯l`]InPQ^O¯D<lIG¯`^¯h`Q^n¯`N¯tQIu¯`k¯t<\oIl¸¯Qn

E<^^`n¯DI¯hk`tI^µ

Statement Fact or
Opinion?

Annotation—How did you
decide?

I think the yummiest street food in Accra
is a meat skewer called chichingaµ¯/<G\w¶
]w¯NkQI^G¯Nk`]¯�P<^<¯E`o\G¯^`n¯I<n¯Qn
DIE<olI¯PI¯Ql¯<¯tIOIn<kQ<^µ

Lake Victoria is the largest lake in the
African continent, with a surface area of
23,146 square milesµ¯�¯\`tIG¯lIIQ^O¯nP<n
DIE<olI¯�¯\`tI¯u<nIkº

Dar Es Salaam is the most beautiful city
in Tanzania¸¯�¯l<u¯Qn¯uQnP¯]w¯`u^¯IwIl¶¯l`¯�
[^`u¯Qn¯Ql¯nkoIµ

Dar Es Salaam has the biggest
population of any city in Tanzania,
<EE`kGQ^O¯n`¯G<n<¯Nk`]¯lItIk<\¯uIDlQnIlµ
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Statement Fact or
Opinion?

Annotation—How did you
decide?

You will die happy if you get to see the
lions on safari in Botswana.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Postcard Project: Self Evaluation and Peer Review

/I\NÆ�t<\o<nQ`^


QkIEnQ`^l·°.ItQIu¯w`ok¯h`lnE<kG¯E<kINo\\wµ

1lI¯nPI¯koDkQE¯DI\`u¯n`¯<llIll¯w`ok¯u`k[¯Q^¯<¯^o]DIk¯`N¯<kI<lµ

.I|IEn¯`^¯w`ok¯lnkI^OnPl¯<^G¯<kI<l¯N`k¯Q]hk`tI]I^nµ

/E`kI¯w`oklI\N¯Q^¯I<EP¯E<nIO`kw¯Dw¯EQkE\Q^O¯nPI¯\ItI\¯Ê�¶¯�¶¯�¶¯`k¯�Ë¯nP<n¯DIln¯]<nEPIl¯w`ok¯u`k[µ¯0PI^¯n`n<\¯oh¯w`ok¯lE`kIlµ

�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

.IlI<kEP¯Ý
�EEok<Ew

�^E\oGIl¯<EEok<nI¶
GIn<Q\IG¶¯<^G¯uI\\Æ
`kO<^QzIG
Q^N`k]<nQ`^¯Nk`]
]o\nQh\I¯l`okEIl¸
GQkIEn\w¯<^luIkl¯nPI
/ohh`knQ^O¯-oIlnQ`^

�^E\oGIl¯]`ln\w
<EEok<nI¯<^G
kI\It<^n
Q^N`k]<nQ`^¯Nk`]
]o\nQh\I¯l`okEIl¸
<GGkIllIl¯nPI
/ohh`knQ^O
-oIlnQ`^

�^E\oGIl¯l`]I
Q^N`k]<nQ`^¯Don
\<E[l¯<EEok<Ew¶
kI\It<^EI¶¯`k
`kO<^Qz<nQ`^¸
h<knQ<\\w¯<^luIkl
nPI¯/ohh`knQ^O
-oIlnQ`^

�^E\oGIl¯\Qnn\I¯`k
Q^<EEok<nI
Q^N`k]<nQ`^¸¯G`Il
^`n¯<^luIk¯nPI
/ohh`knQ^O
-oIlnQ`^

�kQnQE<\
0PQ^[Q^O

�\I<k\w¯GQlnQ^OoQlPIl
N<En¯Nk`]¯`hQ^Q`^¸
E`^^IEnl¯kIlI<kEP¯n`
E`^E\olQ`^l
nP`oOPnNo\\w¯<^G
EkQnQE<\\w

 `ln\w
GQlnQ^OoQlPIl¯N<En
Nk`]¯`hQ^Q`^¸
]<[Il¯l`]I
E`^^IEnQ`^l
DInuII^
kIlI<kEP¯<^G
E`^E\olQ`^l

�nnI]hnl¯n`
GQlnQ^OoQlP¯N<En
Nk`]¯`hQ^Q`^¶¯Don
E`^^IEnQ`^l¯<kI
o^E\I<k¯`k
o^GIkGItI\`hIG


`Il¯^`n
GQlnQ^OoQlP¯N<En
Nk`]¯`hQ^Q`^¯`k
E`^^IEn¯kIlI<kEP
n`¯E`^E\olQ`^l
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�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

7kQnQ^O
-o<\Qnw

Writing is clear,
organized, and
engaging; effectively
communicates ideas
with appropriate tone
and vocabulary

Writing is mostly
clear and
organized;
communicates
ideas with some
appropriate tone
and vocabulary

Writing is unclear
or disorganized;
uses minimal
appropriate tone
or vocabulary

Writing is
incomplete,
unclear, or lacks
effort; does not
communicate
ideas effectively

6Qlo<\
�\\olnk<nQ`^

Illustration is creative,
detailed, and visually
enhances the
postcard; clearly
connects to the text

Illustration is
neat and
enhances the
postcard;
connects to the
text

Illustration is
incomplete or
lacks detail;
connection to
the text is
minimal

Illustration is
missing or
unrelated to the
text

0`n<\¯+`Q^nl·
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+IIk¯.ItQIu


QkIEnQ`^l: Exchange postcards with a partner.

Review their postcard using the same rubric, and score their work honestly.

Provide feedback by writing 1–2 positive comments and 1 suggestion for improvement.

Then, return the postcard and review form to your partner.

�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

.IlI<kEP¯Ý
�EEok<Ew

Includes accurate,
detailed, and well-
organized information
from multiple sources;
directly answers the
Supporting Question

Includes mostly
accurate and
relevant
information from
multiple sources;
addresses the
Supporting
Question

Includes some
information but
lacks accuracy,
relevance, or
organization;
partially answers
the Supporting
Question

Includes little or
inaccurate
information; does
not answer the
Supporting
Question

�kQnQE<\
0PQ^[Q^O

Clearly distinguishes fact
from opinion; connects
research to conclusions
thoughtfully and critically

Mostly
distinguishes fact
from opinion;
makes some
connections
between research
and conclusions

Attempts to
distinguish fact
from opinion, but
connections are
unclear or
underdeveloped

Does not
distinguish fact
from opinion or
connect research to
conclusions

7kQnQ^O
-o<\Qnw

Writing is clear,
organized, and engaging;
effectively communicates
ideas with appropriate
tone and vocabulary

Writing is mostly
clear and organized;
communicates
ideas with some
appropriate tone
and vocabulary

Writing is unclear or
disorganized; uses
minimal
appropriate tone or
vocabulary

Writing is
incomplete,
unclear, or lacks
effort; does not
communicate ideas
effectively
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�kQnIkQ<

�vI]h\<kw
Ê�¯+nlË

+k`{EQI^n
Ê�¯+nlË


ItI\`hQ^O
Ê�¯+nlË


IOQ^^Q^O
Ê�¯+nË +`Q^nl·

6Qlo<\
�\\olnk<nQ`^

Illustration is creative,
detailed, and visually
enhances the postcard;
clearly connects to the
text

Illustration is neat
and enhances the
postcard; connects
to the text

Illustration is
incomplete or lacks
detail; connection
to the text is
minimal

Illustration is
missing or
unrelated to the
text

0`n<\¯+`Q^nl·

�IIGD<E[

Positive comments: (+):

Suggestion for improvement: (-):
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Name: ____________________________________________________________ Date: __________________________

Distinguishing Opinions from Facts (Word Bank)


QkIEnQ`^l· Read each statement below about a place on the African continent. Decide if the

author of this statement was writing an `hQ^Q`^ or a°N<En. The statement you need to judge is

in D`\G¯nwhI. Explain your conclusion with an annotation (note) in the third column.

.I]I]DIk¯nPIlI¯GI{^QnQ`^l·

Fact: a statement that can be checked or proven true by research using evidence

Opinion: an expression of belief about something based on point of view or values; it

cannot be proven

/I^nI^EI¯�k<]Il·

This is a ___ (fact or opinion).

The reason is it ___(pick reason from the word bank).

Word Bank

�<En #hQ^Q`^

can be proven true personal belief

based on evidence feeling or preference

uses numbers, data, or facts cannot be checked or proven

Statement Fact or
Opinion?

Annotation—How did you
decide?

�¯nPQ^[¯nPI¯wo]]QIln¯lnkIIn¯N``G¯Q^¯�EEk<
Ql¯<¯]I<n¯l[IuIk¯E<\\IG¯EPQEPQ^O<. Sadly,
my friend from Ghana could not eat it
because he is a vegetarian.

�<[I¯6QEn`kQ<¯Ql¯nPI¯\<kOIln¯\<[I¯Q^¯nPI
�NkQE<^¯E`^nQ^I^n¶¯uQnP¯<¯lokN<EI¯<kI<¯`N
��¶���¯ljo<kI¯]Q\Il. I loved seeing that
because I love water!
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Statement Fact or
Opinion?

Annotation—How did you
decide?

Dar Es Salaam is the most beautiful city
in Tanzania; I saw it with my own eyes, so I
know it is true.

Dar Es Salaam has the biggest
population of any city in Tanzania,
according to data from several websites.

You will die happy if you get to see the
lions on safari in Botswana.
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Name: ____________________________________________________________ Date: __________________________

Cluster 1 Formative Assessment Task

Part 1—Gather Evidence

Part 1 Directions: 1lI¯hk`tQGIG¯kIl`okEIl¯ÊkI<GQ^Ol¶¯]<hl¶¯`k¯tQGI`lË¯n`¯O<nPIk¯ItQGI^EI¯`^

nu`¯lhIEQ{E¯Iv<]h\Il¯`N¯�NkQE<Ûl¯I^tQk`^]I^n¶¯nPI¯<ll`EQ<nIG¯EP<\\I^OIl¶¯<^G¯P`u

h`ho\<nQ`^l¯<G<hn¯n`¯nPIlI¯EP<\\I^OIlµ

Country or
Region in

Africa

Environmental
Conditions

Challenge Adaptation

Egypt Harsh desert
environment
Hot climate

Drought and flooding
conditions

Creating a
sustainable food
system

Egyptians built canals
and basins to manage
the Nile River's
flooding and direct
water to their crops
during the dry season.
This allowed them to
cultivate fertile land
even in arid
conditions.

Lesson 8: Putting It Together
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Grade 6, Unit 3: Sub-Saharan Africa
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Part 2—Form a Claim

Part 2 Directions: Review the evidence you listed above, and think about the question: How
have people in Africa adapted to challenges of the environment while using its resources?

Write a claim that summarizes your answer in one clear sentence.

Claim:
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Part 3—Write a Paragraph

Part 3 Directions: Use your claim, evidence, and reasoning to construct a paragraph in
response to the Cluster 1 Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Ûl

I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯Q^¯�NkQE<¯<G<hnIG¯n`¯EP<\\I^OIl¯`N¯nPI¯I^tQk`^]I^n

uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Follow this structure:

Topic sentence: Introduce the topic.

Claim: Use the claim you drafted above in Part 2.

Evidence & reasoning: Provide two examples from your notes, and explain how the
evidence supports your claim.

Conclusion: Summarize how people’s adaptations show their ability to overcome
challenges.
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Part 4—Develop Guiding Questions

In this cluster, you investigated the following Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O
<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O

Qnl¯kIl`okEIl¼

Part 4 Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Name: ____________________________________________________________ Date: __________________________

Cluster 1 Formative Assessment Task (Word Bank)

Part 1—Gather Evidence

Part 1 Directions: 1lI¯hk`tQGIG¯kIl`okEIl¯ÊkI<GQ^Ol¶¯]<hl¶¯`k¯tQGI`lË¯n`¯O<nPIk¯ItQGI^EI¯`^

nu`¯lhIEQ{E¯Iv<]h\Il¯`N¯�NkQE<Ûl¯I^tQk`^]I^n¶¯nPI¯<ll`EQ<nIG¯EP<\\I^OIl¶¯<^G¯P`u

h`ho\<nQ`^l¯<G<hn¯n`¯nPIlI¯EP<\\I^OIlµ

Word Bank

Conditions Challenges Adaptations

GIlIkn Gk`oOPn QkkQO<nQ`^

l<t<^^< |``GQ^O N<k]Q^O

k<Q^N`kIln PI<n {lPQ^O

kQtIk u<nIk nk<GI

P`n h``k¯l`Q\
DoQ\GQ^O
]<nIkQ<\l

Gkw

uIn

\olP

<kQG

Key Terms 
I{^QnQ`^

environment \<^G¶¯u<nIk¶¯uI<nPIk¶¯h\<^nl¶¯<^Q]<\l

challenge l`]InPQ^O¯GQN{Eo\n

adaptation <¯EP<^OI¯nP<n¯PI\hl¯hI`h\I¯\QtI¯DInnIk

canal <¯u<nIk¯h<nP¯]<GI¯Dw¯hI`h\I

drought uPI^¯nPIkI¯Ql¯^`¯k<Q^¯N`k¯<¯\`^O¯nQ]I
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Country or
Region in

Africa

Environmental
Conditions

Challenge Adaptation

Egypt Harsh desert
environment
Hot climate
Drought and flooding
conditions

Creating a
sustainable food
system

Egyptians built canals
and basins to manage
the Nile River's
flooding and direct
water to their crops
during the dry season.

This allowed them to
cultivate fertile land
even in arid
conditions.
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Part 2—Form a Claim

Part 2 Directions: .ItQIu¯nPI¯ItQGI^EI¯w`o¯\QlnIG¯<D`tI¶¯<^G¯°nPQ^[¯<D`on¯nPI¯joIlnQ`^·¯How
have people in Africa adapted to challenges of the environment while using its resources?

7kQnI¯<¯E\<Q]¯nP<n¯lo]]<kQzIl¯w`ok¯<^luIk¯Q^¯`^I¯E\I<k¯lI^nI^EIµ

Sentence
Starters:

One way people have adapted to ___ (conditions) is by ___. (action
taken/resources used)

Africa’s environment has ___. (deserts, rivers, forests, etc.)

People adapt by ___. (farming, digging wells, building canals, etc.)

Word Bank

GIlIknl kQtIkl l<t<^^<l Gk`oOPnl

|``Gl PI<n nPI¯/<P<k< !Q\I¯.QtIk

Claim:
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Part 3—Write a Paragraph

Part 3 Directions: Use your claim, evidence, and reasoning to construct a paragraph in
response to the Cluster 1 Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O¯<lhIEnl¯`N¯�NkQE<Ûl
I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯Q^¯�NkQE<¯<G<hnIG¯n`¯EP<\\I^OIl¯`N¯nPI¯I^tQk`^]I^n
uPQ\I¯olQ^O¯Qnl¯kIl`okEIl¼

Follow this structure:

Topic sentence: Introduce the topic.

+I`h\I¯Q^¯�NkQE<¯___µ

0PI¯I^tQk`^]I^n¯Q^¯�NkQE<¯Ql¯___µ

�^¯GQNNIkI^n¯h<knl¯`N¯�NkQE<¶¯___µ

Claim: Use the claim you drafted above in Step 2.

Evidence & reasoning: Provide two examples from your notes, and explain how the
evidence supports your claim.

�`k¯Iv<]h\I¶¯Q^¯___¶¯ÊkIOQ`^Ë¯hI`h\I¯___¯Ê<G<hn<nQ`^Ë¯n`¯`tIkE`]I¯___µ¯ÊEP<\\I^OIË

Conclusion: Summarize how people’s adaptations show their ability to overcome
challenges.

0PIlI¯Iv<]h\Il¯lP`u¯___µ

0PQl¯hk`tIl¯nP<n¯hI`h\I¯Q^¯�NkQE<¯___µ

+I`h\I¯E<^¯___¯ItI^¯uPI^¯nPI¯I^tQk`^]I^n¯Ql¯___µ

Lesson 8: Putting It Together
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

4

http://creativecommons.org/licenses/by-nc/4.0/


Part 4—Develop Guiding Questions

In this cluster, you investigated the following Supporting Question: 7P<n¯<kI¯nPI¯GI{^Q^O
<lhIEnl¯`N¯�NkQE<Õl¯I^tQk`^]I^n¶¯<^G¯P`u¯P<tI¯hI`h\I¯<G<hnIG¯n`¯Qnl¯EP<\\I^OIl¯uPQ\I¯olQ^O
Qnl¯kIl`okEIl¼

Part 4 Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

Sentence
Starters:

�`u¯G`¯h`ho\<nQ`^l¯___¼

7P<n¯P<hhI^l¯QN¯___¼

7Pw¯G`¯hI`h\I¯EP``lI¯n`¯___¼

1.

2.
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Name: ____________________________________________________________ Date: __________________________

One of Africa’s Best Kept Secrets—Its History

Observe

�``[¯<n¯nPI¯nQn\I¯<D`tIµ¯�^luIk¯nPI¯N`\\`uQ^O¯joIlnQ`^l·

7P<n¯G`¯w`o¯nPQ^[¯nPQl¯<knQE\I¯uQ\\¯DI¯<D`on¼¯7P<n¯G`Il¯nPI¯hPk<lI¯ÚDIln¯[Ihn¯lIEkInÚ
loOOIln¼

7P<n¯G`Il¯Qn¯loOOIln¯<D`on¯�NkQE<^¯PQln`kw¼

Read

Directions:°�`\\`u¯<\`^O¯<l¯w`ok¯nI<EPIk¯kI<Gl¯nPI¯nIvn¯DI\`u¯<\`oGµ¯1^GIk\Q^I¯`k¯PQOP\QOPn
Q]h`kn<^n¯hPk<lIl¶¯<^G¯n<[I¯^`nIl¯Q^¯nPI¯]<kOQ^lµ¯�`Eol¯`^¯{^GQ^O¯ItQGI^EI¯`N¯nPI¯N`\\`uQ^O

Q^¯nPI¯nIvn·

0PI¯<onP`kÕl¯kI<l`^l¯N`k¯\I<k^Q^O¯�NkQE<^¯PQln`kw

�Ik¯h`Q^n¯`N¯tQIu¯<D`on¯�NkQE<^¯PQln`kw

0PI¯�kI<n¯+wk<]QG¯`N¯�Qz<¯Q^¯�<Qk`¯Ql¯kQOPn\w¯E`^lQGIkIG¯`^I¯`N¯nPI¯lItI^¯u`^GIkl¯`N¯nPI

<^EQI^n¯u`k\Gµ¯
on¯nk<tI\¯NoknPIk¯l`onP¯<\`^O¯nPI¯.QtIk¯!Q\I¶¯<^G¯w`o¯uQ\\¯{^G¯<¯nP`ol<^G
hwk<]QGl¯nP<n¯DI\`^OIG¯n`¯nPI¯�Q^OG`]¯`N¯�olP¶¯Q^¯uP<n¯Ql¯^`u¯/oG<^µ

�olP¯u<l¯<^¯�NkQE<^¯lohIkh`uIkµ¯�nl¯Q^|oI^EI¯IvnI^GIG¯n`¯uP<n¯Ql¯^`u¯E<\\IG¯nPI¯ QGG\I

�<lnµ¯0PI¯[Q^OG`]¯\<lnIG¯N`k¯]<^w¯Po^GkIGl¯`N¯wI<klµ¯�^¯nPI¯�nP¯EI^nokw¯
�¶¯Qn¯E`^joIkIG

�Owhn¯<^G¯O`tIk^IG¯N`k¯nPI¯DIln¯h<kn¯`N¯<¯EI^nokwµ¯7P<n¯kI]<Q^l¯`N¯nPI¯[Q^OG`]¯Ql¯Ijo<\\w

Q]hkIllQtIµ¯ `kI¯nP<^¯���¯`N¯nPIlI¯hwk<]QGl¯<kI¯lnQ\\¯Q^n<Enµ¯0PIw¯<kI¯<\]`ln¯o^n`oEPIG¯lQ^EI

nPIw¯uIkI¯DoQ\n¯^I<k\w¯�¶���¯wI<kl¯<O`µ

/`]I¯wI<kl¯<O`¯�¯tQlQnIG¯nPIlI¯hwk<]QGlµ¯#^¯]w¯kInok^¯n`¯nPI¯1�¶¯�¯<l[IG¯]w¯h<kI^nl¯uP<n

nPIw¯[^Iu¯`N¯nPIQk¯E`o^nkwÛl¯PQln`kQE¯lQnIlµ¯!`n¯]oEP¶¯Qn¯nok^IG¯`onµ

0PQl¯u<l¯`GG¯lQ^EI¯D`nP¯`N¯nPI]¯E`o\G¯nI\\¯w`o¯<¯\`n¯<D`on¯[Iw¯h`Q^nl¯Q^¯
kQnQlP¯PQln`kwµ
 w¯`u^¯/oG<^IlI¯h<kI^nl¯uIkI¯|oI^n¯Q^¯�^O\QlP¯<^G¯PQOP\w¯IGoE<nIGµ¯
on¯Dw¯<^G¯\<kOI¶¯nPIw

uIkI¯n<oOPn¯<EE`kGQ^O¯n`¯<¯7IlnIk^¯EokkQEo\o]µ¯�tI^¯uPI^¯nPIw¯\``[IG¯<n¯nPIQk¯`u^¯PQln`kw¶
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it would have been through the perspective of Western scholars.

I wondered why my parents did not know enough about their own country's history. Was this
true of many other Africans? As I talked to people, I discovered that this was indeed the case.

A few years later, at UNESCO's Paris headquarters, I saw on the bookshelves of the Ethiopian-

born director a set of books. It was called the General History of Africa. It turned out that this

is one of UNESCO's and the continent's best kept secrets: Africa's history written by African

scholars.

The General History of Africa is a good start. UNESCO plans to incorporate this research into

schools across the African continent. Hopefully, future generations will have a better idea of

their history. They will see there is much for them to be proud of from their past—a past

which provides the foundation for an even greater future.
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Exit Ticket

Connect

Directions: Write a paragraph (4–6 sentences) comparing and contrasting the two

perspectives that we have studied today (see Trevor-Roper’s quote below). Use evidence from
the texts to support your ideas. Address the following questions:

What does Zeinab Badawi believe about the history of Africa?

How is her point of view different from the quote you read at the start of class (see
below)? In what ways is it similar?

Why do you think it’s important for us to learn about Badawi’s point of view?

Quote from Hugh Trevor-Roper:

"[Students today] demand that they be taught the history of black Africa. Perhaps in
the future there will be some African history to teach. But at present there is none, or
very little: there is only the history of Europe in Africa. The rest is largely darkness.”

Text sources:

Badawi, Zeinab Badawi. 2017. "One of Africa's Best Secrets – Its History." BBC, June 30; slightly adapted

Trevor-Roper, Hugh. 1963. The Rise of Christian Europe. Harcourt, Brace & World.
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Name: ____________________________________________________________ Date: __________________________

Extension: Great Zimbabwe Discussion Questions

Video: Who built Great Zimbabwe? And why? Ê0�
�GË

�NnIk¯u<nEPQ^O¯nPI¯Ú7P`¯DoQ\n¯�kI<n¯;Q]D<DuI¼¯�^G¯uPw¼"°tQGI`¶¯GQlEoll¯nPI¯joIlnQ`^l
DI\`uµ


QlEollQ`^¯O`<\l·

1lI¯<n¯\I<ln¯`^I¯h`Q^n¯`N¯ItQGI^EI¯Nk`]¯nPI¯tQGI`°n`¯D<E[¯oh¯w`ok¯<^luIkµ

1lI¯nPI¯nIk]l¯Eurocentric°<^G¯point of view°l`]IuPIkI¯Q^¯w`ok¯<^luIklµ

Question Answers (2–3 points for each)

7P<n¯nu`¯`k¯nPkII¯[Q^Gl¯`N¯ItQGI^EI¯nI\\
PQln`kQ<^l¯nP<n¯<^¯Q]h`kn<^n¯EQtQ\Qz<nQ`^
|`okQlPIG¯Q^¯l`onPIk^¯�NkQE<¯GokQ^O¯nPI
��nP¯<^G¯��nP¯EI^nokQIl¼

�I^nokQIl¯\<nIk¶¯P`u¯GQG¯nPI¯�ok`hI<^Æ
E`^nk`\\IG¯O`tIk^]I^n¯nkw¯n`¯PQGI¯nPI¯N<En
nP<n¯\`E<\¯�NkQE<^¯hI`h\I¯DoQ\n¯�kI<n
;Q]D<DuI¼¯7Pw¯GQG¯nPI¯O`tIk^]I^n¯G`
nPQl¼

�P<\\I^OI¯joIlnQ`^l¯ÊOptionalË·

�<^¯w`o¯OoIllÂQ^NIk¯nPI¯{\]]<[IklÕ
hokh`lI¯N`k¯]<[Q^O¯nPQl¯{\]¼¯7P<n¯E\oIl
PI\h¯w`o¯<^luIk¼

�<^¯w`o¯OoIll¯`k¯Q^NIk¯nPI¯{\]]<[IklÕ
h`Q^n¯`N¯tQIu <D`on¯�NkQE<^¯PQln`kw¼¯7P<n
E\oIl¯PI\h¯w`o¯<^luIk¼
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Name: ____________________________________________________________ Date: __________________________

One of Africa's Best Secrets—Its History (Vocabulary)

Observe

�``[¯<n¯nPI¯nQn\I¯<D`tIµ¯�^luIk¯nPI¯N`\\`uQ^O¯joIlnQ`^l·

7P<n¯G`¯w`o¯nPQ^[¯nPQl¯<knQE\I¯uQ\\¯DI¯<D`on¼¯7P<n¯G`Il¯nPI¯hPk<lI¯ÚDIln¯[Ihn¯lIEkInÚ
loOOIln¼

7P<n¯G`Il¯Qn¯loOOIln¯<D`on¯�NkQE<^¯PQln`kw¼

Read

Directions:°�`\\`u¯<\`^O¯<l¯w`ok¯nI<EPIk¯kI<Gl¯nPI¯nIvn¯DI\`u¯<\`oGµ¯1^GIk\Q^I¯`k¯PQOP\QOPn
Q]h`kn<^n¯hPk<lIl¶¯<^G¯n<[I¯^`nIl¯Q^¯nPI¯]<kOQ^lµ¯�`Eol¯`^¯{^GQ^O¯ItQGI^EI¯`N¯nPI¯N`\\`uQ^O

Q^¯nPI¯nIvn·

0PI¯<onP`kÕl¯kI<l`^l¯N`k¯\I<k^Q^O¯�NkQE<^¯PQln`kw

�Ik¯h`Q^n¯`N¯tQIu¯<D`on¯�NkQE<^¯PQln`kw

Key Terms 
I{^QnQ`^

UNESCO <^¯`kO<^Qz<nQ`^¯nP<n¯PI\hl¯uQnP¯IGoE<nQ`^¯<^G¯Eo\nokI¯<k`o^G

nPI¯u`k\G

scholars IvhIknl¯uP`¯lnoGw¯<^G¯ukQnI¯<D`on¯Q]h`kn<^n¯n`hQEl

perspective <¯u<w¯`N¯nPQ^[Q^O¯`k¯lIIQ^O¯l`]InPQ^O

Famous Pyramids
0PI¯�kI<n¯+wk<]QG¯`N¯�Qz<¯Q^¯�Owhn¯Ql¯N<]`ol¯<k`o^G¯nPI¯u`k\Gµ¯�n¯Ql¯`^I¯`N¯nPI¯lItI^¯u`^GIkl

`N¯nPI¯<^EQI^n¯u`k\Gµ
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on¯QN¯w`o¯nk<tI\¯N<knPIk¯l`onP¯<\`^O¯nPI¯.QtIk¯!Q\I¶¯w`o¯uQ\\¯{^G¯l`]InPQ^O¯<]<zQ^OÈ]`kI

nP<^¯�¶���¯hwk<]QGlº¯0PIlI¯hwk<]QGl¯DI\`^OIG¯n`¯nPI¯�Q^OG`]¯`N¯�olP¶¯uPQEP¯Ql¯Q^¯]`GIk^Æ

G<w¯/oG<^µ

0PI¯�Q^OG`]¯`N¯�olP¯u<l¯h`uIkNo\µ¯�n¯E`^nk`\\IG¯\<^G¯Q^¯�NkQE<¯<^G¯nPI¯ QGG\I¯�<lnµ¯0PQl

[Q^OG`]¯\<lnIG¯Po^GkIGl¯`N¯wI<klµ¯�^¯nPI¯�nP¯EI^nokw¯
��¶¯Qn¯ItI^¯E`^joIkIG¯�Owhn¯<^G

ko\IG¯nPIkI¯N`k¯^I<k\w¯���¯wI<klµ

0`G<w¶¯nPIkI¯<kI¯lnQ\\¯]`kI¯nP<^¯���¯�olPQnI¯hwk<]QGl¯ln<^GQ^Oµ¯0PIw¯<kI¯<\]`ln¯o^n`oEPIG
<NnIk¯�¶���¯wI<klµ

The Author’s Visit
�¯NIu¯wI<kl¯<O`¶¯�¯tQlQnIG¯nPIlI¯hwk<]QGlµ¯7PI^¯�¯kInok^IG¯n`¯nPI¯1�¯Ê1^QnIG¯�Q^OG`]Ë¶¯�

<l[IG¯]w¯h<kI^nl¯uP<n¯nPIw¯[^Iu¯<D`on¯nPIlI¯PQln`kQE¯lQnIlµ¯0PIQk¯<^luIk¯lokhkQlIG¯]I·¯^`n

]oEPµ

0PQl¯u<l¯lnk<^OIµ¯ w¯h<kI^nl¯[^Iu¯<¯\`n¯<D`on¯Q]h`kn<^n¯ItI^nl¯Q^¯
kQnQlP¯PQln`kwµ

 w¯h<kI^nl¯<kI¯Nk`]¯/oG<^µ¯0PIw¯<kI¯uI\\ÆIGoE<nIG¯<^G¯lhI<[¯�^O\QlP¯|oI^n\wµ¯
on¯nPIQk

IGoE<nQ`^¯N`EolIG¯`^¯7IlnIk^¯PQln`kwµ¯�tI^¯uPI^¯nPIw¯\I<k^IG¯<D`on¯/oG<^¶¯nPIw¯lnoGQIG¯Qn
nPk`oOP¯7IlnIk^¯QGI<lµ

A Missing History
�¯u`^GIkIG·¯7Pw¯GQG^Ûn¯]w¯h<kI^nl¯[^`u¯]`kI¯<D`on¯/oG<^Ûl¯PQln`kw¼¯7<l¯nPQl¯nkoI¯N`k¯`nPIk

�NkQE<^l¯n``¼

7PI^¯�¯<l[IG¯hI`h\I¶¯�¯N`o^G¯`on¯Qn¯u<l¯nkoIµ¯ <^w¯�NkQE<^l¯GQG¯^`n¯[^`u¯]oEP¯<D`on¯nPIQk

`u^¯PQln`kwµ

An Important Discovery
�¯NIu¯wI<kl¯\<nIk¶¯�¯tQlQnIG¯UNESCO°PI<Gjo<knIkl¯Q^¯+<kQlµ¯#^¯<¯D``[lPI\N¶¯�¯l<u¯<¯lIn¯`N¯D``[l
E<\\IG¯nPI¯General History of Africaµ

0PIlI¯D``[l¯uIkI¯ukQnnI^¯Dw¯�NkQE<^¯scholarsµ¯0PIw¯nI\\¯nPI¯ln`kw¯`N¯�NkQE<Ûl¯PQln`kw¯Nk`]¯<^
�NkQE<^¯perspective¶¯^`n¯<¯7IlnIk^¯`^Iµ

0PQl¯lokhkQlIG¯]I¯DIE<olI¯NIu¯hI`h\I¯[^Iu¯<D`on¯nPIlI¯D``[lµ

Hope for the Future
0PI¯General History of Africa°Ql¯<¯O``G¯ln<knµ¯1!�/�#¯u<^nl¯lEP``\l¯Q^¯�NkQE<¯n`¯olI¯nPQl

kIlI<kEPµ

�`hINo\\w¶¯NonokI¯lnoGI^nl¯uQ\\¯\I<k^¯]`kI¯<D`on¯nPIQk¯PQln`kwµ¯0PIw¯uQ\\¯NII\¯hk`oG¯`N¯nPIQk

h<lnµ¯�^`uQ^O¯nPQl¯PQln`kw¯uQ\\¯PI\h¯nPI]¯DoQ\G¯<¯DInnIk¯NonokIµ
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Exit Ticket

Connect

Directions: Write a paragraph (4–6 sentences) comparing and contrasting the two

perspectives that we have studied today (see Trevor-Roper’s quote below). Use evidence from

the texts to support your ideas. Address the following questions:

What does each author believe about the history of Africa?

How would you summarize each author’s point of view about the subject of African
history?

How are the two perspectives similar and different?

Whose perspective do you agree with more, and why?

Quote from Hugh Trevor-Roper:

"[Students today] demand that they be taught the history of black Africa. Perhaps
in the future there will be some African history to teach. But at present there is
none, or very little: there is only the history of Europe in Africa. The rest is largely
darkness.”

Sentence
Frames:

Both perspectives discuss ___, but they differ in ___.

___ believes that African history is ___ and provides evidence such
as ___.

The author’s point of view is that African history is ___ and ___.

___ believes that ___ and hopes that ___.

I agree more with ___ because ___.
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Word Bank

PQln`kw NonokI hwk<]QGl 7IlnIk^¯lEP`\<kl

hkQGI IGoE<nQ`^ Q^|oI^EI OI^Ik<nQ`^l

hIklhIEnQtI h`Q^n¯`N¯tQIu DI\QIN

Text sources:

Badawi, Zeinab Badawi. 2017. "One of Africa's Best Secrets – Its History." BBC, June 30; slightly adapted

Trevor-Roper, Hugh. 1963. The Rise of Christian Europe. Harcourt, Brace & World.
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Name: ____________________________________________________________ Date: __________________________

My Archaeology Log

Compare Four Complex African Societies

�`^Ok<no\<nQ`^lº¯9`o¯uQ\\¯DI¯nk<tI\Q^O¯n`¯N`ok¯<kEP<I`\`OQE<\¯lQnIl¯Q^¯�NkQE<¯n`¯\I<k^¯]`kI¯<D`on
nPI¯E`]h\Iv¯l`EQInQIl¯`N¯�[lo]¶¯ <ho^OoDuI¶¯�Q\u<¶¯<^G¯
YI^^JÆ
YI^`µ¯�^¯I<EP
<kEP<I`\`OQE<\¯lQnI¶¯w`o¯uQ\\¯DI¯kIlh`^lQD\I¯N`k¯{^GQ^O¯<knQN<Enl¯<^G¯Q^N`k]<nQ`^¯n`¯PI\h
<^luIk¯l`]I¯tIkw¯Q]h`kn<^n¯joIlnQ`^l¯<D`on¯I<EP¯l`EQInwµ

Before you travel:

#nPIk¯<kEP<I`\`OQlnl¯<k`o^G¯nPI¯u`k\G¯P<tI¯E`]hQ\IG¯<¯\Qln¯`N¯joIlnQ`^l°nPIwÕG¯\Q[I¯w`o¯n`
<^luIk¯<l¯w`o¯kIlI<kEP¯I<EP¯l`EQInwµ

�µ 7P<n¯[Q^Gl¯`N¯nIEP^`\`Ow¯GQG¯I<EP¯l`EQInw¯olI¼¯Ên``\l¶¯]<nIkQ<\l¶¯]InP`GlË

�µ �`u¯GQG¯nPI¯I^tQk`^]I^n¯<NNIEn¯P`u¯hI`h\I¯Q^¯I<EP¯l`EQInw¯\QtIG¼¯ÊE\Q]<nI¶¯E`^GQnQ`^l¶
nI]hIk<nokI¶¯^<nok<\¯GQl<lnIkl¶¯GIlIkn¶¯k<Q^N`kIlnË

�µ �`u¯GQG¯I<EP¯l`EQInw¯hk`nIEn¯hI`h\IÛl¯uI\\ÆDIQ^O¼¯ÊN``G¶¯lPI\nIk¶¯l<NInwË

Brainstorm three of your own questions:
7P<n¯<kI¯w`ok¯<GGQnQ`^<\¯joIlnQ`^l¯<D`on¯nPI¯EP<k<EnIkQlnQEl¯`N¯�NkQE<Õl¯E`]h\Iv¯l`EQInQIl¯<^G
nPI¯u<wl¯nPIw¯uIkI¯`kO<^QzIG¼¯0PQ^[¯<D`on¯w`ok¯joIlnQ`^l¯olQ^O¯<n¯\I<ln¯nu`¯`N
nPIlI E<nIO`kQIl¯Ê`k¯`nPIkl¯nP<n¯w`o¯E<^¯nPQ^[¯`NË·

Categories

O`tIk^]I^n nk<GI E`]]o^QE<nQ`^

kI\QOQ`^ ^<nok<\¯kIl`okEIl `nPIk¼

�v<]h\I·What religions did people in each society follow?

9`ok¯joIlnQ`^l·

�µ

�µ

�µ
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�l¯w`o¯nk<tI\¯n`¯I<EP¯<kEP<I`\`OQE<\¯lQnI¶¯[IIh¯Q^¯]Q^G°nPI¯nPkII¯joIlnQ`^l¯`N¯`nPIk
<kEP<I`\`OQlnl¯<l¯uI\\¯<l¯w`ok¯`u^¯joIlnQ`^lµ¯�N¯w`o¯{^G¯nPI¯<^luIkl¯n`¯<^w¯`N¯nPI]¶¯kIE`kG
nPI]¯Q^¯w`ok¯\`O¯`^¯nPI¯^Ivn¯h<OIµ¯1lI¯artifacts°<^G¯architecture¶¯<l¯uI\\¯<l¯ukQnnI^
Q^N`k]<nQ`^¶¯n`¯PI\h¯w`o¯Q^¯w`ok¯Po^n¯N`k¯<^luIklº

Observe
�Qkln¶¯lnoGw¯Q]<OIl¯`N¯<knQN<Enl¶¯koQ^l¶¯<^G¯\<^GlE<hIl¯Nk`]¯I<EP¯l`EQInwµ

/[InEP¯<^¯<knQN<En¯`k¯lQnI¯nP<n¯ln<^Gl¯`on¯n`¯w`oµ


IlEkQDI¯nPI¯]<nIkQ<\l¯olIG¯<^G¯uP<n¯nPI¯<knQN<En¯nI\\l¯w`o¯<D`on¯G<Q\w¯\QNIµ

Read
.IlI<kEP¯nPI¯PQln`kw¯`N¯I<EP¯l`EQInw¯olQ^O¯nIvnl¯<^G¯<knQN<Enlµ

�``[¯N`k¯<^luIkl¯n`¯nPI¯OoQGQ^O¯joIlnQ`^l¯olQ^O¯w`ok¯�^EQI^n¯�NkQE<^¯�knQN<Enl¯+<E[Inµ

0<[I¯^`nIl¯Q^¯w`ok¯�kEP<I`\`Ow¯�`Oµ

Lesson 10: Comparing Complex Societies in Africa (Part 1)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

http://creativecommons.org/licenses/by-nc/4.0/


Aksum (Axum)

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Mapungubwe

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Kilwa

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Djenné-Djeno (Jenne-Jeno)

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Connect:
�`]h<kI¯<^G¯E`^nk<ln¯nPI¯E`]h\Iv¯l`EQInQIl¯D<lIG¯`^¯w`ok¯{^GQ^Olµ

�GI^nQNw¯h<nnIk^l¯<^G¯]<[I¯E`^^IEnQ`^l¯n`¯`nPIk¯EQtQ\Qz<nQ`^l¯`k¯]`GIk^¯l`EQInQIlµ

Compare and Contrast Complex African Societies

�Qln¯[Iw¯GQNNIkI^EIl¯DInuII^¯nPI
l`EQInQIlµ

�Qln¯[Iw¯lQ]Q\<kQnQIlµ¯/n<k¯nPI¯]`ln
Q]h`kn<^n¯`^I¯<^G¯Ivh\<Q^¯uPwµ
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Summarize Your Findings

�l¯<^¯<kEP<I`\`OQln¶¯Qn¯Ql¯w`ok¯Y`D¯n`¯lo]]<kQzI¯w`ok¯{^GQ^Ol¯l`¯nP<n¯hI`h\I¯E<^¯\I<k^¯<D`on
nPIlI¯OkI<n¯l`EQInQIlµ

�^¯�Ç�¯lI^nI^EIl¶¯ukQnI¯<^¯<kEP<I`\`OQE<\¯kIh`kn¯Ê<¯lo]]<kw¯olQ^O¯ItQGI^EIË¯<D`on
uP<n¯w`oÕtI¯\I<k^IG¯<^G¯<D`on¯nPI¯<^luIkl¯n`¯w`ok¯joIlnQ`^lµ

1lI¯w`ok¯^`nIl¯n`¯lohh`kn¯w`ok¯h`Q^nlµ

�^E\oGI¯`^I¯lQ]Q\<kQnw¯<^G¯`^I¯GQNNIkI^EI¯DInuII^¯nPI¯l`EQInQIlµ

/o]]<kQzI¯P`u¯nPIlI¯l`EQInQIl¯<G<hnIG¯n`¯nPIQk¯I^tQk`^]I^nl¯<^G¯GItI\`hIG¯o^QjoI
Eo\nokIlµ

Word Bank

lQ]Q\<k¯Â¯o^\Q[I l<]I¯Â¯GQNNIkI^n uPQ\I

l`]InPQ^O¯nPIw
lP<kIG¯u<l

`^¯`^I¯P<^G¯Â¯`^¯nPI
`nPIk¯P<^G Q^¯E`^nk<ln¯uQnP
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Name: ____________________________________________________________ Date: __________________________

Archaeology Background Letters

Aksum (Axum)

 <ll<EPolInnl¯<kEP<I`\`OQlnl·¯uI\E`]I¯n`¯nPI¯�[lo]¯lQnIº¯7IÕkI¯O\<G¯w`o¯<kI¯PIkI¯n`

PI\h¯olµ¯0PIkI¯<kI¯]<^w¯joIlnQ`^l¯n`¯<^luIk¯<D`on¯nPQl¯N<lEQ^<nQ^O¯<^EQI^n¯EQtQ\Qz<nQ`^µ

�IkIÕl¯uP<n¯uI¯[^`u¯l`¯N<k·

0PI¯[Q^OG`]¯`N¯�[lo]¯u<l¯N`o^GIG¯Q^¯nPI¯�ln¯EI^nokw¯��¯<^G¯u<l¯lnk`^OIln¯Q^¯nPI¯�kG

n`¯�nP¯EI^nokQIl¯��µ¯�n¯u<l¯\`E<nIG¯`^¯<¯h\<nI<o¯`N¯kQEP¯\<^G¯E\`lI¯n`¯nPI¯.IG¯/I<µ¯0PQl

\`E<nQ`^¯u<l¯O``G¯N`k¯N<k]Q^O¯<^G¯Ok<zQ^O¯<^Q]<\l¯<^G¯N`k¯nk<GI¯Dw¯u<nIkµ

0PI¯lQnI¯uPIkI¯`ok¯<kEP<I`\`Ow¯EkIu¯P<l¯DII^¯GQOOQ^O¯u<l¯nPI¯E<hQn<\¯EQnw¯`N¯nPI

[Q^OG`]µ¯0PQl¯u<l¯<¯\<kOI¯EQnw¶¯uQnP¯<¯h`ho\<nQ`^¯oh¯n`¯��¶���¯hI`h\Iµ¯�IkI¯uI

o^E`tIkIG¯nPI¯DoQ\GQ^O¯ln`^Il¯`N¯h<\<EIl¯<^G¯nPI¯DokQ<\¯lQnIl¯`N¯Q]h`kn<^n¯\I<GIklµ¯0PI

]`ln¯o^olo<\¯{^GQ^Ol¯`N¯nPQl¯lQnI¯<kI¯nPI¯OQO<^nQE¯ln`^I¯hQ\\<kl¯E<\\IG¯lnI\<I¯Ê/0���Æ<wËµ

0PIw¯<kI¯E`tIkIG¯Q^¯Q^nIkIlnQ^O¯GIE`k<nQ`^lµ¯/`]InQ]Il¯nPI¯lnI\<I¯P<tI¯ukQnQ^O¯Q^¯nPI

lhIEQ<\¯ukQnnI^¯lEkQhn¯`N¯nPI¯�[lo]QnI¯Eo\nokI¯E<\\IG¯�IÕIzµ¯0PI¯lnI\<I¯<kI¯Q^EkIGQD\w¯n<\\¶

l`]InQ]Il¯���¯NIIn¯n<\\µ¯�n¯]oln¯P<tI¯n<[I^¯<¯\`n¯`N¯I^OQ^IIkQ^O¯<^G¯`kO<^Qz<nQ`^¯n`¯hon
oh¯nPIlI¯]`^o]I^nlµ

�u<w¯Nk`]¯nPI¯h<\<EI¯<kI<¶¯uI¯N`o^G¯ItQGI^EI¯`N¯nPI¯E`]N`kn<D\I¯<^G¯lQ]h\Ik¯P`]Il

`N¯N<]Q\QIlµ¯�n¯nPIlI¯lQnIl¯uIÕtI¯o^E`tIkIG°h`nnIkw¯<^G¯\I<k^IG¯uP<n¯hI`h\I¯\Q[IG¯n`

I<nµ¯#^I¯N<t`kQnI¯nPQ^O¯u<l¯N<^Ew¯`\QtI¯`Q\¯Nk`]¯N<k¯<u<wº¯7I¯[^`u¯DIE<olI¯uI¯N`o^G

nPI¯`\G¯`\QtI¯`Q\¯E`^n<Q^Ikl¯Q^¯nPIQk¯P`]Ilµ¯7I¯<\l`¯GoO¯oh¯O`\G¶¯lQ\tIk¶¯<^G¯Dk`^zI¯E`Q^l
nP<n¯uIkI¯]<GI¯Dw¯nPI¯[Q^OG`]¯`N¯�[lo]µ

0PI¯\<ln¯n`hQE¯uI¯E<^¯kIh`kn¯`^¯Ql¯kI\QOQ`^µ¯�^¯nPI¯I<k\w¯\<wIkl¯`N¯nPI¯lQnI¶¯uI¯N`o^G

ItQGI^EI¯nP<n¯nPI¯�[lo]QnIl¯hk<EnQEIG¯<¯h`\wnPIQlnQE¯kI\QOQ`^µ¯0PI¯O`G¯uI¯N`o^G

]I^nQ`^IG¯nPI¯]`ln¯u<l¯ <PkI]¶¯nPI¯O`G¯`N¯u<k¯<^G¯[Q^Olµ¯�<nIk¶¯Q^¯nPI¯]QGG\I¯`N¯nPI

�nP¯EI^nokw¯��¶¯<^¯Q]h`kn<^n¯[Q^O¯^<]IG¯�z<^<¯DIE<]I¯�PkQlnQ<^¯<^G¯]<GI¯PQl
[Q^OG`]¯�PkQlnQ<^¯n``µ¯0PQl¯ItI^no<\\w¯DIE<]I¯nPI¯�PkQlnQ<^¯EPokEP¯`N¯�nPQ`hQ<µ¯/II¯QN

w`o¯E<^¯{^G¯ItQGI^EI¯N`k¯�PkQlnQ<^Qnw¯Q^¯`ok¯<knQN<Enl¯DI\`uµ

�``G¯\oE[¯uQnP¯w`ok¯u`k[µ¯7I¯<kI¯IvEQnIG¯n`¯lII¯uP<n¯joIlnQ`^l¯w`o¯E<^¯<^luIkº¯°

Text sources:

Cartwright, Mark. 2019. "Kingdom of Axum" World History Encyclopedia. March 21.

Urbanus, Jason. 2023. "Africa’s Merchant Kings." Archaeology Magazine. July/August.
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Kilwa

�I\\`¯n`¯`ok¯NI\\`u¯<kEP<I`\`OQlnl¶¯<^G¯uI\E`]I¯n`¯�Q\u<º¯9`o¯uQ\\¯\`tI¯nPQl¯DI<onQNo\¯lQnI
`^¯�NkQE<Õl¯I<ln¯E`<ln¶¯<\`^O¯nPI¯�^GQ<^¯#EI<^µ¯Ê�``[¯E\`lI\w¯`^¯<¯]<h¶¯<^G¯w`o¯uQ\\¯lII

nP<n¯�Q\u<¯Ql¯<Eno<\\w¯<^¯Ql\<^Gµ¯�`u¯E``\¯Ql¯nP<n¼Ë¯7I¯^IIG¯w`ok¯l[Q\\l¯n`¯PI\h¯ol¯DInnIk

o^GIkln<^G¯nPQl¯�NkQE<^¯EQtQ\Qz<nQ`^µ¯�IkIÕl¯uP<n¯uI¯P<tI¯\I<k^IG¯l`¯N<k·


InuII^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl¯��¶¯�Q\u<¯u<l¯<¯h`uIkNo\¯EQnwÆln<nI¶¯`^I¯h<kn¯`N¯nPI

/u<PQ\Q¯�`<ln¯EQtQ\Qz<nQ`^µ¯�n¯Qnl¯PIQOPn¶¯�Q\u<¯hk`D<D\w¯P<G¯��¶���¯kIlQGI^nlµ¯+I`h\I
\QtIG¯uI\\¯Nk`]¯N<k]Q^O¶¯{lPQ^O¶¯<^G¯nk<GQ^O¯uQnP¯`nPIk¯EQtQ\Qz<nQ`^lµ

�Q\u<¯u<l¯ko\IG¯Dw¯<¯\I<GIk¯E<\\IG¯nPI¯lo\n<^µ¯0PI¯lo\n<^¯lInn\IG¯\IO<\¯GQlhonIl¯<^G

hk`nIEnIG¯nPI¯E`]]o^Qnwµ¯0PI¯lo\n<^Õl¯O`tIk^]I^n¯<\l`¯]<GI¯Qnl¯`u^¯�Q\u<¯E`Q^l¯n`

olI¯N`k¯nk<GI¯<^G¯DolQ^Illµ¯�k<DQE¯lEkQhn¯u<l¯olIG¯N`k¯kIE`kG[IIhQ^Oµ

0PI¯]`ln¯o^QjoI¯NI<nokI¯`N¯nPQl¯EQtQ\Qz<nQ`^¯u<l¯Qnl¯Ok<^G¯<kEPQnIEnokIµ¯0PI¯DoQ\GQ^Ol

uIkI¯E`^lnkoEnIG¯Nk`]¯`EI<^¯E`k<\¶¯nPI^¯GIE`k<nIG¯uQnP¯lPI\\l¶¯h`nnIkw¶¯<^G¯E`\`kNo\

h<Q^nµ¯9`o¯E<^¯tQlQn¯nPI¯lQnI¯uPIkI¯nPI¯lo\n<^Õl¯h<\<EI¯`^EI¯ln``Gµ¯�^¯Qnl¯nQ]I¯Qn¯P<G¯\<kOI

k``]l¶¯O<kGI^l¶¯E`oknw<kGl¶¯<^G¯<^¯`onG``k¯luQ]]Q^O¯h``\¯uQnP¯<^¯`EI<^¯tQIuº

#^I¯`nPIk¯lQnI¯uI¯u<^n¯w`o¯n`¯EPIE[¯`on¯Ql¯nPI¯�kI<n¯ `ljoI¯`N¯�Q\u<µ¯0PI¯ko\Ikl¯<^G

EQnQzI^l¯`N¯�Q\u<¯hk<EnQEIG¯�l\<]µ¯0PIw¯olIG¯�k<DQE¯n`¯lnoGw¯nPIQk¯P`\w¯D``[lµ¯0PIQk¯\<kOI

<^G¯ln<nI\w¯]`ljoI¯u<l¯ItQGI^EI¯`N¯nPIQk¯kI\QOQ`ol¯N<QnPµ¯7I¯[^`u¯`N¯lQv¯]`ljoIl¯nP<n

uIkI¯DoQ\n¯Q^¯<^EQI^n¯�Q\u<¶¯Don¯nPQl¯Ql¯nPI¯Ok<^GIlnµ¯°

�``G¯\oE[¯uQnP¯w`ok¯u`k[µ¯°7I¯<kI¯IvEQnIG¯n`¯lII¯uP<n¯joIlnQ`^l¯w`o¯E<^¯<^luIkº¯°

Text sources:

Cartwright, Mark. 2019. "Kilwa" World History Encyclopedia. March 21.

Noain Maura, María José. 2020. "This abandoned East African city once controlled the medieval gold trade."
National Geographic. September 3.

Lesson 10: Comparing Complex Societies in Africa (Part 1)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

https://www.worldhistory.org/Kilwa/
https://www.nationalgeographic.com/history/history-magazine/article/abandoned-east-african-city-kilwa-controlled-medieval-gold-trade
http://creativecommons.org/licenses/by-nc/4.0/


Mapungubwe

�I\\`¯n`¯w`o¶¯`ok¯NI\\`u¯<kEP<I`\`OQlnl¶¯<^G¯uI\E`]I¯n`¯ <ho^OoDuIº¯7I¯E<^¯kI<\\w¯olI
w`ok¯PI\h¯{OokQ^O¯nPQ^Ol¯`on¯<n¯nPQl¯<^EQI^n¯lQnIµ¯�IkIÕl¯uP<n¯uI¯[^`u¯l`¯N<k·

0PI¯[Q^OG`]¯`N¯ <ho^OoDuI¯u<l¯Iln<D\QlPIG¯^I<k¯<¯tIkw¯Q]h`kn<^n¯kQtIk¯Q^¯l`onPIk^

�NkQE<¶¯nPI¯�Q]h`h`¯.QtIkµ¯0PI¯\<^G¯nPIkI¯u<l¯kQEP¯N`k¯N<k]Q^O¯Ok<Q^l¯<^G¯Ok<zQ^O¯E<nn\Iµ

�`^O¯DIN`kI¯nPI¯kQlI¯`N¯nPQl¯EQtQ\Qz<nQ`^¶¯E`^nk`\¯`N¯\<kOI¯E<nn\I¯PIkGl¯u<l¯<¯]<Q^¯l`okEI¯`N

uI<\nP¯Q^¯nPQl¯<kI<µ

�^¯nPI¯��nP¯EI^nokw¯��¶¯hI`h\I¯`N¯nPQl¯kIOQ`^¯GItI\`hIG¯<¯E`]h\Iv¯l`EQInw¯\IG¯Dw¯<¯k`w<\

\I<GIk¯<^G¯PQl¯E`oknµ¯0PQl¯Ql¯nPI¯`\GIln¯[^`u^¯`kO<^QzIG¯ln<nI¯Q^¯l`onPIk^¯�NkQE<µ¯�n¯IvQlnIG

DInuII^¯nPI¯��nP¯<^G¯��nP¯EI^nokw¯��µ¯�n¯Qnl¯PIQOPn¯Qn¯]<w¯P<tI¯P<G¯�¶���¯kIlQGI^nlµ

0PI¯hPwlQE<\¯\<w`on¯`N¯nPQl¯l]<\\¯[Q^OG`]¯Ql¯`^I¯`N¯Qnl¯]`ln¯Q^nkQOoQ^O¯NI<nokIlµ

�kEP<I`\`OQE<\¯ItQGI^EI¯lP`ul¯ol¯nP<n¯k`w<\nw¯\QtIG¯<n¯nPI¯n`h¯`N¯<¯PQOP¯PQ\\¯nP<n¯Ql¯k<nPIk

GQN{Eo\n¯n`¯E\Q]Dµ¯�n¯kIjoQkIG¯E\ItIk¯I^OQ^IIkQ^O¯<^G¯`kO<^Qz<nQ`^¯n`¯DoQ\G¯nPIkIµ¯7I¯G`^Õn

[^`u¯P`u¯nPIw¯O`n¯]<nIkQ<\l¯n`¯nPI¯n`h¯`N¯nPQl¯PQ\\¯n`¯]<[I¯nPI¯\<kOI¯ln`^I¯h<\<EIl¯<^G

DoQ\GQ^Ol¯N`o^G¯`^¯nPQl¯lQnIµ

/`EQ<\¯E\<llIl¯lII]IG¯n`¯DI¯Q]h`kn<^n¯Q^¯nPQl¯[Q^OG`]µ¯0PI¯k`w<\nw¯<n¯nPI¯n`h¯`N¯nPI¯PQ\\

P<G¯<¯]`kI¯t<kQIG¯GQIn¯<^G¯<nI¯]`kI¶¯Q^E\oGQ^O¯]`kI¯]I<nµ¯
`u^¯DI\`u¶¯E`]]`^¯hI`h\I

<^G¯\`uIk¯I\QnIl¯\QtIG¯`^¯|<n¯\<^G¯Q^¯lQ]h\Ik¯P`]Ilµ¯0PIw¯<nI¯NIuIk¯N``Glµ¯
on¯uI¯[^`u

nPIw¯hk`GoEIG¯h\I^nw¯`N¯lokh\ol¯N``G¯DIE<olI¯`N¯nPI¯Ok<Q^¯ln`k<OI¯P`olIl¯uI¯N`o^G¯nPIkIµ


IE<olI¯ <ho^OoDuI¯P<G¯^`¯ukQnnI^¯lEkQhn¶¯ItIkwnPQ^O¯uI¯[^`u¯E`]Il¯Nk`]
<kEP<I`\`OQE<\¯ItQGI^EI¯<\`^Iµ¯Ê0PQl¯]<[Il¯`ok¯u`k[¯<l¯<kEP<I`\`OQlnl¯IlhIEQ<\\w

Q]h`kn<^nºË¯0PI¯hI`h\I¯`N¯nPQl¯EQtQ\Qz<nQ`^¯Ek<NnIG¯Qk`^¯]In<\u`k[¯<^G¯\`nl¯`N¯h`nnIkwµ¯0PI

]`ln¯kI]<k[<D\I¯QnI]l¯uI¯P<tI¯N`o^G¯uIkI¯GI\QE<nI¯<^G¯DI<onQNo\¯`DYIEnl¯]<GI¯Nk`]

O`\Gµ¯/`]I¯uIkI¯GIE`k<nIG¯uQnP¯tIkw¯nPQ^¯lPIInl¯`N¯O`\G¶¯<¯GQN{Eo\n¯nIEP^QjoI¯n`¯\I<k^µ

�I<GIkl¯`N¯ <ho^OoDuI¯lII]¯n`¯P<tI¯t<\oIG¯nPI¯DI<onw¯`N¯O`\Gµ¯0PIlI¯lhIEQ<\¯QnI]l¯]<w
P<tI¯DII^¯olIG¯Q^¯kI\QOQ`ol¯EIkI]`^QIl¯`k¯n`¯\``[¯I\IO<^n¯<^G¯G<zz\Q^Oµ¯.`w<\nw¯uIkI

DokQIG¯`^¯nPI¯PQ\\¯lokk`o^GIG¯Dw¯nPIlI¯O`\G¯`DYIEnlµ¯0PQl¯Ql¯<¯PQ^n¯<D`on¯nPIQk¯kI\QOQ`ol

DI\QIN¯Q^¯nPI¯<NnIk\QNIµ¯#nPIkuQlI¯uI¯G`^Õn¯[^`u¯]oEP¯<D`on¯nPIQk¯kI\QOQ`^µ

7I¯P<tI¯<¯nPI`kw¯nP<n¯ <ho^OoDuI¯nk<GIG¯`tIk¯\`^O¯GQln<^EIl¯n`¯OIn¯nPI¯O``Gl¯<^G

kIl`okEIl¯nPIw¯u<^nIGµ¯0PI¯ItQGI^EI¯N`k¯nPQl¯]<w¯lokhkQlI¯w`o·¯nPI¯hI`h\I¯`N¯nPI¯<^EQI^n
 <ho^OoDuI¯[Q^OG`]¯P<G¯DI<Gl¯Nk`]¯�^GQ<¯<^G¯h`nnIkw¯Nk`]¯�PQ^<º¯1lI¯nPI¯]<h¯`N¯`ok

lQnI¯n`¯lII¯P`u¯N<k¯<u<w¯nPIlI¯QnI]l¯P<G¯n`¯nk<tI\º

Text sources:

Cartwright, Mark. 2019. "Mapungubwe" World History Encyclopedia. March 15.

South African History Online. 2011. "Mapungubwe." February 22.

The MET Museum. 2001. "Mapungubwe." December 1.
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Djenné-Djeno (Jenne-Jeno)

 <ll<EPolInnl¯<kEP<I`\`OQlnl·¯uI\E`]I¯n`¯nPI¯<kEP<I`\`OQE<\¯lQnI¯`N¯
YI^^JÆ
YI^`º
7IÕkI¯O\<G¯w`o¯<kI¯PIkI¯n`¯PI\h¯olµ¯0PIkI¯<kI¯]<^w¯joIlnQ`^l¯n`¯<^luIk¯<D`on¯nPQl

o^olo<\¯EQtQ\Qz<nQ`^È`^I¯`N¯nPI¯]`ln¯<^EQI^n¯`N¯loDÆ/<P<k<^¯�NkQE<µ¯�IkIÕl¯uP<n¯uI

P<tI¯\I<k^IG¯Nk`]¯`ok¯kIlI<kEP¯l`¯N<k·


YI^^JÆ
YI^`¯u<l¯<¯E`]h\Iv¯l`EQInw¯Q^¯I<k\w¯7Iln¯�NkQE<µ¯�n¯u<l¯lInn\IG¯Q^¯nPI¯OkI<n

|``G¯h\<^I¯uPIkI¯nPI¯
<^Q¯<^G¯!QOIk¯kQtIkl¯uI<tI¯n`OInPIkµ¯#^I¯`N¯nPI¯lokhkQlQ^O
nPQ^Ol¯<D`on¯
YI^^JÆ
YI^`¯Ql¯P`u¯`\G¯Qn¯Qlµ¯0PI¯`\GIln¯hP<lI¯`N¯nPQl¯l`EQInw¯O`Il¯D<E[

n`¯<D`on¯���¯
��µ¯+I`h\I¯GIhI^GIG¯`^¯{lPQ^O¶¯N<k]Q^O¶¯<^G¯Ok<zQ^O¯G`]IlnQE

<^Q]<\lµ¯0PQl¯u<l¯<^¯I<k\w¯lQnI¯N`k¯Qk`^]<[Q^O¯<l¯uI\\µ

�<nIk¶¯DInuII^¯���¯<^G¯���¯��¶¯nPI¯EQtQ\Qz<nQ`^¯kI<EPIG¯Qnl¯PIQOPnµ¯
YI^^JÆ
YI^`¯u<l

`kO<^QzIG¯\Q[I¯<¯\<kOI¯lhkI<GÆ`on¯EQnw¶¯uQnP¯^IQOPD`kP``Gl¯IvnI^GQ^O¯N`k¯]Q\Ilµ¯7I¯<\l`
N`o^G¯ItQGI^EI¯nP<n¯nPI¯kIlQGI^nl¯DoQ\n¯<¯\<kOI¯u<\\¯<k`o^G¯nPIQk¯EQnwµ¯
on¯uI¯G`^Õn

[^`u¯uPwµ

�n¯nPQl¯nQ]I¯
YI^^JÆ
YI^`¯DIE<]I¯]oEP¯]`kI¯Ek`uGIGµ¯�n¯]<w¯P<tI¯P<G¯��¶���

kIlQGI^nl¯`k¯ItI^¯]`kIµ¯0PI¯h`ho\<nQ`^¯lnQ\\¯GIhI^GIG¯`^¯{lPQ^O¶¯Don¯^`u¯nPIw

DIE<]I¯IvEI\\I^n¯<n¯Ok`uQ^O¯^<nQtI¯�NkQE<^¯kQEIµ¯7I¯nPQ^[¯nPIkI¯uIkI¯lhIEQ<\nw
^IQOPD`kP``Gl¯uPIkI¯h`nnIkw¯u<l¯]<GI¯<^G¯`nPIkl¯N`k¯Qk`^u`k[Ikl¯<^G¯nPIQk¯N<]Q\QIlµ

7P<n¯uI¯P<tI^Õn¯N`o^G¯<n¯nPQl¯lQnI¯<kI¯<^w¯h<\<EIl¯`k¯tIkw¯uI<\nPw¯P`]Ilµ¯0PQl¯]<[Il

ol¯nPQ^[¯nP<n¯
YI^^IÆ
YI^`¯]<w¯P<tI¯DII^¯<¯EQnw¯D<lIG¯`^¯E``hIk<nQ`^¯<^G¯hI<EINo\

nk<GI¯DInuII^¯^IQOPD`kP``Gl¯<^G¯`nPIk¯^I<kDw¯lInn\I]I^nlµ¯
on¯uI¯E<^Õn¯[^`u¯nP<n

N`k¯lokIµ¯°

0PI¯]`ln¯o^QjoI¯<^G¯kI]<k[<D\I¯nPQ^O¯<D`on¯nPI¯E`]h\Iv¯l`EQInw¯`N¯
YI^^JÆ
YI^`¯Ql
Qnl¯<knu`k[µ¯0PQl¯u<l¯<¯l`EQInw¯No\\¯`N¯<]<zQ^O¯<knQlnlº¯0PIw¯]<GI¯Po^GkIGl¯`N¯l]<\\

ln<noIl¯Nk`]¯nIkk<ÆE`nn<¶¯<¯nwhI¯`N¯E\<wµ¯0PIlI¯GIhQEn¯ÊlP`uË¯hI`h\I¯<^G¯<^Q]<\l¯Q^¯<

lhIEQ<\¯lnw\I¯N`o^G¯^`uPIkI¯I\lIµ¯7I¯N`o^G¯nPIlI¯ln<noIl¯Q^¯nPI¯h\<EIl¯uPIkI¯hI`h\I

\QtIGµ¯/`]InQ]Il¯nPIw¯uIkI¯Q^¯l]<\\¯P`olIP`\G¯lPkQ^Il¯`k¯Q^¯<¯EQkE\I¯uQnP¯`NNIkQ^Ol¯`N

N``G¯^I<kDwµ¯0PQl¯]<[Il¯ol¯nPQ^[¯nP<n¯nPI¯ln<noIl¯uIkI¯h<kn¯`N¯nPIQk¯kI\QOQ`^µ¯#ok¯nPI`kw

Ql¯nP<n¯hI`h\I¯uIkI¯P`^`kQ^O¯`k¯u`klPQhQ^O¯nPIQk¯\`tIG¯`^Il¯Nk`]¯nPI¯h<lnµ

Text sources:

Cartwright, Mark. 2019. "Djenne-Djenno" World History Encyclopedia. April 12.

Ancient Origins. 2023. "Clay Wonders: The Handmade Figurines of Djenne-Djeno." March 17.

Lesson 10: Comparing Complex Societies in Africa (Part 1)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

4

https://www.worldhistory.org/Djenne-Djenno/
https://www.ancient-origins.net/artifacts-other-artifacts/djenne-djenno-0018076
http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

Ancient African Artifacts Packet

Mapungubwe

Directions: After reading the Archaeology Background Letter:

1. Open the Mapungubwe Archaeological Site from UNESCO. Use the tabs at the top of

the article to navigate. Click on the Maps tab, and zoom into the Google map to

understand the civilization’s location. Then click on the Gallery to search the photos for

any evidence that could help you answer the questions in your Archaeology Log.

2. Watch the “Mapungubwe - Lost Kingdoms of Africa - Great Zimbabwe” video (4:25) by

BBC for more evidence.

3. Last, closely study the artifacts that follow.

Golden Rhinoceros c. 1075, made with wood and covered in gold; found

at Mapungubwe Archaeological Site. Image courtesy of University of

Pretoria Museums, Mapungubwe Archive. Copyright permission.
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Mapungubwe

Golden Cow, 11th century; found at Mapungubwe Archaeological Site. Image courtesy of University of

Pretoria Museums, Mapungubwe Archive. Copyright permission.
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Mapungubwe

Golden Bowl created in the 11th century; found at Mapungubwe Archaeological Site. Image courtesy of

University of Pretoria Museums, Mapungubwe Archive. Copyright permission.
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Kilwa

Directions: After reading the Archaeology Background Letter:

1. Open the Kilwa Kisiwani Archaeological Site from UNESCO. Use the tabs at the top of

the article to navigate. Click on the Maps tab, and zoom into the Google map to

understand the civilization’s location. Then click on the Gallery tab to search the photos

for any evidence that could help you answer the questions in your Archaeology Log.

2. Watch the “Explore the Ruins of a Medieval East African Empire” video (3:40) by Atlas

Obscura for more evidence.  

3. Last, closely study the artifacts that follow.

Kilwa pot shards, c. 9th-13th centuries; some was created in China;

the rest was made locally. Image courtesy of the British Museum.

Used with permission.
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Kilwa

Kilwa Sultanate Falus coin, c. 1294-1308. Image courtesy of The Museum of Applied Arts and Sciences, Australia.

Used with permission.
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Djenné-Djeno (Jenne-Jeno)

Directions: After reading the Archaeology Background Letter:

1. Open the Djenné Djenno Archaeological Site from UNESCO. Use the tabs at the top of

the article to navigate. Click on the Maps tab, and zoom into the Google map to

understand the civilization’s location. Then click on the Gallery tab to search the photos

for any evidence that could help you answer the questions in your Archaeology Log.

2. Watch the “What This Object from a Lost Society Tells Us About a Whole Civilization”

video (2:33) by The Met for more evidence.

3. Last, closely study the artifacts that follow.

Found at Djenné-Djeno: house sites, craft workshops, giant ritual burial mounds, evidence
of huge population, artworks

Not found: palaces, elaborate architecture

Copper bracelet found at Djenne-Djeno

archaeological site. Image courtesy of The Met,

CC0 1.0.
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Djenne-Djeno

A bearded man atop an adorned

horse; found at Djenne-Djeno

archaeological site. Image courtesy of

Franko Khoury via Wikimedia

Commons is in the public domain.
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Aksum (Axum)

Directions: After reading the Archaeology Background Letter:

1. Open the Aksum (Axum) Archaeological Site from UNESCO. Use the tabs at the top of

the article to navigate. Click on the Maps tab, and zoom into the Google map to

understand the civilization’s location. Then click on the Gallery tab to search the photos

for any evidence that could help you answer the questions in your Archaeology Log.

2. Watch the “Aksum” video (2:52) by UNESCO for more evidence.  

3. Last, closely study the artifacts that follow.

The Ezana Stone, a giant carved

stele with Greek, Sabaan, and

Ge'ez (the holy language of

Ethiopia). It depicts the reign of

the kings. Image by A. Davey via

Wikimedia Commons, CC BY 2.0.
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Aksum

Copper coin of King Joel, minted c. 6th century CE. It depicts a king on one side and the Christian

cross on the other. Image courtesy of the British Museum. Used with permission.
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Chronology Sorting Cards
Note to teachers: ThroughouW�WKLV�FRXUVH��VWXGHQWV�H[SORUH�D�QXPEHU�RI�GLIIHUHQW�WLPH�SHULRGV��HYHQWV��DQG�PRPHQWV�RI
KLVWRULFDO�VLJQLØFDQFH��*LYHQ�WKDW�WKLV�FRXUVH�LV�WDXJKW�WKHPDWLFDOO\��WKHVH�HYHQWV�DUH�QRW�WDXJKW�FKURQRORJLFDOO\�
+RZHYHU��LW�LV�VWLOO�KHOSIXO�IRU�VWXGHQWV�WR�YLVXDOL]H�WKH�PDQ\�GLIIHUHQW�WLPH�SHULRGV�WKH\�H[SORUH�WKURXJKRXW�WKH�XQLW��7R
VXSSRUW�VWXGHQWV�LQ�WKHLU�FKURQRORJLFDO�UHDVRQLQJ��FKDOOHQJH�JURXSV�RI�VWXGHQWV�WR�DUUDQJH�WKHVH�IDFWV�ZLWK�YDULRXV
DQFLHQW�$IULFDQ�VRFLHWLHV�
 
Directions: ,Q�DGYDQFH��SULQW�RXW�VHYHUDO�FRSLHV�RI�WKLV�GRFXPHQW��RQH�VLGHG���FXW�XS�WKH�FDUGV��DQG�RUJDQL]H�WKHP�LQWR
VWDFNV�ZLWK�SDSHU�FOLSV��7KHVH�VWDFNV�ZLOO�EH�JLYHQ�WR�JURXSV�RI�VWXGHQWV�WR�VRUW�

Challenge Fact:

This civilization was long-lasting and so
powerful, it once ruled over ancient Egypt

(to the north).

Challenge Fact:

This civilization traded closely with its
neighbors in the southern part of the

Arabian peninsula.

Challenge Fact:

This site is the oldest discovered city in
West Africa.

Challenge Fact:

This ancient culture, maker of remarkable
art, was located in what is now modern-

day Nigeria.

Challenge Fact:

This society in Southern Africa built
massive stone walls and buildings.

Challenge Fact:

This grand and beautiful city-state was a
trading center along the Indian Ocean

coast.

Challenge Fact:

This is the earliest known kingdom in
what is now South Africa. It was built on

rocky cliffs.
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Kingdom of Kush
(or Nubia)

circa 1070 BCE–350 CE

Kingdom of Kush. Image by Lommes via Wikimedia

Commons, CC BY-SA 4.0.

Kingdom of Da’amat

circa 950–450 BCE

Kingdom of Da'amat. Image by Aldan-2 via Wikimedia

Commons, CC BY-SA 4.0.
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Djenne-Djeno
urban settlement

circa 250 BCE–1100 CE

Djenne-Djeno urban settlement. Image by Eric Gaba

(Sting) via Wikimedia Commons, CC BY-SA 3.0.

Nok society

circa 500 BCE–200 CE

Nok society. Image by NordNordWest via Wikimedia

Commons, CC BY-SA 3.0.
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Empire of Aksum
(or Axum)

circa 100–950 CE

Empire of Aksum. Image by Eric Gaba (Sting) via

Wikimedia Commons, CC BY-SA 3.0.

Empire of Ghana

circa 550–1250 CE

Empire of Ghana. Image by Amitchell125 via

Wikimedia Commons, CC BY-SA 4.0.
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Great Zimbabwe

circa 1300–1450 CE

Great Zimbabwe. Image by Eric Gaba (Sting) via

Wikimedia Commons, CC BY-SA 3.0.

Kilwa city-state

circa 950–1450 CE

Kilwa Kisiwani city-state. Image by AbdurRahman

AbdulMoneim via Wikimedia Commons, CC BY-SA 4.0.
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Kingdom of
Mapungubwe

circa 1150–1250 CE

Kingdom of Mapungubwe. Image by NordNordWest
via Wikimedia Commons, CC BY-SA 3.0.

Text sources:

BlackPast.org. Global African History Timeline

British Museum. 2024. African Kingdoms Timeline. January.

South African History Online. 2015. "Africa Timeline." May 31.
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Name: ____________________________________________________________ Date: __________________________

My Archaeology Log (Sentence Frames)

Compare Four Complex African Societies

�`^Ok<no\<nQ`^lº¯9`o¯uQ\\¯DI¯nk<tI\Q^O¯n`¯N`ok¯<kEP<I`\`OQE<\¯lQnIl¯Q^¯�NkQE<¯n`¯\I<k^¯]`kI¯<D`on

nPI¯E`]h\Iv¯l`EQInQIl¯`N¯�[lo]¶¯ <ho^OoDuI¶¯�Q\u<¶¯<^G¯
YI^^JÆ
YI^`µ¯�^¯I<EP
<kEP<I`\`OQE<\¯lQnI¶¯w`o¯uQ\\¯DI¯kIlh`^lQD\I¯N`k¯{^GQ^O¯<knQN<Enl¯<^G¯Q^N`k]<nQ`^¯n`¯PI\h
<^luIk¯l`]I¯tIkw¯Q]h`kn<^n¯joIlnQ`^l¯<D`on¯I<EP¯l`EQInwµ

Before you travel:
#nPIk¯<kEP<I`\`OQlnl¯<k`o^G¯nPI¯u`k\G¯P<tI¯E`]hQ\IG¯<¯\Qln¯`N¯joIlnQ`^l¯nPIwÕG¯\Q[I¯w`o¯n`
<^luIk¯<l¯w`o¯kIlI<kEP¯I<EP¯l`EQInwµ

�µ 7P<n¯[Q^Gl¯`N¯technology°GQG¯I<EP¯l`EQInw¯olI¼¯Ên``\l¶¯]<nIkQ<\l¶¯]InP`GlË

�µ �`u¯GQG¯nPI¯environment°<NNIEn¯P`u¯hI`h\I¯Q^¯I<EP¯l`EQInw¯\QtIG¼¯ÊE\Q]<nI¶¯E`^GQnQ`^l¶
nI]hIk<nokI¶¯^<nok<\¯GQl<lnIkl¶¯GIlIkn¶¯k<Q^N`kIlnË

�µ �`u¯GQG¯I<EP¯l`EQInw¯protect°hI`h\IÛl¯uI\\ÆDIQ^O¼¯ÊN``G¶¯lPI\nIk¶¯l<NInwË

Brainstorm three of your own questions:
7P<n¯<kI¯w`ok¯<GGQnQ`^<\¯joIlnQ`^l¯<D`on¯nPI¯EP<k<EnIkQlnQEl¯`N¯�NkQE<Õl¯E`]h\Iv¯l`EQInQIl¯<^G
nPI¯u<wl¯nPIw¯uIkI¯`kO<^QzIG¼¯0PQ^[¯<D`on¯w`ok¯joIlnQ`^l¯olQ^O¯<n¯\I<ln¯nu`¯`N¯nPIlI
E<nIO`kQIl¯Ê`k¯`nPIkl¯nP<n¯w`o¯E<^¯nPQ^[¯`NË·

Categories

O`tIk^]I^n nk<GI E`]]o^QE<nQ`^

kI\QOQ`^ ^<nok<\¯kIl`okEIl `nPIk¼

�v<]h\I·What religions did people in each society follow?

1lI¯nPI¯u`kG¯D<^[¯n`¯PI\h¯ukQnI¯w`ok¯joIlnQ`^l·
What ___ did each society have?

�µ

�µ

�µ

Lesson 10: Comparing Complex Societies in Africa (Part 1)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


Word Bank

N``G lPI\nIk l<NInw kI\QOQ`^ E\Q]<nI

nk<GQnQ`^l Eoln`]l \<^Oo<OI Eo\nokI nI]hIk<nokI

DoQ\GQ^Ol u<nIk N<k]Q^O n``\l

�l¯w`o¯nk<tI\¯n`¯I<EP¯<kEP<I`\`OQE<\¯lQnI¶¯[IIh¯nPI¯<kEP<I`\`OQlnlÛ¯nPkII¯joIlnQ`^l¯<^G¯w`ok
`u^¯joIlnQ`^l¯Q^¯]Q^Gµ¯�l¯w`o¯{^G¯<^luIkl¶¯kIE`kG¯nPI]¯Q^¯w`ok¯\`O¯`^¯nPI¯^Ivn¯h<OIµ¯1lI
artifacts¶¯architecture¶¯<^G¯written information n`¯PI\h¯w`oº

Observe
�Qkln¶¯lnoGw¯Q]<OIl¯`N¯<knQN<Enl¶¯koQ^l¶¯<^G¯\<^GlE<hIl¯Nk`]¯I<EP¯l`EQInwµ

Sketch°<^¯<knQN<En¯`k¯lQnI¯nP<n¯ln<^Gl¯`on¯n`¯w`oµ

Describe°nPI¯]<nIkQ<\l¯olIG¯<^G¯uP<n¯nPI¯<knQN<En¯nI\\l¯w`o¯<D`on¯G<Q\w¯\QNIµ

Sentence
Frames for
Discussion:

One artifact I found is a ___.

It is made of ___ and was used for ___.

This tells me that people in this society ___.

Read
.IlI<kEP¯nPI¯PQln`kw¯`N¯I<EP¯l`EQInw¯olQ^O¯nIvnl¯<^G¯<knQN<Enlµ

�``[¯N`k¯<^luIkl¯n`¯nPI¯OoQGQ^O¯joIlnQ`^l¯olQ^O¯w`ok¯�^EQI^n¯�NkQE<^¯�knQN<Enl¯+<E[Inµ

0<[I¯^`nIl¯Q^¯w`ok¯�kEP<I`\`Ow¯�`Oµ
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Aksum (Axum)

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Mapungubwe

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Kilwa

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Djenné-Djeno (Jenne-Jeno)

.IOQ`^¯<^G¯nQ]I¯hIkQ`G·

�\Q]<nIÂI^tQk`^]I^n·

�kEP<I`\`OQlnÕl¯joIlnQ`^¯ÊEP``lI¯`^I¯Nk`]¯nPI¯{kln¯h<OIË·

Question: Answer: Evidence/Artifact:

#nPIk¯kI\It<^n¯Q^N`k]<nQ`^¯<D`on¯nPQl¯l`EQInw·

/[InEP¯w`ok¯N<t`kQnI¯<knQN<En·
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Connect

�`]h<kI¯<^G¯E`^nk<ln¯nPI¯E`]h\Iv¯l`EQInQIl¯D<lIG¯`^¯w`ok¯{^GQ^Olµ
�GI^nQNw¯h<nnIk^l¯<^G¯]<[I¯E`^^IEnQ`^l¯n`¯`nPIk¯EQtQ\Qz<nQ`^l¯`k¯]`GIk^¯l`EQInQIlµ

Key Terms 
I{^QnQ`^

difference <¯jo<\Qnw¯nP<n¯]<[Il¯`^I¯hIkl`^¯`k¯nPQ^O¯o^\Q[I¯<^`nPIk

similarity <¯jo<\Qnw¯nP<n¯]<[Il¯`^I¯hIkl`^¯`k¯nPQ^O¯\Q[I¯<^`nPIk

Compare and Contrast Complex African Societies

�Qln¯[Iw¯GQNNIkI^EIl¯DInuII^¯nPI
l`EQInQIlµ

�Qln¯[Iw¯lQ]Q\<kQnQIlµ¯/n<k¯nPI¯]`ln
Q]h`kn<^n¯`^I¯<^G¯Ivh\<Q^¯uPwµ
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Summarize Your Findings

�l¯<^¯<kEP<I`\`OQln¶¯Qn¯Ql¯w`ok¯Y`D¯n`¯lo]]<kQzI¯w`ok¯{^GQ^Ol¯l`¯nP<n¯hI`h\I¯E<^¯\I<k^¯<D`on
nPIlI¯OkI<n¯l`EQInQIlµ

�^¯�Ç�¯lI^nI^EIl¶¯ukQnI¯<^¯<kEP<I`\`OQE<\¯kIh`kn¯Ê<¯lo]]<kw¯olQ^O¯ItQGI^EIË¯<D`on
uP<n¯w`oÕtI¯\I<k^IG¯<^G¯<D`on¯nPI¯<^luIkl¯n`¯w`ok¯joIlnQ`^lµ

1lI¯w`ok¯^`nIl¯n`¯lohh`kn¯w`ok¯h`Q^nlµ

�^E\oGI¯`^I¯lQ]Q\<kQnw¯<^G¯`^I¯GQNNIkI^EI¯DInuII^¯nPI¯l`EQInQIlµ

/o]]<kQzI¯P`u¯nPIlI¯l`EQInQIl¯<G<hnIG¯n`¯nPIQk¯I^tQk`^]I^nl¯<^G¯GItI\`hIG¯o^QjoI
Eo\nokIlµ

Sentence
Frames:

One similarity among these complex societies is ___.

A key difference between the societies is ___.

In contrast to ___, ___ had ___.

An artifact from the ___ society shows ___.

This is important because ___.

Word Bank

Compare & Contrast Technology & Artifacts Society & Culture

lQ]Q\<k¯Â¯o^\Q[I n``\l O`tIk^]I^n

l<]I¯Â¯GQNNIkI^n h`nnIkw kI\QOQ`^

uPQ\I DoQ\GQ^Ol ]IkEP<^nl

Q^¯E`^nk<ln¯uQnP O`\G N<k]Ikl

l`]InPQ^O¯nPIw¯lP<kIG
u<l nk<GI [Q^Ol

`^¯`^I¯P<^G¯Â¯`^¯nPI¯`nPIk
P<^G

]<nIkQ<\l nk<GI¯k`onIl

koQ^l I^tQk`^]I^n

hk`nIEnQ`^
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Directions:°1lI¯nPI¯lI^nI^EI¯Nk<]Il¯<^G¯u`kG¯D<^[¯n`¯lo]]<kQzI¯w`ok¯{^GQ^Ol¯l`¯`nPIk
hI`h\I¯E<^¯\I<k^¯<D`on¯nPIlI¯OkI<n¯l`EQInQIlµ
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Name: ____________________________________________________________ Date: __________________________

Archaeology Background Letters (Bold Text)

 Aksum (Axum)

7I\E`]I¶¯�kEP<I`\`OQlnlº 7I¯<kI¯O\<G¯w`o¯<kI¯PIkI¯n`¯PI\h¯olº¯0PIkI¯<kI¯]<^w

joIlnQ`^l¯<D`on¯nPQl¯<]<zQ^O¯<^EQI^n¯EQtQ\Qz<nQ`^µ¯�IkIÕl¯uP<n¯uI¯[^`u¯l`¯N<k·

A Powerful Kingdom
0PI¯[Q^OG`]¯`N¯Aksum°u<l¯N`o^GIG¯Q^¯nPI¯1st century CE°<^G¯u<l¯lnk`^OIln¯DInuII^

nPI¯3rd and 6th centuries CEµ¯�n¯u<l¯\`E<nIG¯`^¯<¯plateau°^I<k¯nPI¯Red Sea¶¯]<[Q^O¯Qn

OkI<n¯N`k¯farming, raising animals, and tradeµ

The Capital City
0PI¯E<hQn<\¯`N¯�[lo]¯u<l¯<¯large city°uQnP¯oh¯n`¯20,000 peopleµ¯7I¯N`o^G¯palace
ruins°<^G¯burial sites of leadersµ¯#^I¯`N¯nPI¯]`ln¯amazing°GQlE`tIkQIl¯Ql¯nPI¯stone
pillars called stelae (STELL-ay)µ¯0PIlI¯n<\\¶¯GIE`k<nIG¯]`^o]I^nl¯l`]InQ]Il¯P<tI

ukQnQ^O¯Q^¯Ge’ez, the Aksumite scriptµ¯/`]I¯<kI¯100 feet tall¶¯lP`uQ^O¯<Gt<^EIG

engineeringµ

Everyday Life
�u<w¯Nk`]¯nPI¯h<\<EIl¶¯uI¯N`o^G¯simpler homesµ¯+I`h\I¯olIG¯pottery°<^G¯<nI¯fancy
olive oil°Nk`]¯N<k¯<u<wº¯7I¯<\l`¯N`o^G¯gold, silver, and bronze coins°]<GI¯Dw¯nPI

[Q^OG`]µ

Religion in Aksum
�n¯{kln¶¯�[lo]QnIl¯N`\\`uIG¯<¯polytheistic religionµ¯0PI¯]`ln¯Q]h`kn<^n¯O`G¯u<l

Mahrem, the god of war and kingsµ¯�<nIk¶¯Q^¯nPI¯4th century CE¶¯�Q^O¯Ezana°DIE<]I

Christian°<^G¯]<GI¯nPI¯[Q^OG`]¯�PkQlnQ<^¯n``µ¯0PQl¯\IG¯n`¯nPI¯Christian Church of
Ethiopiaµ

�``G¯\oE[¯uQnP¯w`ok¯u`k[º¯7I¯E<^Õn¯u<Qn¯n`¯lII¯uP<n¯w`o¯{^Gº

Text sources:

Cartwright, Mark. 2019. "Kingdom of Axum" World History Encyclopedia. March 21.

Urbanus, Jason. 2023. "Africa’s Merchant Kings." Archaeology Magazine. July/August.
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�Q\u<

7I\E`]I¯n`¯�Q\u<º
0PQl¯DI<onQNo\¯lQnI°Ql¯`^¯�NkQE<Õl¯I<ln¯E`<ln¶¯<\`^O¯nPI¯�^GQ<^¯#EI<^µ¯Ê�``[¯<n¯<¯]<hÈ

w`oÕ\\¯lII¯�Q\u<¯Ql¯<^¯Ql\<^GºË¯�IkIÕl¯uP<n¯uI¯P<tI¯\I<k^IG¯l`¯N<k·

�¯+`uIkNo\¯�QnwÆ/n<nI

InuII^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl¯��¶¯�Q\u<¯u<l¯h<kn¯`N¯nPI¯/u<PQ\Q¯�`<ln
EQtQ\Qz<nQ`^µ¯�n¯P<G¯<D`on¯��¶���¯hI`h\I°uP`¯\QtIG¯Dw¯N<k]Q^O¶¯{lPQ^O¶¯<^G¯nk<GQ^Oµ

0PI¯/o\n<^Õl¯.`\I
�Q\u<¯u<l¯ko\IG¯Dw¯<¯lo\n<^¶¯uP`¯]<GI¯\<ul°<^G¯hk`nIEnIG¯nPI¯hI`h\Iµ¯0PI
O`tIk^]I^n¯<\l`¯EkI<nIG¯�Q\u<¯E`Q^l°N`k¯nk<GIµ¯0PI¯hI`h\I¯olIG¯�k<DQE¯lEkQhn°N`k
kIE`kG[IIhQ^Oµ

�k<^G¯
oQ\GQ^Ol
�Q\u<Õl¯]`ln¯o^QjoI¯NI<nokI¯u<l¯Qnl¯<kEPQnIEnokIµ¯
oQ\GQ^Ol¯uIkI¯]<GI¯Nk`]¯E`k<\°<^G
GIE`k<nIG¯uQnP¯lPI\\l¶¯h`nnIkw¶¯<^G¯h<Q^nµ¯0PI¯lo\n<^Õl¯h<\<EI°P<G¯\<kOI¯k``]l¶
O<kGI^l¶¯E`oknw<kGl¶¯<^G¯ItI^¯<^¯`onG``k¯h``\°uQnP¯<^¯`EI<^¯tQIuº

.I\QOQ`^¯Q^¯�Q\u<
0PI¯hI`h\I¯`N¯�Q\u<¯N`\\`uIG¯�l\<]µ¯0PIw¯lnoGQIG¯kI\QOQ`ol¯D``[l¯Q^¯�k<DQEµ¯0PI¯]`ln

Q]h`kn<^n¯DoQ\GQ^O¯u<l¯nPI¯�kI<n¯ `ljoI¯`N¯�Q\u<µ¯0PIkI¯uIkI¯lQv¯]`ljoIl¶¯Don¯nPQl
`^I¯u<l¯nPI¯\<kOIlnµ

�``G¯\oE[¶¯<kEP<I`\`OQlnlº¯7I¯<kI¯IvEQnIG¯n`¯lII¯uP<n¯w`o¯{^Gº

Text sources:

Cartwright, Mark. 2019. "Kilwa" World History Encyclopedia. March 21.

Noain Maura, María José. 2020. "This abandoned East African city once controlled the medieval gold trade."
National Geographic. September 3.
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 <ho^OoDuI

7I\E`]I¯n`¯ <ho^OoDuIº¯7I¯^IIG¯w`ok¯PI\h¯n`¯\I<k^¯]`kI¯<D`on¯nPQl¯<^EQI^n¯lQnIµ
�IkIÕl¯uP<n¯uI¯[^`u·

�¯�Q^OG`]¯Dw¯nPI¯.QtIk
0PI¯ <ho^OoDuI¯�Q^OG`]°u<l¯^I<k¯nPI¯�Q]h`h`¯.QtIk°Q^¯l`onPIk^¯�NkQE<µ¯0PI¯\<^G
u<l¯OkI<n¯N`k¯N<k]Q^O°<^G¯k<QlQ^O¯E<nn\Iµ¯�<nn\I¯uIkI¯tIkw¯Q]h`kn<^n¯N`k¯uI<\nPµ

0PI¯�Qkln¯/`onPIk^¯�NkQE<^¯/n<nI
 <ho^OoDuI¯DIO<^¯Q^¯nPI¯��nP¯EI^nokw¯��°<^G¯\<lnIG¯o^nQ\¯nPI¯��nP¯EI^nokw¯��µ¯�n
u<l¯nPI¯`\GIln¯`kO<^QzIG¯ln<nI°Q^¯l`onPIk^¯�NkQE<¶¯uQnP¯<D`on¯�¶���¯hI`h\Iµ

�¯�Q\\n`h¯+<\<EI
0PI¯k`w<\¯N<]Q\w°\QtIG¯`^¯n`h¯`N¯<¯PQOP¯PQ\\µ¯
oQ\GQ^O¯nPIkI¯kIjoQkIG¯OkI<n¯I^OQ^IIkQ^O
l[Q\\lµ¯
I\`u¶¯E`]]`^¯hI`h\I¯\QtIG¯`^¯|<n¯\<^Gµ¯0PIw¯P<G¯lQ]h\Ik¯P`]Il°<^G¯<nI¯\Ill
N``G°nP<^¯nPI¯k`w<\lµ¯
on¯nPIw¯ln`kIG¯Ivnk<¯Ok<Q^°N`k¯nk<GI¯<^G¯I]IkOI^EQIlµ

!`¯7kQnnI^¯.IE`kGl
 <ho^OoDuI¯P<G¯^`¯ukQnQ^O¶¯l`¯ItIkwnPQ^O¯uI¯[^`u¯E`]Il¯Nk`]¯<kEP<I`\`Owµ¯0PI
hI`h\I¯uIkI¯l[Q\\IG¯Q^¯Qk`^u`k[Q^O°<^G¯h`nnIkwµ¯0PIw¯<\l`¯]<GI¯DI<onQNo\¯O`\G
`DYIEnlµ¯�`\G¯lPIInl°E`tIkIG¯l`]I¯QnI]l¶¯lP`uQ^O¯PQOP¯l[Q\\µ

0k<GI¯<^G¯.I\QOQ`^
 <ho^OoDuI¯nk<GIG¯`tIk¯\`^O¯GQln<^EIlµ¯7I¯N`o^G¯DI<Gl¯Nk`]¯�^GQ<°<^G¯h`nnIkw
Nk`]¯�PQ^<º¯�`\G¯`DYIEnl°N`o^G¯Q^¯k`w<\¯DokQ<\¯lQnIl°loOOIln¯<¯DI\QIN¯Q^¯nPI¯<NnIk\QNI¶
Don¯uI¯[^`u¯\Qnn\I¯I\lI¯<D`on¯nPIQk¯kI\QOQ`^µ

�kEP<I`\`OQlnl¶¯\InÕl¯{^G¯`on¯]`kIº

Text sources:

Cartwright, Mark. 2019. "Mapungubwe" World History Encyclopedia. March 15.

South African History Online. 2011. "Mapungubwe." February 22.

The MET Museum. 2001. "Mapungubwe." December 1.
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YI^^JÆ
YI^`¯Ê�I^^IÆ�I^`Ë

Welcome to Djenné-Djeno! This is one of the `\GIln civilizations in loDÆ/<P<k<^¯�NkQE<.

Here’s what we have learned:

�^¯�^EQI^n¯/Inn\I]I^n
Djenné-Djenno was founded around ���¯
�� in 7Iln¯�NkQE<. It was located where the


<^Q¯<^G¯!QOIk¯.QtIkl meet. People survived by {lPQ^O¶¯N<k]Q^O¶¯<^G¯k<QlQ^O
<^Q]<\l. They were also I<k\w¯Qk`^]<[Ikl.

�¯�k`uQ^O¯�Qnw
Between ���¯<^G¯���¯��, the city expanded. It had ]<^w¯^IQOPD`kP``Gl stretching

N`k¯]Q\Il. A \<kOI¯u<\\ was built around it, but we don’t know why. By this time, the city

had ��¶���¯`k¯]`kI¯hI`h\I.

�¯+I<EINo\¯/`EQInw¼
Djenné-Djeno had ^`¯h<\<EIl or kQEP¯P`]Il. This makes us think it was based on

E``hIk<nQ`^¯<^G¯nk<GI, not kings or rulers. People grew �NkQE<^¯kQEI and lived in

different areas for h`nnIkw¯]<[Q^O and Qk`^u`k[.

�]<zQ^O¯�kn
The most special thing about Djenné-Djeno is its <kn. The people made Po^GkIGl¯`N
l]<\\¯E\<w¯ln<noIl called nIkk<ÆE`nn<¯{OokIl. These statues showed hI`h\I¯<^G
<^Q]<\l in a unique style.

.I\QOQ`^¯<^G¯/n<noIl
Statues were found in P`olIP`\G¯lPkQ^Il and places with N``G¯`NNIkQ^Ol. This

suggests they were used for kI\QOQ`^. Maybe people honored or u`klPQhIG¯nPIQk
<^EIln`kl.

Archaeologists, let’s discover more together!

Text sources:

Cartwright, Mark. 2019. "Djenne-Djenno" World History Encyclopedia. April 12.

Ancient Origins. 2023. "Clay Wonders: The Handmade Figurines of Djenne-Djeno." March 17.
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Sample of Ge'ez writing (detail). Image from Miami

University Libraries via Wikimedia Commons is in the

public domain.

Name: ____________________________________________________________ Date: __________________________

Writing Systems in Ancient Africa

In the diverse societies of ancient sub-Saharan Africa, people used many different types of
scripts and writing systems. Writing was used for learning and prayer, commerce and law,
and the recording of history. Read about three of these ancient writing systems below.
As you read, annotate the article:

1. Single underline information about who used this type of writing.

2. Double underline information about what the writing was used for.

3. At the end, go back and explain one of your annotations with a note in the margin.

#1: Ge’ez

Ge’ez is an early ancient script from

Ethiopia. It is an alphabetic script.

Inscriptions in Ge’ez were found at many

archaeological sites from the Kingdom of

Aksum. They told the histories of kings

and praised their accomplishments.

Scribes were specially trained to write

Ge’ez. They were respected individuals

who created Christian holy books and

healing scrolls with this writing. These
books were valued by the community.

In ancient times, Ge’ez was related to the

daily language spoken in Ethiopia. In

modern Ethiopia, people no longer speak

Ge’ez in daily life. But Ge’ez is still used in
Ethiopian Christian prayer books and

rituals.
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Nsibidi ideographic characters on Ukara cloth. Image

by Ukabia via Wikimedia Commons, CC BY 3.0.

Document in Kiswahili, Arabic alphabet. Image by

Hispalois via Wikimedia Commons, CC BY-SA 4.0.

#2: Nsibidi

Nsibidi is an ancient system of writing

used by several ethnic groups of West

Africa. There are hundreds of symbols, and

each represents an idea, an action, or a

thing.

Nsibidi symbols do not connect to any

particular spoken language. Instead they

helped people communicate in symbols

across several different languages.

In ancient times, knowledge of how to
write or draw these symbols was

specialized knowledge. The knowledge

belonged to secret societies of elite men.

They used the symbols for trade and in religious ceremonies and rituals.

The beautiful geometric designs of Nsibidi writing can still be seen on fabrics, houses,
artwork, and body tattoos in West Africa today.

#3: Arabic

Arabic is an alphabetic writing system that

is used by about a billion people

throughout the world today. This includes

many millions of African people. Originally

Arabic script was developed to write the

Arabic language. Later the script was

adapted to write other languages. The

African languages of Kiswahili and Hausa

use Arabic writing.

Arabic writing was brought to sub-
Saharan Africa in ancient times by Arabic-speaking traders and travelers. African

merchants began to use Arabic writing for contracts and trade. Later, when they

converted to Islam, merchants used Arabic for prayer and study. African Muslim teachers

and imams (religious leaders) used Arabic writing to teach and inspire others.

During the 14th century, the West African city of Timbuktu developed as a great center
for learning. Here, scribes and scholars used Arabic writing to preserve valuable

knowledge about science, mathematics, medicine, nature, poetry, and religion.
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Text sources:

Smithsonian Institute, National Museum of African Art. 2020. "In-Scribing Meaning: Writing and Graphic

Systems in African Art." December 20.

Mark, Joshua. 2011. "Writing." Ancient History Encyclopedia, April 28.

National Park Service. 2015. "Nsibidi Symbols." November 10.

Abu-Haidar, Farida. 1997. “Introduction: Arabic Writing in Africa,” Research in African Languages, vol 28,

autumn, pp. 1–4.

Jarus, Owen. 2013. “Timbuktu, Historical Centre of Learning,” LiveScience, January 21.
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Name: ____________________________________________________________ Date: __________________________

Writing Systems in Ancient Africa (Key Terms)

In the diverse societies of ancient sub-Saharan Africa, people used many different types of
scripts and writing systems. Writing was used for learning and prayer, commerce and law,
and the recording of history. Read about three of these ancient writing systems below.
As you read, annotate the article:

1. Single underline information about who used this type of writing.

2. Double underline information about what the writing was used for.

3. At the end, go back and explain one of your annotations with a note in the margin.
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Sample of Ge'ez writing (detail). Image from Miami

University Libraries via Wikimedia Commons is in

the public domain.

Key Terms 
I{^QnQ`^

alphabetic

script

a system of writing using letters

inscription writing carved into a surface

scribes people whose job it is to copy manuscripts or books

#1: Ge’ez

Ge’ez is an early ancient script from

Ethiopia. It is an alphabetic script.

Inscriptions in Ge’ez were found at

many archaeological sites from the

Kingdom of Aksum. They told the

histories of kings and praised their

accomplishments.

Scribes were specially trained to write

Ge’ez. They were respected individuals

who created Christian holy books and

healing scrolls with this writing. These

books were valued by the community.

In ancient times Ge’ez was related to the

daily language spoken in Ethiopia. In

modern Ethiopia, people no longer

speak Ge’ez in daily life.  But Ge’ez is still used in Ethiopian Christian prayer books and

rituals.
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Nsibidi ideographic characters on Ukara cloth. Image

by Ukabia via Wikimedia Commons, CC BY 3.0.

Key Terms 
I{^QnQ`^

symbols pictures or signs that represent something

ceremonies special events with rituals

geometric

designs

shapes and patterns

#2: Nsibidi

Nsibidi is an ancient system of writing

used by several ethnic groups of West

Africa. There are hundreds of symbols,

and each represents an idea, an action, or

a thing.

Nsibidi symbols do not connect to any

particular spoken language. Instead they

helped people communicate in symbols

across several different languages.

In ancient times, knowledge of how to

write or draw these symbols was

specialized knowledge. The knowledge

belonged to secret societies of elite men. They used the symbols for trade and in

religious ceremonies and rituals.

The beautiful geometric designs of Nsibidi writing can still be seen on fabrics, houses,

artwork, and body tattoos in West Africa today.
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Document in Kiswahili, Arabic alphabet. Image by

Hispalois via Wikimedia Commons, CC BY-SA 4.0.

Key Terms 
I{^QnQ`^

merchants people who trade goods

imams religious leaders in Islam

scribes people whose job it is to copy manuscripts or books

preserve to keep something safe

#3: Arabic

Arabic is an alphabetic writing system

that is used by about a billion

people throughout the world today. This

includes many millions of African people.

Originally Arabic script was developed to

write the Arabic language. Later the

script was adapted to write other

languages. The African languages of

Kiswahili and Hausa use Arabic writing.

Arabic writing was brought to sub-

Saharan Africa in ancient times by Arabic-speaking traders and travelers. African

merchants began to use Arabic writing for contracts and trade. Later, when they

converted to Islam, merchants used Arabic for prayer and study. African Muslim

teachers and imams used Arabic writing to teach and inspire others.

During the 14th century, the West African city of Timbuktu developed as a great center

for learning. Here, scribes and scholars used Arabic writing to preserve valuable

knowledge about science, mathematics, medicine, nature, poetry, and religion.

Text sources:

Smithsonian Institute, National Museum of African Art. 2020. "In-Scribing Meaning: Writing and Graphic

Systems in African Art." December 20.

Mark, Joshua. 2011. "Writing." Ancient History Encyclopedia, April 28.

National Park Service. 2015. "Nsibidi Symbols." November 10.

Abu-Haidar, Farida. 1997. “Introduction: Arabic Writing in Africa,” Research in African Languages, vol 28,

autumn, pp. 1–4.

Jarus, Owen. 2013. “Timbuktu, Historical Centre of Learning,” LiveScience, January 21.

Lesson 12: Scribes and Storytellers (Part 1)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

4

https://africa.si.edu/exhibits/inscribing/script.html
https://africa.si.edu/exhibits/inscribing/script.html
https://www.ancient.eu/writing/
https://www.nps.gov/afbg/learn/historyculture/nsibidi-symbol.htm
https://www.livescience.com/26451-timbuktu.html
http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

The Role of Oral Tradition

Part 1: Think-Pair-Share

What is something you learned to do at home

 from a family member or in your community from an “elder?”

Brainstorm this question by adding notes in the Graphic Organizer below. You will choose
your best idea and bring it to class for an activity. Please note:

It could be something you learned how to make, something you learned to do, or a
tradition you keep that’s important to you.

Keep in mind that an “elder” does not have to be old in years. It is someone who is
older than you and has knowledge and experience.

Make a list here:

Things an elder taught you to do
(skills, how to complete a task,
creative projects, special interests,
etc.):

The person who taught you (family
member, teacher, coach, family
friend, community leader,
counselor, etc.):

Describe your best idea from the list above to share with the class:
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�kI<nI¯<¯l[InEP¯`k¯Q\\olnk<nQ`^¯`N¯w`ok¯DIln¯QGI<¯Nk`]¯nPI¯\Qln¯<D`tI¯n`¯lP<kI¯uQnP¯nPI¯E\<ll·

Part 2:°�^nIktQIu¯9`ok¯Ò�\GIkÓ

�N¯h`llQD\I¶¯Q^nIktQIu¯nPI¯hIkl`^¯uP`¯n<oOPn¯w`o¯l`]InPQ^O¯t<\o<D\Iµ¯�N¯w`o¯E<^^`n¯Q^nIktQIu
nPI¯lhIEQ{E¯hIkl`^¯uP`¯n<oOPn¯w`o¶¯nkw¯n`¯n<\[¯uQnP¯l`]I`^I¯uP`¯<\l`¯[^`ul¯w`ok¯I\GIk¯<^G
E<^¯PI\h¯w`o¯<^luIk¯nPIlI¯joIlnQ`^lµ

Suggested questions for the interview:

9`o¯n<oOPn¯]I¯___µ¯ÊP`u¯n`¯]<[I¹ÂP`u¯n`¹Ë 7Pw¯u<l¯Qn¯Q]h`kn<^n¯n`¯w`o¯nP<n¯�¯\I<k^IG

P`u¯n`¯G`¯nPQl¼

�`u¯GQG¯w`o¯nI<EP¯]I¯n`¯G`¯nPQl¼

7P<n¯u<l¯nPI¯P<kGIln¯h<kn¯`N¯nI<EPQ^O¯nPQl¯n`¯]I¼

7P<n¯u<l¯nPI¯]`ln¯I^Y`w<D\I¯h<kn¯`N¯nI<EPQ^O¯nPQl¯n`¯]I¼

7P<n¯Ql¯w`ok¯N<t`kQnI¯h<kn¯<D`on¯G`Q^O¯nPQl¯<EnQtQnw¼

�l¯nPQl¯l[Q\\¯`k¯<EnQtQnw¯l`]InPQ^O¯nP<n¯P<l¯DII^¯h<llIG¯G`u^¯Q^¯`ok¯N<]Q\w¯`k
E`]]o^Qnw¼

�`u¯P<l¯nPQl¯l[Q\\¯EP<^OIG¯`tIk¯nQ]I¶¯QN¯<n¯<\\¼

�kI¯nPIkI¯<^w¯ln`kQIl¯`k¯]I]`kQIl¯E`^^IEnIG¯n`¯nI<EPQ^O¯`k¯G`Q^O¯nPQl¯<EnQtQnw¼

7Pw¯G`¯w`o¯nPQ^[¯QnÕl¯Q]h`kn<^n¯N`k¯]I¯Ê`k¯`nPIklË¯n`¯\I<k^¯nPQl¼
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Your notes and takeaways:
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West African Oral Tradition One-Pager
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Name: ____________________________________________________________ Date: __________________________

The Role of Oral Tradition (Sentence Frames)

Part 1: Think-Pair-Share

What is something you learned to do at home

 from a family member or in your community from an “elder?”

Brainstorm this question by adding notes in the Graphic Organizer below. You will choose
your best idea and bring it to class for an activity. Please note:

It could be something you learned how to make, something you learned to do, or a
tradition you keep that’s important to you.

Keep in mind that an “elder” does not have to be old in years. It is someone who is
older than you and has knowledge and experience.

Make a list here:

Things an elder taught you to do
(skills, how to complete a task,
creative projects, special interests,
etc.):

The person who taught you (family
member, teacher, coach, family friend,
community leader, counselor, etc.):

Example: How to make bread Example: My grandmother

Describe your best idea from the list above to share with the class:

Sentence frames:
I learned how to ___ from ___.

This is important to me because ___.
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Create a sketch or illustration of your best idea from the list above to share with the class:
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Part 2:°�^nIktQIu¯9`ok¯Ò�\GIkÓ

�N¯h`llQD\I¶¯°Q^nIktQIu¯nPI¯hIkl`^¯uP`¯n<oOPn¯w`o¯l`]InPQ^O¯t<\o<D\Iµ¯�N¯w`o¯E<^^`n¯Q^nIktQIu

nPI¯lhIEQ{E¯hIkl`^¯uP`¯n<oOPn¯w`o¶¯nkw¯n`¯n<\[¯uQnP¯l`]I`^I¯uP`¯<\l`¯[^`ul¯w`ok¯I\GIk¯<^G
E<^¯PI\h¯w`o¯<^luIk¯nPIlI¯joIlnQ`^lµ

0PQ^[¯<D`on¯nPI¯joIlnQ`^l¯w`o¯uQ\\¯<l[¯Q^¯nPI¯\<^Oo<OI¯`N¯w`ok¯I\GIk¶¯<^G¯hk<EnQEI
<l[Q^O¯nPI¯joIlnQ`^l¯Q^¯nPI¯P`]I¯\<^Oo<OI¯`N¯w`ok¯I\GIk¶¯QN¯w`o¯lhI<[¯Qnµ

�GG¯w`ok¯^`nIl¯<^G¯n<[I<u<wl¯Q^¯uPQEPItIk¯\<^Oo<OI¯Ql¯I<lQIln¯n`¯G`Eo]I^n¯GokQ^O
nPI¯Q^nIktQIuµ¯0PI^¯<GG¯^`nIl¯Q^¯�^O\QlP¯n`¯lP<kI¯Q^¯E\<llµ

Suggested questions for the interview:

9`o¯n<oOPn¯]I¯___µ¯ÊP`u¯n`¯]<[I¹ÂP`u¯n`¹Ë 7Pw¯u<l¯Qn¯Q]h`kn<^n¯n`¯w`o¯nP<n¯�¯\I<k^IG
P`u¯n`¯G`¯nPQl¼

�`u¯GQG¯w`o¯nI<EP¯]I¯n`¯G`¯nPQl¼

7P<n¯u<l¯nPI¯P<kGIln¯h<kn¯`N¯nI<EPQ^O¯nPQl¯n`¯]I¼

7P<n¯u<l¯nPI¯]`ln¯I^Y`w<D\I¯h<kn¯`N¯nI<EPQ^O¯nPQl¯n`¯]I¼

7P<n¯Ql¯w`ok¯N<t`kQnI¯h<kn¯<D`on¯G`Q^O¯nPQl¯<EnQtQnw¼

�l¯nPQl¯l[Q\\¯`k¯<EnQtQnw¯l`]InPQ^O¯nP<n¯P<l¯DII^¯h<llIG¯G`u^¯Q^¯`ok¯N<]Q\w¯`k
E`]]o^Qnw¼

�`u¯P<l¯nPQl¯l[Q\\¯EP<^OIG¯`tIk¯nQ]I¶¯QN¯<n¯<\\¼

�kI¯nPIkI¯<^w¯ln`kQIl¯`k¯]I]`kQIl¯E`^^IEnIG¯n`¯nI<EPQ^O¯`k¯G`Q^O¯nPQl¯<EnQtQnw¼

7Pw¯G`¯w`o¯nPQ^[¯QnÕl¯Q]h`kn<^n¯N`k¯]I¯Ê`k¯`nPIklË¯n`¯\I<k^¯nPQl¼
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Your notes and takeaways:

What I learned:  

You taught me by…

The hardest part was…

The most fun part was…

A story or memory:

Why it’s important:
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Name: ____________________________________________________________ Date: __________________________

Cluster 2 Formative Assessment Task

Part 1: Observe and Analyze

Directions: Analyze the two primary sources below. Using bullet points for all sections, take

general notes in the Graphic Organizer below, then answer a few analysis questions.

Artifact #1: Artifact #2:

A griot performs in Diffa, Niger.

Image by Roland via Wikimedia

Commons, CC BY-SA 2.0.

Tombstone of Princess Aisha of

Kilwa, c. 1360. Image courtesy of

African History Extra.

Description: A modern-day griot
performs at Diffa, Niger, West Africa.

His instrument is likely a gurmi.
Griots pass knowledge down from

one generation to the next by
memorizing and sharing oral
histories, songs, and traditions.

Description: Tombstone of princess
Aisha of Kilwa, c. 1360. The Swahili

stone-carved tombstone, bearing
Arabic inscriptions, showcases the

use of written records to record
important history.

Lesson 14: Formative Assessment

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


General Observations: Inferences (Conclusions):

Artifact #1: Artifact #1:

Artifact #2: Artifact #2:

Analysis Questions:

1. What do these artifacts show about the different ways history was preserved in sub-
Saharan Africa?

2. How might someone living in these societies view the importance of oral and written
traditions?

3. How might an outsider (e.g., an Arab trader or European explorer) view these
traditions? Distinguish between fact and opinion in these perspectives. Use the
artifacts as evidence.
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Part 2: Make a Claim with Evidence

Directions: Based on your observations, make a claim about the importance of oral and
written traditions in ancient sub-Saharan Africa.

Use at least two pieces of evidence from the artifacts and/or other sources from this
cluster, and explain your reasoning to support your claim.

Write a short paragraph (4–6 sentences).
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Part 3: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?
Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Name: ____________________________________________________________ Date: __________________________

Cluster 2 Formative Assessment Task (Sentence Starters)

Part 1: Observe and Analyze

Directions: Analyze the two primary sources below. Using bullet points for all sections, take

general notes in the Graphic Organizer below, then answer a few analysis questions.

Artifact #1: Artifact #2:

A griot performs in Diffa, Niger.

Image by Roland via Wikimedia

Commons, CC BY-SA 2.0.

Tombstone of Princess Aisha of

Kilwa, c. 1360. Image courtesy of

African History Extra.

Description: A modern-day griot
performs at Diffa, Niger, West Africa.

His instrument is likely a gurmi.
Griots pass knowledge down from

one generation to the next by
memorizing and sharing oral
histories, songs, and traditions.

Description: Tombstone of princess
Aisha of Kilwa, c. 1360. The Swahili

stone-carved tombstone, bearing
Arabic inscriptions, showcases the

use of written records to record
important history.
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General Observations: Inferences (Conclusions):

Sentence starters:
I see…

The setting is…

The person is…

The stone has…

Sentence starters:
This suggests that…

It shows that ___ was important
because…

The setting shows…

Artifact #1: Artifact #1:

Artifact #2: Artifact #2:

Analysis Questions:

1.  What do these artifacts show about the different ways history was preserved in sub-
Saharan Africa?

This artifact shows ___ traditions in ancient Africa.

2.  How might someone living in these societies view the importance of oral and written
traditions?

Someone living in this society may think oral and written traditions were important
because…
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�µ¯°�`u¯]QOPn¯<^¯`onlQGIk¯ÊIµOµ¶¯<^¯�k<D¯nk<GIk¯`k¯�ok`hI<^¯Ivh\`kIkË¯tQIu¯nPIlI¯nk<GQnQ`^l¼

QlnQ^OoQlP¯DInuII^¯N<En¯<^G¯`hQ^Q`^¯Q^¯nPIlI¯hIklhIEnQtIlµ¯1lI¯nPI¯<knQN<Enl¯<l¯ItQGI^EIµ

An outsider might think ___ after seeing oral history shared and/or written records.

Part 2:  <[I¯<¯�\<Q]¯uQnP¯�tQGI^EI

Directions·¯
<lIG¯`^¯w`ok¯`DlIkt<nQ`^l¶¯]<[I¯<¯E\<Q]¯<D`on¯nPI¯Q]h`kn<^EI¯`N¯`k<\¯<^G
ukQnnI^¯nk<GQnQ`^l¯Q^¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<µ¯1lI¯nPI¯lI^nI^EI¯Nk<]Il¯<^G¯u`kG¯D<^[¯n`
PI\h¯Gk<Nn¯w`ok¯E\<Q]µ

1lI¯<n¯\I<ln¯nu`¯hQIEIl¯`N¯ItQGI^EI¯Nk`]¯nPI¯<knQN<En¯Êlw]D`\l¶¯]<nIkQ<\l¶¯lInnQ^O¶

Ek<Nnl]<^lPQhË¯<^G¯kI<l`^Q^O¯n`¯lohh`kn¯w`ok¯E\<Q]µ

7kQnI¯<¯lP`kn¯h<k<Ok<hP¯Ê�Ç�¯lI^nI^EIlË¯kI|IEnQ`^µ

Sentence Frames:
Both ___ and ___ were important in keeping history alive in ancient Africa.

In West Africa, griots shared history through ___.

In East Africa, people used ___ to write down important names.

These artifacts show African societies used different ways to remember ___.

Word Bank

OkQ`nl ]I]`kw ln`kwnI\\Q^O `k<\¯PQln`kw PQln`kw

`k<\¯nk<GQnQ`^ ukQnnI^
kIE`kGl

n`]Dln`^I �k<DQE¯ukQnQ^O

Draft your claim here:
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Two pieces of evidence from the artifact to support your claim (describe your
observations and inferences):

1.

2.

Write your response here (4–6 sentences):
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Part 3: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?
Brainstorm two new questions below that are related to your learning from this cluster using
the sentence starters below and/or the question models on your Inquire Language and

Literacy Builder handout.

How did ___ help preserve history in ancient Africa?

How did ___ play a role in people’s lives?

How are oral traditions and ___ different or similar?

1.

2.
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Cluster 3: In-Depth Inquiry: Historic Occupations and Civic Values
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Name: ____________________________________________________________ Date: __________________________

Evidence: Occupations and Society in Ancient Ghana

Question #1:°7P<n¯GQG¯`EEoh<nQ`^<\¯lhIEQ<\Qz<nQ`^¯<^G¯l`EQ<\¯lnkoEnokI¯\``[¯\Q[I¯Q^¯<^EQI^n

7Iln¯�NkQE<^¯l`EQInQIl¼

�l¯w`o¯kI<G¶¯o^GIk\Q^I°<^w¯ItQGI^EI¯nP<n¯]QOPn¯<^luIk¯nPI¯Q^joQkw¯lohh`knQ^O¯joIlnQ`^µ


IOQ^¯n`¯nPQ^[·¯7P<n¯<kI¯l`]I¯`N¯nPI¯lhIEQ<\QzIG¯`EEoh<nQ`^l¯w`o¯{^G¯ItQGI^EI¯N`k¯PIkI¼

Evidence #1:

Ò�o]DQ¯/<\IP¯Î<¯EQnw¯Q^¯nPI¯<^EQI^n¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<¯IvE<t<nIG¯Dw
<kEPI`\`OQlnlÏ¯P<G¯<n¯\I<ln¯nu`¯\<kOI¯EI]InIkQIl¶¯uPQEP¯<kEP<I`\`OQlnl¯P<tI¯olIG¯n`
IlnQ]<nI¯nPI¯EQnwÕl¯h`ho\<nQ`^µ¯0PIw¯nPQ^[¯nPI¯n`u^¯P<G¯��¶���¯n`¯��¶���¯Q^P<DQn<^nl¹
7PI^¯nPI¯<kEP<I`\`OQlnl¯IvE<t<nIG¯nPI¯EI]InIkQIl¶¯nPIw¯N`o^G¯Qk`^¯`DYIEnl¯Q^E\oGQ^O
[^QtIl¶¯\<^EIl¶¯^<Q\l¶¯N<k]Q^O¯n``\l¶¯<^G¯<¯h<Qk¯`N¯lEQll`klµÓ

Text source: Conrad, David. 2005. Empires of Medieval West Africa: Ghana, Mali, and Songhay. Facts on File, p. 72.

�k`]¯nPI¯<D`tI¯h<k<Ok<hP¶¯\Qln·

Possible Specialized Occupations Evidence
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 Evidence #2:

Al-Bakri [an Arab geographer who lived at the time of the Ghana empire] said the king
had a palace and a number of domed dwellings that were surrounded with an enclosure,
like a city wall…The biggest and best building was for the king, who was the head of a very
large family with many wives and concubines (women who lived much like wives but
were not legally married to the king), scores of children, and dozens of relatives. Some
buildings would be for individual wives, each with her children, relatives, servants, and
slaves. There would be quarters for guests, palace guards, messengers, and for other
servants and slaves. There would also be granaries, stables, toilet and bath enclosures,
places to cook in wet weather (otherwise they cooked outside), and other storage and
utility buildings. Before Islam came to the Ghana Empire, the kings practiced only the
traditional Soninke religion.

Text source: Conrad, David. 2005. Empires of Medieval West Africa: Ghana, Mali, and Songhay. Facts on File, p. 72–

73.

From the above paragraph, list:

Possible Specialized Occupations Evidence
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Name: ____________________________________________________________ Date: __________________________

�tSIK^GK©Í0RKÍ
K^K�nlÍ`PÍ#GGoh>nS`^l

Question #2: �`u¯GQG¯Qk`^l]QnPl¶¯N<k]Ikl¶¯<^G¯[Q^Ol¯DI^I{n°nPIQk¯l`EQInQIl¼

.I]I]DIk¶¯<¯DI^I{n°G`Il¯l`]InPQ^O¯O``G°N`k¯nPI¯E`]]o^Qnw¯`k¯PI\hl¯nPI¯E`]]o^Qnw¯Q^

l`]I¯u<wµ

�`u¯GQG¯Qk`^l]QnPl¯DI^I{n°nPIQk¯l`EQInQIl¼

.I<G· �^¯<¯NIu¯u`kGl¶
GIlEkQDI¯P`u

Qk`^l]QnPl¯DI^I{nIG
nPIQk¯l`EQInQIl·

�Qln¯ItQGI^EI¯Nk`]¯nPI
nIvn¯n`¯D<E[¯oh¯w`ok

ln<nI]I^n·

Ò�`k¯EI^nokQIl¶¯n``\l¯]<GI¯Nk`]¯Qk`^
P<tI¯PI\hIG¯�NkQE<^l¯N`k<OI¶¯Po^n¶
<^G¯N<k]¯nPI¯l`Q\¶¯]<[Q^O¯hk`lhIkQnw
h`llQD\I¯nPk`oOP¯IN{EQI^n¯<^G
INNIEnQtI¯]<^<OI]I^n¯`N¯P`olIP`\G
<^G¯<OkQEo\nok<\¯EP`kIlµ¯�^QtIl¶¯P`Il¶
h\`ul¶¯lQE[\Il¶¯]<EPInIl¶¯<^G¯<vIl
P<tI¯\`^O¯DII^¯<]`^O¯nPI
D\<E[l]QnPÕl¯]`ln¯t<\o<D\I
EkI<nQ`^lµ¯�^¯h<knQEo\<k¶¯lP`knÆ¯<^G
\`^OÆP<^G\IG¯P`Il¯N`k¯Eo\nQt<nQ^O
<^G¯lQE[\Il¯N`k¯P<ktIlnQ^O¯P<tI
I^<D\IG¯�NkQE<^¯hI`h\Il¯n`¯loktQtI
<^G¯nPkQtIµ¯�`I¯D\<GI¯GIlQO^l¯t<kw
uQGI\w¯Nk`]¯Eo\nokI¯n`¯Eo\nokI
GIhI^GQ^O¯oh`^¯E\Q]<nI¶¯nIkk<Q^¶¯l`Q\
nwhI¶¯<^G¯Ek`hµÓ

Text source: Smithsonian National Museum of African Art. "Striking Iron: The Art of African Blacksmiths." (adapted

quote)
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�`u¯GQG¯N<k]Ikl¯DI^I{n°nPIQk¯l`EQInQIl¼

.I<G· �^¯<¯NIu¯u`kGl¶
GIlEkQDI¯P`u¯N<k]Ikl

DI^I{nIG¯nPIQk
l`EQInQIl·

�Qln¯ItQGI^EI¯Nk`]¯nPI
nIvn¯n`¯D<E[¯oh¯w`ok

ln<nI]I^n·

Source #1:¯Ò�NkQE<^¯kQEI¯P<l¯DII^
Eo\nQt<nIG¯N`k¯�¶���¯wI<klµ¯
InuII^
����¯<^G¯���¯
��¶¯#kwz<¯O\<DIkkQ]<
ÊnPI¯lEQI^nQ{E¯^<]I¯N`k¯�NkQE<^¯kQEIË
u<l¯lhkI<G¯Nk`]¯Qnl¯`kQOQ^<\¯EI^nIk¶
nPI¯!QOIk¯.QtIk¯GI\n<¶¯<^G¯IvnI^GIG
n`¯/I^IO<\¹�NkQE<^¯kQEI¯PI\hIG¯�NkQE<
E`^joIk¯Qnl¯N<]Q^I¯`N¯����µÓ

Source #2:¯Î�<k]Q^O¯Q^¯<^EQI^n¯7Iln
<^G¯�I^nk<\¯�NkQE<Ï¯ÒDk`oOPn¯<^
Q^EkI<lI¯Q^¯nPI¯lE<\I¯`N¯N``G
hk`GoEnQ`^¯<^G¯Q^¯Qnl¯jo<\Qnw¹#^I¯`N
nPI¯]`ln¯t<\o<D\I¯`N¯nPI¯nkII¯Ek`hl
u<l¯nPI¯`Q\¯h<\]¹0PI¯hkIh<k<nQ`^¯`N
h<\]¯NkoQnl¯n`¯]<[I¯E``[Q^O¯`Q\
I^P<^EIG¯nPI¯^onkQnQ`^<\¯jo<\Qnw¯`N
nPI¯GQIn¯uQnP¯D`nP¯hk`nIQ^l¯<^G
tQn<]Q^l¶¯NoknPIk¯I^P<^EQ^O¯PI<\nP
<^G¯\I<GQ^O¯n`¯h`ho\<nQ`^¯Ok`unPµÓ

Text source: Birmingham, David. 1998. “Central Africa: Early society and economy.” Britannica Online. Updated

April 13, 2025.
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�`u¯GQG¯[Q^Ol¯DI^I{n°nPIQk¯l`EQInQIl¼

.I<G· �^¯<¯NIu¯u`kGl¶
GIlEkQDI¯P`u¯[Q^Ol

DI^I{nIG¯nPIQk
l`EQInQIl·

�Qln¯ItQGI^EI¯Nk`]¯nPI
nIvn¯n`¯D<E[¯oh¯w`ok

ln<nI]I^n·

Source #1: �\Æ�GkQlQ¯Î<^¯�k<D¯tQlQn`k¯n`
nPI¯I]hQkI¯`N¯�P<^<Ï¯u<l¯Q]hkIllIG
Dw¯nPI¯ÒkQOPnI`ol^IllÓ¯`N¯�P<^<Õl
ko\Ik¶¯uP`¯Dw¯nP<n¯nQ]I¯P<G¯DIE`]I
<¯ ol\Q]µ¯�\Æ�GkQlQ¯GIlEkQDIl¯<¯G<Q\w
hk`EIllQ`^¯n`¯ohP`\G¯YolnQEI¯Q^¯uPQEP
nPI¯[Q^O¯<^G¯PQl¯E`khl¯`N¯<k]w
E`]]<^GIkl¯uI^n¯`^¯P`klID<E[
ItIkw¯]`k^Q^O¯nPk`oOP¯nPI¯lnkIInl¯`N
nPI¯n`u^µ¯�^w`^I¯uP`¯P<l¯loNNIkIG
Q^YolnQEI¯`k¯]QlN`kno^I¯E`^Nk`^nl
ÎnPI¯[Q^OÏ¯<^G¯ln<wl¯nPIkI¯o^nQ\¯nPI
uk`^O¯Ql¯kI]IGQIGµÓ

Source #2:¯0PI¯EQtQ\¯O`tIk^]I^n¯Î`N
�P<^<Ï¯u<l¯D<E[IG¯Dw¯<¯\<kOI¶
h`uIkNo\¯<k]wµµµ�n¯Ql¯l<QG¯nP<n¯nPI
[Q^O¯`N¯�P<^<¯E`o\G¯hon¯���¶���
l`\GQIkl¯Q^n`¯nPI¯{I\Gµ¯#N¯nPIlI¶
��¶���¯uIkI¯<kEPIkl¶¯<^G¯l`]I¯`N
nPI¯nk``hl¯k`GI¯l]<\\¯P`klIlµµµ#nPIk
uI<h`^l¯Q^E\oGIG¯lu`kGl¶¯\`^O
lhI<kl¶¯<^G¯lP`kn¯nPk`uQ^O¯Y<tI\Q^lµ

Text source: Conrad, David. 2005. Empires of Medieval West Africa: Ghana, Mali, and Songhay. Facts on File, p. 76.

Lesson 16: Historic Occupations and Civic Values (Part 2)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

3

http://creativecommons.org/licenses/by-nc/4.0/




Staff Finial of Ogun. Image courtesy of New Orleans

Museum of Art.

Name: ____________________________________________________________ Date: __________________________

Evidence: Reputations of Three Occupations

1lI¯nPI¯artifacts°n`¯{^G¯evidence°N`k¯nPI¯reputations°`N¯nPI¯Qk`^l]QnP¶¯N<k]Ik¶¯<^G¯[Q^Oµ

Artifact: The Ironsmith


k`^zI¯]In<\¯ln<NN¯Nk`]¯nPI¯9`koD<¯hI`h\I¯`N¯7Iln¯�NkQE<

�¯\I<GIk¯uQnP¯<¯PQOP¯kIhon<nQ`^¯u`o\G¯P`\G

<¯ln<NN¯\Q[I¯nPQl¯`^I¯N`k¯EIkI]`^QIl¯`k¯`nPIk

Q]h`kn<^n¯`EE<lQ`^lµ¯0PQl¯ln<NN¯lP`ul

#Oo^¶¯nPI¯O`G¯`N¯Qk`^¯Q^¯lItIk<\¯<^EQI^n

7Iln¯�NkQE<^¯Eo\nokIlµ¯�^¯<^EQI^n¯9`koD<
]wnP¶¯#Oo^¯Dk`oOPn¯Qk`^]<[Q^O¯n`

Po]<^lµ¯0PI¯Qk`^¯n``\l¯`N¯#Oo^¯uIkI

<ll`EQ<nIG¯uQnP¯<¯loEEIllNo\¯Po^nIk¶¯<

h`uIkNo\¯\I<GIk¶¯<^G¯<¯O``G¯P<ktIln¯N`k¯nPI

N<k]Ikµ
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Examining Artifacts: The Ironsmith

Describe what you see: Do you see…
Objects?

Text?

Symbols?

Facial expressions?

Natural materials?

↓
Use the description to write what you
think this artifact represents:

What was the reputation of the ironsmith,
according to this artifact?
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Female Headdress

(Chiwara). Image courtesy

of The Fralin Museum of Art

at the University of Virginia.

Used with permission.

Artifact: The Farmer

�<ktIG¯u``GI^¯PI<GGkIll¯`N¯nPI¯
<]<^<¯hI`h\I¯`N¯7Iln¯�NkQE<¶¯u`k^¯<n¯<¯P<ktIln¯NIlnQt<\

0`¯nPI¯
<]<^<¯hI`h\I¯`N¯7Iln¯�NkQE<¶¯ÒN<k]Q^O¯Ql¯nPI¯]`ln

Q]h`kn<^n¯<^G¯^`D\Iln¯hk`NIllQ`^µÓ¯�¯G<^EIk¯u`o\G¯uI<k¯nPQl

PI<GGkIll¯`^¯PIk¯PI<G¯<n¯<¯P<ktIln¯EI\IDk<nQ`^µ¯0PI¯\`^O¯P`k^l

lw]D`\QzI¯nPI¯n<\\¯ln<\[l¯`N¯nPI¯]Q\\In¯Ek`hµ¯0PI¯]wnPQE<\¯EkI<nokI¶

lQ]Q\<k¯n`¯<^¯<^nI\`hI¶¯Ql¯<¯chi waraµ¯�^¯<^EQI^n¯
<]<^<¯]wnP¶¯nPI

chi wara°n<oOPn¯<OkQEo\nokI¯n`¯Po]<^lµ¯0PI¯NI]<\I¯chi wara°Ql
E<kkwQ^O¯<¯D<Dw¯`^¯Qnl¯D<E[¯nPI¯u<w¯<¯NI]<\I¯N<k]Ik¯u`o\G¯E<kkw

PIk¯D<Dw¯Q^¯nPI¯{I\Glµ

Text source: The Fralin Museum of Art at the University of Virginia. African Art: Aesthetics and Meaning.
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Examining Artifacts: The Farmer

Describe what you see: Do you see…
Objects?

Text?

Symbols?

Facial expressions?

Natural materials?

↓
Use the description to write what you
think this artifact represents:

What was the reputation of the farmer,
according to this artifact?
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Artifact/Cultural Practice: The King


okQ<\¯`N¯<¯[Q^O¯Q^¯<^EQI^n¯�P<^<¶¯/`^Q^[I¯hI`h\I¯`N¯7Iln¯�NkQE<

Ò7PI^¯nPIQk¯[Q^O¯GQIl¶¯nPIw¯E`^lnkoEn¯`tIk¯nPI¯h\<EI¯uPIkI¯PQl¯n`]D¯uQ\\¯DI¯<^¯I^`k]`ol
G`]I¯`N¯l<Y¯u``Gµ¯0PI^¯nPIw¯DkQ^O¯PQ]¯`^¯<¯DIG¯E`tIkIG¯uQnP¯<¯NIu¯E<khInl¯<^G¯EolPQ`^l

<^G¯h\<EI¯PQ]¯Q^lQGI¯nPI¯G`]Iµ¯�n¯PQl¯lQGI¯nPIw¯h\<EI¯PQl¯`k^<]I^nl¶¯PQl¯uI<h`^l¶¯<^G¯nPI

tIllI\l¯Nk`]¯uPQEP¯PI¯olIG¯n`¯I<n¯<^G¯GkQ^[¶¯{\\IG¯uQnP¯t<kQ`ol¯[Q^Gl¯`N¯N``G¯<^G

DItIk<OIlµ¯0PIw¯h\<EI¯nPIkI¯n``¯nPI¯]I^¯uP`¯olIG¯n`¯lIktI¯PQl¯]I<\lµ¯0PIw¯E\`lI¯nPI¯G``k

`N¯nPI¯G`]I¯<^G¯E`tIk¯Qn¯uQnP¯]<nl¯<^G¯Nok^QlPQ^Olµ¯0PI^¯nPI¯hI`h\I¯<llI]D\I¶¯uP`¯PI<h

I<knP¯oh`^¯Qn¯o^nQ\¯Qn¯DIE`]Il¯\Q[I¯<¯DQO¯PQ\\`E[µÓ¯°

Text source: Birmingham, David. 1998. “Central Africa: Early society and economy.” Britannica Online. Updated

April 13, 2025.
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Examining Artifacts: The King


IlEkQDI¯nPI¯<knQN<Enl¯<^G¯<EnQ`^l
Êhk<EnQEIlË¯w`o¯kI<G¯<D`on¯Nk`]¯nPQl¯{klnÆ
P<^G¯hkQ]<kw¯l`okEI¯`DlIkt<nQ`^·


QG¯nPQl¯ukQnIk¯`DlIktIµµµ
#DYIEnl¼

0Ivn¼

/w]D`\l¼

�]`nQ`^l¼

!<nok<\¯]<nIkQ<\l¼

↓
1lI¯nPI¯GIlEkQhnQ`^¯n`¯ukQnI¯uP<n¯w`o
think¯nPQl¯lIn¯`N¯Eo\nok<\¯hk<EnQEIl
kIhkIlI^nl·

7P<n¯u<l¯nPI¯reputation¯`N¯nPI¯[Q^O¶
<EE`kGQ^O¯n`¯nPIlI¯hk<EnQEIl¼
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Name: ____________________________________________________________ Date: __________________________

7R`Í�>IÍnRKÍ `lnÍ/SQ^S�G>^nÍ.`[KÍS^Í7KlnÍ�PkSG>^Í/`GSKnw®


QkIEnQ`^l·¯1lQ^O¯Do\\In¯h`Q^nl¶¯{\\¯`on¯nPI¯�k<hPQE¯#kO<^QzIkl¯DI\`u¯Q^¯`kGIk¯n`¯hkIh<kI¯N`k¯<

lP`knÆ<^luIk¯kIlh`^lIµ

.I|IEn¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¯<D`on¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInwµ

�µ �`u¯u<l¯l`EQInw¯lnkoEnokIG¼¯7P<n¯`EEoh<nQ`^l¯GQG¯hI`h\I¯P<tI¼

�µ �`u¯GQG¯nPI¯`EEoh<nQ`^l¯`N¯N<k]Ik¶¯Qk`^l]QnP¶¯<^G¯[Q^O¯DI^I{n¯l`EQInw¼

�µ 7P<n¯u<l¯nPI¯kIhon<nQ`^¯`N¯nPI¯N<k]Ik¶¯nPI¯Qk`^l]QnP¶¯<^G¯nPI¯[Q^O¼

0PQ^[¯<D`on¯uP<n¯]<GI¯l`]I`^I¯IllI^nQ<\¯Q^¯<^EQI^n¯7Iln¯�NkQE<µ¯
k<Q^ln`k]¯w`ok¯`u^

EkQnIkQ<¯N`k¯YoGOQ^O¯nPIQk¯Q]h`kn<^EI·

7P<n¯]<GI¯l`]I`^I¯IllI^nQ<\¯Q^¯<^EQI^n¯7Iln¯�NkQE<¼

7P<n¯EkQnIkQ<¯uQ\\¯w`o¯olI¯n`¯YoGOI¼
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7P<n¯ItQGI^EI¯G`¯w`o¯P<tI¯nP<n¯nPI¯N<k]Ik¶¯Qk`^l]QnP¶¯`k¯[Q^O¯N`\\`uIG¯nPI¯EkQnIkQ<¯<D`tI¼

Occupation Criteria
(Why are they
important?)

Evidence
(What shows their
importance?)

farmer

ironsmith

king

Use your notes to make an argument in response to this analysis question:

7P`¯h\<wIG¯nPI¯]`ln¯lQO^Q{E<^n¯k`\I¯Q^¯nPI¯GItI\`h]I^n¯`N¯<^EQI^n¯7Iln¯�NkQE<^

l`EQInQIl·¯nPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^O¼

Lesson 17: Historic Occupations and Civic Values (Part 3)
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

Cluster 3 Formative Assessment Task

Directions:°�n¯nPI¯I^G¯`N¯nPQl¯\Ill`^¶¯kI|IEn¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¯<D`on¯nPI¯k`\Il¯`N
GQNNIkI^n¯`EEoh<nQ`^l¯Q^¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInQIlµ¯9`ok¯n<l[¯Ql¯n`¯nPQ^[¯<D`on¯uPQEP¯k`\I

ÈnPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^OÈw`o¯DI\QItI¯P<G¯nPI¯OkI<nIln¯Q^|oI^EI¯`^¯nPI

`kO<^Qz<nQ`^¯<^G¯t<\oIl¯`N¯l`EQInwµ


<lIG¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¶¯uPQEP¯k`\IÈnPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^OÈG`¯w`o

nPQ^[¯P<G¯nPI¯OkI<nIln¯Q^|oI^EI¯`^¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInQIl¼¯
INI^G¯w`ok¯<^luIk¯uQnP

<n¯\I<ln¯nu`¯hQIEIl¯`N¯ItQGI^EI¯Nk`]¯nPI¯\Ill`^¯`k¯kIl`okEIl¯uIÕtI¯olIGµ

9`ok¯kIlh`^lI¯lP`o\G¯DI¯`^I¯lP`kn¯h<k<Ok<hPµ

�vh\<Q^¯w`ok¯kI<l`^Q^O¯<^G¯hk`tQGI¯ItQGI^EI¯n`¯lohh`kn¯w`ok¯EP`QEIµ

Example Structure for Student Responses:

Topic Sentence:°�^nk`GoEI¯nPI¯n`hQE¯`N¯nPI¯h<k<Ok<hPµ

Claim:  <[I¯<¯l`\QG¯<kOo]I^n¯Q^¯kIlh`^lI¯n`¯nPI¯/ohh`knQ^O¯-oIlnQ`^µ

Evidence & Reasoning: +k`tQGI¯nu`¯Iv<]h\Il¯Nk`]¯w`ok¯\I<k^Q^O¯GokQ^O¯nPI¯�^Æ
IhnP
�^joQkw¶¯<^G¯Ivh\<Q^¯P`u¯nPI¯ItQGI^EI¯lohh`knl¯w`ok¯E\<Q]µ

Conclusion: /o]]<kQzI¯P`u¯hI`h\IÕl¯<G<hn<nQ`^l¯lP`u¯nPIQk¯<DQ\Qnw¯n`¯`tIkE`]I
EP<\\I^OIlµ
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Name: ____________________________________________________________ Date: __________________________

Cluster 3 Formative Assessment Task (Sentence Starters)

Directions:

At the end of this lesson, think about what you learned about different jobs in ancient West

African societies: ironsmiths, farmers, and kings.

Choose one job that you think was the most important in shaping society. Then write one

short paragraph using the sentence starters below.

1. Topic Sentence:

�^¯<^EQI^n¯7Iln¯�NkQE<¶¯hI`h\I¯P<G¯GQNNIkI^n¯Q]h`kn<^n¯Y`Dl¯\Q[I¯Qk`^l]QnPl¶¯N<k]Ikl¶¯<^G

[Q^Olµ

2. Claim—State your opinion clearly:

�¯nPQ^[¯nPI¯]`ln¯Q]h`kn<^n¯k`\I¯Q^¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInw¯u<l¯nPI

ÊQk`^l]QnPÂN<k]IkÂ[Q^OË¯DIE<olIµµµ

3. Evidence & Reasoning—Support your opinion with examples:

#^I¯kI<l`^¯Ql¯nP<nµµµ

0PQl¯Y`D¯PI\hIG¯l`EQInw¯Dwµµµ

�^`nPIk¯Iv<]h\I¯Qlµµµ

0PQl¯lP`ul¯nP<nµµµ

4. Conclusion—Restate your main idea:


IE<olI¯`N¯nPIlI¯kI<l`^l¶¯nPI¯ÊQk`^l]QnPÂN<k]IkÂ[Q^OË¯P<G¯nPI¯OkI<nIln¯Q^|oI^EI¯`^¯l`EQInwµ
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Name: ____________________________________________________________ Date: __________________________

7R`Í�>IÍnRKÍ `lnÍ/SQ^S�G>^nÍ.`[KÍS^Í7KlnÍ�PkSG>^Í/`GSKnw®

¶7`kIÍ
>^Z·


QkIEnQ`^l·¯1lQ^O¯Do\\In¯h`Q^nl¶¯{\\¯`on¯nPI¯�k<hPQE¯#kO<^QzIkl¯DI\`u¯Q^¯`kGIk¯n`¯hkIh<kI¯N`k¯<

lP`knÆ<^luIk¯kIlh`^lIµ

.I|IEn¯`^¯uP<n¯w`o¯P<tI¯\I<k^IG¯<D`on¯<^EQI^n¯7Iln¯�NkQE<^¯l`EQInw·

�µ �`u¯u<l¯l`EQInw¯lnkoEnokIG¼¯7P<n¯`EEoh<nQ`^l¯GQG¯hI`h\I¯P<tI¼

In ancient West African society, people had various jobs like…

�µ �`u¯GQG¯nPI¯`EEoh<nQ`^l¯`N¯N<k]Ik¶¯Qk`^l]QnP¶¯<^G¯[Q^O¯DI^I{n¯l`EQInw¼

Word Bank

Ok`uQ^O¯N``G
]<[Q^O¯n``\l¯<^G

uI<h`^l
[IIhQ^O¯hI`h\I

l<NI
EkI<nQ^O¯\<ul

`kO<^QzQ^O¯nk<GI

The farmer helped by…

The ironsmith was important because…

The king helped society by...

�µ 7P<n¯u<l¯nPI¯kIhon<nQ`^¯`N¯nPI¯N<k]Ik¶¯nPI¯Qk`^l]QnP¶¯<^G¯nPI¯[Q^O¼

Word Bank

kIlhIEnIG h`uIkNo\ l[Q\\IG P<kGu`k[Q^O

Q]h`kn<^n¯N`k
loktQt<\
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The farmer was known as…

The ironsmith was seen as…

The king was respected because...

Think about what made someone essential in ancient West Africa. Brainstorm your own

criteria for judging their importance:

What made someone essential in ancient West Africa?

What criteria will you use to judge?

Someone was essential if they...

What evidence do you have that the farmer, ironsmith, or king followed the criteria above?

Occupation Criteria
(Why are they important?)

Evidence
(What shows their
importance?)

farmer

ironsmith

king
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Use your notes to make an argument in response to this analysis question:

7P`¯h\<wIG¯nPI¯]`ln¯lQO^Q{E<^n¯k`\I¯Q^¯nPI¯GItI\`h]I^n¯`N¯<^EQI^n¯7Iln¯�NkQE<^

l`EQInQIl·¯nPI¯Qk`^l]QnP¶¯nPI¯N<k]Ik¶¯`k¯nPI¯[Q^O¼

I think the ____________________________________ (ironsmith/farmer/king) was the most
important role in West African society because…

They were important for….

One piece of evidence is…
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Name: ____________________________________________________________ Date: __________________________

The Geography of African Trade Networks

1. Red Sea Trade Network

�Adulis
(Eritrea)

Berenice
(Egypt)

Berbera
(Somalia—ancient
name was Malao)

Aksum
(Ethiopia)

Directions: Pin these locations on your map. Then take notes in the Graphic Organizer below.

Observations Inferences Ideas & Questions

What do you notice or
observe about this starred
African trading center?

What do you think or infer
would make it a good place
for trade?

List out any additional
insights and/or questions

below.

Make a Prediction

How do you predict this trade network functioned to meet the needs or wants of
communities?
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2. Swahili Coast (Indian Ocean) Trade Network

�Mogadishu
(Somalia)

Mombasa
(Kenya)

Kilwa
(Tanzania)

Madagascar Calicut Port
(Kerala State,

India)

Directions: Pin these locations on your map. Then take notes in the Graphic Organizer below.

Observations Inferences Ideas & Questions

What do you notice or
observe about this starred
African trading center?

What do you think or infer
would make it a good place
for trade?

List out any additional
insights and/or questions

below.

Make a Prediction

How do you predict this trade network functioned to meet the needs or wants of
communities?
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3. Trans-Saharan Trade Network

��uG<OPoln
Ê^I<kDw¯]`GIk^

\`E<nQ`^¯n`¯\``[¯oh¯Ql
�QNN<¶¯ <okQn<^Q<Ë


<]Do[
�`\G{I\Gl¯Ê^I<kDw
]`GIk^¯\`E<nQ`^¯Ql

<[I\¶¯/I^IO<\Ë


YI^^I
Ê <\QË

0<G]<[[<
Ê^I<kDw¯]`GIk^
\`E<nQ`^¯Ql¯tQ\\<OI
`N¯�ll`o[¶¯ <\QË

/QYQ\]<l<
Ê `k`EE`Ë

Directions: +Q^¯nPIlI¯\`E<nQ`^l¯`^¯w`ok¯]<hµ¯0PI^¯n<[I¯^`nIl¯Q^¯nPI¯�k<hPQE¯#kO<^QzIk¯DI\`uµ

Observations Inferences Ideas & Questions

What do you notice or
observe about this starred
African trading center?

What do you think or infer
would make it a good place
for trade?

List out any additional
insights and/or questions

below.

Make a Prediction

How do you predict this trade network functioned to meet the needs or wants of
communities?
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Name: ____________________________________________________________ Date: __________________________

The Geography of African Trade Networks (Word Banks)

1. Red Sea Trade Network

�Adulis

(Eritrea)

Berenice

(Egypt)

Berbera

(Somalia—ancient

name was Malao)

Aksum

(Ethiopia)

Directions: Pin these locations on your map. Then take notes in the Graphic Organizer below.

Observations
What do you notice or
observe about this starred
African trading center?

Inferences
This place might be good
for trade. Why?

Ideas & Questions
List out any additional

insights and/or questions
below.

Write in short phrases or

words.

This place might be
good for trade
because...

I wonder…

Word Bank

spices ivory gold

boats
Arabian

Peninsula
Egyptian gods
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Make a Prediction

How do you think this trade network helped meet the needs or wants of the people?

I predict that the ___ (Adulis/Berenice/Berbera/Aksum) trade network worked by…

I think the ___ (Adulis/Berenice/Berbera/Aksum) trade network helped by...

I believe the ___ (Adulis/Berenice/Berbera/Aksum) trade network worked well because...
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2. Swahili Coast (Indian Ocean) Trade Network

�Mogadishu
(Somalia)

Mombasa
(Kenya)

Kilwa
(Tanzania)

Madagascar Calicut Port
(Kerala State,

India)

Directions: Pin these locations on your map. Then take notes in the Graphic Organizer below.

Observations
What do you notice or
observe about this starred
African trading center?

Inferences
This place might be good
for trade. Why?

Ideas & Questions
List out any additional

insights and/or questions
below.

Write in short phrases or

words.

This place might be
good for trade
because...

I wonder…

Word Bank

textiles spices ivory

India Arabia boats

ports
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Make a Prediction

How do you think this trade network helped meet the needs or wants of the people?

I predict that the ___ (Mogadishu/Mombasa/Kilwa/Madagascar/Calicut Port) trade
network worked by…

I think the ___ (Mogadishu/Mombasa/Kilwa/Madagascar/Calicut Port) trade network
helped by...

I believe the ___ (Mogadishu/Mombasa/Kilwa/Madagascar/Calicut Port) trade network
worked well because...
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Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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3. Trans-Saharan Trade Network

��uG<OPoln
Ê^I<kDw¯]`GIk^

\`E<nQ`^¯n`¯\``[¯oh¯Ql

�QNN<¶¯ <okQn<^Q<Ë


<]Do[
�`\G{I\Gl¯Ê^I<kDw

]`GIk^¯\`E<nQ`^¯Ql


<[I\¶¯/I^IO<\Ë


YI^^I
Ê <\QË

0<G]<[[<
Ê^I<kDw¯]`GIk^

\`E<nQ`^¯Ql¯tQ\\<OI

`N¯�ll`o[¶¯ <\QË

/QYQ\]<l<
Ê `k`EE`Ë

Directions: +Q^¯nPIlI¯\`E<nQ`^l¯`^¯w`ok¯]<hµ¯0PI^¯n<[I¯^`nIl¯Q^¯nPI¯�k<hPQE¯#kO<^QzIk¯DI\`uµ

Observations
What do you notice or
observe about this starred
African trading center?

Inferences
This place might be good
for trade. Why?

Ideas & Questions
List out any additional

insights and/or questions
below.

7kQnI¯Q^¯lP`kn¯hPk<lIl¯`k

u`kGlµ

This place might be
good for trade
because...

I wonder…

Word Bank

E<]I\¯E<k<t<^l l<\n O`\G

7Iln¯�NkQE< !`knP¯�NkQE< GIlIkn

nk<GI¯k`onIl
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Make a Prediction

How do you think this trade network helped meet the needs or wants of the people?

�¯hkIGQEn¯nP<n¯nPI¯___¯Ê�uG<OPolnÂ
<]Do[¯�`\G{I\GlÂ
YI^^IÂ0<G]<[[<Â/QYQ\]<l<Ë¯nk<GI
^Inu`k[¯u`k[IG¯Dw¹
�¯nPQ^[¯nPI¯___¯Ê�uG<OPolnÂ
<]Do[¯�`\G{I\GlÂ
YI^^IÂ0<G]<[[<Â/QYQ\]<l<Ë¯nk<GI
^Inu`k[¯PI\hIG¯Dwµµµ
�¯DI\QItI¯nPI¯___¯Ê�uG<OPolnÂ
<]Do[¯�`\G{I\GlÂ
YI^^IÂ0<G]<[[<Â/QYQ\]<l<Ë¯nk<GI
^Inu`k[¯u`k[IG¯uI\\¯DIE<olIµµµ

Image sources:

“Magnifying Glass” by Ariyanto Deni via Noun Project, CC BY 3.0.

“infer” by WEBTECHOPS LLP via Noun Project, CC BY 3.0.

“Idea” by Abdul Matic via Noun Project, CC BY 3.0.
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Reading: African Trade Networks

Primary Document #1: The Red Sea Trade Network

Background about the author and text:

This account of the Red Sea trade routes was written by a Greek sailor or ship captain

living in the 1st century CE. It is the oldest detailed description of African trade that has

been found so far. The name of the author is unknown, but historians think he was a

Greek person living in Egypt. The original name of the book is the Periplus of the

Erythraean Sea. That is what ancient Greeks called the Red Sea. A “periplus” is an account

of sea voyages in foreign lands. This author described daily life and trading customs along
the Red Sea coast in northeast Africa.

Adapted Text

1. On the mainland, opposite Mountain Island, lies Adulis. It is a fair-sized village. From

Adulis to the city of the Aksumites is a 5-day journey. African traders bring all the ivory

from the lands beyond the Nile to Aksum, and from there to Adulis.

Before the harbor lies Mountain Island. Ships coming to Adulis now anchor here

because of attacks from the land.

Items that are imported into Adulis for Africans to buy are plain cloth made in Egypt,

sheets of soft copper used for cooking utensils, bracelets and anklets for the women,

small axes and swords, wine from Italy (not much), and olive oil (not much). For the

king, gold and silver plates are also imported. Items that are exported out of Adulis are

ivory, tortoiseshell, and rhinoceros horn.

2. Beyond Adulis, following the coast to the south, is the Cape of Spices. African farmers

produce cinnamon and frankincense there to sell and export.

3. To the south there is another market-town called Opone. The same things are

imported as already mentioned. And from Opone, slaves of the better sort are exported,

which are brought to Egypt in increasing numbers. Also a great quantity of tortoiseshell

is exported, better than that found elsewhere.

Text source: The Voyage Around the Erythraen Sea by Silk Road Seattle.
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Primary Document #2: The Swahili Coast/Indian Ocean Trade
Routes

Background about the author and text:

0PQl¯<EE`o^n¯`N¯nk<GI¯`^¯nPI¯/u<PQ\Q¯E`<ln¯u<l¯ukQnnI^¯Dw¯�D^¯
<nnon<µ¯�D^¯
<nnon<¯u<l¯<
lEP`\<k¶¯YoGOI¶¯<^G¯nk<tI\Ik¯Nk`]¯0<^OQIkl¶¯ `k`EE`¶¯Q^¯!`knP¯�NkQE<µ¯�I¯\QtIG¯Q^¯nPI¯��nP

EI^nokwµ¯�I¯u<l¯<¯ ol\Q]¶¯<^G¯PQl¯lhIEQ<\¯kI<l`^¯N`k¯nk<tI\Q^O¯u<l¯n`¯\I<k^¯P`u¯ ol\Q]l

\QtIG¯Q^¯`nPIk¯h<knl¯`N¯nPI¯�l\<]QE¯u`k\Gµ¯�Qln`kQ<^l¯E`^lQGIk¯PQ]¯`^I¯`N¯nPI¯OkI<nIln

nk<tI\Ikl¯`N¯PQln`kw¯DIE<olI¯PI¯uI^n¯n`¯l`¯]<^w¯h\<EIl¯<^G¯uk`nI¯<¯GIn<Q\IG¯D``[¯<D`on

PQl¯IvhIkQI^EIlµ¯�\nP`oOP¯PI¯GQG¯^`n¯I^O<OI¯Q^¯nk<GI¯<l¯<¯E<kIIk¶¯PI¯nk<tI\IG¯uQnP

]IkEP<^nl¯<^G¯`DlIktIG¯nPI¯Eoln`]l¯`N¯nk<GI¯Q^¯nP`lI¯h\<EIlµ¯�D^¯
<nnon<¯nk<tI\IG¯G`u^

nPI¯�<ln¯�NkQE<^¯E`<ln¯Dw¯lPQh¯<k`o^G¯����¯<^G¯\<nIk¯uk`nI¯nPQl¯<EE`o^nµ

�G<hnIG¯0Ivn

�µ 7I¯l<Q\IG¯N`k¯��¯G<wl¯<^G¯E<]I¯n`¯ <jG<lP<uµ¯Ê0PI¯]`GIk^¯^<]I¯Ql¯ `O<GQlPo¶

/`]<\Q<µË¯0PQl¯Ql¯<¯n`u^¯`N¯I^`k]`ol¯lQzIµ¯�nl¯Q^P<DQn<^nl¯<kI¯]IkEP<^nl¯h`llIllIG¯`N

t<ln¯kIl`okEIlµ¯0PIw¯`u^¯\<kOI¯^o]DIkl¯`N¯E<]I\l¯<^G¯jo<^nQnQIl¯`N¯lPIIhµ°�^¯nPQl¯h\<EI¶

�NkQE<^¯hI`h\I¯]<[I¯IvEI\\I^n¯u`tI^¯N<DkQEl¯^<]IG¯N`k¯nPI¯n`u^¯nP<n¯<kI¯o^Ijo<\IGµ

0PIlI¯N<DkQEl¯<kI¯Ivh`knIG¯n`¯�Owhn¯<^G¯I\lIuPIkIµ

0PI¯hI`h\I¯`N¯ <jG<lP<u¯P<tI¯<¯Eoln`]µ¯7PI^¯<¯tIllI\¯kI<EPIl¯nPI¯P<kD`k¶°l]<\\

D`<nl°¯E`]I¯`on¯n`¯Qnµ°�^¯I<EP¯l]<\\¯D`<n¶¯nPIkI¯<kI¯w`o^O¯]I^¯`N¯nPI¯n`u^¶¯I<EP¯`^I

DkQ^OQ^O¯<¯E`tIkIG¯h\<nnIk¯E`^n<Q^Q^O¯N``Gµ¯#^I¯`N¯nPI¯w`o^O¯]I^¯hkIlI^nl¯Qn¯n`¯`^I¯`N

nPI¯]IkEP<^nl¯`^¯nPI¯lPQh¶¯l<wQ^O¶¯Ò0PQl¯Ql¯]w¯OoIlnµÓ¯0PI¯]IkEP<^n¶¯uPI^¯PI¯\I<tIl¯nPI

D`<n¶¯O`Il¯n`¯nPI¯P`olI¯`N¯PQl¯P`lnµ

�µ 7I¯E<]I¯n`¯nPI¯Ql\<^G¯`N¯ <]D<l<¶¯<¯\<kOI¯Ql\<^G¯�ÆG<wl¯Y`ok^Iwµ¯Ê0PI¯]`GIk^¯^<]I¯Ql

 `]D<l<¶¯�I^w<µË¯0PI¯Ql\<^G¯P<l¯D<^<^<¶¯\I]`^¶¯<^G¯EQnk`^¯nkIIlµ¯0PIQk¯N``G¯E`^lQlnl

]`ln\w¯`N¯D<^<^<l¯<^G¯{lPµ¯0PIw¯<kI¯ ol\Q]l¶¯hQ`ol¶¯P`^`k<D\I¶¯<^G¯ohkQOPn¶¯<^G¯nPIQk

]`ljoIl¯<kI¯`N¯u``G¶¯<G]Qk<D\w¯E`^lnkoEnIGµ

�µ 7I¯ln<wIG¯`^I¯^QOPn¯`^¯nPQl¯Ql\<^G¯<^G¯l<Q\IG¯`^¯n`¯nPI¯EQnw¯`N¯�o\u<¶¯<¯\<kOI¯EQnw¯`^¯nPI

lI<E`<lnµ¯Ê0`G<w¯Qn¯Ql¯<¯PQln`kQE¯lQnI¯E<\\IG¯�Q\u<µË¯0PI¯EQnw¯`N¯�o\u<¯Ql¯`^I¯`N¯nPI¯{^Iln

<^G¯]`ln¯loDln<^nQ<\\w¯DoQ\n¯n`u^lµ¯Î0PIQk¯lo\n<^¯Ê`k¯\`E<\¯ko\IkË¯Ql¯[^`u^¯N`kÏ¯nPI

]o\nQnoGI¯`N¯PQl¯OQNnl¯<^G¯<Enl¯`N¯OI^Ik`lQnwµ¯0PI¯QnI]l¯nP<n¯PI¯<^G¯PQl¯loDYIEnl¯nk<GI

<u<w¯<kI¯]`ln\w¯Qt`kw¸¯nPIw¯lI\G`]¯OQtI¯O`\Gµ

Text source: Gibb, H.A.R. (ed.) 1962. The Travels of Ibn Battuta, A.D. 1325-1354. Cambridge University Press.
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Primary Document #3: The Trans-Saharan Trade Network

Background about the author and text:

0PQl¯<EE`o^n¯`N¯nk<GI¯^Inu`k[l¯Q^¯7Iln¯�NkQE<¯<^G¯<Ek`ll¯nPI¯/<P<k<¯
IlIkn¯u<l¯ukQnnI^
Dw¯<¯OI`Ok<hPIk¯<^G¯PQln`kQ<^¯[^`u^¯<l¯<\Æ
<[kQµ¯�I¯u<l¯Nk`]¯<¯/h<^QlP¯�k<DQE¯N<]Q\w

uP`¯\QtIG¯PQl¯uP`\I¯\QNI¯Q^¯�l\<]QE¯/h<Q^µ¯0P`oOP¯PI¯GQG¯^`n¯nk<tI\¯PQ]lI\N¶¯PQln`kQ<^l

DI\QItI¯PI¯n<\[IG¯n`¯]<^w¯nk<tI\Ikl¯<^G¯]IkEP<^nl¯<^G¯E`\\IEnIG¯nPIQk¯<EE`o^nlµ¯�^¯����

PI¯hoD\QlPIG¯<^¯Q]h`kn<^n¯D``[¯E<\\IG¯Book of Highways and Kingdomsµ¯�n¯Ql¯nPI¯]`ln

GIn<Q\IG¯E`^nI]h`k<kw¯<EE`o^n¯nP<n¯PQln`kQ<^l¯P<tI¯`N¯nPI¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<

ukQnnI^¯GokQ^O¯nPI¯]IGQIt<\¯hIkQ`Gµ¯�IkI¯PI¯GIlEkQDIl¯nPI¯]<k[In¯Q^¯`^I¯\<kOI¯7Iln

�NkQE<^¯n`u^µ

�G<hnIG¯0Ivn·

�^¯�uG<OPoln¯nPIkI¯Ql¯`^I¯]<Q^¯]`ljoI¯<^G¯]<^w¯l]<\\Ik°`^Ilµ¯�\\¯<kI¯uI\\¯<nnI^GIGµ°7Iln

�NkQE<^¯hI`h\I¯Ok`u¯uPI<n¯nPIkI¯Dw¯GQOOQ^O¯uQnP¯P`Il¯<^G¯u<nIkQ^O°uQnP¯DoE[Inlµ¯#^\w¯nPI

[Q^Ol¯<^G¯nPI¯kQEP¯I<n¯uPI<nµ¯0PI°kIln¯`N¯nPI¯hI`h\I¯I<n¯sorghumµ¯0PIw¯<\l`¯hk`GoEI

IvEI\\I^n¯EoEo]DIkl¶¯<^G¯nPIkI¯<kI¯<¯NIu¯l]<\\¯{O¯nkIIl¯<^G¯l`]I¯tQ^Ilµ¯0PIkI¯<kI

°h\<^n<nQ`^l¯`N¯henna°nP<n¯hk`GoEI¯<¯\<kOI¯Ek`h¯n`¯lI\\µ°

�uG<OPoln¯h`llIllIl¯uI\\l¯uQnP¯u<nIkµ¯�<nn\I¯<^G¯lPIIh¯<kI¯l`°^o]Ik`ol¯nP<n¯N`k¯<¯]QnPj<\

`^I¯]<w¯Dow¯��¯k<]l¯`k¯]`kIµ°Ê�¯]QnPj<\¯u<l¯<¯E`Q^¯olIG¯Q^¯nPI¯�l\<]QE¯u`k\GµË¯�`^Iw¯n``¯Ql

tIkw¯<Do^G<^n¶¯Dk`oOPn¯Nk`]¯nPI¯\<^G¯`N¯nPI°/oG<^¯<^G¯l`\G¯Q^¯nPI¯]<k[Inµ¯0PI¯hI`h\I¯`N

�uG<OPoln¯I^Y`w¯IvnI^lQtI¯DI^I{nl¯<^G°PoOI¯uI<\nPµ¯0PI¯]<k[In¯nPIkI¯Ql¯<n¯<\\¯nQ]Il¯No\\¯`N

hI`h\Iµ¯
oI¯n`¯nPI¯OkI<n¯Ek`uG¯<^G¯nPI¯^`QlI¯`N¯t`QEIl¶¯Qn¯Ql°<\]`ln¯Q]h`llQD\I¯N`k¯<¯]<^¯n`

PI<k¯nPI¯u`kGl¯`N¯`^I¯lQnnQ^O°DIlQGI¯PQ]µ¯0PIQk¯l<\Il¯<kI¯Q^¯O`\G¶¯<^G¯nPIw¯P<tI¯^`°lQ\tIkµ¯0PIkI

<kI¯P<^Gl`]I¯DoQ\GQ^Ol¯<^G¯{^I¯P`olIlµ

sorghum·¯<¯^onkQnQ`ol¯Ok<Q^¯{kln¯Ok`u^¯Q^¯�NkQE<¯Ê<\l`¯E<\\IG¯]Q\\InË

henna·¯<¯h\<^n¯nP<n¯]<[Il¯<¯DI<onQNo\¯kIG¯GwI¯olIG¯N`k¯P<Qk¯<^G¯D`Gw¯h<Q^n¯lQ^EI
<^EQI^n¯nQ]Il

Text source: Kingdom of Ghana - Primary Source Documents. Boston University Pardee School of Global Studies.
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Name: ____________________________________________________________ Date: __________________________

Ancient African Trade Analysis Sheet

3 Reads Activity

Directions: �`\\`u¯nPI¯lnIhl¯`N¯#DlIktI¶¯.I<G¶¯<^G¯�`^^IEnµ

Observe:°.I<G¯nPI¯G`Eo]I^n¯`^EI¯nPk`oOP¯N`k¯<^¯`tIk<\\¯o^GIkln<^GQ^O¯ÊnPI¯ÒOQlnÓËµ

Read: .I<G¯<O<Q^¶¯<^G¯kIE`kG¯w`ok¯<^luIkl¯N`k¯nPI¯ÒuP<n¶¯uP`¶¯uPw¶¯<^G¯P`uÓ¯joIlnQ`^lµ

Connect: .I<G¯`^EI¯]`kI¶¯<^G¯E`^^IEn¯nPI¯IvEIkhn¯n`¯nPI¯\<kOIk¯PQln`kQE<\¯E`^nIvn¶¯n<[Q^O

kI\It<^n¯^`nIlµ¯1lI¯nPI¯\<ln¯D`v¯n`¯ukQnI¯<^w¯`N¯w`ok¯`u^¯nP`oOPnl¶¯joIlnQ`^l¶¯`k¯`DlIkt<nQ`^l

nP<n¯G`¯^`n¯{n¯Q^n`¯nPIlI¯D`vIlµ
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What? Who? Why & How? Observations &
Questions

List all items you
found that were
produced, sold, or

traded in this
African region.

If possible, mark (I)

for import and (E)
for export.

List individuals or
groups of people
who were involved

in the trade of this
African region.

Explain why these
trades took place
and how they were

supported by
factors like
transportation,

communication,
money, etc.

List any additional
observations,
inferences, or

questions below.
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Name: ____________________________________________________________ Date: __________________________

Ancient African Trade Analysis Sheet (Sentence Frames)

3 Reads Activity

Directions: �`\\`u¯nPI¯lnIhl¯`N¯#DlIktI¶¯.I<G¶¯<^G¯�`^^IEnµ

Observe:°.I<G¯nPI¯G`Eo]I^n¯`^EI¯nPk`oOP¯N`k¯<^¯`tIk<\\¯o^GIkln<^GQ^O°ÊnPI¯ÒOQlnÓËµ

Read: .I<G¯<O<Q^¶¯<^G¯kIE`kG¯w`ok¯<^luIkl¯N`k¯nPI¯ÒuP<n¶¯uP`¶¯uPw¶¯<^G¯P`uÓ¯joIlnQ`^lµ

Connect: .I<G¯`^EI¯]`kI¶¯<^G¯E`^^IEn¯nPI¯IvEIkhn¯n`¯nPI¯\<kOIk¯PQln`kQE<\¯E`^nIvn¶¯n<[Q^O

kI\It<^n¯^`nIlµ¯1lI¯nPI¯\<ln¯D`v¯n`¯ukQnI¯<^w¯`N¯w`ok¯`u^¯nP`oOPnl¶¯joIlnQ`^l¶¯`k¯`DlIkt<nQ`^l

nP<n¯G`¯^`n¯{n¯Q^n`¯nPIlI¯D`vIlµ

Lesson 19: Travelers and Texts

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


What? Who? Why & How? Observations &
Questions

List all items you
found that were
produced, sold, or

traded in this
African region.

If possible, mark (I)

for import and (E)
for export.

List individuals or
groups of people
who were involved

in the trade of this
African region.

Explain why these
trades took place
and how they were

supported by
factors like
transportation,

communication,
money, etc.

List any additional
observations,
inferences, or

questions below.

#1: Red
Sea

Trade
Network

Ivory—hard
white
substance
that forms
the tusks
of elephants
and other
animals (E)

African
traders
from the
region
beyond the
Nile

The trade
took place
because of
the demand
for specific
goods (ivory,
tortoiseshell,
and slaves)
and because
of the
supply of
valuable
imports
(cloth,
copper,
olive oil).
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so in
demand?

What
factors led
to ___?
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Reading: African Trade Networks (Adapted Text)

Primary Document #1: The Red Sea Trade Network

Background about the author and text:

This text was written by an unknown Greek sailor in the 1st century CE. It is the oldest

detailed description of African trade. The book is called the Periplus of the Erythraean

Sea. The author described daily life and trade along the Red Sea in Northeast Africa.

Adapted Text

1. Adulis is a village near Mountain Island. It takes 5 days to travel from Adulis to Aksum.

Traders bring ivory from the Nile region to Aksum then to Adulis.

2. Ships anchor at Mountain Island to avoid attacks. Goods imported to Adulis include

Egyptian cloth, copper for cooking, jewelry, axes, swords, Italian wine, and olive oil. Gold

and silver plates are brought for the king. Goods exported from Adulis include ivory,

tortoiseshell, and rhinoceros horn.

3. South of Adulis is the Cape of Spices, where cinnamon and frankincense are grown and

sold. Further south is Opone, which imports the same goods. Opone exports slaves and

tortoiseshell.

Text source: The Voyage Around the Erythraen Sea by Silk Road Seattle.
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Primary Document #2: The Swahili Coast/Indian Ocean Trade
Routes

Background about the author and text:

�D^¯
<nnon<¶¯<¯lEP`\<k¯<^G¯nk<tI\Ik¯Nk`]¯ `k`EE`¶¯uk`nI¯nPQl¯<EE`o^n¯Q^¯nPI¯��nP¯EI^nokwµ
�I¯nk<tI\IG¯n`¯\I<k^¯<D`on¯ ol\Q]¯\QNI¯<^G¯`DlIktIG¯nk<GI¯Eoln`]lµ

�G<hnIG°0Ivn

�µ 7I¯l<Q\IG¯N`k¯��¯G<wl¯n`¯ <jG<lP<u¯Ê^`u¯ `O<GQlPo¶¯/`]<\Q<Ëµ¯�n¯Ql¯<¯\<kOI¯n`u^¯uQnP

uI<\nPw¯]IkEP<^nl¯uP`¯`u^¯]<^w¯<^Q]<\lµ¯0PI¯n`u^¯Ql¯[^`u^¯N`k¯Qnl¯lhIEQ<\¯N<DkQEl¶

uPQEP¯<kI¯Ivh`knIG¯n`¯�Owhnµ

�µ 7PI^¯lPQhl¯<kkQtI¶¯\`E<\¯w`o^O¯]I^¯DkQ^O¯N``G¯n`¯uI\E`]I¯]IkEP<^nlµ¯0PI¯]IkEP<^nl

ln<w¯uQnP¯nPIlI¯P`lnlµ

�µ !Ivn¶¯uI¯tQlQnIG¯ <]D<l<¯Ê^`u¯ `]D<l<¶¯�I^w<Ëµ¯0PI¯Ql\<^G¯Ok`ul¯D<^<^<l¶¯\I]`^l¶

<^G¯EQnk`^lµ¯+I`h\I¯I<n¯D<^<^<l¯<^G¯{lPµ¯0PIw¯<kI¯ ol\Q]l¯<^G¯P<tI¯uI\\ÆDoQ\n¯u``GI^

]`ljoIlµ

�µ 7I¯nPI^¯l<Q\IG¯n`¯�o\u<¯Ê^`u¯�Q\u<Ëµ¯�n¯Ql¯<¯lnk`^O¯<^G¯DI<onQNo\¯EQnwµ¯0PI¯\`E<\¯ko\Ik¯Ql

OI^Ik`olµ¯0PI¯]<Q^¯nk<GIG¯O``G¯Ql¯Qt`kwµ¯°¯°

Text source: Gibb, H.A.R. (ed.) 1962. The Travels of Ibn Battuta, A.D. 1325-1354. Cambridge University Press.
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Primary Document #3: The Trans-Saharan Trade Network

Background about the author and text:

�\Æ
<[kQ¶¯<¯OI`Ok<hPIk¯Nk`]¯�l\<]QE¯/h<Q^¶¯uk`nI¯<D`on¯nk<GI¯Q^¯7Iln¯�NkQE<¯Q^¯����µ¯�Ql
D``[¶¯Book of Highways and Kingdoms¶¯Ql¯<^¯Q]h`kn<^n¯PQln`kQE<\¯l`okEIµ

�G<hnIG¯0Ivn·

�uG<OPoln¯P<l¯`^I¯\<kOI¯]`ljoI¯<^G¯]<^w¯l]<\\¯`^Ilµ¯+I`h\I¯Ok`u¯uPI<n¶¯Don¯`^\w¯nPI

kQEP¯I<n¯Qnµ¯ `ln¯hI`h\I¯I<n¯sorghum¶¯<¯E`]]`^¯Ok<Q^µ¯0PIw¯<\l`¯Ok`u¯EoEo]DIkl¶¯{Ol¶¯<^G
henna°N`k¯nk<GIµ

0PI¯n`u^¯P<l¯uI\\l¯N`k¯u<nIk¯<^G¯]<^w¯E<nn\I¯<^G¯lPIIhµ¯�`^Iw¯Ql¯Dk`oOPn¯Nk`]¯/oG<^¯<^G
l`\G¯Q^¯nPI¯]<k[Inµ¯0PI¯]<k[In¯Ql¯Dolw¯<^G¯\`oG¶¯{\\IG¯uQnP¯hI`h\I¯nk<GQ^O¯O``Glµ¯0PIw¯nk<GI

olQ^O¯O`\G¶¯^`n¯lQ\tIkµ¯0PI¯n`u^¯P<l¯]<^w¯{^I¯DoQ\GQ^Ol¯<^G¯P`]Ilµ

sorghum·¯<¯^onkQnQ`ol¯Ok<Q^¯{kln¯Ok`u^¯Q^¯�NkQE<¯Ê<\l`¯E<\\IG¯]Q\\InË

henna·¯<¯h\<^n¯nP<n¯]<[Il¯<¯DI<onQNo\¯kIG¯GwI¯olIG¯N`k¯P<Qk¯<^G¯D`Gw¯h<Q^n¯lQ^EI
<^EQI^n¯nQ]Il

Text source: Kingdom of Ghana - Primary Source Documents. Boston University Pardee School of Global Studies.
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Name: ____________________________________________________________ Date: __________________________

Ancient African Goods: Consumer Product Reviews

Part 1: Generating Questions

Directions: �]<OQ^I¯w`o¯<kI¯<^¯<^EQI^n¯u`k\G¯Eoln`]Ik¯ÊQ^¯`nPIk¯u`kGl¶¯<¯consumerË¯uP`
D`oOPn¯<¯hk`GoEn¯<^G¯kI<\\w¯\Q[IG¯Qnµµµ<¯\`nº¯!`u¯QnÛl¯w`ok¯nok^¯n`¯E`]I¯oh¯uQnP¯EkI<nQtI

joIlnQ`^l¯n`¯PI\h¯`nPIkl¯nPQ^[¯<D`on¯uPw¯nPQl¯hk`GoEn¯Ql¯Q]h`kn<^nµ¯�I^Ik<nI¯nPkII¯joIlnQ`^l

hkQ`k¯n`¯DIOQ^^Q^O¯w`ok¯kIlI<kEPµ

Part 2: Researching Your Product

Directions: 7I¯u<^n¯n`¯[^`u¯uPIkI¯w`o¯\QtI¶¯uPw¯w`o¯^IIG¯`k¯u<^n¯nPQl¯hk`GoEn¶¯<^G¯uP<n
w`o¯\Q[I¯DIln¯<D`on¯Qnµ¯1lI¯Q^N`k]<nQ`^¯Nk`]¯nPI¯<knQE\I¯w`o¯kI<G¯n`¯<^luIk¯nPI¯joIlnQ`^

hk`]hnl¯DI\`uµ

African Trade Goods: Topics and Links

Ivory in the Ancient World
Nk`]¯7`k\G¯�Qln`kw

Rhino Horn Use: Fact vs.
Fiction¯Nk`]¯+
/¯!<nokI
Ê!`nI·¯1lI¯{kln¯N`ok
h<k<Ok<hPlµË

Woven Fabrics from East

Africa

What Are Frankincense and Myrrh?¯Nk`]¯�`u¯/noNN¯7`k[l
ÊNote: 
IOQ^¯kI<GQ^O¯o^GIk¯nPI¯lIEnQ`^¯PI<GQ^O¶¯Ò�¯
kQIN
�Qln`kw¯`N¯�k<^[Q^EI^lI¯<^G¯ wkkPÓË

Tortoiseshell
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9`ok¯<llQO^IG
O``G

7P`¯uIkI¯nPI
E`^lo]Ikl¼

7Pw¯u<l¯nPQl¯O``G
Q^¯GI]<^G¼

/[InEP¯`k¯Q\\olnk<nI
w`ok¯<llQO^IG
O``GÂhk`GoEn

+<kn°�·¯�EnQ^O¯<l¯�`^lo]Ikl

1. What is your l`EQInw¯`k¯EQtQ\Qz<nQ`^?

2. Why were you Q^nIkIlnIG in this product? Does it exist where you live?

3. How is this product olIG where you live?

4. What do you like DIln about this product?

7<Qn¯o^nQ\¯w`o¯E`]h\InI¯nPI¯E\<ll¯E`^EIhn¯]<h¯n`¯{\\¯nPQl¯^Ivn¯joIlnQ`^¯`on·

1. Which other product would you most likely purchase, and why?
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Woven Fabrics from East Africa

#tIk¯nPI¯EI^nokQIl¶¯l[Q\\IG¯�<ln¯�NkQE<^¯uI<tIkl¯Ivh`knIG¯u`tI^¯E\`nP¯n`¯`nPIk¯kIOQ`^l¯`N¯nPI

�NkQE<^¯E`^nQ^I^n¯<^G¯n`¯`nPIk¯GQln<^n¯l`EQInQIlµ¯0PIlI¯lnk`^O¯<^G¯{^I¯N<DkQEl¯uIkI¯Q]h`kn<^n

N`k¯]<^w¯<EnQtQnQIl¯`N¯nPI¯<^EQI^n¯u`k\Gµ

#^I¯Iv<]h\I¯u<l¯/`]<\Q<µ¯0PI¯E`<ln¯`N¯/`]<\Q<¯u<l¯N<]`ol¯Nk`]¯I<k\w¯nQ]Il¯N`k¯nPI¯{^I

uPQnI¯E\`nP¯Qn¯hk`GoEIG¯Nk`]¯E`nn`^¯nPkI<Gµ¯0k<tI\Ik¯�D^¯
<nnon<¯uk`nI¯<D`on¯nPI

Òo^Ijo<\\IGÓ¯E\`nP¯`N¯ `O<GQlPo¯nP<n¯u<l¯l`\G¯n`¯�Owhn¯<^G¯`nPIk¯h\<EIlµ¯�^¯N<En¶¯`^I

PQln`kQ<^¯uk`nI¶¯Ò
IN`kI¯nPI¯Q^nk`GoEnQ`^¯`N¯nPI¯EPI<h¯�]IkQE<^¯E`nn`^¯E\`nP¯Q^¯nPI¯��nP

EI^nokw¶¯ `O<GQlPo¯Ê`^¯nPI¯�<ln¯�NkQE<^¯E`<lnË¯u<l¯nPI¯nIvnQ\I¯]<^oN<EnokQ^O¯EI^nIkµ¯�nl

E\`nPIl¯uIkI¯GIlQkIG¯^`n¯`^\w¯Q^¯nPI¯�`k^¯`N¯�NkQE<µ¯0PIw¯uIkI¯Ivh`knIG¯n`¯nPI¯.IG¯/I<¶
Ê�k<DQ<^Ë¯�o\N¶¯<^G¯�^GQ<^¯#EI<^¯E`o^nkQIlµÓ

�^`nPIk¯Iv<]h\I¯u<l¯nPI¯�<ln¯�NkQE<^¯EQnw¯`N¯/`N<\<¶¯h<kn¯`N¯nPI¯/u<PQ\Q¯E`<ln¯EQnwÆln<nI¯`N

�Q\u<µ¯0PIkI¶¯uI<tIkl¯]<GI¯<^¯IvnkI]I\w¯lnk`^O¯nwhI¯`N¯E\`nPµ¯�n¯u<l¯olIG¯hkQ]<kQ\w¯N`k¯nPI

E\`nP¯`N¯l<Q\D`<nl¯^<tQO<nQ^O¯nPI¯�^GQ<^¯#EI<^µ¯0PI¯+`knoOoIlI¯Nk`]¯l`onPuIln¯�ok`hI¯uIkI

I<OIk¯n`¯Dow¯nPQl¯E\`nP¯N`k¯nPIQk¯lPQhlµ

�<ln¯�NkQE<^¯Q^OI^oQnw¯<^G¯l[Q\\¯Q^¯hk`GoEQ^O¯N<DkQE¯PI\hIG¯DkQ^O¯uI<\nP¯n`¯nPI¯/u<PQ\Q¯E`<ln<\

ln<nIlµ¯�^G¯nPI¯E\`nP¯nP<n¯nPIw¯Ivh`knIG¯PI\hIG¯lohh`kn¯nPI¯\QNIlnw\Il¯<^G¯IE`^`]QIl¯`N

^IQOPD`kQ^O¯<^G¯N<kÆ<u<w¯l`EQInQIlµ

Text sources:

William Gervase Clarence-Smith, Locally Produced Textiles on the Indian Ocean Periphery, 1500-1800: East

Africa, the Middle East, and Southeast Asia.. Adapted by Primary Source.

Abdullahi, Mohamed Diriye. 2001. Culture and Customs of Somalia. Greenwood Publishing, pp. 99-100.

Adapted by Primary Source.
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Tortoiseshell

Tortoiseshell has long been used as a special valued material for art objects, jewelry, and

personal items such as combs and eyeglass frames.

The term “tortoiseshell” generally refers to the carapacial (dorsal shell) and plastron (belly)

plates of the hawksbill sea turtle (Eretmochelys imbricata). The use of tortoiseshell dates back

at least to pre-dynastic Egypt (3500-3100 BCE). Dishes, combs, bracelets, and the like are

known from this period. Tortoiseshell objects were popular with both the ancient Greeks and

the wealthy citizens of ancient Rome.

Apollo black bird AM Delphi. Image by Fingalo via Wikimedia Commons,

CC BY-SA 2.0 DE.

The vast majority of worked tortoiseshell material comes from the shells of two species of sea

turtles: the hawksbill and, more rarely, the green turtle. The shells of these turtles exhibit

attractive patterns that normally consist of light to dark brown patches. The popularity of

tortoiseshell during the 18th through early 20th centuries caused these animals to be hunted

almost to extinction. This led to a near-worldwide ban on collection in the 1970s and a ban on
international trade of tortoiseshell products.

Text source: Hainschwang, Thomas and Laurence Leggio. 2006. “The Characterization of Tortoise Shell and Its

Imitations." Gems and Gemology online. Spring. (Adapted quote)
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Name: ____________________________________________________________ Date: __________________________

Reading: The Slave Trade and the Swahili Coast

Contemporary Engraving of Zanzibar Slave Market. Image by Adam Jones from Kelowna, BC,

Canada via Wikimedia Commons, CC BY-SA 2.0.

The Swahili Coast was a place where traders from Asia, the Middle East, and Africa all met to
trade. They traded ivory, cloves, spices, and textiles. The marketplaces were, and still are,

bustling places. There, goods were traded for other goods and for currency. Ideas, rules, laws,

and religions were also traded in East Africa. So was language.

But something else was traded in the colorful markets of East Africa: people to be used as

enslaved workers.

People have been traded back and forth into enslavement in many societies and civilizations

from the ancient period forward. In North and East Africa, trading human beings became

widespread in the 7th century. This was many centuries before Europeans began bringing

West African people as enslaved workers across the Atlantic Ocean.
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Dried cloves, used as a spice for cooking, baking, and in

tea. Image by Brian Arthur via Wikimedia Commons, CC

BY 2.5.


IN`kI¯nk<GIkl¯Nk`]¯nPI¯ QGG\I¯�<ln¯<^G¯�lQ<¯E<]I¯n`¯�<ln¯�NkQE<¶¯]<^w¯�NkQE<^¯InP^QE¯Ok`ohl

nk<GIG¯hI`h\I¯nPIw¯P<G¯E<hnokIG¯nPk`oOP¯u<klµ¯�^¯]<^w¯�NkQE<^¯l`EQInQIl¶¯nPIkI¯uIkI¯^`

hkQl`^lµ¯�N¯l`]I`^I¯Dk`[I¯nPI¯\<u¶¯nPIw¯uIkI¯I^l\<tIG¯Dw¯nPIQk¯`u^¯hI`h\I¶¯`k¯l`\G¯n`¯`nPIklµ

0PIlI¯I^l\<tIG¯hI`h\I¯uIkI¯<¯kIE`O^QzIG¯h<kn¯`N¯nPI¯E`]]o^Qnwµ¯0PIw¯nwhQE<\\w¯P<G¯kQOPnl¯Q^
\<u¯<^G¯l`EQInwµ

�l¯nPI¯EI^nokQIl¯uI^n¯`^¶¯�k<D¯]IkEP<^nl¯Nk`]¯nPI¯ QGG\I¯�<ln¯^`nQEIG¯nPI¯l\<tI¯nk<GI¯Q^

�<ln¯�NkQE<µ¯0PIw¯DIO<^¯n`¯h<knQEQh<nI¯Q^¯Qnµ¯0PI¯Ql\<^G¯`N¯;<^zQD<k¯Ê`NN¯nPI¯E`<ln¯`N¯uP<n¯Ql¯^`u

0<^z<^Q<Ë¯DIE<]I¯nPI¯\<kOIln¯l\<tI¯]<k[In¯Q^¯�<ln¯�NkQE<µ¯0PI¯l\<tI¯]<k[In¯u<l¯<¯h\<EI¯`N

OkI<n¯Q^YolnQEIµ¯�o]<^¯DIQ^Ol¯uIkI¯EP<Q^IG¯<^G¯`NnI^¯]QlnkI<nIG¶¯uPInPIk¯nPIw¯P<G
E`]]QnnIG¯<¯EkQ]I¯`k¯^`nµ¯0PIw¯uIkI¯l`\G¯n`¯h\<EIl¯\Q[I¯nPI¯ QGG\I¯�<ln¶¯�^GQ<¶¯+IklQ<¶¯<^G

�<ln¯�lQ<µ¯0PkII¯`on¯`N¯N`ok¯hI`h\I¯D`o^G¯N`k¯l\<tIkw¯GQIG¯DIN`kI¯nPIw¯kI<EPIG¯nPIQk

GIlnQ^<nQ`^µ

 `ln¯`N¯nPIlI¯I^l\<tIG¯hI`h\I¯uIkI¯Dk`oOPn

n`¯�Owhn¯<^G¯/<oGQ¯�k<DQ<µ¯0PIkI¯nPIw

u`k[IG¯Q^¯nPI¯P`olIP`\Gl¶¯N<k]l¶¯<^G

DolQ^IllIl¯`N¯I\QnI¯]I]DIkl¯`N¯l`EQInwµ

 <^w¯uIkI¯Dk`oOPn¯n`¯#]<^¶¯<Ek`ll¯nPI

.IG¯/I<¶¯n`¯u`k[¯`^¯E\`tI¯h\<^n<nQ`^lµ


w¯nPI¯\<nI¯����l¶¯E`o^nkQIl¯<k`o^G¯nPI
u`k\G¯DIO<^¯n`¯`on\<u¯nPI¯�NkQE<^¯l\<tI

nk<GIµ¯0PIw¯lQO^IG¯G`Eo]I^nl¯<^G¯nkI<nQIl

nP<n¯]<GI¯Qn¯Q\\IO<\¯n`¯DkQ^O¯I^l\<tIG

u`k[Ikl¯Nk`]¯�NkQE<µ¯�`uItIk¶¯Qn¯u<l¯^`n

o^nQ\¯����¯nP<n¯l\<tIkw¯u<l¯`N{EQ<\\w

<D`\QlPIG¯Q^¯�<ln¯�NkQE<µ

0PI¯Q]h<En¯`N¯nPI¯l\<tI¯nk<GI¯Q^¯�NkQE<¯u<l¯GIt<ln<nQ^O¯n`¯�<ln¯�NkQE<^¯l`EQInQIl¯<^G¯hI`h\Iµ¯�n

EkI<nIG¯<^¯<n]`lhPIkI¯`N¯Q^lIEokQnw¯<^G¯NI<kµ¯�tI^¯^`u¶¯`tIk¯���¯wI<kl¯<NnIk¯l\<tIkw¯u<l

<D`\QlPIG¶¯hI`h\I¯lnQ\\¯kI]I]DIk¯P`u¯l\<tIkw¯<NNIEnIG¯nPIQk¯E`]]o^QnQIlµ
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Part 1:°�`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: �^luIk¯I<EP¯joIlnQ`^¯DI\`u¶¯kINIkkQ^O¯D<E[¯n`¯nPI¯kI<GQ^Oµ¯0PIkI¯Ql¯^`¯^IIG¯N`k

No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

�µ 7P<n¯O``Gl¯uIkI¯nk<GIG¯`^¯nPI¯/u<PQ\Q¯�`<ln¼

�µ 7P<n¯I\lI¯u<l¯nk<GIG¯`k¯IvEP<^OIG¯DIlQGIl¯O``Gl¼

�µ �`u¯GQG¯hk<EnQEIl¯`N¯I^l\<tI]I^n¯EP<^OI¯`tIk¯nQ]I¼

�µ 7PI^¯u<l¯l\<tIkw¯`N{EQ<\\w¯<D`\QlPIG¯Q^¯�<ln¯�NkQE<¼

�µ 
<lIG¯`^¯nPI¯kI<GQ^O¶¯uP<n¯u<l¯nPI¯]`ln¯lQO^Q{E<^n¯Q]h<En¯`N¯nPI¯�<ln¯�NkQE<^¯l\<tI

nk<GI¯`^¯l`EQInQIl¼¯1lI¯ItQGI^EI¯Nk`]¯nPI¯nIvn¯n`¯lohh`kn¯w`ok¯<^luIkµ
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Part 2: +Ikl`^<\¯.I|IEnQ`^¯°

Directions: .ItQIu¯nPI¯\Qln¯`N¯I]`nQ`^l¯Q^¯nPI¯D`v¯DI\`u¶¯nPI^¯lI\IEn¯`^I¯I]`nQ`^¯ÊEQkE\I¯QnË
nP<n¯DIln¯GIlEkQDIl¯P`u¯w`o¯NII\¯<NnIk¯kI<GQ^O¯<D`on¯nPI¯l\<tI¯nk<GIµ

Emotion Box

l<G <^Okw E`^NolIG <u<kI l`kk`uNo\

EkolPIG PI<tw EokQ`ol o^EIkn<Q^ u`^GIkQ^O

7Pw¯G`¯w`o¯NII\¯nPQl¯u<w¼¯7P<n¯GQG¯w`o¯kI<G¯nP<n¯E<olIG¯w`o¯n`¯NII\¯nPQl¯I]`nQ`^¼¯Ê�^luIk¯Q^

�Ç�¯lI^nI^EIlµË

Authored by Primary Source

Text sources:

Frohlich, Slija. 2019. "East Africa’s Forgotten Slave Trade." Deutsche Welle, August 22.

Holloway, Joseph. "Slavery as an Ancient World Institution." The Slave Rebellion.

Wright, John. 2007. The Trans-Saharan Slave Trade. NY: Routledge.

Lesson 21: Trade Beyond Goods: The Swahili Coast
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

4

https://p.dw.com/p/3OKG7
http://slaverebellion.info/index.php?page=slavery-as-an-ancient-world-institution
http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

Reading: The Slave Trade and the Swahili Coast (Sentence

Frames)

Contemporary Engraving of Zanzibar Slave Market. Image by Adam Jones from Kelowna, BC,

Canada via Wikimedia Commons, CC BY-SA 2.0.

0PI¯/u<PQ\Q¯�`<ln¯Ql¯<¯h\<EI¯Q^¯�<ln¯�NkQE<µ¯+I`h\I¯Nk`]¯�lQ<¶¯nPI¯ QGG\I¯�<ln¶¯<^G¯�NkQE<¯E<]I

PIkI¯n`¯nk<GI¯nPQ^Ol¯\Q[I¯ivory¶¯spices¶¯<^G¯clothµ¯0PI¯]<k[Inh\<EIl¯uIkI¯Dolw¶¯{\\IG¯uQnP
hI`h\I¯nk<GQ^O¯O``Gl¯<^G¯QGI<lµ


on¯l`]InPQ^O¯l<G¯<\l`¯P<hhI^IGµ¯+I`h\I¯uIkI¯nk<GIG¯<^G¯N`kEIG¯n`¯DIE`]I
enslaved°u`k[Iklµ

0k<GQ^O¯hI`h\I¯ln<knIG¯\`^O¯<O`µ¯�^¯�<ln¯�NkQE<¶¯nPQl¯DIE<]I¯E`]]`^¯Q^¯nPI¯�nP¯EI^nokwµ¯0PQl

u<l¯DIN`kI¯�ok`hI<^l¯ln<knIG¯nk<GQ^O¯I^l\<tIG¯hI`h\I¯Nk`]¯7Iln¯�NkQE<µ

�^¯l`]I¯�NkQE<^¯l`EQInQIl¶¯nPIkI¯uIkI¯^`¯hkQl`^lµ¯�N¯l`]I`^I¯Dk`[I¯nPI¯\<u¶¯nPIw¯uIkI

I^l\<tIG¯`k¯l`\Gµ¯0PIlI¯I^l\<tIG¯hI`h\I¯lnQ\\¯P<G¯l`]I¯kQOPnl¯<^G¯uIkI¯h<kn¯`N¯nPI

E`]]o^Qnwµ
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Dried cloves, used as a spice for cooking, baking, and in

tea. Image by Brian Arthur via Wikimedia Commons, CC

BY 2.5.

�<nIk¶¯traders°Nk`]¯nPI¯ QGG\I¯�<ln¯E<]I¯n`¯�<ln¯�NkQE<µ¯0PIw¯l<u¯nPI¯l\<tI¯nk<GI¯<^G¯Y`Q^IG
Qnµ¯0PI¯Ql\<^G¯`N¯;<^zQD<k¯DIE<]I¯<¯\<kOI¯l\<tI¯]<k[Inµ¯+I`h\I¯uIkI¯EP<Q^IG¯<^G¯l`\Gµ¯ <^w

GQIG¯DIN`kI¯kI<EPQ^O¯nPIQk¯GIlnQ^<nQ`^lµ

 `ln¯I^l\<tIG¯hI`h\I¯uI^n¯n`¯�Owhn¶¯/<oGQ

�k<DQ<¶¯<^G¯#]<^µ¯0PIw¯u`k[IG¯Q^¯P`]Il¶

N<k]l¶¯<^G¯`^¯E\`tI¯h\<^n<nQ`^lµ


w¯nPI¯\<nI¯����l¶¯E`o^nkQIl¯ln`hhIG¯nPI

l\<tI¯nk<GIµ¯
on¯Q^¯�<ln¯�NkQE<¶¯l\<tIkw¯u<l

^`n¯`N{EQ<\\w¯D<^^IG¯o^nQ\¯����µ¯0PI¯l\<tI
nk<GI¯Pokn¯�<ln¯�NkQE<^¯l`EQInQIlµ¯�tI^¯n`G<w¶

hI`h\I¯kI]I]DIk¯nPI¯P<k]¯Qn¯E<olIGµ
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Part 1:°�`]hkIPI^lQ`^¯-oIlnQ`^l

Directions:°�^luIk¯I<EP¯joIlnQ`^¯DI\`u¶¯kINIkkQ^O¯D<E[¯n`¯nPI¯kI<GQ^Oµ¯0PIkI¯Ql¯^`¯^IIG¯N`k
No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

�µ 7P<n¯O``Gl¯uIkI¯nk<GIG¯`^¯nPI¯/u<PQ\Q¯�`<ln¼

�µ 7P<n¯I\lI¯u<l¯nk<GIG¯`k¯IvEP<^OIG¯DIlQGIl¯O``Gl¼

�µ 7P<n¯u<l¯;<^zQD<k¯[^`u^¯N`k¼

�µ 7P<n¯P<hhI^IG¯n`¯]`ln¯I^l\<tIG¯hI`h\I¯`^¯nPIQk¯u<w¯n`¯^Iu¯h\<EIl¼

�µ 7PI^¯u<l¯l\<tIkw¯`N{EQ<\\w¯<D`\QlPIG¯Q^¯�<ln¯�NkQE<¼

�µ 
<lIG¯`^¯nPI¯kI<GQ^O¶¯uP<n¯u<l¯nPI¯]`ln¯lQO^Q{E<^n¯Q]h<En¯`N¯nPI¯�<ln¯�NkQE<^¯l\<tI

nk<GI¯`^¯l`EQInQIl¼¯1lI¯ItQGI^EI¯Nk`]¯nPI¯nIvn¯n`¯lohh`kn¯w`ok¯<^luIkµ
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Part 2: +Ikl`^<\¯.I|IEnQ`^¯°

Directions:°.ItQIu¯nPI¯\Qln¯`N¯I]`nQ`^l¯Q^¯nPI¯D`v¯DI\`u¶¯nPI^¯lI\IEn¯`^I¯I]`nQ`^¯ÊEQkE\I¯QnË
nP<n¯DIln¯GIlEkQDIl¯P`u¯w`o¯NII\¯<NnIk¯kI<GQ^O¯<D`on¯nPI¯l\<tI¯nk<GIµ

Emotion Box

l<G <^Okw E`^NolIG <u<kI l`kk`uNo\

EkolPIG PI<tw EokQ`ol o^EIkn<Q^ u`^GIkQ^O

7Pw¯G`¯w`o¯NII\¯nPQl¯u<w¼¯7P<n¯GQG¯w`o¯kI<G¯nP<n¯E<olIG¯w`o¯n`¯NII\¯nPQl¯I]`nQ`^¼°Ê�^luIk¯Q^

�Ç�¯lI^nI^EIlµË

Sentence
Frames:

I chose the emotion ___ because ___.

I feel this way because I read that ___.

I feel ___ because I read that ___.

This made me feel ___ because ___.

Word Bank

nk<GI ]IkEP<^nl ]<k[Inh\<EI Q^YolnQEI E`]]o^Qnw

<D`\QlP GIt<ln<nQ^O ohlIn l<G E`^NolIG

lokhkQlIG EokQ`ol nP`oOPnNo\ l`kk`uNo\ lP`E[IG

I^l\<tIG
u`k[Ikl

NI<k NkIIG`] nkI<n]I^n Q]h<En

kQOPnl PQln`kw

Authored by Primary Source

Text sources:

Frohlich, Slija. 2019. "East Africa’s Forgotten Slave Trade." Deutsche Welle, August 22.

Holloway, Joseph. "Slavery as an Ancient World Institution." The Slave Rebellion.

Wright, John. 2007. The Trans-Saharan Slave Trade. NY: Routledge.
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Reading: Trading Gold for Salt

Camel caravan in Mauritania. Image by Valerian Guillot via Wikimedia

Commons is in the public domain.

�N¯w`o¯E`o\G¯EP``lI¯DInuII^¯<¯hQ\I¯`N¯l<\n¯<^G¯<¯hQ\I¯`N¯O`\G¶¯w`o¯u`o\G¯hk`D<D\w¯EP``lI¯nPI

O`\Gµ¯�NnIk¯<\\¶¯w`o¯[^`u¯nP<n¯w`o¯E<^¯<\u<wl¯Dow¯<¯E`^n<Q^Ik¯`N¯l<\n¯N`k¯<D`on¯��¯EI^nl¯<n¯nPI

\`E<\¯lohIk]<k[Inµ¯
on¯uP<n¯QN¯w`o¯E`o\G¯^`n¯I<lQ\w¯OIn¯l<\n¶¯<^G¯uQnP`on¯Qn¯w`o¯E`o\G¯^`n

loktQtI¼¯�^¯N<En¶¯nPk`oOP`on¯PQln`kw¶¯l<\n¯P<l¯DII^¯tIkw¯GQN{Eo\n¯n`¯`Dn<Q^¯Q^¯]<^w¯h<knl¯`N¯nPI

u`k\G¶¯<^G¯hI`h\I¯NI<kIG¯<¯\<E[¯`N¯l<\n¯nPI¯u<w¯uI¯Q^¯nPI¯Q^GolnkQ<\QzIG¯u`k\G¯NI<k¯<¯lP`kn<OI

`N¯NoI\¯`Q\µ

#^EI¯Eo\nokIl¯DIO<^¯kI\wQ^O¯`^¯Ok<Q^¶¯tIOIn<D\I¶¯`k¯D`Q\IG¯]I<n¯GQInl¯Q^lnI<G¯`N¯]<Q^\w

Po^nQ^O¯<^G¯I<nQ^O¯k`<lnIG¯]I<n¶¯<GGQ^O¯l<\n¯n`¯N``G¯DIE<]I¯<^¯<Dl`\onI¯^IEIllQnw¯N`k

]<Q^n<Q^Q^O¯\QNIµ¯
IE<olI¯nPI¯�[<^¯\QtIG¯Q^¯nPI¯N`kIlnl¯`N¯7Iln¯�NkQE<¶¯nPIw¯P<G¯NIu¯^<nok<\

kIl`okEIl¯N`k¯l<\n¯<^G¯<\u<wl¯^IIGIG¯n`¯nk<GI¯N`k¯Qnµ¯�`\G¶¯P`uItIk¶¯u<l¯]oEP¯I<lQIk¯n`¯E`]I

Dwµ¯�tIkw¯�[<^¯[^Iu¯P`u¯n`¯{^G¯nQ^w¯Ok<Q^l¯`N¯O`\G¯lh<k[\Q^O¯Q^¯nPI¯kQtIk¯DIGl¯<NnIk¯<¯k<Q^N<\\µ

0PI¯hI`h\I¯uP`¯\QtIG¯Q^¯nPI¯GIlIkn¯`N¯!`knP¯�NkQE<¯E`o\G¯I<lQ\w¯]Q^I¯l<\n¯Don¯^`n¯O`\Gµ¯0PIw

Ek<tIG¯nPI¯hkIEQ`ol¯]In<\¯nP<n¯u`o\G¯<GG¯l`¯]oEP¯n`¯nPIQk¯hIkl`^<\¯lh\I^G`k¯<^G¯hkIlnQOIµ

0PIlI¯]ono<\¯^IIGl¯\IG¯n`¯nPI¯Iln<D\QlP]I^n¯`N¯\`^OÆGQln<^EI¯nk<GI¯k`onIl¯nP<n¯E`^^IEnIG

tIkw¯GQNNIkI^n¯Eo\nokIlµ

�<]I\¯E<k<t<^l¯Nk`]¯!`knP¯�NkQE<¯E<kkQIG¯D<kl¯`N¯l<\n¯<l¯uI\\¯<l¯E\`nP¶¯n`D<EE`¶¯<^G¯]In<\¯n``\l

<Ek`ll¯nPI¯/<P<k<¯n`¯nk<GQ^O¯EI^nIkl¯\Q[I¯
YI^^I¯<^G¯0Q]Do[no¯`^¯nPI¯!QOIk¯.QtIkµ¯/`]I

QnI]l¯N`k¯uPQEP¯nPI¯l<\n¯u<l¯nk<GIG¯Q^E\oGI¯O`\G¶¯Qt`kw¶¯l\<tIl¶¯l[Q^l¶¯[`\<¯^onl¶¯hIhhIk¶¯<^G

loO<kµ

Text source: Smithsonian Center for Education and Museum Studies. Essay, part 2: Trading Gold for Salt.
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Part 1: �`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: �^luIk¯I<EP¯joIlnQ`^¯DI\`u¶¯kINIkkQ^O¯D<E[¯n`¯nPI¯kI<GQ^Oµ¯0PIkI¯Ql¯^`¯^IIG¯N`k

No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

�µ 7Pw¯GQG¯nPI¯�[<^¯hI`h\I¯^IIG¯n`¯nk<GI¯N`k¯l<\n¼

�µ 7Pw¯GQG¯nPI¯hI`h\I¯Q^¯!`knP¯�NkQE<¯u<^n¯O`\G¼

�µ 7P<n¯QnI]l¯GQG¯E<]I\¯E<k<t<^l¯E<kkw¯<Ek`ll¯nPI¯/<P<k<¼

�µ !<]I¯nu`¯EQnQIl¯uPIkI¯nk<GQ^O¯n``[¯h\<EIµ

Part 2: �<]I\¯7IDjoIln

Directions:°�^luIk¯I<EP¯joIlnQ`^¯DI\`u¯<l¯w`o¯Ivh\`kI¯t<kQ`ol¯uIDlQnIl¯<^G¯u<nEP¯<¯tQGI`

E\Qhµ¯0PIkI¯Ql¯^`¯^IIG¯N`k¯No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

Stop #1:°�`u¯GQG¯nPI¯l[Q\\l¯<^G¯[^`u\IGOI¯`N¯!`knP¯�NkQE<^¯E<]I\IIkl¯ÊhI`h\I¯uP`

nk<Q^¯<^G¯]<^<OI¯E<]I\lË¯]<[I¯E<k<t<^l¯loEEIllNo\¯<^G¯hk`{n<D\I¼
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Stop #2:°7Pw¯uIkI¯E<]I\l¯nPI¯DkI<[nPk`oOP¯l`\onQ`^¯N`k¯nk<^lÆ/<P<k<^¯nk<GI¼

Stop #3:°�`u¯GQG¯nIEP^`\`Ow¯ÊloEP¯<l¯E<]I\¯l<GG\IlË¯]<[I¯E<k<t<^l¯loEEIllNo\¯<^G

hk`{n<D\I¼

Part 3: .I|IEnQ`^

Directions: �^luIk¯nPI¯joIlnQ`^¯DI\`u¯olQ^O¯E`]h\InI¯lI^nI^EIlµ¯�QtI¯w`ok¯nPkII¯]`ln

E`^tQ^EQ^O¯kI<l`^lµ

7Pw¯G`¯PQln`kQ<^l¯l<w¯E<]I\l¯]<GI¯nPI¯O`\G¯<^G¯l<\n¯nk<GI¯h`llQD\I¼

Lesson 22: Trade Across the Desert

Student Handout
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Reading: Trading Gold for Salt (Sentence Starters)

Camel caravan in Mauritania. Image by Valerian Guillot via

Wikimedia Commons is in the public domain.

Introduction

�N¯w`o¯E`o\G¯EP``lI¯DInuII^¯<¯hQ\I¯`N¯gold <^G¯<¯hQ\I¯`N¯salt¶¯uP<n¯u`o\G¯w`o¯hQE[¼¯ `ln

hI`h\I¯u`o\G¯EP``lI¯O`\Gµ¯/<\n¯Ql¯EPI<h¯n`G<wÈw`o¯E<^¯Dow¯Qn¯<n¯nPI¯ln`kI¯N`k¯\Ill¯nP<^¯<

G`\\<kµ¯
on¯Q^¯nPI¯h<ln¶¯OInnQ^O¯l<\n¯u<l¯P<kGµ¯7QnP`on¯Qn¶¯hI`h\I¯E`o\G^Õn¯loktQtIµ

Why Was Salt Important?

�¯\`^O¯nQ]I¯<O`¶¯hI`h\I¯Po^nIG¯<^Q]<\l¯N`k¯N``Gµ¯ I<n¯O<tI¯nPI]¯<\\¯nPI¯l<\n¯nPIw¯^IIGIGµ


on¯uPI^¯hI`h\I¯DIO<^¯I<nQ^O¯]`kI¯grains <^G¯tIOIn<D\Il¶¯nPIw¯^IIGIG¯n`¯<GG¯l<\n¯n`¯nPIQk

N``G¯n`¯ln<w¯PI<\nPwµ

0PI¯Akan hI`h\I¯\QtIG¯Q^¯nPI¯N`kIlnl¯`N¯7Iln¯�NkQE<µ¯0PIkI¯u<l¯^`¯l<\n¯nPIkI¶¯l`¯nPIw¯P<G¯n`

nk<GI¯N`k¯Qnµ¯�`\G¯u<l¯I<lw¯N`k¯nPI]¯n`¯{^Gµ¯�NnIk¯k<Q^ln`k]l¶¯nPIw¯E`o\G¯lII¯\Qnn\I¯hQIEIl¯`N¯O`\G

lh<k[\Q^O¯Q^¯kQtIkDIGlµ

�^¯!`knP¯�NkQE<¶¯hI`h\I¯P<G¯\`nl¯`N¯l<\n¯Don¯^`¯O`\Gµ¯0PIw¯u<^nIG¯O`\G¯n`¯lP`u¯nPIw¯uIkI¯kQEP

<^G¯Q]h`kn<^nµ

How Did They Trade?

Camel caravans E<kkQIG¯D<kl¯`N¯l<\n¯<Ek`ll¯nPI¯P`n¯Sahara Desert.°0PIw¯<\l`¯Dk`oOPn¯cloth¶

tobacco¶¯<^G¯metal tools°n`¯nk<GQ^O¯EQnQIl¯\Q[I¯
YI^^I¯<^G¯0Q]Do[no¯Dw¯nPI¯!QOIk¯.QtIkµ

�^¯kInok^¶¯nPI¯E<k<t<^l¯E<kkQIG¯D<E[¯gold¶¯ivory¶¯enslaved people¶¯animal skins¶¯kola nuts¶

pepper¶¯<^G¯sugarµ

Text source: Smithsonian Center for Education and Museum Studies. Essay, part 2: Trading Gold for Salt.
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Part 1: �`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: �^luIk¯I<EP¯joIlnQ`^¯DI\`u¶¯kINIkkQ^O¯D<E[¯n`¯nPI¯kI<GQ^Oµ¯0PIkI¯Ql¯^`¯^IIG¯N`k

No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

�µ 7Pw¯GQG¯nPI¯�[<^¯hI`h\I¯^IIG¯n`¯nk<GI¯N`k¯l<\n¼

�µ 7Pw¯GQG¯nPI¯hI`h\I¯Q^¯!`knP¯�NkQE<¯u<^n¯O`\G¼

�µ 7P<n¯QnI]l¯GQG¯E<]I\¯E<k<t<^l¯E<kkw¯<Ek`ll¯nPI¯/<P<k<¼

�µ !<]I¯nu`¯EQnQIl¯uPIkI¯nk<GQ^O¯n``[¯h\<EIµ

Part 2: �<]I\¯7IDjoIln

Directions: �^luIk¯I<EP¯joIlnQ`^¯DI\`u¯<l¯w`o¯Ivh\`kI¯t<kQ`ol¯uIDlQnIl¯<^G¯u<nEP¯<¯tQGI`

E\Qhµ¯0PIkI¯Ql¯^`¯^IIG¯N`k¯No\\¯lI^nI^EIl¶¯Yoln¯Do\\In¯h`Q^n¯^`nIlµ

Stop #1: �`u¯GQG¯nPI¯l[Q\\l¯<^G¯[^`u\IGOI¯`N¯!`knP¯�NkQE<^¯E<]I\IIkl¯ÊhI`h\I¯uP`

nk<Q^¯<^G¯]<^<OI¯E<]I\lË¯]<[I¯E<k<t<^l¯loEEIllNo\¯<^G¯hk`{n<D\I¼

Sentence Starters:
The cameleers helped by...

They knew how to...

One important skill was...
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Student Handout

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

http://creativecommons.org/licenses/by-nc/4.0/


Stop #2: 7Pw¯uIkI¯E<]I\l¯nPI¯DkI<[nPk`oOP¯l`\onQ`^¯N`k¯nk<^lÆ/<P<k<^¯nk<GI¼

Sentence Starters:
Camels were the best solution because they...

Unlike other animals, camels can...

This made travel across the desert...

Stop #3: �`u¯GQG¯nIEP^`\`Ow¯ÊloEP¯<l¯E<]I\¯l<GG\IlË¯]<[I¯E<k<t<^l¯loEEIllNo\¯<^G

hk`{n<D\I¼

Sentence Starters:
Camel saddles helped by...

Saddles made it possible to...

This technology allowed caravans to...
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Student Handout
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+<kn¯�·¯.I|IEnQ`^


QkIEnQ`^l· Answer the question below using complete sentences. Give your three most

convincing reasons. Use the word bank and sentence starters to help you.

Why do historians say camels made the gold and salt trade possible?

/I^nI^EI¯/n<knIkl· One reason camels made the trade possible is because
they...

Camels were important for crossing the Sahara Desert
because...

Without camels….

Word Bank

caravan camels hot

dry Sahara Desert trade

travel survival exchange
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Name: ____________________________________________________________ Date: __________________________

Kingdom of Ghana Note Catcher

Part 1: 6QGI`¯�\Qh

Directions: 7<nEP¯nPI¯

�¯!Iul¯�NkQE<¯tQGI`¯E\Qh¯ÒEpisode 10: Desert EmpiresÓ¯Î��·��Ç��·��Ï¶

<^G¯<^luIk¯nPI¯joIlnQ`^l¯<D`on¯nPI¯/`^Q^[I¯hI`h\IÛl¯PQln`kw¯<^G¯\QNIlnw\Iµ

�µ 7Pw¯<kI¯nPI¯/`^Q^[I¯hI`h\I¯Q]h`kn<^n¯Q^¯nPI¯PQln`kw¯`N¯nPI¯�P<^<¯�]hQkI¯Ê7<O<G`oË¼

�µ �k`]¯nPI¯{\]¶¯uP<n¯Ql¯`^I¯nPQ^O¯w`o¯\I<k^IG¯<D`on¯nPI¯\QtIl¯`k¯\QNIlnw\Il¯`N¯/`^Q^[I

hI`h\I¯Q^¯nPI¯<^EQI^n¯u`k\G¼

�µ �k`]¯nPI¯{\]¶¯uP<n¯Ql¯`^I¯nPQ^O¯w`o¯\I<k^IG¯<D`on¯nPI¯\QtIl¯`N¯/`^Q^[I¯hI`h\I¯n`G<w¼

Part 2: �knQE\I¯�`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: .I<G¯I<EP¯lIEnQ`^¯`N¯nPI¯<knQE\I¯ÚKingdom of Ghana¶Ú°<^G¯<^luIk¯nPI¯joIlnQ`^l

D<lIG¯`^¯uP<n¯w`o¯\I<k^IGµ

Section 1 (Paragraphs 1–3)

�`k¯/IEnQ`^¯�¶¯lI<kEP¯N`k¯<^G¯ukQnI¯G`u^¯�Ç�¯u`kGl¯kI\<nIG¯n`¯]`^Iwµ¯�GG¯nPI]¯n`¯nPQl
D`vµ

Lesson 23: Ghana’s Golden Empire
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Grade 6, Unit 3: Sub-Saharan Africa
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According to the author, strategic (carefully planned) governing plus great location led to
what?

Section 2 (“Gold in Wagadugu”)

What were the accomplishments of the Soninke people, as described in this section?

Section 3 (“Ghanaian Politics”)

What is the main theme of this section?

Is this section strongly or weakly related to trade? Explain what makes you think so.

Section 4 (“Trans-Saharan Trade”)

What is a positive consequence of trade described in this section?

What is a negative consequence of trade described in this section?

Lesson 23: Ghana’s Golden Empire
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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“Brain Teaser” (If you have extra time at the end!)

Directions: �N¯w`o¯{^QlP¯I<k\w¶¯<^luIk¯nPI¯No^¯N<En¯joIlnQ`^l¯DI\`u¯n`¯\I<k^¯]`kIµ

7P<n¯Ql¯`^I¯Q^nIkIlnQ^O¯ÒNo^¯N<EnÓ¯Nk`]¯nPI¯<knQE\I¯nP<n¯Ql¯^`n¯kI\It<^n¯n`¯nPI¯n`hQE¯`N¯nk<^lÆ
/<P<k<^¯nk<GI¼¯Ê0PIkI¯Ql¯]`kI¯nP<^¯`^I¯h`nI^nQ<\¯<^luIk¯n`¯nPQl¯joIlnQ`^¸¯EP``lI¯nPI¯`^I
w`o¯\Q[IG¯\I<k^Q^O¯<D`on¯nPI¯DIlnºË

/o]]<kQzI¯Qn¯PIkI·

7Pw¯G`¯w`o¯nPQ^[¯nPI¯<onP`k¯EP`lI¯n`¯Q^E\oGI¯nPQl¯N<En¼¯/P<kI¯w`ok¯DIln¯OoIllIl·
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Name: ____________________________________________________________ Date: __________________________

Kingdom of Ghana Note Catcher (Sentence Starters)

Part 1: 6QGI`¯�\Qh

Directions: 7<nEP¯nPI¯

�¯!Iul¯�NkQE<¯tQGI`¯E\Qh¯ÒEpisode 10: Desert EmpiresÓ¯Î��·��Ç��·��Ï¶

<^G¯<^luIk¯nPI¯joIlnQ`^l¯<D`on¯nPI¯/`^Q^[I¯hI`h\IÛl¯PQln`kw¯<^G¯\QNIlnw\Iµ

�µ 7Pw¯<kI¯nPI¯/`^Q^[I¯hI`h\I¯Q]h`kn<^n¯Q^¯nPI¯PQln`kw¯`N¯nPI¯�P<^<¯�]hQkI¯Ê7<O<G`oË¼

The Soninke people are important because…

�µ �k`]¯nPI¯{\]¶¯uP<n¯Ql¯`^I¯nPQ^O¯w`o¯\I<k^IG¯<D`on¯nPI¯\QtIl¯`k¯\QNIlnw\Il¯`N¯/`^Q^[I

hI`h\I¯Q^¯nPI¯<^EQI^n¯u`k\G¼

In ancient times, the Soninke people…

�µ �k`]¯nPI¯{\]¶¯uP<n¯Ql¯`^I¯nPQ^O¯w`o¯\I<k^IG¯<D`on¯nPI¯\QtIl¯`N¯/`^Q^[I¯hI`h\I¯n`G<w¼

Today, the Soninke people…

Part 2: �knQE\I¯�`]hkIPI^lQ`^¯-oIlnQ`^l

Directions: .I<G¯I<EP¯lIEnQ`^¯`N¯nPI¯<knQE\I¯ÚKingdom of Ghana¶Ú°<^G¯<^luIk¯nPI¯joIlnQ`^l

D<lIG¯`^¯uP<n¯w`o¯\I<k^IGµ

Section 1 (Paragraphs 1–3)

�`k¯/IEnQ`^¯�¶¯lI<kEP¯N`k¯<^G¯ukQnI¯G`u^¯�Ç�¯u`kGl¯kI\<nIG¯n`¯]`^Iwµ¯�GG¯nPI]¯n`¯nPQl
D`vµ

Lesson 23: Ghana’s Golden Empire
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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According to the author, strategic (carefully planned) governing plus great location led to
what?

Section 2 (“Gold in Wagadugu”)

What were the accomplishments of the Soninke people, as described in this section?

One accomplishment of the Soninke people was…

Another accomplishment of the Soninke people was…

Section 3 (“Ghanaian Politics”)

What is the main theme of this section?

The main theme of this section is…

Is this section strongly or weakly related to trade? Explain what makes you think so.

This section is (strongly/weakly) related to trade because…

Lesson 23: Ghana’s Golden Empire
Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Section 4 (“Trans-Saharan Trade”)

7P<n¯Ql¯<¯h`lQnQtI¯E`^lIjoI^EI¯`N¯nk<GI¯GIlEkQDIG¯Q^¯nPQl¯lIEnQ`^¼

One good result of trade was…

7P<n¯Ql¯<¯^IO<nQtI¯E`^lIjoI^EI¯`N¯nk<GI¯GIlEkQDIG¯Q^¯nPQl¯lIEnQ`^¼

One bad result of trade was…

“Brain Teaser” (If you have extra time at the end!)

Directions: �N¯w`o¯{^QlP¯I<k\w¶¯<^luIk¯nPI¯No^¯N<En¯joIlnQ`^l¯DI\`u¯n`¯\I<k^¯]`kIµ

7P<n¯Ql¯`^I¯Q^nIkIlnQ^O¯ÒNo^¯N<EnÓ¯Nk`]¯nPI¯<knQE\I¯nP<n¯Ql¯^`n¯kI\It<^n¯n`¯nPI¯n`hQE¯`N¯nk<^lÆ
/<P<k<^¯nk<GI¼¯Ê0PIkI¯Ql¯]`kI¯nP<^¯`^I¯h`nI^nQ<\¯<^luIk¯n`¯nPQl¯joIlnQ`^¸¯EP``lI¯nPI¯`^I
w`o¯\Q[IG¯\I<k^Q^O¯<D`on¯nPI¯DIlnºË

/o]]<kQzI¯Qn¯PIkI·

One interesting fun fact I learned is that…

7Pw¯G`¯w`o¯nPQ^[¯nPI¯<onP`k¯EP`lI¯n`¯Q^E\oGI¯nPQl¯N<En¼¯/P<kI¯w`ok¯DIln¯OoIllIl·

I think the author included this fact because…
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Name: ____________________________________________________________ Date: __________________________

Cluster 4 Formative Assessment Task

Step 1: Observe and Analyze

Directions: Analyze the primary source below. Using bullet points for all sections, take general

notes in the Graphic Organizer below, then answer a few analysis questions.

Primary Source:
Excerpt from Ibn Battuta's travels in the city of Mogadishu in East Africa

 (14th century)

"I sailed from Aden in a small vessel belonging to the people of Sawahil [the Swahili Coast],

and after 15 days or so arrived at the city of Mogadishu, which is a town of enormous size. Its

inhabitants are merchants engaged in trade and are possessed of vast resources; they own

large numbers of camels, of which they slaughter hundreds every day, and have quantities of

sheep. In this city are manufactured the woven fabrics named after it, which have no rival,

and are exported from it to Egypt and elsewhere."

Text source: Fordham University. 1996. "Internet Medieval Sourcebook, Ibn Buttuta." April 14, 2025.

General Observations: Inferences (Conclusions):
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Analysis Questions:

1. Who created this source? What do we know about the author and what might impact

their perspective?

2. What facts can we learn from this source about trade on the Swahili Coast at this time?

3. What do you think was Ibn Battuta's opinion about trade in this region, and how do you

know?
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Student Handout
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Step 2: <[I¯<¯�\<Q]¯uQnP¯�tQGI^EI

Directions·¯1lQ^O¯ItQGI^EI¯Nk`]¯nPI¯l`okEI¯<^G¯w`ok°l`okEIl¯w`o¯P<tI¯olIG¯nPk`oOP`on¯nPI

E\olnIk¶¯Ivh\<Q^¯P`u¯�NkQE<Ûl¯OI`Ok<hPw¯Q^|oI^EIG¯Qnl¯nk<GI¯^Inu`k[l¯<^G¯nPI¯INNIEnl¯`^¯\`E<\

<^G¯O\`D<\¯l`EQInQIlµ¯
I¯lokI¯n`·

�GI^nQNw¯[Iw¯OI`Ok<hPQE¯NI<nokIl¶¯<^G¯Ivh\<Q^¯nPIQk¯Q]h<En¯`^¯nk<GIµ

1lI¯E<olI¯<^G¯INNIEn¯kI<l`^Q^O¯n`¯lP`u¯P`u¯OI`Ok<hPw¯<NNIEnIG¯nk<GI¯h<nnIk^lµ


QlEoll¯<n¯\I<ln¯nu`¯INNIEnl¯`N¯nk<GI¯`^¯l`EQInQIl¯Q^¯�NkQE<¯`k¯DIw`^Gµ

/ohh`kn¯9`ok¯�^luIk·

1lI¯<n¯\I<ln¯nu`¯hQIEIl¯`N¯ItQGI^EI¯n`¯lohh`kn¯w`ok¯E\<Q]µ

7kQnI¯<¯lP`kn¯h<k<Ok<hP¯Ê�Ç�¯lI^nI^EIlË¯kI|IEnQ`^µ
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Step 3: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Name: ____________________________________________________________ Date: __________________________

Cluster 4 Formative Assessment Task (Sentence Starters)

Step 1: Observe and Analyze

Directions: Analyze the primary source below. Using bullet points for all sections, take general

notes in the Graphic Organizer below, then answer a few analysis questions.

Primary Source:
Excerpt from Ibn Battuta's travels in the city of Mogadishu in East Africa

 (14th century)

"I sailed from Aden in a small vessel belonging to the people of Sawahil [the Swahili Coast],

and after 15 days or so arrived at the city of Mogadishu, which is a town of enormous size. Its

inhabitants are merchants engaged in trade and are possessed of vast resources; they own

large numbers of camels, of which they slaughter hundreds every day, and have quantities of

sheep. In this city are manufactured the woven fabrics named after it, which have no rival,

and are exported from it to Egypt and elsewhere."

Text source: Fordham University. 1996. "Internet Medieval Sourcebook, Ibn Buttuta." April 14, 2025.

General Observations: Inferences (Conclusions):

Sentence starters:
I see...

The author describes…

We learn that…

Sentence starters:
This suggests that…

It shows that ____ was
important because…
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Analysis Questions:

1.  Who created this source? What do we know about the author and what might impact their

perspective?

0PQl¯l`okEI¯u<l¯ukQnnI^¯Dwµµµ

�Ql¯ukQnQ^O¯lP`ulµµµ

�Ql¯QGI<l¯]<w¯DI¯Q^|oI^EIG¯Dwµµµ

2.  What facts can we learn from this source about trade on the Swahili Coast at this time?

7I¯\I<k^¯nP<n¯nk<GI¯`^¯nPI¯/u<PQ\Q¯E`<ln¯Q^E\oGIGµµµ

0PI¯hI`h\I¯nk<GIG¯uQnPµµµ

0PI¯EQnw¯u<l¯[^`u^¯N`kµµµ

3.  What do you think was Ibn Battuta's opinion about trade in this region, and how do you

know?

�¯nPQ^[¯�D^¯
<nnon<¯NI\n¯___¯<D`on¯nk<GI¯Q^¯nPQl¯kIOQ`^µ

�I¯l<QG¯nPI¯EQnw¯u<l¯___¯<^G¯nP<n¯nPI¯O``Gl¯uIkIµµµ
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Step 2:  <[I¯<¯�\<Q]¯uQnP¯�tQGI^EI

Directions·¯1lQ^O¯ItQGI^EI¯Nk`]¯nPI¯l`okEI¯<^G¯w`ok¯l`okEIl¯w`o¯P<tI¯olIG¯nPk`oOP`on¯nPI

E\olnIk¶¯Ivh\<Q^¯P`u¯�NkQE<Ûl¯OI`Ok<hPw¯Q^|oI^EIG¯Qnl¯nk<GI¯^Inu`k[l¯<^G¯nPI¯INNIEnl¯`^¯\`E<\

<^G¯O\`D<\¯l`EQInQIlµ¯
I¯lokI¯n`·

�GI^nQNw¯[Iw¯OI`Ok<hPQE¯NI<nokIl¶¯<^G¯Ivh\<Q^¯nPIQk¯Q]h<En¯`^¯nk<GIµ

1lI¯E<olI¯<^G¯INNIEn¯kI<l`^Q^O¯n`¯lP`u¯P`u¯OI`Ok<hPw¯<NNIEnIG¯nk<GI¯h<nnIk^lµ


QlEoll¯<n¯\I<ln¯nu`¯INNIEnl¯`N¯nk<GI¯`^¯l`EQInQIl¯Q^¯�NkQE<¯`k¯DIw`^Gµ

/ohh`kn¯9`ok¯�^luIk·

1lI¯<n¯\I<ln¯nu`¯hQIEIl¯`N¯ItQGI^EI¯Nk`]¯nPI¯<knQN<Enl¯Q^¯/nIh¯�¯<^G
kI<l`^Q^O¯n`¯lohh`kn¯w`ok¯E\<Q]µ

7kQnI¯<¯lP`kn¯h<k<Ok<hP¯Ê�Ç�¯lI^nI^EIlË¯kI|IEnQ`^µ

/I^nI^EI¯/n<knIkl·
#^I¯u<w¯�NkQE<Ûl¯OI`Ok<hPw¯Q^|oI^EIG¯nk<GI¯Ql¯µµµ

�I`Ok<hPw¯<NNIEnIG¯nk<GI¯DIE<olIµµµ

0k<GI¯P<G¯<^¯INNIEn¯`^¯___¯DIE<olIµµµ

0u`¯INNIEnl¯`N¯nk<GI¯`^¯l`EQInQIl¯<kI¯___¯<^G¯___µ

�^¯E`^E\olQ`^¶¯OI`Ok<hPw¯PI\hIG¯nk<GI¯Dwµµµ

Word Bank

nk<GI OI`Ok<hPw E<]I\l E<k<t<^l

/<P<k<¯
IlIkn Go^Il ]`o^n<Q^l kIl`okEIl

l`EQInw P<klP Gkw P`n

nk<tI\ O`\G l<\n
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Draft your claim here:

Use two pieces of evidence from the artifact to support your
claim (describe your observations and inferences):

1.

2.

Write your response here (4–6 sentences):
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Step 3: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

What impact did ___ have on…?

How did ___ change the way people…?

1.

2.
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Name: ____________________________________________________________ Date: __________________________

From Trade to Tradition: The Journey of Christianity and

Islam in Africa

0PI¯�PkQlnQ<^Qnw¯<^G¯�l\<]¯Q^¯�NkQE<¯/noGI^n¯/\QGI¯
IE[¯uQ\\¯PI\h¯w`o¯Ivh\`kI¯nPI¯GItI\`h]I^n

`N¯nu`¯]<Y`k¯kI\QOQ`^l¯Q^¯<^EQI^n¯�NkQE<·¯Christianity°<^G¯Islamµ¯0`G<w¯w`o¯uQ\\¯n<[I¯`^¯nPI¯k`\I

`N¯<^¯Q^tIlnQO<n`k¶¯O<nPIkQ^O¯ItQGI^EI¯<l¯w`o¯kI<G¯<^G¯<^<\wzI¯I<EP¯l\QGIµ

.IE`kG¯w`ok¯{^GQ^Ol¯DI\`u¯<l¯w`o¯Dk`ulI¯nPI¯/noGI^n¯/\QGI¯
IE[µ

0Pk`oOP`on¯w`ok¯\I<k^Q^O¶¯[IIh¯nPQl¯joIlnQ`^¯Q^¯]Q^G·

�`u¯GQG¯�l\<]¯<^G¯�PkQlnQ<^Qnw¯GItI\`h¯Q^¯<^EQI^n¯�NkQE<¶¯<^G¯P`u¯GQG¯�NkQE<^¯hI`h\I¯<G<hn

nPI¯kI\QOQ`^l¯n`¯nPIQk¯`u^¯EQkEo]ln<^EIl¯<^G¯I^tQk`^]I^nl¼

Christianity in Africa (✝)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 3:
0PI¯
IOQ^^Q^O¯`N
�PkQlnQ<^Qnw¯Q^
�NkQE<

7Pw¯G`¯w`o¯nPQ^[
�PkQlnQ<^Qnw¯E<]I¯n`
!`knP¯�NkQE<¯l`¯I<k\w¼

Slide 4:
0PI¯/hkI<G¯`N
�PkQlnQ<^Qnw¯Q^
�NkQE<

�`u¯G`¯w`o¯nPQ^[
<^EQI^n¯nk<GI¯k`onIl
PI\hIG¯lhkI<G
�PkQlnQ<^Qnw¯Q^n`¯�NkQE<¼

Slide 5:
�PkQlnQ<^Qnw¯Q^
�[lo]

7P`¯PI\hIG¯lhkI<G
�PkQlnQ<^Qnw¯Q^¯�NkQE<¶
<^G¯uP<n¯]InP`Gl¯GQG
nPIw¯olI¼

Slide 6:
0PI¯
ItI\`h]I^n
`N¯�nPQ`hQ<^
�PkQlnQ<^Qnw

�`u¯GQG¯�NkQE<^
hI`h\I¯D`nP¯preserve
<^G¯adapt¯kI\QOQ`ol
nk<GQnQ`^l¼
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Christianity in Africa (✝)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 7:
0PI¯�PokEPIl¯`N
�<\QDI\<

�`u¯G`¯OI`Ok<hPw
<^G¯I^tQk`^]I^n
<NNIEn¯P`u¯hI`h\I
hk<EnQEI¯nPIQk¯kI\QOQ`^¼

Slide 8:
�nPQ`hQ<^
�PkQlnQ<^¯�kn

�`u¯GQG¯�NkQE<^
hI`h\I¯D`nP¯preserve
<^G¯adapt¯kI\QOQ`ol
nk<GQnQ`^l¼

Islam in Africa (☪)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 9:
0PI¯
IOQ^^Q^Ol¯`N
�l\<]¯Q^¯�NkQE<

7P`¯PI\hIG¯lhkI<G
�l\<]¯Q^n`¯loDÆ/<P<k<^
�NkQE<¶¯<^G¯P`u¯GQG
nPIw¯G`¯Qn¼¯7Pw¯G`¯w`o
nPQ^[¯nk<GI¯k`onIl
uIkI¯Q]h`kn<^n¯Q^
lhkI<GQ^O¯�l\<]¯n`
^Iu¯kIOQ`^l¼

Slide 10:
�l\<]¯Q^¯7Iln
�NkQE<

7P<n¯Ql¯`^I¯u<w¯7Iln
�NkQE<^¯ ol\Q]l
hkIlIktIG¯kI\QOQ`ol
nk<GQnQ`^¼¯7P<n¯Ql¯`^I
u<w¯7Iln¯�NkQE<^
DI\QINl¯Q^|oI^EIG
�l\<]¼
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Islam in Africa (☪)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 11:
�I<k^Q^O¯�l\<]
0Pk`oOP¯�QnIk<Ew

�`u¯E`o\G¯nPI
]<^olEkQhnl¯Q^¯<^
<^EQI^n¯\QDk<kw¯PI\h
]<[I¯<¯l`EQInw
lnk`^O¼

Slide 12:
 `ljoIl¯`N¯7Iln
�NkQE<

�`u¯G`Il¯nPI¯GIlQO^
`N¯nPI¯
YI^^I¯]`ljoI¶
<^G¯nPI¯<^^o<\¯NIlnQt<\
n`¯E<kI¯N`k¯Qn¶¯lP`u
7Iln¯�NkQE<^¯ ol\Q]l
<G<hnQ^O¯kI\QOQ`ol
nk<GQnQ`^l¯n`¯nPIQk
I^tQk`^]I^n¼

Slide 13:
�l\<]¯Q^¯�<ln
�NkQE<

7P<n¯ItQGI^EI¯G`Il
nPI¯{\]¯lP<kI¯`N¯P`u
 ol\Q]¯E`]]o^QnQIl
`^¯nPI¯/u<PQ\Q¯E`<ln
<G<hnIG¯nPIQk
hk<EnQEIl¯n`¯\`E<\
E`^GQnQ`^l¯`k
nk<GQnQ`^l¼

Slide 14:
 `ljoIl¯`N¯nPI
/u<PQ\Q¯�`<ln

�`]h<kI¯nPI¯�kI<n
 `ljoI¯`N¯�Q\u<¯uQnP
nPI¯�kI<n¯ `ljoI¯`N

YI^^Iµ¯7P<n¯Ql¯`^I
u<w¯nPIw¯<kI¯lQ]Q\<k
<^G¯`^I¯u<w¯nPIw¯<kI
GQNNIkI^n¼
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Name: ____________________________________________________________ Date: __________________________

Using Evidence to Support a Claim

Directions: Reference your notes on Islam and Christianity in Africa to answer the question

below in 4–6 sentences:

Was preserving religious traditions, or adapting and changing them, the bigger story of
how Islam and Christianity developed in sub-Saharan Africa?

Step 1: Choose Your Claim

First, select one of the following claims before gathering evidence to support it.

Claim A: Preserving religious traditions was a big part of the history of Christianity and

Islam in sub-Saharan Africa.

Claim B: Adapting and changing religious traditions was a big part of the history of

Christianity and Islam in sub-Saharan Africa.

Step 2: Gather Your Evidence

Use the space below to gather evidence from today’s activity that supports your claim.

Claim (A or B): _________

Evidence:

1.

2.

3. (Optional)
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Step 3: Write Your Paragraph

Using your evidence, write a paragraph (4–6 sentences) answering the prompt. Be sure to:

Clearly state your claim.

Include at least two pieces of evidence from your notes.

Explain how your evidence supports your claim.

Use complete sentences and proper punctuation.

Your Response:
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Name: ____________________________________________________________ Date: __________________________

From Trade to Tradition: The Journey of Christianity and

Islam in Africa (Key Terms)

0PI¯�PkQlnQ<^Qnw¯<^G¯�l\<]¯Q^¯�NkQE<¯/noGI^n¯/\QGI¯
IE[¯uQ\\¯PI\h¯w`o¯Ivh\`kI¯nPI¯GItI\`h]I^n

`N¯nu`¯]<Y`k¯kI\QOQ`^l¯Q^¯<^EQI^n¯�NkQE<·¯�PkQlnQ<^Qnw°<^G¯�l\<]µ¯0`G<w¯w`o¯uQ\\¯n<[I¯`^¯nPI¯k`\I

`N¯<^¯Q^tIlnQO<n`k¶¯O<nPIkQ^O¯ItQGI^EI¯<l¯w`o¯kI<G¯<^G¯<^<\wzI¯I<EP¯l\QGIµ

.IE`kG¯w`ok¯{^GQ^Ol¯DI\`u¯<l¯w`o¯Dk`ulI¯nPI¯lnoGI^n¯l\QGI¯GIE[µ

0Pk`oOP`on¯w`ok¯\I<k^Q^O¶¯[IIh¯nPQl¯joIlnQ`^¯Q^¯]Q^G·

�`u¯GQG¯�l\<]¯<^G¯�PkQlnQ<^Qnw¯GItI\`h¯Q^¯<^EQI^n¯�NkQE<¶¯<^G¯P`u¯GQG¯�NkQE<^¯hI`h\I¯<G<hn

nPI¯kI\QOQ`^l¯n`¯nPIQk¯`u^¯EQkEo]ln<^EIl¯<^G¯I^tQk`^]I^nl¼

Key Terms:

General


I{^QnQ`^

kI\QOQ`^ <¯lwlnI]¯`N¯DI\QINl¯<D`on¯nPI¯]I<^Q^O¯`N¯\QNI¶¯u`klPQh¶¯<^G

]`k<\¯t<\oIl

DI\QIN <^¯QGI<¯`k¯hkQ^EQh\I¯nP<n¯Ql¯<EEIhnIG¯<l¯nkoI

nk<GQnQ`^ <¯DI\QIN¯`k¯u<w¯`N¯G`Q^O¯l`]InPQ^O¯nP<n¯Ql¯h<llIG¯G`u^¯`tIk

nQ]I

Q^|oI^EI nPI¯h`uIk¯n`¯P<tI¯<^¯INNIEn¯`^¯l`]I`^I¯`k¯l`]InPQ^O

t<\oIl hkQ^EQh\Il¯`k¯ln<^G<kGl¯`N¯DIP<tQ`k¯nP<n¯<kI¯E`^lQGIkIG

Q]h`kn<^n

nk<GI nPI¯<EnQtQnw¯`k¯hk`EIll¯`N¯DowQ^O¶¯lI\\Q^O¶¯`k¯IvEP<^OQ^O¯O``Gl

`k¯lIktQEIl

<G<hn n`¯EP<^OI¯Êl`]InPQ^OË¯l`¯nP<n¯Qn¯u`k[l¯DInnIk¯`k¯Ql¯DInnIk¯loQnIG

N`k¯<¯hokh`lI

hkIlIktI n`¯[IIh¯Êl`]InPQ^OË¯Q^¯Qnl¯`kQOQ^<\¯ln<nI
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Key Terms:

Related to

Christianity


I{^QnQ`^

church a building used for public Christian worship

missionaries people sent on a religious mission, especially to promote

Christianity in foreign places

Bible the holy book of Christianity

icons religious images used in worship

Ge'ez an ancient Ethiopian language used in religious contexts

Key Terms:

Related to

Islam


I{^QnQ`^

Muslim a follower (person) of the religion of Islam

mosque a place of worship for Muslims

scholars people who study a subject in detail

merchants people involved in trade or selling goods

Quran the holy book of islam

manuscripts handwritten books or documents
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Christianity in Africa (✝)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 3:
The Beginning of
Christianity in
Africa

Why do you think
Christianity came to
North Africa so early?

Christianity came to North Africa early
because…

One reason is…

Another reason is…

Slide 4:
The Spread of
Christianity in
Africa

How do you think
ancient trade routes
helped spread
Christianity into Africa?

Trade routes helped spread Christianity
because…

Traders and missionaries...

Slide 5:
Christianity in
Aksum

Who helped spread
Christianity in Africa,
and what methods did
they use?

Those who helped spread Christianity
were...

They used methods such as…

Slide 6:
The Development
of Ethiopian
Christianity

How did African
people both
preserve and
adapt religious
traditions?

Ethiopian Christians preserved traditions
by...

They adapted traditions by…

Slide 7:
The Churches of
Lalibela

How do geography
and environment
affect how people live?

The geography affected people by...

They built churches using...

Slide 8:
Ethiopian
Christian Art

How did African
people both
preserve and
adapt religious
traditions?

They preserved traditions by...

They adapted traditions by...
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Islam in Africa (☪)

Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 9:
0PI¯
IOQ^^Q^Ol¯`N
�l\<]¯Q^¯�NkQE<

7P`¯PI\hIG¯lhkI<G
�l\<]¯Q^n`¯loDÆ/<P<k<^
�NkQE<¶¯<^G¯P`u¯GQG
nPIw¯G`¯Qn¼¯7Pw¯G`¯w`o
nPQ^[¯nk<GI¯k`onIl
uIkI¯Q]h`kn<^n¯Q^
lhkI<GQ^O¯�l\<]¯n`
^Iu¯kIOQ`^l¼

�l\<]¯lhkI<G¯n`¯�NkQE<¯DIE<olIµµµ

0k<GI¯k`onIl¯uIkI¯Q]h`kn<^n¯Q^¯lhkI<GQ^O
�l\<]¯DIE<olIµµµ

Slide 10:
�l\<]¯Q^¯7Iln
�NkQE<

7P<n¯Ql¯`^I¯u<w¯7Iln
�NkQE<^¯ ol\Q]l
hkIlIktIG¯kI\QOQ`ol
nk<GQnQ`^¼¯7P<n¯Ql¯`^I
u<w¯7Iln¯�NkQE<^
DI\QINl¯Q^|oI^EIG
�l\<]¼

0PIw¯hkIlIktIG¯�l\<]¯Dwµµµ

#^I¯u<w¯7Iln¯�NkQE<^¯DI\QINl¯Q^|oI^EIG
�l\<]¯u<l¯nPk`oOPµµµ

Slide 11:
�I<k^Q^O¯�l\<]
0Pk`oOP¯�QnIk<Ew

�`u¯E`o\G¯nPI
]<^olEkQhnl¯Q^¯<^
<^EQI^n¯\QDk<kw¯PI\h
]<[I¯<¯l`EQInw
lnk`^O¼

0PI¯]<^olEkQhnl¯PI\hIG¯l`EQInw¯DIE<olIµµµ

0PIw¯n<oOPn¯hI`h\I¯<D`onµµµ

Slide 12:
 `ljoIl¯`N¯7Iln
�NkQE<

�`u¯G`Il¯nPI¯GIlQO^
`N¯nPI¯
YI^^I¯]`ljoI¶
°<^G¯nPI¯<^^o<\
NIlnQt<\¯n`¯E<kI¯N`k¯Qn¶
lP`u¯�NkQE<^¯ ol\Q]l
<G<hnQ^O¯kI\QOQ`ol
hk<EnQEI¯n`¯nPIQk
I^tQk`^]I^n¼

0PI¯]`ljoI¯u<l¯DoQ\n¯uQnPµµµ

0PI¯NIlnQt<\¯PI\hl¯DIE<olIµµµ

Slide 13:
�l\<]¯Q^¯�<ln¯�NkQE<

7P<n¯ItQGI^EI¯G`Il
nPI¯{\]¯lP<kI¯`N¯P`u
 ol\Q]¯E`]]o^QnQIl
`^¯nPI¯/u<PQ\Q¯�`<ln
<G<hnIG¯nPIQk
hk<EnQEIl¯n`¯\`E<\
E`^GQnQ`^l¯`k
nk<GQnQ`^l¼

#^I¯u<w¯nPIw¯<G<hnIG¯u<lµµµ

�^`nPIk¯u<w¯u<lµµµ
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Slide # and Topic Question or Focus Your Notes (Key Ideas/Information)

Slide 14:
Mosques of the
Swahili Coast

Compare the Great
Mosque of Kilwa with
the Great Mosque of
Djenne. What is one
way they are similar
and one way they are
different?

One similarity is...

One difference is...
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Name: ____________________________________________________________ Date: __________________________

Using Evidence to Support a Claim (Key Terms)

Directions: Reference your notes on Islam and Christianity in Africa to answer the question

below.

Was preserving religious traditions, or adapting and changing them, the bigger story
of how Islam and Christianity developed in sub-Saharan Africa?

Step 1: Choose Your Claim

First, select one of the following claims before gathering evidence to support it.

Claim A: Preserving religious traditions was a big part of the history of Christianity and

Islam in sub-Saharan Africa.

Claim B: Adapting and changing religious traditions was a big part of the history of

Christianity and Islam in sub-Saharan Africa.

Key Terms 
I{^QnQ`^

preserve to keep (something) in its original state

adapt to change (something) so that it works better or is better suited

for a purpose

tradition a belief or way of doing something that is passed down over

time

evidence information that supports an idea or claim

culture the way of life, customs, and beliefs of a group of people

beliefs ideas that people accept as true
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Step 2: Gather Your Evidence

Use the space below to gather evidence from today’s activity that supports your claim. List

key words and phrases connected to your evidence.

Claim (A or B): _________

Evidence:

1.

2.

3. (Optional)
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Step 3: Write Your Paragraph

If writing a full paragraph feels challenging, start by discussing your claim and evidence with

your group or teacher. Use the sentence frames below to guide your discussion.

Then, using your evidence, write a paragraph (4–6 sentences) answering the prompt. Be sure

to:

Clearly state your claim.

Include at least two pieces of evidence from your notes.

Explain how your evidence supports your claim.

Use complete sentences and proper punctuation.

Sentence
Frames:

�¯DI\QItI¯nP<n¯___¯ÊhkIlIktQ^O¯kI\QOQ`ol¯nk<GQnQ`^¯#.¯<G<hnQ^O
kI\QOQ`ol¯nk<GQnQ`^Ë¯u<l¯]`kI¯Q]h`kn<^n¯Q^¯nPI¯lhkI<G¯`N
�PkQlnQ<^Qnw¯<^G¯�l\<]¯<Ek`ll¯loDÆ/<P<k<^¯�NkQE<¯DIE<olI¯___µ

#^I¯kI<l`^¯___¯ÊhkIlIkt<nQ`^¯#.¯<G<hn<nQ`^Ë¯`N¯kI\QOQ`ol
nk<GQnQ`^¯u<l¯]`kI¯lQO^Q{E<^n¯Ql¯DIE<olI¯___µ

�`k¯Iv<]h\I¶¯___¯lP`ul¯nP<n¯___µ

0PQl¯ItQGI^EI¯hk`tIl¯nP<n¯___µ
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Key Terms 
I{^QnQ`^

kI\QOQ`^ a system of beliefs about the meaning of life, worship, and

moral values

DI\QIN an idea or principle that is accepted as true

nk<GQnQ`^ a belief or way of doing something that is passed down over

time

Q^|oI^EI the power to have an effect on someone or something

t<\oIl principles or standards of behavior that are considered

important

<G<hn to change (something) so that it works better or is better suited

for a purpose

hkIlIktI to keep (something) in its original state

�PkQlnQ<^Qnw the religion that is based on the teachings of Jesus Christ; the

religion of Christians

�l\<] the religion which teaches that there is only one god and that

Muhammad is god's prophet; the religion of Muslims

9`ok¯.Ilh`^lI·
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Name: ____________________________________________________________ Date: __________________________

Reading: African Indigenous Religions

Directions: �l¯w`o¯kI<G¶¯w`oÕ\\¯DI¯hk`]hnIG¯n`¯<^^`n<nI¯nPI¯nIvnµ¯�n¯nPI¯I^G¶¯w`oÕ\\¯DI¯<l[IG¯n`
EkI<nI¯<¯\Qln¯`N¯<n¯\I<ln¯{tI¯Q]h`kn<^n¯NI<nokIl¯`N¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^lµ

�NkQE<¯Ql¯<¯\<kOI¯E`^nQ^I^n¯uQnP¯GQtIklI¯u<wl¯`N¯IvhIkQI^EQ^O¯kI\QOQ`^µ¯�NkQE<Õl¯Q^GQOI^`ol

kI\QOQ`^l¯<kI¯^`n¯<¯lQ^O\I¯o^Q{IG¯kI\QOQ`^¯Don¯]<^w¯GQNNIkI^n¯kI\QOQ`^lµ¯0PIw¯t<kw¯GIhI^GQ^O¯`^

uPIkI¯nPIQk¯N`\\`uIkl¯\QtI¯<^G¯uP<n¯nPIQk¯InP^QE¯`k¯Eo\nok<\¯D<E[Ok`o^Gl¯<kIµ¯
on¯<\nP`oOP¯nPI

kI\QOQ`^l¯<kI¯GQtIklI¶¯lEP`\<kl¯uP`¯lnoGw¯nPI]¯{^G¯l`]I¯Q]h`kn<^n¯NI<nokIl¯nP<n¯]<^w¯`k

]`ln¯P<tI¯Q^¯E`]]`^µ

Underline an idea about indigenous religions in the above paragraph. Then underline its
opposite idea.

�^¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¶¯nPI¯u`kG¯religion°G`Il^Õn¯Yoln¯kINIk¯n`¯Ònk<GQnQ`^l¶¯kQno<\l¶¯<^G

DI\QINlµÓ¯�n¯Ql¯<\l`¯<D`on¯P`u¯hI`h\I¯DIP<tI¯<^G¯uP<n¯nPIw¯G`¯Q^¯G<Q\w¯\QNIµ¯0PIlI¯<EnQ`^l¯<^G
DIP<tQ`kl¯P<tI¯DII^¯h<llIG¯G`u^¯Nk`]¯OI^Ik<nQ`^¯n`¯OI^Ik<nQ`^µ¯�`k¯N`\\`uIkl¯`N¯Q^GQOI^`ol

kI\QOQ`^l¯Q^¯�NkQE<¶¯kI\QOQ`ol¯DI\QINl¯E<^¯<NNIEn¯P`u¯nPIw¯u`k[¶¯nkI<n¯Q\\^IllIl¶¯IGoE<nI¯nPIQk

EPQ\GkI^¶¯<^G¯]<^w¯`nPIk¯<EnQ`^lµ

Underline the most important sentence in the paragraph above.

0u`¯NI<nokIl¯lP<kIG¯Dw¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯<kI¯DI\QIN¯Q^¯�`G¯<^G¯DI\QIN¯Q^¯lhQkQnlµ

�<EP¯kI\QOQ`^¯kIE`O^QzIl¯<^¯<\\Æh`uIkNo\¶¯<\\Æ[^`uQ^O¯�`G¶¯uP`¯EkI<nIG¯hI`h\I¯<^G¯nPI¯u`k\Gµ

�<EP¯kI\QOQ`^¯<\l`¯NI<nokIl¯`nPIk¯\IllIk¯lhQkQnl¯`k¯GIQnQIl¯nP<n¯<kI¯<EnQtI\w¯E`^^IEnIG¯n`¯<

hIkl`^Õl¯\QNI¶¯<EnQ`^l¶¯<^G¯P<DQnlµ¯/`]I¯Don¯^`n¯<\\¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯<\l`¯kIE`O^QzI

lhQkQnl¯Q^¯nPI¯^<nok<\¯u`k\G¯<^G¯Q^¯^<nok<\¯N`kEIl¯loEP¯<l¯k<Q^¶¯u<nIk¶¯`k¯{kIµ
Underline the two most important sentences in the paragraph above.

�^`nPIk¯E`]]`^¯DI\QIN¯Ql¯nPI¯DI\QIN¯Q^¯<^EIln`klµ¯�^EIln`kl¯uIkI¯hI`h\I¯Q^¯<¯N<]Q\w¯`k

E`]]o^Qnw¯uP`¯kIEI^n\w¯GQIG¯`k¯uP`¯h<llIG¯<u<w¯<¯\`^O¯nQ]I¯<O`µ¯ `ln¯�NkQE<^¯Q^GQOI^`ol
kI\QOQ`^l¯nI<EP¯OkI<n¯kIlhIEn¯N`k¯<^EIln`klµ¯�`\\`uIkl¯lP`u¯nPIQk¯kIlhIEn¯Dw¯DoQ\GQ^O¯lPkQ^Il¶

Dw¯E`]]o^QE<nQ^O¯uQnP¯nPIQk¯<^EIln`kl¶¯<^G¯Dw¯\QtQ^O¯Q^¯<¯u<w¯nP<n¯u`o\G¯]<[I¯nPIQk

<^EIln`kl¯hk`oGµ¯ <^w¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯DI\QItI¯nP<n¯<^EIln`k¯lhQkQnl¯ln<w¯^I<k

nPIQk¯N<]Q\QIl¯`k¯E`]]o^QnQIl¯n`¯<llQln¯Q^¯G<Q\w¯\QNI¯<^G¯n`¯PI\h¯nPI]¯E`]]o^QE<nI¯uQnP¯�`Gµ

Underline the most important sentence in the paragraph above.

 `ln¯Q^GQOI^`ol¯kI\QOQ`^l¯Q^¯�NkQE<¯P<tI¯kI\QOQ`ol¯\I<GIkl¯loEP¯<l¯hkQIlnl¯<^G¯PI<\Iklµ¯0PIlI

\I<GIkl¯hIkN`k]¯lhIEQ{E¯n<l[l¶¯GonQIl¶¯<^G¯kQno<\l¯n`¯P`^`k¯�`G¶¯lhQkQnl¶¯<^G¯<^EIln`klµ¯7`]I^

<l¯uI\\¯<l¯]I^¯E<^¯DIE`]I¯kI\QOQ`ol¯\I<GIklµ¯0PQl¯Ql¯nPIQk¯hk`NIllQ`^¶¯<^G¯nPIw¯nk<Q^¯N`k¯<¯\`^O

nQ]I¯n`¯DIE`]I¯nkolnIG¯\I<GIklµ¯0PIw¯]QOPn¯P`\G¯EIkI]`^QIl¯N`k¯^Iu¯DQknPl¯`k¯GI<nPl¯`k¯N`k
O``G¯N`kno^Iµ¯+I`h\I¯<\l`¯O`¯n`¯PI<\Ikl¯<^G¯hkQIlnl¯N`k¯<GtQEIµ

Underline the most important sentence in the paragraph above.
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 <wDI¯]`ln¯Q]h`kn<^n\w¶¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯PI\h¯hI`h\I¯o^GIkln<^G¯nPI

GQNNIkI^EIl¯DInuII^¯kQOPn¯<^G¯uk`^O¯<^G¯P`u¯n`¯\QtI¯Q^¯<¯u<w¯nP<n¯Ql¯DI^I{EQ<\¯n`¯nPI

E`]]o^Qnw¯<^G¯n`¯nPI]lI\tIlµ¯0PIlI¯kI\QOQ`^l¯nI<EP¯nPIQk¯N`\\`uIkl¯n`¯DIP<tI¯Q^¯u<wl¯nP<n

<kI¯<hhk`hkQ<nI¯<^G¶¯nPk`oOP¯<^EIln`kl¶¯hkQIlnl¶¯<^G¯GIQnQIl¶¯E`]]o^QE<nI¯P`u¯hI`h\I¯lP`o\G
DIP<tIµ

Underline the most important sentence in the paragraph above.

Text source: Exploring Africa. “Indigenous African Religions,” by Michigan State University; adapted

with permission by Primary Source.

Directions: !`u¯kItQIu¯nPI¯lI^nI^EIl¯w`oÕtI¯o^GIk\Q^IG¶¯<^G¯EkI<nI¯<¯\Qln¯`N¯<n¯\I<ln¯{tI
Q]h`kn<^n¯NI<nokIl°`N¯Q^GQOI^`ol¯kI\QOQ`^l¯Q^¯�NkQE<µ¯7kQnI¯nPI]¯Q^¯nPI¯D`v¯DI\`u·

�µ

�µ

�µ

�µ

�µ
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Historical Evidence of Indigenous Religion

Directions:°.I<G¯<^G¯<^^`n<nI¯nPI¯D<E[Ok`o^G¯Q^N`k]<nQ`^¯<^G¯hkQ]<kw¯l`okEI¯nIvnµ

Background of Text: 0PQl¯GIlEkQhnQ`^¯u<l¯ukQnnI^¯<k`o^G¯����µ¯0PI¯<onP`k¯u<l¯<¯OI`Ok<hPIk

<^G¯PQln`kQ<^¯[^`u^¯<l¯<\Æ
<[kQµ¯�I¯u<l¯Nk`]¯<¯/h<^QlP¯�k<DQE¯N<]Q\w¯<^G¯\QtIG¯PQl¯uP`\I¯\QNI

Q^¯�l\<]QE¯/h<Q^µ¯0P`oOP¯PI¯GQG¯^`n¯nk<tI\¯PQ]lI\N¶¯PQln`kQ<^l¯DI\QItI¯PI¯n<\[IG¯n`¯]<^w

nk<tI\Ikl¯<^G¯]IkEP<^nl¯<^G¯E`\\IEnIG¯nPIQk¯`DlIkt<nQ`^lµ¯�n¯Ql¯nPI¯]`ln¯GIn<Q\IG¯<EE`o^n¯nP<n

PQln`kQ<^l¯P<tI¯`N¯nPI¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<¯ukQnnI^¯GokQ^O¯nP<n¯nQ]Iµ

Key Terms 
I{^QnQ`^

paganism <^¯`\G¯u`kG¯nP<n¯]`^`nPIQlnQE¯hI`h\I¯l`]InQ]Il¯olIG¯n`

GIlEkQDI¯kI\QOQ`^l¯nPIw¯N`o^G¯lnk<^OI¯`k¯GQNNIkI^n

idols Q]<OIl¯`N¯<¯O`G¶¯olIG¯<l¯<^¯`DYIEn¯n`¯u`klPQh

sorcerers uQnEPIl

tombs Ok<tIln`^Il

Text: �\Æ
<[kQ¯
IlEkQDIl¯.I\QOQ`^¯Q^¯nPI¯�Q^OG`]¯`N¯�P<^<¶¯����¯��

0PI¯[Q^O¯`N¯�P<^<¯hk<EnQEIl¯PQl¯/`^Q^[I¯kI\QOQ`^¯ÎnPI¯kI\QOQ`^¯`N¯PQl¯InP^QE¯Ok`ohÏµ¯0PI

hI`h\I¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^µ¯0PIQk¯kI\QOQ`^¯Ql¯paganism°<^G¯nPI¯u`klPQh¯`N¯idolsµ

�k`o^G¯nPI¯[Q^OÕl¯h<\<EI¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯<¯l<EkIG¯N`kIln¯`N¯nkIIlµ¯0P<n¯Ql¯nPI

h\<EI¯uPIkI¯nPI¯sorcerers°`N¯nPIlI¯hI`h\I¯\QtIµ¯0PIw¯<kI¯nPI¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol

hk<EnQEIlµ

0PI¯l<EkIG¯N`kIln¯Ql¯<\l`¯nPI¯h\<EI¯N`k¯nPI¯tombs `N¯nPIQk¯<^EIln`k¯[Q^Olµ¯0PIw¯]<[I

l<EkQ{EIl¯n`¯nPIQk¯<^EIln`kl¯<^G¯]<[I¯`NNIkQ^Ol¯`N¯lhIEQ<\¯GkQ^[lµ

Text source: Levtzion, Nehemia and J.F.P. Hopkins, eds. 1981. Corpus of Early Arabic Sources for West African

History. Cambridge: Cambridge University Press, pp. 63–64.
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Name: ____________________________________________________________ Date: __________________________

Reading: African Indigenous Religions (Annotations)

Directions: �l¯w`o¯kI<G¶¯w`o¯uQ\\¯DI¯<l[IG¯n`¯PQOP\QOPn¯Q]h`kn<^n¯QGI<lµ¯�n¯nPI¯I^G¶¯w`o¯uQ\\
EkI<nI¯<¯\Qln¯`N¯<n¯\I<ln¯{tI¯[Iw¯NI<nokIl¯`N¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^lµ

Africa's Diverse Religions
�NkQE<¯Ql¯<¯\<kOI¯E`^nQ^I^n¯uQnP¯]<^w¯u<wl¯`N¯hk<EnQEQ^O¯kI\QOQ`^µ¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l
<kI¯^`n¯Yoln¯`^I¯kI\QOQ`^¯Don¯]<^w¯GQNNIkI^n¯kI\QOQ`^lµ¯0PIlI¯kI\QOQ`^l¯t<kw¯Dw¯\`E<nQ`^¯<^G
Eo\nokIµ¯�`uItIk¶¯lEP`\<kl¯P<tI¯N`o^G¯E`]]`^¯NI<nokIl¯lP<kIG¯Dw¯]<^w¯`N¯nPIlI¯kI\QOQ`^lµ
Underline an idea about indigenous religions in the above paragraph. Then underline its
opposite idea.

Religion in Daily Life
�^¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¶¯kI\QOQ`^¯Ql¯^`n¯Yoln¯<D`on¯nk<GQnQ`^l¶¯kQno<\l¶¯<^G¯DI\QINlµ¯�n¯Ql¯<\l`
<D`on¯P`u¯hI`h\I¯\QtI¯ItIkw¯G<wµ¯0PIlI¯hk<EnQEIl¯<kI¯h<llIG¯G`u^¯Nk`]¯`^I¯OI^Ik<nQ`^¯n`¯nPI
^Ivnµ¯.I\QOQ`^¯E<^¯<NNIEn¯u`k[¶¯PI<\Q^O¶¯nI<EPQ^O¯EPQ\GkI^¶¯<^G¯`nPIk¯G<Q\w¯<EnQ`^lµ
Underline the most important sentence in the paragraph above.

Belief in God and Spirits
 <^w¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯DI\QItI¯Q^¯`^I¯h`uIkNo\¯�`G¶¯uP`¯EkI<nIG¯hI`h\I¯<^G¯nPI
u`k\Gµ¯0PIw¯<\l`¯DI\QItI¯Q^¯\IllIk¯lhQkQnl¯nP<n¯<kI¯E`^^IEnIG¯n`¯<¯hIkl`^Õl¯\QNIµ¯/`]I¯kI\QOQ`^l
<\l`¯kIE`O^QzI¯lhQkQnl¯Q^¯^<nokI¶¯\Q[I¯Q^¯k<Q^¶¯u<nIk¶¯`k¯{kIµ
Underline the two most important sentences in the paragraph above.

Respect for Ancestors
�^EIln`kl¯<kI¯N<]Q\w¯]I]DIkl¯uP`¯P<tI¯GQIGµ¯ `ln¯�NkQE<^¯Q^GQOI^`ol¯kI\QOQ`^l¯nI<EP
kIlhIEn¯N`k¯<^EIln`klµ¯�`\\`uIkl¯]<w¯DoQ\G¯lPkQ^Il¶¯n<\[¯n`¯<^EIln`kl¶¯<^G¯nkw¯n`¯\QtI¯Q^¯u<wl
nP<n¯]<[I¯nPI]¯hk`oGµ¯ <^w¯DI\QItI¯nP<n¯<^EIln`kl¯ln<w¯E\`lI¯n`¯PI\h¯<^G¯n`¯E`^^IEn¯uQnP
�`Gµ
Underline the most important sentence in the paragraph above.

Religious Leaders
.I\QOQ`ol¯\I<GIkl¶¯\Q[I¯hkQIlnl¯<^G¯PI<\Ikl¶¯P<tI¯Q]h`kn<^n¯k`\Ilµ¯0PIw¯hIkN`k]¯EIkI]`^QIl¯<^G
kQno<\l¯n`¯P`^`k¯�`G¶¯lhQkQnl¶¯<^G¯<^EIln`klµ¯
`nP¯]I^¯<^G¯u`]I^¯E<^¯DI¯\I<GIklµ¯0PIlI
\I<GIkl¯PI\h¯uQnP¯EIkI]`^QIl¯N`k¯DQknPl¶¯GI<nPl¶¯`k¯O``G¯N`kno^I¯<^G¯OQtI¯<GtQEI¯n`¯nPI
E`]]o^Qnwµ
Underline the most important sentence in the paragraph above.

Right and Wrong
�^GQOI^`ol¯kI\QOQ`^l¯PI\h¯hI`h\I¯o^GIkln<^G¯uP<n¯Ql¯kQOPn¯<^G¯uk`^Oµ¯0PIw¯nI<EP¯P`u¯n`¯\QtI
uI\\¯<^G¯nkI<n¯`nPIkl¯uQnP¯kIlhIEnµ¯�^EIln`kl¶¯hkQIlnl¶¯<^G¯lhQkQnl¯PI\h¯OoQGI¯hI`h\I¯Q^¯nPIQk
DIP<tQ`kµ
Underline the most important sentence in the paragraph above.

Text source: Exploring Africa. “Indigenous African Religions,” by Michigan State University; adapted with

permission by Primary Source.
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Directions: !`u¯kItQIu¯nPI¯lI^nI^EIl¯w`oÕtI¯o^GIk\Q^IG¯<^G¯EkI<nI¯<¯\Qln¯`N¯<n¯\I<ln¯{tI
Q]h`kn<^n¯NI<nokIl°`N¯Q^GQOI^`ol¯kI\QOQ`^l¯Q^¯�NkQE<µ¯7kQnI¯nPI]¯DI\`u·

�µ African indigenous religions are ___, but they also ___.

�µ Religion affects daily life because people ___.

�µ People believe in a God who ___ and spirits that ___.

�µ Ancestors are important because they ___, and people show respect by ___.

�µ Religious leaders help people by ___.  
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Historical Evidence of Indigenous Religion

Directions: .I<G¯<^G¯PQOP\QOPn¯[Iw¯QGI<l¯Nk`]¯nPI¯nIvnµ

Background of Text: 0PQl¯GIlEkQhnQ`^¯u<l¯ukQnnI^¯<k`o^G¯����¯Dw¯<\Æ
<[kQ¶¯<¯PQln`kQ<^¯Nk`]

�l\<]QE¯/h<Q^µ¯�I¯O<nPIkIG¯ln`kQIl¯Nk`]¯nk<tI\Ikl¯<^G¯]IkEP<^nlµ¯�Ql¯ukQnQ^O¯Ql¯`^I¯`N¯nPI

]`ln¯GIn<Q\IG¯<EE`o^nl¯`N¯nPI¯7Iln¯�NkQE<^¯I]hQkI¯`N¯�P<^<µ

Key Terms 
I{^QnQ`^

paganism <^¯`\G¯u`kG¯nP<n¯]`^`nPIQlnQE¯hI`h\I¯l`]InQ]Il¯olIG¯n`

GIlEkQDI¯kI\QOQ`^l¯nPIw¯N`o^G¯lnk<^OI¯`k¯GQNNIkI^n

idols Q]<OIl¯`N¯<¯O`G¶¯olIG¯<l¯<^¯`DYIEn¯n`¯u`klPQh

sorcerers uQnEPIl

tombs Ok<tIln`^Il

Text: �\Æ
<[kQ¯
IlEkQDIl¯.I\QOQ`^¯Q^¯nPI¯�Q^OG`]¯`N¯�P<^<¶¯����¯��

0PI¯[Q^O¯`N¯�P<^<¯hk<EnQEIl¯PQl¯/`^Q^[I¯kI\QOQ`^¯ÎnPI¯kI\QOQ`^¯`N¯PQl¯InP^QE¯Ok`ohÏµ¯0PI

hI`h\I¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^µ¯0PIQk¯kI\QOQ`^¯Ql¯paganism°<^G¯nPI¯u`klPQh¯`N¯idolsµ

�k`o^G¯nPI¯[Q^OÕl¯h<\<EI¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯<¯l<EkIG¯N`kIln¯`N¯nkIIlµ¯0P<n¯Ql¯nPI

h\<EI¯uPIkI¯nPI¯sorcerers°`N¯nPIlI¯hI`h\I¯\QtIµ¯0PIw¯<kI¯nPI¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol

hk<EnQEIlµ

0PI¯l<EkIG¯N`kIln¯Ql¯<\l`¯nPI¯h\<EI¯N`k¯nPI¯tombs `N¯nPIQk¯<^EIln`k¯[Q^Olµ¯0PIw¯]<[I

l<EkQ{EIl¯n`¯nPIQk¯<^EIln`kl¯<^G¯]<[I¯`NNIkQ^Ol¯`N¯lhIEQ<\¯GkQ^[lµ

Text source: Levtzion, Nehemia and J.F.P. Hopkins, eds. 1981. Corpus of Early Arabic Sources for West African

History. Cambridge: Cambridge University Press, pp. 63–64.
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Name: ____________________________________________________________ Date: __________________________

Religious Tolerance in Ancient Africa: Two Historical

Anecdotes

Historical Anecdote #1: Ghana Empire

�^¯nPI¯I]hQkI¯`N¯�P<^<¶¯0o^[<¯ <^Q^¯k`lI¯n`¯DI¯[Q^O¯Q^¯nPI¯wI<k¯����°��µ¯0PI¯ko\Ik¯DIN`kI¯PQ]

u<l¯�Q^O¯
<llQ¶¯nPI¯o^E\I¯`N¯0o^[<¯ <^Q^µ¯�Q^O¯
<llQ¯u<l¯uQGI\w¯hk<QlIG¯DIE<olI¯PI¯\`tIG

YolnQEI¯<^G¯IvhkIllIG¯NkQI^GlPQh¯N`k¯ ol\Q]lµ

�Q^O¯0o^[<¯ <^Q^¯hk<EnQEIG¯nPI¯Q^GQOI^`ol¯kI\QOQ`^¯`N¯PQl¯/`^Q^[I¯hI`h\Iµ¯
on¯PI¯Dk`oOPn

]<^w¯ ol\Q]l¯n`¯u`k[¯N`k¯PQ]µ¯0PI¯`N{EQ<\¯Q^¯EP<kOI¯`N¯PQl¯nkI<lokw¶¯PQl¯Q^nIkhkInIkl¶¯<^G¯]`ln

`N¯PQl¯O`tIk^]I^n¯`N{EQ<\l¯uIkI¯ ol\Q]lµ

0PI¯[Q^OÕl¯E<hQn<\¯EQnw¯u<l¯]<GI¯oh¯`N¯nu`¯n`u^l¯E`^^IEnIG¯Dw¯P`olIl¯<^G¯^IQOPD`kP``Glµ

0PI¯[Q^OÕl¯h<\<EI¯u<l¯Q^¯`^I¯n`u^µ¯
IlQGI¯PQl¯h<\<EI¯<¯]`ljoI¯P<G¯DII^¯DoQ\nµ¯ ol\Q]l¯uP`

uIkI¯tQlQnQ^O¯nPI¯[Q^OÕl¯E`okn¯uIkI¯uI\E`]IG¯n`¯hk<w¯nPIkIµ¯0PI¯`nPIk¯n`u^¯u<l¯lIn¯oh¯N`k

 ol\Q]¯nk<tI\Ikl¯<^G¯nk<GIkl¯uP`¯E<]I¯n`¯�P<^<¯N`k¯<¯\`^OIk¯ln<wµ¯0PIw¯P<G¯uI\\l¯N`k¯u<nIk

<^G¯O<kGI^l¯n`¯Ok`u¯N``Gµ¯�^¯nPQl¯n`u^¯nPIkI¯uIkI¯��¯]`ljoIl¶¯<^G¯Q]<]l¯uIkI¯PQkIG¯n`¯\I<G

nPI]µ¯Ê�]<]l¯<kI¯lhQkQno<\¯\I<GIkl¯`N¯nPI¯ ol\Q]¯N<QnPµË

Text source: al-Bakri, The Book of Roads and Kingdoms.

How did Ghana’s rulers act toward
religious outsiders? Identify three

actions.

Did these actions express religious
tolerance or not? Explain your thinking.

�µ

�µ

�µ
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Historical Anecdote #2: Kingdom of Axum

The kingdom of Axum was ruled by King Armah in 615 CE. Like most of the Axumite kings

before him, he was a Christian.

At that time, early Muslim followers of the prophet Muhammed were receiving harsh

treatment by the rulers of Arabia. The Muslims believed that the kings of Axum had a

reputation for generosity and fairness.

More than 70 Muslims crossed the Red Sea by boat and asked for shelter in the kingdom of

Axum. King Armah welcomed them, offering protection.

The leaders of Arabia did not like these Muslims to be living abroad in a powerful African

kingdom. They worried this could threaten their political power and hurt their reputation.

Soon they sent messengers to the king of Axum. The messengers spread negative stories

about the Muslims and urged the king to expel them.

The king refused. Instead he called a hearing. He asked the Muslim migrants to teach him

about their beliefs. He listened, and found their words wise and sincere. The king of Axum

ruled the Muslim migrants were free to live in Axum for as long as they wished.

Text source:¯/<{IGGQ^I¶¯/P<P^<zIµ¯ÒMigration to AbyssiniaµÓ¯�\Æ�l\<]µ`kOµ

How did Axum’s rulers act toward
religious outsiders? Identify three

actions.

Did these actions express religious
tolerance or not? Explain your thinking.

1.

2.

3.
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Matching Activity: Religious Tolerance

Teacher Directions: Cut up the cards below in preparation for a student matching activity.

Create enough “stacks” so that each group of students has access to one.

Four Aspects/Categories of Religious Tolerance

Category #1:
Learning about
and respecting

diverse religions

Category #2:
Coexisting and

cooperating with
people from

different faiths

Category #3:
Defending, with

words and
actions, the

rights of others
to believe freely

Category #4:
Creating laws

and policies that
protect freedom

of belief (and
freedom to not

believe)
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Societal Scenarios

Scenario A:
Two best friends from

different religious
traditions decide to

take turns being with
one another’s families
when they celebrate

holidays.

Scenario B:
After hateful words are

spray painted on a
Buddhist temple

building, community
members from nearby

churches, mosques,
synagogues, and a

Hindu temple attend a
candlelight service of

solidarity.

Scenario C:
A town holds a peaceful

march where
participants hold up

signs expressing their
appreciation for the

different religions
represented in their

town.

Scenario D:
The Constitution of the
United States protects

people’s right to
worship in their own

way and protects
people’s right to not

practice religion.
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Name: ____________________________________________________________ Date: __________________________

Religious Tolerance in Ancient Africa: Two Historical

Anecdotes (Sentence Frames)

Historical Anecdote #1: Ghana Empire

A long time ago, in the empire of Ghana, a man named Tunka Manin became king in the year

1063 CE. The king before him was King Bassi, his uncle. People liked King Bassi because he

was fair and kind to Muslims.

King Tunka Manin followed the traditional religion of his Soninke people, but he welcomed

Muslims into his government. Many important people who worked for him, such as his

treasurer (money manager) and interpreters (translators), were Muslims.

The king’s capital city had two parts. One part had the king’s palace and a mosque (a Muslim

place of worship). Muslims visiting the king could pray there. The second part was for Muslim

travelers and traders who stayed in Ghana. They had wells for water, gardens for food, and

12 mosques with religious leaders called imams.

Text source: al-Bakri, The Book of Roads and Kingdoms, adapted

How did Ghana’s rulers act toward
religious outsiders? Identify three

actions.

Did these actions express religious
tolerance or not? Explain your thinking.

1. King Basi was ______________________
and ________________________________
toward Muslims.

2. King Tunka Manin allowed Muslims
to __________________________________ in
the government.

3. The capital city had ________________

and ___________________ for Muslims.

I think these actions (did/did not)
show religious tolerance because
____________________________________.

The rulers (accepted/did not accept)
Muslims in their society by
____________________________________.
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Historical Anecdote #2: Kingdom of Axum

The kingdom of Axum was ruled by King Armah in 615 CE. Like many Axumite kings before

him, he was a Christian.

At that time, some Muslims in Arabia were treated unfairly. These Muslims knew that the

kings of Axum were kind and fair, so 70 Muslims traveled across the Red Sea to ask for safety

in Axum.

King Armah welcomed the Muslims and gave them protection. The rulers of Arabia did not

like this. They sent messengers to the king and told bad stories about the Muslims. They

wanted the king to send the Muslims away.

King Armah refused. Instead, he listened to the Muslims and learned about their beliefs. He

thought their words were wise and honest. So he decided the Muslims could stay in Axum

as long as they wanted.

Text source:¯/<{IGGQ^I¶¯/P<P^<zIµ¯ÒMigration to AbyssiniaµÓ¯�\Æ�l\<]µ`kOµ

How did Axum’s rulers act toward
religious outsiders? Identify three

actions.

Did these actions express religious
tolerance or not? Explain your thinking.

1. King Armah _______________________ the
Muslim refugees.

2. He refused to _______________________
Muslims, even when other rulers
asked him to.

3. He __________________ to the Muslims
and allowed them to _______________.

I think these actions (did/did not)
show religious tolerance because
____________________________________.

King Armah (respected/did not
respect) different religions by
____________________________________.
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Name: ____________________________________________________________ Date: __________________________

Gallery Walk Note Catcher


QkIEnQ`^l·¯7PI^¯GQkIEnIG¶¯EQkEo\<nI¯nPI¯k``]¯n`¯`DlIktI¯<^G¯kI<G¯<¯lIkQIl¯`N¯<knQN<Enl¯kI\<nIG

n`¯kI\QOQ`ol¯nk<GQnQ`^¯Q^¯loDÆ/<P<k<^¯�NkQE<µ¯�GI^nQNw¯[Iw¯kI\QOQ`ol¯nk<GQnQ`^l¶¯kQno<\l¶¯<^G

Q^nIk<EnQ`^lµ


okQ^O¯.`o^G¯Á�¶¯olI¯nPI¯EP<kn¯DI\`u¯n`¯nk<E[¯w`ok¯`DlIkt<nQ`^lµ¯0PI^¯<^luIk¯nPI¯kI|IEnQ`^

joIlnQ`^l¯n`¯nPI¯DIln¯`N¯w`ok¯<DQ\Qnwµ

�knQN<En .IOQ`^Â�Q^OG`] .I\QOQ`^
�^t`\tIG

�Iw¯.I\QOQ`ol
0k<GQnQ`^l¶¯.Qno<\l¶¯<^G

+k<EnQEIl

�^nIk<EnQ`^l
<^G¯�^|oI^EIl

� Inside of the Great
Enclosure, Great
Zimbabwe ruins

Indigenous,
ancestor
worship, possible
burial site for
chiefs

Offerings and sacrifices
to ancestors

Connection to
trade and wealth,
influenced by
regional traditions

�

�

�
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�knQN<En .IOQ`^Â�Q^OG`] .I\QOQ`^
�^t`\tIG

�Iw¯.I\QOQ`ol
0k<GQnQ`^l¶¯.Qno<\l¶¯<^G

+k<EnQEIl

�^nIk<EnQ`^l
<^G¯�^|oI^EIl

�

�

�

�

.I|IEnQ`^¯-oIlnQ`^l·

�µ �`u¯GQG¯nk<GI¯Q^|oI^EI¯kI\QOQ`ol¯Q^nIk<EnQ`^l¯Q^¯nPI¯kIOQ`^l¯lnoGQIG¼

�µ �^¯uP<n¯u<wl¯GQG¯Q^GQOI^`ol¯kI\QOQ`ol¯DI\QINl¯hIklQln¯GIlhQnI¯nPI¯Q^nk`GoEnQ`^¯`N¯^Iu

kI\QOQ`^l¼
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Name: ____________________________________________________________ Date: __________________________

Cluster 5 Formative Assessment Task

Step 1: #DlIktI¯<^G¯�^<\wzI

Directions·¯�^<\wzI¯nPI¯nu`¯hkQ]<kw¯l`okEIl¯DI\`uµ¯1lQ^O¯Do\\In¯h`Q^nl¯N`k¯<\\¯lIEnQ`^l¶¯n<[I

OI^Ik<\¯^`nIl¯Q^¯nPI¯�k<hPQE¯#kO<^QzIk¶¯nPI^¯<^luIk¯<¯NIu¯<^<\wlQl¯joIlnQ`^lµ

Primary Source #1:
A Kanaga mask of the Dogon people, Mali

Description:°0PI¯l`ÆE<\\IG¯�<^<O<¯]<l[¯Ql¯`^I¯`N¯nPI¯]<^w¯]<l[¯nwhIl¯[^`u^¯n`
nPI¯
`O`^µ¯ oEP¯]`kI¯nP<^¯`nPIk¯]<l[l¶¯Qn¯Ql¯PQOP\w¯<Dlnk<EnIGµ¯0PIkI¯<kI¯]<^w
GQNNIkI^n¯Q^nIkhkIn<nQ`^l¯`N¯nPI¯]I<^Q^O·¯Qn¯Ql¯kIO<kGIG¯<l¯<¯NI]<\I¯OP`ln¶¯<¯ÊEk<^IË
DQkG¶¯<¯\Qz<kG¶¯`k¯<¯P<^Gµ

 `ln¯]<l[l¯<kI¯^`u¯lII^¯<l¯h<kn¯`N¯Go<\QlnQE¯`hh`lQnIlµ¯�`k¯Iv<]h\I¶¯nPI¯�<^<O<
]<l[¯Ql¯lII^¯<l¯nPI¯NI]<\I¯E`o^nIkh<kn¯`N¯nPI¯]<\I¯lQkQOI¯]<l[µ

1lo<\\w¶¯<¯NIu¯�<^<O<¯]<l[l¯G<^EI¯Q^¯<¯k`u¯Q^¯uPQEP¯<¯PoOI¯luIIh¯`N¯nPI¯PI<G¯Ql
]<GI¯kPwnP]QE<\\w¯l`¯nP<n¯nPI¯]<l[l¯lEk<hI¯nPI¯Ok`o^G¸¯nP<n¯E<^¯hk`D<D\w¯DI¯lII^
<l¯<¯E`]]o^QE<nQ`^¯uQnP¯I<knP¯lhQkQnlµ¯
`O`^¯]<l[l¶¯<^G¯nPIkIN`kI¯[<^<O<¯]<l[l
<l¯uI\\¶¯nk<GQnQ`^<\\w¯G<^EI¯IlhIEQ<\\w¯<n¯\<kOI¯E`\\IEnQtI¯No^Ik<\¯kQno<\l¯E<\\IG¯G<]<µ

<]<¯\<lnl¯lQv¯G<wl¯<^G¯Ql¯PI\G¯`^EI¯Q^¯<¯{vIG¯^o]DIk¯`N¯wI<kl¶¯ItIkw¯��¯wI<kl¯`^
<tIk<OIµ¯
<]<¯Ql¯Q^¯N<En¯<¯[Q^G¯`N¯N<kIuI\\¯kQno<\¯Q^¯uPQEP¯nPI¯lhQkQnl¯`N¯nPI¯hI`h\I
uP`¯P<tI¯GQIG¯Q^¯nPI¯hkItQ`ol¯wI<kl¯n<[I¯\I<tI¯`N¯nPI¯E`]]o^Qnw¯`N¯hI`h\I¯<^G
h<ll¯Q^n`¯nPI¯E`]]o^Qnw¯`N¯<^EIln`klµ

Image and description source: A Kanaga mask of the Dogon people. Image courtesy of the National Museum of

World Cultures via Wikimedia Commons, CC BY-SA 3.0.
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Primary Source #2:
Al-Bakri’s Description of the Kingdom of Ghana (11th Century)

Description: �\Æ
<[kQÛl¯��nPÆEI^nokw¯<EE`o^n¯GIlEkQDIl¯nPI¯EQnw¯`N¯�P<^<¯<l
E`]hkQlQ^O¯nu`¯n`u^l·¯`^I¯Q^P<DQnIG¯Dw¯ ol\Q]l¯uQnP¯nuI\tI¯]`ljoIl¯<^G
<^`nPIk¯uPIkI¯nPI¯[Q^O¯kIlQGIl¶¯lQv¯]Q\Il¯<u<wµ¯0PQl¯PQOP\QOPnl¯nPI¯E`IvQlnI^EI¯`N
Q^GQOI^`ol¯DI\QINl¯<^G¯�l\<]µ


InuII^¯nPIlI¯nu`¯n`u^l¯<kI¯E`^nQ^o`ol¯P<DQn<nQ`^l¹¯�^¯nPI¯[Q^OÕl¯n`u^¶¯<^G¯^`n
N<k¯Nk`]¯PQl¯E`okn¯`N¯YolnQEI¶¯Ql¯<¯]`ljoI¶¯uPIkI¯nPI¯ ol\Q]l¯uP`¯<kkQtI¯<n¯PQl¯E`okn
hk<wµ¯�k`o^G¯nPI¯[Q^OÕl¯n`u^¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯Ok`tIl¯<^G¯nPQE[Inl¶¯uPIkI
nPI¯l`kEIkIkl¯`N¯nPIlI¯hI`h\I¶¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol¯Eo\n¶¯\QtIµ¯�^¯nPI]¶¯n``¶
<kI¯nPIQk¯QG`\l¯<^G¯nPI¯n`]Dl¯`N¯nPIQk¯[Q^Olµ

0PIlI¯u``Gl¯<kI¯Oo<kGIG¶¯<^G¯^`^I¯]<w¯I^nIk¯nPI]¯<^G¯[^`u¯uP<n¯Ql¯nPIkI¹¯0PI
[Q^OÕl¯Q^nIkhkInIkl¶¯nPI¯`N{EQ<\¯Q^¯EP<kOI¯`N¯PQl¯nkI<lokw¶¯<^G¯nPI¯]<Y`kQnw¯`N¯PQl
]Q^QlnIkl¯<kI¯ ol\Q]lµ¯�]`^O¯nPI¯hI`h\I¯uP`¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^¶¯`^\w¯PI
<^G¯PQl¯PIQk¯<hh<kI^n¯ÊuP`¯Ql¯nPI¯l`^¯`N¯PQl¯lQlnIkË¯]<w¯uI<k¯lIu^¯E\`nPIlµ¯�\\¯`nPIk
hI`h\I¯uI<k¯k`DIl¯`N¯E`nn`^¶¯lQ\[¶¯`k¯Dk`E<GI¶¯<EE`kGQ^O¯n`¯nPIQk¯]I<^lµ¯�\\¯`N¯nPI]
lP<tI¯nPIQk¯DI<kGl¶¯<^G¯u`]I^¯lP<tI¯nPIQk¯PI<Glµ¯0PI¯[Q^O¯<G`k^l¯PQ]lI\N¯\Q[I¯<
u`]<^¶¯uI<kQ^O¯^IE[\<EIl¯k`o^G¯PQl¯^IE[¯<^G¯Dk<EI\Inl¯`^¯PQl¯N`kI<k]l¶¯<^G¯PI
honl¯`^¯<¯PQOP¯E<h¯GIE`k<nIG¯uQnP¯O`\G¯<^G¯uk<hhIG¯Q^¯<¯nokD<^¯`N¯{^I¯E`nn`^µ
�I¯lQnl¯Q^¯<oGQI^EI¯`k¯n`¯PI<k¯OkQIt<^EIl¯<O<Q^ln¯`N{EQ<\l¯Q^¯<¯G`]IG¯h<tQ\Q`^
<k`o^G¯uPQEP¯ln<^G¯��¯P`klIl¯E`tIkIG¯uQnP¯O`\GÆI]Dk`QGIkIG¯]<nIkQ<\lµ¯
IPQ^G
nPI¯[Q^O¯ln<^G¯��¯h<OIl¯P`\GQ^O¯lPQI\Gl¯<^G¯lu`kGl¯GIE`k<nIG¯uQnP¯O`\G¶¯<^G¯`^
PQl¯kQOPn¯<kI¯nPI¯l`^l¯`N¯nPI¯[Q^Ol¯`N¯PQl¯E`o^nkw¶¯uI<kQ^O¯lh\I^GQG¯O<k]I^nl¯<^G
nPIQk¯P<Qk¯h\<QnIG¯uQnP¯O`\Gµ

0PI¯O`tIk^`k¯`N¯nPI¯EQnw¯lQnl¯`^¯nPI¯Ok`o^G¯DIN`kI¯nPI¯[Q^O¶¯<^G¯<k`o^G¯PQ]¯<kI
]Q^QlnIkl¯lI<nIG¯\Q[IuQlIµ¯�n¯nPI¯G``k¯`N¯nPI¯h<tQ\Q`^¯<kI¯G`Ol¯`N¯IvEI\\I^n¯hIGQOkII
uP`¯P<kG\w¯ItIk¯\I<tI¯nPI¯h\<EI¯uPIkI¯nPI¯[Q^O¯Ql¶¯Oo<kGQ^O¯PQ]µ¯.`o^G¯nPIQk¯^IE[l
nPIw¯uI<k¯E`\\<kl¯`N¯O`\G¯<^G¯lQ\tIk¯lnoGGIG¯uQnP¯<¯^o]DIk¯`N¯D<\\l¯`N¯nPI¯l<]I
]In<\lµ¯0PI¯<oGQI^EI¯Ql¯<^^`o^EIG¯Dw¯nPI¯DI<nQ^O¯`N¯<¯Gko]¶¯uPQEP¯nPIw¯E<\\¯GoD<¶
]<GI¯Nk`]¯<¯\`^O¶¯P`\\`u¯\`Oµ¯7PI^¯nPI¯hI`h\I¯uP`¯hk`NIll¯nPI¯l<]I¯kI\QOQ`^¯<l
nPI¯[Q^O¯<hhk`<EP¯PQ]¶¯nPIw¯N<\\¯`^¯nPIQk¯[^IIl¯<^G¯lhkQ^[\I¯Goln¯`^¯nPIQk¯PI<G¶¯N`k
nPQl¯Ql¯nPIQk¯u<w¯`N¯OkIInQ^O¯PQ]µ¯�l¯N`k¯nPI¯ ol\Q]l¶¯nPIw¯OkIIn¯PQ]¯`^\w¯Dw
E\<hhQ^O¯nPIQk¯P<^Gl¹

0PIQk¯kI\QOQ`^¯Ql¯h<O<^Ql]¯<^G¯nPI¯u`klPQh¯`N¯QG`\l¹

Text source: Boston University Pardee School of Global Studies, African Studies Center. Writings of al-Bakri.
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General Observations Inferences (Conclusions)

Analysis Questions:

1. Who created this source? What do we know about the author and what might impact

their perspective?
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2. What facts can we learn from these sources about the presence of religion and

religious tolerance in ancient African societies?

3. What do you think was al-Bakri's opinion about religious practices in this region, and

how do you know?

Step 2: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

1.

2.
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Ancient Africa Religious Artifacts Source Collection

Directions: �^<\wzI¯<^G¯<^^`n<nI¯nPI¯lIn¯`N¯<knQN<Enl¯DI\`uµ¯�GI^nQNw¯[Iw¯kI\QOQ`ol¯nk<GQnQ`^l¶

kQno<\l¶¯<^G¯Q^nIk<EnQ`^lµ

Artifact #1: Inside the Great Enclosure, Great Zimbabwe ruins, 1997

Description: 0PI¯EQnw¯`N¯�kI<n¯;Q]D<DuI¯IvQlnIG¯Q^¯nPI¯loDÆ/<P<k<^¯kIOQ`^¯`N¯�NkQE<¯Nk`]
nPI¯��nP¯EI^nokw¯n`¯nPI¯]QGÆ��nP¯EI^nokwµ¯0PI¯EQnw¯OkIu¯Nk`]¯<¯E`]]o^Qnw¯`N¯N<k]Ikl¯<^G
E<nn\I¯PIkGIkl¯n`¯<¯]<Y`k¯IE`^`]QE¯EI^nIk¶¯GIkQtQ^O¯h`uIk¯<^G¯uI<\nP¯Nk`]¯Qnl¯hk`vQ]Qnw¯n`
kIl`okEIl¯`N¯O`\G¯<^G¯nPI¯nk<GQ^O¯k`onIl¯<\`^O¯nPI¯�^GQ<^¯#EI<^µ¯�kI<n¯;Q]D<DuI¯kI<EPIG
Qnl¯hI<[¯uQnP¯��¶���¯kIlQGI^nl¯Dw¯nPI¯]QGÆ��nP¯EI^nokwµ

0PI¯E`]h\Iv¯]<w¯P<tI¯No^EnQ`^IG¯<n¯nPQl¯\<nIk¯G<nI¯<l¯<¯kI\QOQ`ol¯lQnI¶¯hIkP<hl¯<l¯<¯h\<EI¯`N
DokQ<\¯N`k¯EPQINlµ¯�\nIk^<nQtI\w¶¯Qn¯]<w¯<\u<wl¯P<tI¯No^EnQ`^IG¯<l¯<¯kI\QOQ`ol¯lQnI¶¯uPIkI
<^EIln`kl¯uIkI¯u`klPQhhIG¯<^G¯OQtI^¯l<EkQ{EIl¯<^G¯t`nQtI¯`NNIkQ^Olµ

Text sources:

Kemezis, Kathleen. 2010. "Great Zimbabwe." BlackPast. January 28.

Cartwright, Mark. 2019. "Great Zimbabwe." World History Encyclopedia, March 14.

Image source: Inside of the Great Enclosure, Great Zimbabwe ruins, 1997. Image by Jan Derk via BlackPast.org is

in the public domain.
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Artifact #2: Adoption of Christianity in Aksum

�^¯nPI¯]QGÆ�nP¯EI^nokw¯��¶¯nPI¯[Q^O¯`N¯�[lo]¶¯�z<^<¯�¶¯`N{EQ<\\w¯<G`hnIG¯�PkQlnQ<^Qnwµ¯+kQ`k
n`¯nP<n¶¯nPI¯hI`h\I¯`N¯�[lo]¯P<G¯hk<EnQEIG¯<^¯Q^GQOI^`ol¯h`\wnPIQlnQE¯kI\QOQ`^¯nP<n¯u<l
hkIt<\I^n¯`^¯D`nP¯lQGIl¯`N¯nPI¯.IG¯/I<¶¯uQnP¯l`]I¯\`E<\¯<GGQnQ`^l¯loEP¯<l¯ <PkI]¶¯O`G¯`N
u<k¶¯ohPI<t<\¶¯<^G¯]`^<kEPw¶¯uP`¯u<l¯nPI¯]`ln¯Q]h`kn<^n¯�[lo]QnI¯O`Gµ¯#nPIk¯^`n<D\I
O`Gl¯Q^E\oGIG¯nPI¯]``^¯GIQnw¯�<uD<l¸¯�ln<k¶¯nPI¯kIhkIlI^n<nQ`^¯`N¯nPI¯h\<^In¯6I^ol¸¯<^G
nPI¯EPnP`^QE¯O`Gl¯
IPIk¯<^G¯ IGIkµ¯/oEP¯O`Gl¶¯<l¯uI\\¯<l¯<^EIln`kl¶¯P<G¯l<EkQ{EIl¯]<GI¯Q^
nPIQk¯P`^`k¶¯IlhIEQ<\\w¯E<nn\IÈIQnPIk¯\QtQ^O¯<^Q]<\l¯`k¯t`nQtI¯kIhkIlI^n<nQ`^l¯`N¯nPI]µ

0k<GIkl¯<^G¯�OwhnQ<^¯]QllQ`^<kQIl¯P<G¯Dk`oOPn¯�PkQlnQ<^Qnw¯n`¯nPI¯kIOQ`^¯GokQ^O¯nPI¯I<k\w
EI^nokQIl¯`N¯nPI¯�ln¯]Q\\I^^Qo]¯��¶¯<^G¯nPI¯`N{EQ<\¯<EEIhn<^EI¯Dw¯�[lo]¯]<w¯P<tI
`EEokkIG¯DIE<olI¯nPI¯[Q^OG`]¯P<G¯Q]h`kn<^n¯nk<GI¯E`^^IEnQ`^l¯n`¯nPI¯!`knP¯�NkQE<^
hk`tQ^EIl¯`N¯nPI¯.`]<^¯�]hQkI¶¯uPQEP¯QnlI\N¯P<G¯<G`hnIG¯�PkQlnQ<^Qnw¯<¯E`oh\I¯`N¯GIE<GIl
I<k\QIkµ¯�^GIIG¶¯nPIkI¯uIkI¯]<^w¯nk<GI¯<^G¯GQh\`]<nQE¯E`^^IEnQ`^l¯GQkIEn\w¯DInuII^
�`^ln<^nQ^`h\I¯<^G¯�[lo]¶¯<^G¯Qn¯Ql¯hk`D<D\I¯nP<n¯nPQl¯h<ll<OI¯`N¯Q^GQtQGo<\l¯n`¯<^G¯Nk`]
<\l`¯Q^nk`GoEIG¯�PkQlnQ<^Qnw¯Q^n`¯�nPQ`hQ<µ¯�n¯Ql¯Q]h`kn<^n¯n`¯^`nI¶¯nP`oOP¶¯nP<n¯nPI¯]`kI
<^EQI^n¯Q^GQOI^`ol¯kI\QOQ`ol¯DI\QINl¯\Q[I\w¯E<kkQIG¯`^¯N`k¯l`]I¯nQ]I¶¯<l¯Q^GQE<nIG¯Dw¯nPI
E<kINo\¯u`kGQ^O¯`N¯ko\IklÛ¯Q^lEkQhnQ`^l¶¯l`¯<l¯^`n¯n`¯<\QI^<nI¯nPI¯h<kn¯`N¯nPI¯h`ho\<nQ`^¯nP<n
GQG¯^`n¯<EEIhn¯�PkQlnQ<^Qnwµ

Text source: Cartwright, Mark. 2019. "Kingdom of Axum." World History Encyclopedia, March 21.
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Artifact #3: Saint Frumentius icon

Description: A modern representation of Saint Frumentius, who is credited with introducing
the African kingdom of Axum to Christianity in the mid-4th century CE.

Image and description source: Cartwright, Mark. 2019. "Saint Frumentius." World History Encyclopedia. March 20.
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Artifact #4: Spread of Islam in West Africa

�l\<]¯lhkI<G¯nPk`oOP¯h<knl¯`N¯7Iln¯�NkQE<¯tQ<¯nPI¯�k<D¯]IkEP<^nl¯uP`¯nk<GIG¯nPIkIµ¯!`nIG
 ol\Q]¯nk<tI\Ikl¯<^G¯EPk`^QE\Ikl¯\Q[I¯�D^¯
<nnon<¯Ê����Ç����Ë¯<^G¯�D^¯�P<\Go^¯Ê����Ç����Ë
kIE`kGIG¯nP<n¯ItI^¯ <\QÛl¯{kln¯ko\Ik¯/o^GQ<n<¯E`^tIknIG¯n`¯�l\<]µ¯�`uItIk¶¯nPI¯ <\Q^[I¯`k<\
nk<GQnQ`^¶¯uPQEP¯u<l¯[Ihn¯oh¯`tIk¯nPI¯OI^Ik<nQ`^l¯Dw¯lhIEQ<\QzIG¯D<kGl¯ÊOkQ`nlË¶¯hkIlI^nl¯<
GQNNIkI^n¯ln`kwµ¯�\nP`oOP¯kIE`O^QzQ^O¯�l\<]¯u<l¯hkIlI^n¯Q^¯ <\Q¯\`^O¯DIN`kI¯/o^GQ<n<Ûl¯kIQO^¶
nPI¯`k<\¯nk<GQnQ`^¯]<Q^n<Q^l¯nP<n¯nPI¯{kln¯ko\Ik¯`N¯nPI¯ <\Q¯�]hQkI¯GQG¯^`n¯kIYIEn¯nPI
Q^GQOI^`ol¯<^Q]Qln¯kI\QOQ`^µ¯7I¯G`¯[^`u¯nP<n¯/o^GQ<n<Ûl¯l`^¶¯ <^l<¯1\Q¶¯uI^n¯`^¯<
hQ\OkQ]<OI¯n`¯ IEE<¯Q^¯nPI¯����l¯`k¯����l¶¯<^G¯nPQl¯u`o\G¯DI¯<¯E`^nQ^oQ^O¯nkI^G¯<]`^O
]<^w¯`N¯ <\QÛl¯ko\Iklµ

�l\<]¯Q^¯7Iln¯�NkQE<¯kI<\\w¯n``[¯`NN¶¯nP`oOP¶¯Nk`]¯nPI¯kIQO^¯`N¯ <^l<¯ ol<µ¯�I¯N<]`ol\w
uI^n¯n`¯ IEE<¯<^G¶¯Q]hkIllIG¯uQnP¯uP<n¯PI¯l<u¯`^¯PQl¯nk<tI\l¶¯Dk`oOPn¯D<E[¯P`]I¯ ol\Q]
<kEPQnIEnl¶¯lEP`\<kl¶¯<^G¯D``[lµ¯ `ljoIl¯uIkI¯DoQ\n¶¯loEP¯<l¯0Q]Do[noÛl¯OkI<n¯]`ljoI¶¯<^G
-ok<^QE¯lEP``\l¯<^G¯o^QtIklQnQIl¯uIkI¯Iln<D\QlPIG¶¯uPQEP¯joQE[\w¯O<Q^IG¯<^¯Q^nIk^<nQ`^<\
kIhon<nQ`^µ¯/noGQIl¯uIkI¯<Eno<\\w¯]oEP¯uQGIk¯nP<^¯kI\QOQ`^¯<^G¯Q^E\oGIG¯PQln`kw¶
OI`Ok<hPw¶¯<lnk`^`]w¶¯<^G¯]IGQEQ^Iµ¯�kI<n¯\QDk<kQIl¯uIkI¯DoQ\n¯oh¯uQnP¯nI^l¯`N¯nP`ol<^Gl
`N¯D``[l¯<^G¯]<^olEkQhnl¶¯]<^w¯`N¯uPQEP¯loktQtI¯n`G<wµ

�l¯]`kI¯hI`h\I¯uIkI¯E`^tIknIG¶¯l`¯]`kI¯ ol\Q]¯E\IkQEl¯uIkI¯<nnk<EnIG¯Nk`]¯<Dk`<G¶¯<^G
nPI¯kI\QOQ`^¯u<l¯lhkI<G¯NoknPIk¯<Ek`ll¯7Iln¯�NkQE<µ¯ <^w¯^<nQtI¯E`^tIknl¯lnoGQIG¯Q^¯loEP
h\<EIl¯<l¯�Iz¶¯ `k`EE`¶¯<^G¯DIE<]I¯OkI<n¯lEP`\<kl¶¯]QllQ`^<kQIl¶¯<^G¯ItI^¯l<Q^nl¶¯<^G¯l`
�l\<]¯E<]I¯n`¯DI¯lII^¯^`¯\`^OIk¯<l¯<¯N`kIQO^¯kI\QOQ`^¯Don¯<¯D\<E[¯�NkQE<^¯`^Iµ¯
IlhQnI¯nPI
lhkI<G¯`N¯�l\<]¶¯Qn¯Ql¯<\l`¯nkoI¯nP<n¯<^EQI^n¯Q^GQOI^`ol¯<^Q]Qln¯DI\QINl¯E`^nQ^oIG¯n`¯DI
hk<EnQEIG¶¯IlhIEQ<\\w¯Q^¯kok<\¯E`]]o^QnQIl¶¯<l¯^`nIG¯Dw¯nk<tI\\Ikl¯\Q[I¯�D^¯
<nnon<¶¯uP`
tQlQnIG¯ <\Q¯<k`o^G¯����µ¯�^¯<GGQnQ`^¶¯�l\<]QE¯lnoGQIl¯uIkI¯E`^GoEnIG¯Q^¯�k<DQE¶¯^`n¯^<nQtI
\<^Oo<OIl¶¯<^G¯nPQl¯NoknPIk¯Q]hIGIG¯Qnl¯h`ho\<kQnw¯`onlQGI¯nPI¯IGoE<nIG¯E\IkQE<\¯E\<ll¯`N
n`u^l¯<^G¯EQnQIlµ¯�tI^¯nPI¯�l\<]¯nP<n¯GQG¯n<[I¯P`\G¯Q^¯ <\Q¯u<l¯<¯h<knQEo\<k¯t<kQ<nQ`^¯`N¯nP<n
hk<EnQEIG¯Q^¯nPI¯�k<D¯u`k\G¶¯hIkP<hl¯DIE<olI¯ <\Q¯ko\Ikl¯E`o\G¯^`n¯<NN`kG¯n`¯E`]h\InI\w
GQl]Qll¯nPI¯Q^GQOI^`ol¯kI\QOQ`ol¯hk<EnQEIl¯<^G¯DI\QINl¯nP<n¯nPI¯]<Y`kQnw¯`N¯nPIQk¯hI`h\I
E\o^O¯`^¯n`µ

Text source: Cartwright, Mark. 2019. "Mali Empire." World History Encyclopedia. March 11.
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Artifact #5: al-Bakri’s description of the Kingdom of Ghana, 11th century

Description: <\Æ
<[kQÛl¯��nPÆEI^nokw¯<EE`o^n¯GIlEkQDIl¯nPI¯EQnw¯`N¯�P<^<¯<l¯E`]hkQlQ^O¯nu`
n`u^l·¯`^I¯Q^P<DQnIG¯Dw¯ ol\Q]l¯uQnP¯nuI\tI¯]`ljoIl¯<^G¯<^`nPIk¯uPIkI¯nPI¯[Q^O¯kIlQGIl¶
lQv¯]Q\Il¯<u<wµ¯0PQl¯PQOP\QOPnl¯nPI¯E`IvQlnI^EI¯`N¯Q^GQOI^`ol¯DI\QINl¯<^G¯�l\<]µ


InuII^¯nPIlI¯nu`¯n`u^l¯<kI¯E`^nQ^o`ol¯P<DQn<nQ`^l¹�^¯nPI¯[Q^OÕl¯n`u^¶¯<^G¯^`n¯N<k
Nk`]¯PQl¯E`okn¯`N¯YolnQEI¶¯Ql¯<¯]`ljoI¶¯uPIkI¯nPI¯ ol\Q]l¯uP`¯<kkQtI¯<n¯PQl¯E`okn¯hk<wµ
�k`o^G¯nPI¯[Q^OÕl¯n`u^¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯Ok`tIl¯<^G¯nPQE[Inl¶¯uPIkI¯nPI¯l`kEIkIkl
`N¯nPIlI¯hI`h\I¶¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol¯Eo\n¶¯\QtIµ¯�^¯nPI]¶¯n``¶¯<kI¯nPIQk¯QG`\l¯<^G¯nPI
n`]Dl¯`N¯nPIQk¯[Q^Olµ

0PIlI¯u``Gl¯<kI¯Oo<kGIG¶¯<^G¯^`^I¯]<w¯I^nIk¯nPI]¯<^G¯[^`u¯uP<n¯Ql¯nPIkI¹0PI¯[Q^OÕl
Q^nIkhkInIkl¶¯nPI¯`N{EQ<\¯Q^¯EP<kOI¯`N¯PQl¯nkI<lokw¶¯<^G¯nPI¯]<Y`kQnw¯`N¯PQl¯]Q^QlnIkl¯<kI
 ol\Q]lµ
�]`^O¯nPI¯hI`h\I¯uP`¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^¶¯`^\w¯PI¯<^G¯PQl¯PIQk¯<hh<kI^n¯ÊuP`¯Ql¯nPI
l`^
`N¯PQl¯lQlnIkË¯]<w¯uI<k¯lIu^¯E\`nPIlµ¯�\\¯`nPIk¯hI`h\I¯uI<k¯k`DIl¯`N¯E`nn`^¶¯lQ\[¶¯`k¯Dk`E<GI¶
<EE`kGQ^O¯n`¯nPIQk¯]I<^lµ¯�\\¯`N¯nPI]¯lP<tI¯nPIQk¯DI<kGl¶¯<^G¯u`]I^¯lP<tI¯nPIQk¯PI<Glµ
0PI
[Q^O¯<G`k^l¯PQ]lI\N¯\Q[I¯<¯u`]<^¶¯uI<kQ^O¯^IE[\<EIl¯k`o^G¯PQl¯^IE[¯<^G¯Dk<EI\Inl¯`^¯PQl
N`kI<k]l¶¯<^G¯PI¯honl¯`^¯<¯PQOP¯E<h¯GIE`k<nIG¯uQnP¯O`\G¯<^G¯uk<hhIG¯Q^¯<¯nokD<^¯`N¯{^I
E`nn`^µ
�I¯lQnl¯Q^¯<oGQI^EI¯`k¯n`¯PI<k¯OkQIt<^EIl¯<O<Q^ln¯`N{EQ<\l¯Q^¯<¯G`]IG¯h<tQ\Q`^¯<k`o^G¯uPQEP
ln<^G¯��¯P`klIl¯E`tIkIG¯uQnP¯O`\GÆI]Dk`QGIkIG¯]<nIkQ<\lµ¯
IPQ^G¯nPI¯[Q^O¯ln<^G¯��¯h<OIl
P`\GQ^O¯lPQI\Gl¯<^G¯lu`kGl¯GIE`k<nIG¯uQnP¯O`\G¶¯<^G¯`^¯PQl¯kQOPn¯<kI¯nPI¯l`^l¯`N¯nPI¯[Q^Ol
`N¯PQl¯E`o^nkw¶¯uI<kQ^O¯lh\I^GQG¯O<k]I^nl¯<^G¯nPIQk¯P<Qk¯h\<QnIG¯uQnP¯O`\Gµ

0PI¯O`tIk^`k¯`N¯nPI¯EQnw¯lQnl¯`^¯nPI¯Ok`o^G¯DIN`kI¯nPI¯[Q^O¶¯<^G¯<k`o^G¯PQ]¯<kI¯]Q^QlnIkl
lI<nIG¯\Q[IuQlIµ¯�n¯nPI¯G``k¯`N¯nPI¯h<tQ\Q`^¯<kI¯G`Ol¯`N¯IvEI\\I^n¯hIGQOkII¯uP`¯P<kG\w¯ItIk
\I<tI¯nPI¯h\<EI¯uPIkI¯nPI¯[Q^O¯Ql¶¯Oo<kGQ^O¯PQ]µ¯.`o^G¯nPIQk¯^IE[l¯nPIw¯uI<k¯E`\\<kl¯`N
O`\G¯<^G¯lQ\tIk¯lnoGGIG¯uQnP¯<¯^o]DIk¯`N¯D<\\l¯`N¯nPI¯l<]I¯]In<\lµ¯0PI¯<oGQI^EI¯Ql
<^^`o^EIG¯Dw¯nPI¯DI<nQ^O¯`N¯<¯Gko]¶¯uPQEP¯nPIw¯E<\\¯GoD<¶¯]<GI¯Nk`]¯<¯\`^O¶¯P`\\`u¯\`Oµ
7PI^¯nPI¯hI`h\I¯uP`¯hk`NIll¯nPI¯l<]I¯kI\QOQ`^¯<l¯nPI¯[Q^O¯<hhk`<EP¯PQ]¶¯nPIw¯N<\\¯`^
nPIQk¯[^IIl¯<^G¯lhkQ^[\I¯Goln¯`^¯nPIQk¯PI<G¶¯N`k¯nPQl¯Ql¯nPIQk¯u<w¯`N¯OkIInQ^O¯PQ]µ¯�l¯N`k¯nPI
 ol\Q]l¶¯nPIw¯OkIIn¯PQ]¯`^\w¯Dw¯E\<hhQ^O¯nPIQk¯P<^Gl¹

0PIQk¯kI\QOQ`^¯Ql¯h<O<^Ql]¯<^G¯nPI¯u`klPQh¯`N¯QG`\l¹

Text source: Pardee School of Global Studies at Boston University. "Kingdom of Ghana Primary Source

Documents"
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Artifact #6: The Great Mosque of Djenné

Description: The Great Mosque of Djenné is situated in a large market square, making it a
constant presence in the everyday lives of residents. For one day each year, however, the
structure becomes the focus of the city’s ritual life as well. Mud architecture thrives in parts
of the world where there is enough water to mix plaster and form bricks but not so much
rain to put the dried walls in constant danger of dissolving. Despite the prevailing dryness
of the Djenné region, its mud buildings require constant upkeep. During the annual festival
known as Crepissage, thousands of people gather to replaster the walls of the Great
Mosque. Although the wood poles that jut out from the building embellish the surface of
its walls in a decorative manner, their primary function is practical; these rungs serve as
scaffolding for those participating in the repairs. Today, the future of the festival and the
mosque itself are threatened by a waning population and a lack of participation from the
city’s youth.

Text source: Annenberg Learner. "Art: Great Mosque."

Image source: Djenne great mud mosque. Image by Ruud Zwart via Wikimedia Commons, CC BY-SA 2.5 NL.
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Artifact #7: A Kanaga mask of the Dogon people, Mali

Description:°0PI¯l`ÆE<\\IG¯�<^<O<¯]<l[¯Ql¯`^I¯`N¯nPI¯]<^w¯]<l[¯nwhIl¯[^`u^¯n`¯nPI¯
`O`^µ
 oEP¯]`kI¯nP<^¯`nPIk¯]<l[l¶¯Qn¯Ql¯PQOP\w¯<Dlnk<EnIGµ¯0PIkI¯<kI¯]<^w¯GQNNIkI^n¯Q^nIkhkIn<nQ`^l
`N¯nPI¯]I<^Q^O·¯Qn¯Ql¯kIO<kGIG¯<l¯<¯NI]<\I¯OP`ln¶¯<¯ÊEk<^IË¯DQkG¶¯<¯\Qz<kG¶¯`k¯<¯P<^Gµ

 `ln¯]<l[l¯<kI¯^`u¯lII^¯<l¯h<kn¯`N¯Go<\QlnQE¯`hh`lQnIlµ¯�`k¯Iv<]h\I¶¯nPI¯�<^<O<¯]<l[¯Ql
lII^¯<l¯nPI¯NI]<\I¯E`o^nIkh<kn¯`N¯nPI¯]<\I¯lQkQOI¯]<l[µ

1lo<\\w¶¯<¯NIu¯�<^<O<¯]<l[l¯G<^EI¯Q^¯<¯k`u¯Q^¯uPQEP¯<¯PoOI¯luIIh¯`N¯nPI¯PI<G¯Ql¯]<GI
kPwnP]QE<\\w¯l`¯nP<n¯nPI¯]<l[l¯lEk<hI¯nPI¯Ok`o^G¸¯nP<n¯E<^¯hk`D<D\w¯DI¯lII^¯<l¯<
E`]]o^QE<nQ`^¯uQnP¯I<knP¯lhQkQnlµ¯
`O`^¯]<l[l¶¯<^G¯nPIkIN`kI¯[<^<O<¯]<l[l¯<l¯uI\\¶
nk<GQnQ`^<\\w¯G<^EI¯IlhIEQ<\\w¯<n¯\<kOI¯E`\\IEnQtI¯No^Ik<\¯kQno<\l¯E<\\IG¯G<]<µ¯
<]<¯\<lnl¯lQv
G<wl¯<^G¯Ql¯PI\G¯`^EI¯Q^¯<¯{vIG¯^o]DIk¯`N¯wI<kl¶¯ItIkw¯��¯wI<kl¯`^¯<tIk<OIµ¯
<]<¯Ql¯Q^¯N<En¯<
[Q^G¯`N¯N<kIuI\\¯kQno<\¯Q^¯uPQEP¯nPI¯lhQkQnl¯`N¯nPI¯hI`h\I¯uP`¯P<tI¯GQIG¯Q^¯nPI¯hkItQ`ol¯wI<kl
n<[I¯\I<tI¯`N¯nPI¯E`]]o^Qnw¯`N¯hI`h\I¯<^G¯h<ll¯Q^n`¯nPI¯E`]]o^Qnw¯`N¯<^EIln`klµ

Image and description source: A Kanaga mask of the Dogon people. Image courtesy of the National Museum of
World Cultures via Wikimedia Commons, CC BY-SA 3.0.
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Artifact #8: Traditional Vodun dancer enchanting gods and spirits, Benin, West
Africa

Description:°6``G``¯Ê<\l`¯6`Go^¯<^G¯6`oG`oË¯Ql¯<¯kI\QOQ`^¯hk<EnQEIG¯Dw¯<\]`ln¯��¶���¶���
hI`h\I¯n`G<w¯Q^¯7Iln¯�NkQE<¯<^G¯�<QnQµ¯#^¯nPI¯�NkQE<^¯E`^nQ^I^n¶¯DI\QItIkl¯<kI¯\<kOI\w¯h<kn¯`N
nPI¯�Y<¶¯�uI¶¯<^G¯�`^¯E`]]o^QnQIl¯`N¯
I^Q^¶¯0`O`¶¯�P<^<¶¯<^G¯!QOIkQ<¶¯kIhkIlI^nQ^O¯��û¯`N
<\\¯7Iln¯�NkQE<^lµ¯�nl¯`kQOQ^l¯E<^¯DI¯nk<EIG¯n`¯�¶���¯wI<kl¯<O`¯Q^¯uP<n¯Ql¯^`u¯
I^Q^¶¯nPI
OI`Ok<hPQE<\¯PI<kn¯`N¯6``G``¶¯uPIkI¯Qn¯u<l¯GIE\<kIG¯nPI¯`N{EQ<\¯kI\QOQ`^¯Q^¯����µ¯6``G``Õl
hkQ^EQh<\¯hk<EnQnQ`^Ikl¯<kI¯nPI¯�`^¯hI`h\I¶¯nPI¯\<kOIln¯InP^QE¯Ok`oh¯Q^¯nPI¯E`o^nkw¶¯uP`¯<kI
<\l`¯hkIlI^n¯Q^¯!QOIkQ<¯<^G¯0`O`¶¯uQnP¯<¯n`n<\¯h`ho\<nQ`^¯`N¯<hhk`vQ]<nI\w¯�¶���¶���µ

0PI¯6``G``¯kI\QOQ`^¯P<l¯PQln`kQE<\\w¯DII^¯loDYIEn¯n`¯]<^w¯]QlE`^EIhnQ`^l¯<^G
]QlQ^nIkhkIn<nQ`^l¶¯]`ln¯hk`h<O<nIG¯Dw¯7IlnIk^¯]IGQ<¯h`knk<wQ^O¯Qn¯<l¯<ll`EQ<nIG¯uQnP¯GItQ\
u`klPQh¯<^G¯D\<E[¯]<OQEµ¯6``G``¯Ql¯I]D`GQIG¯Q^¯<¯E`l]`\`OQE<\¯lnkoEnokI¯nP<n¯Q^E\oGIl
hPQ\`l`hPQE<\¯<^G¯]IGQEQ^<\¯hk<EnQEIl¯<^G¯DI\QINlµ¯6``G``¯Q^E\oGIl¯nPI¯DI\QIN¯Q^¯D`nP
]<\I{EI^n¯<^G¯DI^It`\I^n¯lhQkQnl¯<llQO^IG¯n`¯t<kwQ^O¯N`kEIl¯`^¯�<knP¶¯uPQEP¯P<tI¯<¯lhIEQ{E
PQIk<kEPw¯<^G¶¯Q^¯l`]I¯E<lIl¶¯E<^¯kIhkIlI^n¯GQNNIkI^n¯nkQDIl¯`k¯^<nQ`^lµ

#^I¯`N¯nPI¯hkQ]<kw¯nI^Inl¯`N¯6``G``¯Ql¯nP<n¯Q^¯nPI¯<NnIk\QNI¶¯nPI¯GI<G¯h<ll¯n`¯<^`nPIk¯kI<\]¯`N
kI<\Qnw¶¯DIE`]Q^O¯<^EIln`kl¯nP<n¯E`IvQln¯uQnP¯nPI¯\QtQ^Oµ¯0PIw¯E<^¯Ok<^n¯hk`nIEnQ`^¯<^G¯N<t`kl
n`¯nPI¯\QtQ^O¯Q^¯IvEP<^OI¯N`k¯`NNIkQ^Ol¯<^G¯l<EkQ{EIlµ¯
IlhQnI¯nPI¯DI\QIN¯Q^¯GQNNIkI^n¯I^nQnQIl
<^G¯lhQkQnl¶¯6``G``¯Ql¯<¯]`^`nPIQlnQE¯kI\QOQ`^¶¯<¯lnkoEnokI¯nP<n¯N<EQ\Qn<nIG¯<¯lw^EkInQl]¯uQnP
.`]<^¯�<nP`\QEQl]¶¯GkQtI^¯Dw¯nPI¯l\<tI¯nk<GI¯Nk`]¯7Iln¯�NkQE<¯n`¯nPI¯�<kQDDI<^¯<^G¯nPI
�]IkQE<lµ

Text source: Gomez-Garcia, Juan Sebastian. 2024. "Zangbeto: Get to Know Voodoo's Whirling Spirit Dance."

TheCollector.com. December 23.

Image source: Ganvie Voodoo Dancer. Image by David Stanley from Nanaimo, Canada via Wikimedia Commons,

CCA 2.0.

Lesson 28: Religious Tradition in Ancient Africa
Student Material

Grade 6, Unit 3: Sub-Saharan Africa

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

8

https://www.thecollector.com/zangbeto-voodoo-dance/
http://creativecommons.org/licenses/by-nc/4.0/


Ancient Africa Religious Artifacts Source Collection (Key

Ideas)

Directions: Analyze and annotate the set of artifacts below. Identify key religious traditions,

rituals, and interactions.

Artifact #1: Inside the Great Enclosure, Great Zimbabwe ruins, 1997

Location: Zimbabwe, sub-Saharan Africa

Time Period: 11th to mid-16th century

Key Ideas:

Grew from a farming and cattle herding community to a major economic center

Gained wealth from gold resources and trade routes

May have been a religious site for ancestor worship and burials of chiefs

Text sources:

Kemezis, Kathleen. 2010. "Great Zimbabwe." BlackPast. January 28.

Cartwright, Mark. 2019. "Great Zimbabwe." World History Encyclopedia, March 14.

Image source: Inside of the Great Enclosure, Great Zimbabwe ruins, 1997. Image by Jan Derk via BlackPast.org is

in the public domain.
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Artifact #2: Adoption of Christianity in Aksum

Location:°�[lo]¶¯�`k^¯`N¯�NkQE<¯Ê]`GIk^ÆG<w¯�nPQ`hQ<¯<^G¯�kQnkI<Ë
Time Period:° QGÆ�nP¯EI^nokw¯��
Key Ideas:

+k<EnQEIG¯<¯h`\wnPIQlnQE¯kI\QOQ`^¯uQnP¯O`Gl¯\Q[I¯ <PkI]¯Êu<kË¶¯�<uD<l¯Ê]``^Ë¶¯<^G
�ln<k¯Ê6I^olË¸¯l<EkQ{EIl¶¯IlhIEQ<\\w¯E<nn\I¶¯uIkI¯E`]]`^µ

�PkQlnQ<^Qnw¯u<l¯Q^nk`GoEIG¯Dw¯�OwhnQ<^¯]QllQ`^<kQIl¯<^G¯`N{EQ<\\w¯<G`hnIG¯Dw¯�Q^O
�z<^<¯�¯Q^¯nPI¯]QGÆ�nP¯EI^nokw¯��µ

�G`hnQ`^¯`N¯�PkQlnQ<^Qnw¯u<l¯Q^|oI^EIG¯Dw¯nk<GI¯uQnP¯nPI¯.`]<^¯�]hQkI¶¯Don
Q^GQOI^`ol¯DI\QINl¯\Q[I\w¯E`^nQ^oIG¯<\`^OlQGI¯nPI¯^Iu¯kI\QOQ`^µ

Text source: Cartwright, Mark. 2019. "Kingdom of Axum." World History Encyclopedia, March 21.
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Artifact #3: Saint Frumentius icon

Location: Aksum, sub-Saharan Africa

Who: Saint Frumentius

Key Ideas:

Credited with introducing Christianity to Aksum

Helped the kingdom convert to Christianity in the mid-4th century CE

Image and description source: Cartwright, Mark. 2019. "Saint Frumentius." World History Encyclopedia. March 20.
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Artifact #4: Spread of Islam in West Africa

Time Period: 11th century

Key Ideas:

City had two towns: one for Muslims with mosques and one for the king and
traditional religion.

The king wore gold decorations and held court in a domed pavilion.

Muslims greeted the king by clapping, while others showed respect by kneeling
and sprinkling dust on their heads.

Text source: Cartwright, Mark. 2019. "Mali Empire." World History Encyclopedia. March 11.
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Artifact #5: al-Bakri’s description of the Kingdom of Ghana, 11th century

Location: West Africa
Time Period: Middle Ages (around the 13th to 14th century)
Key Ideas:

The king's town has a mosque, but the king follows a different religion with idols and
special tombs in sacred woods.

The king lives in a fancy tent, wears gold jewelry and a tall hat, and is protected by
guards, horses, and dogs with gold and silver collars.

People greet the king in different ways based on their religion—some clap, others
kneel and put dust on their heads.

Text source: Pardee School of Global Studies at Boston University. "Kingdom of Ghana Primary Source

Documents"
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Artifact #6: The Great Mosque of Djenné

Location: 
YI^^J¶¯ <\Q¯Ê7Iln¯�NkQE<Ë
Time Period: 
oQ\n¯Q^¯nPI¯��nP¯EI^nokw¶¯kIDoQ\n¯Q^¯����¶¯lnQ\\¯olIG¯n`G<w
Key Ideas:

0PI¯�kI<n¯ `ljoI¯Ql¯]<GI¯`N¯]oG¯<^G¯Ql¯Q^¯nPI¯]QGG\I¯`N¯<¯Dolw¯]<k[In¯ljo<kIµ

�tIkw¯wI<k¶¯hI`h\I¯Y`Q^¯n`OInPIk¯Q^¯<¯DQO¯NIlnQt<\¯E<\\IG¯�kIhQll<OI¯n`¯{v¯nPI¯]`ljoI¯Dw
<GGQ^O¯NkIlP¯]oGµ

�IuIk¯w`o^O¯hI`h\I¯<kI¯PI\hQ^O¯^`u¶¯l`¯nPI¯]`ljoI¯<^G¯nPI¯NIlnQt<\¯]<w¯^`n¯\<ln¯Q^
nPI¯NonokIµ

Text source: Annenberg Learner. "Art: Great Mosque."

Image source: Djenne great mud mosque. Image by Ruud Zwart via Wikimedia Commons, CC BY-SA 2.5 NL.
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Artifact #7: A Kanaga mask of the Dogon people, Mali

Location: Mali, West Africa
Time Period: Used for many generations by the Dogon people
Key Ideas:

The Kanaga mask has an abstract shape and may look like a ghost, bird, lizard, or hand.

It is used in dances during a special funeral ceremony called dama, which happens
every 13 years.

The dance helps guide the spirits of the dead to join the ancestors.

Image and description source: A Kanaga mask of the Dogon people. Image courtesy of the National Museum of

World Cultures via Wikimedia Commons, CC BY-SA 3.0.
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Artifact #8: Traditional Vodun dancer enchanting gods and spirits, Benin, West
Africa

Location: West Africa (especially Benin, Togo, Ghana, and Nigeria) and Haiti
Time Period: Began about 6,000 years ago; still practiced today
Key Ideas:

Voodoo is a religion that believes in one God and many spirits connected to nature and
ancestors.

People give offerings to spirits and ancestors to ask for help and protection.

Voodoo is often misunderstood, but it includes beliefs about healing, nature, and
respecting the dead.

Text source: Gomez-Garcia, Juan Sebastian. 2024. "Zangbeto: Get to Know Voodoo's Whirling Spirit Dance."
TheCollector.com. December 23.

Image source: Ganvie Voodoo Dancer. Image by David Stanley from Nanaimo, Canada via Wikimedia Commons,
CCA 2.0.
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Name: ____________________________________________________________ Date: __________________________

Gallery Walk Note Catcher (Sentence Frames)


QkIEnQ`^l·¯7PI^¯GQkIEnIG¶¯EQkEo\<nI¯nPI¯k``]¯n`¯`DlIktI¯<^G¯kI<G¯<¯lIkQIl¯`N¯<knQN<Enl¯kI\<nIG
n`¯kI\QOQ`ol¯nk<GQnQ`^¯Q^¯loDÆ/<P<k<^¯�NkQE<µ¯�GI^nQNw¯[Iw¯kI\QOQ`ol¯nk<GQnQ`^l¶¯kQno<\l¶¯<^G

Q^nIk<EnQ`^lµ


okQ^O¯.`o^G¯Á�·

1lI¯nPI¯EP<kn¯n`¯ukQnI¯uP<n¯w`o¯`DlIktI¯<D`on¯I<EP¯<knQN<Enµ

1lI¯nPI¯u`kG¯D<^[¯<^G¯lI^nI^EI¯Nk<]Il¯n`¯PI\h¯w`oµ

�^luIk¯nPI¯kI|IEnQ`^¯joIlnQ`^l¯<n¯nPI¯I^G¯olQ^O¯lQ]h\I¯lI^nI^EIl¯`k¯Do\\In¯h`Q^nlµ

Word Bank

.IOQ`^Â�Q^OG`] .I\QOQ`^ 0k<GQnQ`^lÂ+k<EnQEIl �^nIk<EnQ`^lÂ
�^|oI^EIl

�kI<n¯;Q]D<DuI Q^GQOI^`ol `NNIkQ^Ol nk<GI¯k`onIl

�vo] �l\<] l<EkQ{EIl ^Iu¯kI\QOQ`^l

 <\Q �PkQlnQ<^Qnw hk<wIk Eo\nok<\¯IvEP<^OI

�P<^< <^EIln`k¯u`klPQh N<lnQ^O lhkI<G¯`N¯DI\QINl

�Owhn nk<GI

/u<PQ\Q¯�`<ln DokQ<\

EIkI]`^QIl
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�knQN<En .IOQ`^Â�Q^OG`]

0PI¯<knQN<En¯E`]Il
Nk`]¯ÉÉÉµ
ÊkIOQ`^Â[Q^OG`]Ë

.I\QOQ`^
�^t`\tIG

0PI¯kI\QOQ`^
Q^t`\tIG¯Q^¯nPI
<knQN<En¯Ql¯ÉÉÉµ

�Iw¯.I\QOQ`ol
0k<GQnQ`^l¶¯.Qno<\l¶¯<^G

+k<EnQEIl

�¯[Iw¯nk<GQnQ`^¯`k¯hk<EnQEI
Ql¯ÉÉÉµ

�^nIk<EnQ`^l
<^G¯�^|oI^EIl

0PQl¯<knQN<En
lP`ul¯P`u¯ÉÉÉ

Ênk<GI¶¯kI\QOQ`^¶¯`k
Eo\nokIË

Q^|oI^EIG¯nPI
kIOQ`^µ

� Inside of the Great
Enclosure, Great
Zimbabwe ruins

Indigenous,
ancestor
worship, possible
burial site for
chiefs

Offerings and sacrifices
to ancestors

Connection to
trade and wealth,
influenced by
regional traditions

�

�

�

�
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�knQN<En .IOQ`^Â�Q^OG`]

0PI¯<knQN<En¯E`]Il
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.I|IEnQ`^¯-oIlnQ`^l

�µ �`u¯GQG¯nk<GI¯Q^|oI^EI¯kI\QOQ`ol¯Q^nIk<EnQ`^l¯Q^¯nPI¯kIOQ`^l¯lnoGQIG¼

Trade helped spread ___

People shared ___ through trade.

�µ �^¯uP<n¯u<wl¯GQG¯Q^GQOI^`ol¯kI\QOQ`ol¯DI\QINl¯hIklQln¯GIlhQnI¯nPI¯Q^nk`GoEnQ`^¯`N¯^Iu

kI\QOQ`^l¼

Indigenous beliefs continued because ___.

Some traditions, like ___, stayed the same.
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Name: ____________________________________________________________ Date: __________________________

Cluster 5 Formative Assessment Task (Sentence Starters)

Step 1: #DlIktI¯<^G¯�^<\wzI

Directions·¯�^<\wzI¯nPI¯nu`¯hkQ]<kw¯l`okEIl¯DI\`uµ¯1lQ^O¯Do\\In¯h`Q^nl¯N`k¯<\\¯lIEnQ`^l¶¯n<[I

OI^Ik<\¯^`nIl¯Q^¯nPI¯�k<hPQE¯#kO<^QzIk¶¯nPI^¯<^luIk¯<¯NIu¯<^<\wlQl¯joIlnQ`^lµ

Primary Source #1:
A Kanaga mask of the Dogon people, Mali

Description:°0PI¯l`ÆE<\\IG¯�<^<O<¯]<l[¯Ql¯`^I¯`N¯nPI¯]<^w¯]<l[¯nwhIl¯[^`u^¯n`
nPI¯
`O`^µ¯ oEP¯]`kI¯nP<^¯`nPIk¯]<l[l¶¯Qn¯Ql¯PQOP\w¯<Dlnk<EnIGµ¯0PIkI¯<kI¯]<^w
GQNNIkI^n¯Q^nIkhkIn<nQ`^l¯`N¯nPI¯]I<^Q^O·¯Qn¯Ql¯kIO<kGIG¯<l¯<¯NI]<\I¯OP`ln¶¯<¯ÊEk<^IË
DQkG¶¯<¯\Qz<kG¶¯`k¯<¯P<^Gµ

 `ln¯]<l[l¯<kI¯^`u¯lII^¯<l¯h<kn¯`N¯Go<\QlnQE¯`hh`lQnIlµ¯�`k¯Iv<]h\I¶¯nPI¯�<^<O<
]<l[¯Ql¯lII^¯<l¯nPI¯NI]<\I¯E`o^nIkh<kn¯`N¯nPI¯]<\I¯lQkQOI¯]<l[µ

1lo<\\w¶¯<¯NIu¯�<^<O<¯]<l[l¯G<^EI¯Q^¯<¯k`u¯Q^¯uPQEP¯<¯PoOI¯luIIh¯`N¯nPI¯PI<G¯Ql
]<GI¯kPwnP]QE<\\w¯l`¯nP<n¯nPI¯]<l[l¯lEk<hI¯nPI¯Ok`o^G¸¯nP<n¯E<^¯hk`D<D\w¯DI¯lII^
<l¯<¯E`]]o^QE<nQ`^¯uQnP¯I<knP¯lhQkQnlµ¯
`O`^¯]<l[l¶¯<^G¯nPIkIN`kI¯[<^<O<¯]<l[l
<l¯uI\\¶¯nk<GQnQ`^<\\w¯G<^EI¯IlhIEQ<\\w¯<n¯\<kOI¯E`\\IEnQtI¯No^Ik<\¯kQno<\l¯E<\\IG¯G<]<µ

<]<¯\<lnl¯lQv¯G<wl¯<^G¯Ql¯PI\G¯`^EI¯Q^¯<¯{vIG¯^o]DIk¯`N¯wI<kl¶¯ItIkw¯��¯wI<kl¯`^
<tIk<OIµ¯
<]<¯Ql¯Q^¯N<En¯<¯[Q^G¯`N¯N<kIuI\\¯kQno<\¯Q^¯uPQEP¯nPI¯lhQkQnl¯`N¯nPI¯hI`h\I
uP`¯P<tI¯GQIG¯Q^¯nPI¯hkItQ`ol¯wI<kl¯n<[I¯\I<tI¯`N¯nPI¯E`]]o^Qnw¯`N¯hI`h\I¯<^G
h<ll¯Q^n`¯nPI¯E`]]o^Qnw¯`N¯<^EIln`klµ

Image and description source: A Kanaga mask of the Dogon people. Image courtesy of the National Museum of

World Cultures via Wikimedia Commons, CC BY-SA 3.0.
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Primary Source #2:
Al-Bakri’s Description of the Kingdom of Ghana (11th Century)


InuII^¯nPIlI¯nu`¯n`u^l¯<kI¯E`^nQ^o`ol¯P<DQn<nQ`^l¹¯�^¯nPI¯[Q^OÕl¯n`u^¶¯<^G¯^`n
N<k¯Nk`]¯PQl¯E`okn¯`N¯YolnQEI¶¯Ql¯<¯]`ljoI¶¯uPIkI¯nPI¯ ol\Q]l¯uP`¯<kkQtI¯<n¯PQl¯E`okn
hk<wµ¯�k`o^G¯nPI¯[Q^OÕl¯n`u^¯<kI¯G`]IG¯DoQ\GQ^Ol¯<^G¯Ok`tIl¯<^G¯nPQE[Inl¶¯uPIkI
nPI¯l`kEIkIkl¯`N¯nPIlI¯hI`h\I¶¯]I^¯Q^¯EP<kOI¯`N¯nPI¯kI\QOQ`ol¯Eo\n¶¯\QtIµ¯�^¯nPI]¶¯n``¶
<kI¯nPIQk¯QG`\l¯<^G¯nPI¯n`]Dl¯`N¯nPIQk¯[Q^Olµ

0PIlI¯u``Gl¯<kI¯Oo<kGIG¶¯<^G¯^`^I¯]<w¯I^nIk¯nPI]¯<^G¯[^`u¯uP<n¯Ql¯nPIkI¹¯0PI
[Q^OÕl¯Q^nIkhkInIkl¶¯nPI¯`N{EQ<\¯Q^¯EP<kOI¯`N¯PQl¯nkI<lokw¶¯<^G¯nPI¯]<Y`kQnw¯`N¯PQl
]Q^QlnIkl¯<kI¯ ol\Q]lµ¯�]`^O¯nPI¯hI`h\I¯uP`¯N`\\`u¯nPI¯[Q^OÕl¯kI\QOQ`^¶¯`^\w¯PI
<^G¯PQl¯PIQk¯<hh<kI^n¯ÊuP`¯Ql¯nPI¯l`^¯`N¯PQl¯lQlnIkË¯]<w¯uI<k¯lIu^¯E\`nPIlµ¯�\\¯`nPIk
hI`h\I¯uI<k¯k`DIl¯`N¯E`nn`^¶¯lQ\[¶¯`k¯Dk`E<GI¶¯<EE`kGQ^O¯n`¯nPIQk¯]I<^lµ¯�\\¯`N¯nPI]
lP<tI¯nPIQk¯DI<kGl¶¯<^G¯u`]I^¯lP<tI¯nPIQk¯PI<Glµ¯0PI¯[Q^O¯<G`k^l¯PQ]lI\N¯\Q[I¯<
u`]<^¶¯uI<kQ^O¯^IE[\<EIl¯k`o^G¯PQl¯^IE[¯<^G¯Dk<EI\Inl¯`^¯PQl¯N`kI<k]l¶¯<^G¯PI
honl¯`^¯<¯PQOP¯E<h¯GIE`k<nIG¯uQnP¯O`\G¯<^G¯uk<hhIG¯Q^¯<¯nokD<^¯`N¯{^I¯E`nn`^µ
�I¯lQnl¯Q^¯<oGQI^EI¯`k¯n`¯PI<k¯OkQIt<^EIl¯<O<Q^ln¯`N{EQ<\l¯Q^¯<¯G`]IG¯h<tQ\Q`^
<k`o^G¯uPQEP¯ln<^G¯��¯P`klIl¯E`tIkIG¯uQnP¯O`\GÆI]Dk`QGIkIG¯]<nIkQ<\lµ¯
IPQ^G
nPI¯[Q^O¯ln<^G¯��¯h<OIl¯P`\GQ^O¯lPQI\Gl¯<^G¯lu`kGl¯GIE`k<nIG¯uQnP¯O`\G¶¯<^G¯`^
PQl¯kQOPn¯<kI¯nPI¯l`^l¯`N¯nPI¯[Q^Ol¯`N¯PQl¯E`o^nkw¶¯uI<kQ^O¯lh\I^GQG¯O<k]I^nl¯<^G
nPIQk¯P<Qk¯h\<QnIG¯uQnP¯O`\Gµ

0PI¯O`tIk^`k¯`N¯nPI¯EQnw¯lQnl¯`^¯nPI¯Ok`o^G¯DIN`kI¯nPI¯[Q^O¶¯<^G¯<k`o^G¯PQ]¯<kI
]Q^QlnIkl¯lI<nIG¯\Q[IuQlIµ¯�n¯nPI¯G``k¯`N¯nPI¯h<tQ\Q`^¯<kI¯G`Ol¯`N¯IvEI\\I^n¯hIGQOkII
uP`¯P<kG\w¯ItIk¯\I<tI¯nPI¯h\<EI¯uPIkI¯nPI¯[Q^O¯Ql¶¯Oo<kGQ^O¯PQ]µ¯.`o^G¯nPIQk¯^IE[l
nPIw¯uI<k¯E`\\<kl¯`N¯O`\G¯<^G¯lQ\tIk¯lnoGGIG¯uQnP¯<¯^o]DIk¯`N¯D<\\l¯`N¯nPI¯l<]I
]In<\lµ¯0PI¯<oGQI^EI¯Ql¯<^^`o^EIG¯Dw¯nPI¯DI<nQ^O¯`N¯<¯Gko]¶¯uPQEP¯nPIw¯E<\\¯GoD<¶
]<GI¯Nk`]¯<¯\`^O¶¯P`\\`u¯\`Oµ¯7PI^¯nPI¯hI`h\I¯uP`¯hk`NIll¯nPI¯l<]I¯kI\QOQ`^¯<l
nPI¯[Q^O¯<hhk`<EP¯PQ]¶¯nPIw¯N<\\¯`^¯nPIQk¯[^IIl¯<^G¯lhkQ^[\I¯Goln¯`^¯nPIQk¯PI<G¶¯N`k
nPQl¯Ql¯nPIQk¯u<w¯`N¯OkIInQ^O¯PQ]µ¯�l¯N`k¯nPI¯ ol\Q]l¶¯nPIw¯OkIIn¯PQ]¯`^\w¯Dw
E\<hhQ^O¯nPIQk¯P<^Gl¹

0PIQk¯kI\QOQ`^¯Ql¯h<O<^Ql]¯<^G¯nPI¯u`klPQh¯`N¯QG`\l¹

Text source: Boston University Pardee School of Global Studies, African Studies Center. Writings of al-Bakri.
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General Observations Inferences (Conclusions)

Sentence starters:

I see…

The author describes…

Sentence starters:

This suggests that…

It shows that ____ was
important because…

Analysis Questions:

1.  Who created this source? What do we know about the author and what might impact their

perspective?

The source was written by…

The author’s background...
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2.  What facts can we learn from these sources about the presence of religion and religious

tolerance in ancient African societies?

In the source ___, we learn about…

3.  What do you think was al-Bakri's opinion about religious practices in this region, and how

do you know?

Al-Bakri thought that...

In his text, he describes...
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Step 2: Continue the Inquiry

Directions: If you were to continue researching, what would you still want to know?

Brainstorm two new questions below that are related to your learning from this cluster.

What did ancient African societies believe about ___?

How did groups ___ and ___ interact?

1.

2.
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Name: ____________________________________________________________ Date: __________________________

Sub-Saharan Content Assessment

Section 1: Geography

Identify the following features on the map of the African continent below.

Write the letter of the following features:

___ Sahara Desert                  ___ Swahili Coast             ___ The Red Sea           ___ Ethiopian

Highlands

Next, draw on the map to illustrate various trade networks using arrows and circles. This does

not need to be exact or precise; just provide an idea of how regions were connected through

trade.

Image source: Africa Climate Today. Image by Ingoman via Wikimedia Commons is in the public domain.
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 <h¯�^<\wlQl¯-oIlnQ`^l·

�µ¯�P``lI¯`^I¯NI<nokI¯nP<n¯w`o¯\<DI\IG¶¯<^G¯Ivh\<Q^¯P`u¯Qn¯P<l¯Q^|oI^EIG¯nPI¯\QtIl¯`N

hI`h\I°Q^¯loDÆ/<P<k<^¯�NkQE<µ

�µ¯7PIkI¯u`o\G¯w`o¯IvhIEn¯n`¯{^G¯<¯\<kOIk¯h`ho\<nQ`^·¯^I<k¯]`GIk^ÆG<w¯�P<G°`k¯�I^w<¼

7Pw¼
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Image source: Political Map of Africa (2021). Image by US Government (Central Intelligence Agency) via Wikimedia

Commons is in the public domain.
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Section 2: Vocabulary

�µ¯7PQEP¯nu`¯Iv<]h\Il¯GIlEkQDI¯P`u¯hI`h\I¯Q^¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<¯adapted°n`¯nPIQk

I^tQk`^]I^n¼¯�QkE\I¯nu`µ

�µ 
ItI\`hQ^O¯N<k]Q^O¯nIEP^QjoIl¯loQnIG¯n`¯Gkw¯l<t<^^<¯kIOQ`^l


µ 
oQ\GQ^O¯P`]Il¯Nk`]¯Q]h`knIG¯]<kD\I¯<^G¯ln`^I

�µ 1lQ^O¯^<nok<\¯kQtIk¯lwlnI]l¯N`k¯{lPQ^O¯<^G¯nk<^lh`kn<nQ`^


µ �O^`kQ^O¯lI<l`^<\¯uI<nPIk¯h<nnIk^l¯uPI^¯Ok`uQ^O¯Ek`hl

�µ¯7P`¯Q^¯<^EQI^n¯sub-Saharan Africa°u`o\G¯]`ln¯\Q[I\w¯DI¯kIlh`^lQD\I¯N`k¯kIE`kGQ^O

Q]h`kn<^n¯Q^N`k]<nQ`^¯loEP¯<l¯nk<GI¯<OkII]I^nl¯`k¯k`w<\¯PQln`kQIl¼

�µ �¯tQ\\<OI¯\I<GIk¯`tIklIIQ^O¯N<k]Q^O


µ �¯lEkQDI¯u`k[Q^O¯Q^¯<¯k`w<\¯E`okn

�µ �¯u<kkQ`k¯hkIh<kQ^O¯N`k¯D<nn\I


µ �¯]IkEP<^n¯nk<tI\Q^O¯<Ek`ll¯nPI¯/<P<k<

�µ¯7PQEP¯`N¯nPIlI¯Ql¯<^¯Iv<]h\I¯`N¯archaeological evidence nP<n¯PI\hl¯PQln`kQ<^l¯\I<k^¯<D`on

<^EQI^n¯loDÆ/<P<k<^¯�NkQE<¼

�µ #k<\¯ln`kQIl¯h<llIG¯G`u^¯Nk`]¯OI^Ik<nQ`^¯n`¯OI^Ik<nQ`^


µ �^EQI^n¯n``\l¯<^G¯h`nnIkw¯GQlE`tIkIG¯<n¯IvE<t<nQ`^¯lQnIl

�µ  `GIk^¯nk<GI¯k`onIl¯E`^^IEnQ^O¯�NkQE<^¯^<nQ`^l


µ �IOI^Gl¯GIlEkQDQ^O¯nPI¯N`o^GQ^O¯`N¯I<k\w¯I]hQkIl

�µ¯7PQEP¯`N¯nPIlI¯Ql¯<¯kI<l`^¯uPw¯nPI¯trans-Saharan trade°k`onIl¯uIkI¯Q]h`kn<^n¯n`¯<^EQI^n

loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl¼

�µ 0PI¯nk<GI¯hkItI^nIG¯nPI¯lhkI<G¯`N¯Eo\nok<\¯nk<GQnQ`^l¯DInuII^¯GQNNIkI^n¯kIOQ`^lµ


µ 0PI¯nk<GI¯I^E`ok<OIG¯nPI¯lhkI<G¯`N¯^Iu¯kI\QOQ`^l¯<^G¯QGI<l¯<Ek`ll¯�NkQE<µ

�µ 0PI¯nk<GI¯E<olIG¯hI`h\I¯n`¯lInn\I¯hIk]<^I^n\w¯Q^¯`^I¯\`E<nQ`^µ


µ 0PI¯nk<GI¯]<GI¯Qn¯I<lQIk¯N`k¯I]hQkIl¯n`¯<t`QG¯E`^n<En¯uQnP¯N`kIQO^¯]IkEP<^nlµ

�µ¯�`u¯GQG¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl¯u`k[¯n`¯preserve°Q]h`kn<^n¯[^`u\IGOI¯<^G

nk<GQnQ`^l¼

�µ 
w¯h<llQ^O¯G`u^¯ln`kQIl¯<^G¯PQln`kQIl¯nPk`oOP¯`k<\¯ln`kwnI\\Q^O


µ 
w¯kINolQ^O¯n`¯Q^nIk<En¯uQnP¯nk<GIkl¯Nk`]¯`nPIk¯kIOQ`^l

�µ 
w¯\Q]QnQ^O¯nPI¯olI¯`N¯^<nok<\¯kIl`okEIl¯\Q[I¯u``G¯<^G¯ln`^I


µ 
w¯Ql`\<nQ^O¯nPI]lI\tIl¯Nk`]¯^IQOPD`kQ^O¯E`]]o^QnQIl
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Section 3: Paragraph Answer

�^luIk¯nPI¯N`\\`uQ^O¯joIlnQ`^¯Q^¯<¯h<k<Ok<hP¯nP<n¯P<l·

�¯lhIEQ{E¯<^G¯<EEok<nI¯E\<Q]

/hIEQ{E¯N<Eno<\¯ItQGI^EI°Nk`]¯nPI¯o^Qn

�\I<k¯kI<l`^Q^O

9`o¯E<^¯olI¯nPQl¯l`okEI¯n`¯PI\h¯kI]Q^G¯w`o°`N¯l`]I¯Q]h`kn<^n¯QGI<l¯<D`on¯nk<GI¯Q^¯<^EQI^n

loDÆ/<P<k<^¯�NkQE<¶¯Don¯w`o¯E<^¯<\l`¯olI¯`nPIk¯Q^N`k]<nQ`^¯Nk`]¯nPI¯o^Qn¯nP<n¯w`o¯kI]I]DIkµ

Ò�[lo]¯]<^<OIG¯nk<GI¯DInuII^¯�^GQ<¯<^G¯nPI¯ IGQnIkk<^I<^µ¯�n¯nk<GIG¯Q^¯O`\G¶¯lhQEIl¶¯Iv`nQE

<^Q]<\l¶¯<^G¯]oEP¯]`kIµ¯�^¯nPI¯�ln¯EI^nokw¯��¶¯�[lo]¯DIE<]I¯tIkw¯uI<\nPw¯<^G¯h`uIkNo\µ¯�n

E`o\G¯<NN`kG¯n`¯DoQ\G¯<¯lnk`^O¯^<tw¯n`¯h<nk`\¯nPI¯.IG¯/I<¯<^G¯hk`nIEn¯Qnl¯nk<GI¯k`onIlµ¯
w¯nPI

�ln¯EI^nokw¯��¶¯IvhIknl¯P<G¯DIOo^¯ukQnQ^O¯<D`on¯�[lo]Õl¯uI<\nP¯<^G¯h`uIkµ

�[lo]¯OkIu¯joQE[\wµ¯ <^w¯]`^o]I^nl¯uIkI¯DoQ\n¯<l¯uI\\¯<l¯GIn<Q\IG¯n`]Dl¯N`k¯Q]h`kn<^n

]I]DIkl¯`N¯l`EQInw¹�n¯Qnl¯PIQOPn¶¯�[lo]¯E`^nk`\\IG¯!`knP¯�nPQ`hQ<¯<^G¯h<knl¯`N¯/oG<^µ¯�n¯P<G

nPI¯uI<\nP¯n`¯Dow¯lu`kGl¯<^G¯lPQhl¶¯<^G¯nPIkI¯uIkI¯^`¯`nPIk¯[Q^OG`]l¯Q^¯�<ln¯�NkQE<¯n`

EP<\\I^OI¯Qnµ¯�[lo]¯u<l¯Q^¯nPI¯EI^nIk¯`N¯<^¯<^EQI^n¯nk<GI¯^Inu`k[¯nP<n¯E`^^IEnIG¯�NkQE<¶

�ok`hI¶¯<^G¯�lQ<¶¯]<[Q^O¯Qn¯I<lw¯N`k¯Qn¯n`¯\I<k^¯<D`on¯^Iu¯nIEP^`\`OQIlµÓ

Text source: Baker, David. OER Project. "Ancient Agrarian Societies: Aksum."

7P<n¯Ql¯`^I¯u<w¯nP<n¯nk<GI¯Q^|oI^EIG¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl¶¯<^G¯uPw¯GQG¯Qn

P<tI¯nP<n¯INNIEn¼
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Section 4: Applied Historical Inquiry

Read the following scenario and the quotes by ancient African leaders that illustrate their

beliefs and values. Then answer the questions below.

Scenario: A local school is considering how to use a new grant to improve its educational
offerings. The school leader is evaluating three options.

Option 1: Establish a cultural learning center.

Goal: Provide a space where students can learn about African history,
storytelling, and traditions through workshops and presentations.

Option 2: Create a digital library.

Goal: Offer students access to a wide range of texts, including traditional
African literature, oral histories, and modern educational resources.

Option 3: Develop a mentorship program.

Goal: Pair students with community elders and leaders to learn from their
experiences and wisdom, encouraging the passing down of knowledge across
generations.

1. Which of these statements is a fact? Circle one.

A. The library will provide students with a space to read books.

B. The principal hopes students will be inspired by the mentorship program.

C. The mentorship program will connect students with community leaders.

D. The cultural learning center will involve guest speakers.

2. Which of these statements is an opinion? Circle one.

A. Oral storytelling is the most important form of education.

B. Many people in the community want better access to books.

C. A new cultural center will be built in the downtown area.

D. The digital storytelling workshop is held on Tuesdays.
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"When an elder dies, a library burns to the ground."

        – African proverb

Text source: LizJansen.com. 2020. "�I<\Q^O¯0Pk`oOP¯/n`kQIl." July 24.

3. Based on this quote and what you’ve learned, what does it show about the importance of

oral tradition in ancient African societies? How do oral and written traditions compare, and

which do you think was more effective at the time? How could this affect the leader’s choice

on how to spend the new funding?

“The ink of a scholar is more precious than the blood of a martyr.”

        – Ahmed Baba, 16th-century scholar of Timbuktu

Text source: Hirsch, Afua. 2013. " <\Q·¯0Q]Do[noÛl¯\QnIk<kw¯OI]l¯N<EI¯�l\<]Qlnl¯<^G¯GIE<w¯Q^¯{OPn¯N`k¯loktQt<\." The

Atlantic. May 21.

4. Based on this quote and your learning from the unit, how might the importance of written

tradition impact the community leader’s decision on how to use the new funding?

5. What do you think the community leader should do? What belief or value makes you think

that?
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Scoring Guidance

Section 1: Geography (8 points)

�¯h`Q^n¯hIk¯E`kkIEn\w¯\<DI\IG¯]<h¯NI<nokI

�¯h`Q^nl¯N`k¯I<EP¯lP`knÆ<^luIk¯joIlnQ`^

Section 2: Vocabulary (10 points)

�¯h`Q^nl¯hIk¯E`kkIEn¯<^luIk

Section 3: Paragraph Answer (9 points)

�¯h`Q^nl¯N`k¯<¯E\<Q]¯nP<n¯<^luIkl¯nPI¯joIlnQ`^¯<^G¯]<[Il¯<¯N<Eno<\\w¯<EEok<nI

ln<nI]I^n¯<D`on¯nk<GIÕl¯INNIEnl¯`^¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl

�¯h`Q^nl¯N`k¯ItQGI^EI¶¯Nk`]¯nPI¯nIvn¯`k¯I\lIuPIkI¯Q^¯nPI¯o^Qn¶¯nP<n¯<EEok<nI\w¯<^G

hkIEQlI\w¯GIlEkQDIl¯<n¯\I<ln¯`^I¯EI^nk<\¯<lhIEn¯`N¯nk<^lÆ/<P<k<^¯nk<GI

�¯h`Q^nl¯N`k¯kI<l`^Q^O¯nP<n¯No\\w¯<^G¯<EEok<nI\w¯Ivh\<Q^l¯P`u¯nPQl¯I\I]I^n¯`N¯nk<GI

Q^|oI^EIG¯l`EQInw

Section 4: Applied Historical Inquiry (8 points)

�¯h`Q^n¯N`k¯E`kkIEn\w¯QGI^nQNwQ^O¯uPQEP¯ln<nI]I^n¯Ql¯<¯N<En

�¯h`Q^n¯N`k¯E`kkIEn\w¯QGI^nQNwQ^O¯uPQEP¯ln<nI]I^n¯Ql¯<^¯`hQ^Q`^

�°h`Q^nl¯N`k¯hk`tQGQ^O¯E\I<k¯<^G¯<EEok<nI¯<^<\wlQl¯`N¯nu`¯jo`nIl¯<^G¯nPIQk¯E`^^IEnQ`^¯n`

nPI¯Q]h`kn<^EI¯`N¯`k<\¯<^G¯ukQnnI^¯nk<GQnQ`^

�¯h`Q^nl¯N`k¯hk`tQGQ^O¯<^¯`hQ^Q`^¯<^G¯kI<l`^Q^O¯kIO<kGQ^O¯nPI¯lEI^<kQ`¯hk`tQGIG
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Name: ____________________________________________________________ Date: __________________________

Sub-Saharan Content Assessment (Sentence Frames)

Section 1: Geography

Identify the following features on the map of the African continent below.

Write the letter of the following features:

___ Sahara Desert                ___ Swahili Coast           ___ The Red Sea ___ Ethiopian Highlands

Next, draw on the map to illustrate various trade networks using arrows and circles. This does

not need to be exact or precise; just provide an idea of how regions were connected through

trade.

Image source: Africa Climate Today. Image by Ingoman via Wikimedia Commons is in the public domain.
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 <h¯�^<\wlQl¯-oIlnQ`^l·

�µ¯�P``lI¯`^I¯NI<nokI¯nP<n¯w`o¯\<DI\IG¶¯<^G¯Ivh\<Q^¯P`u¯Qn¯P<l¯Q^|oI^EIG¯nPI¯\QtIl¯`N

hI`h\I°Q^¯loDÆ/<P<k<^¯�NkQE<µ

0PI¯___________________________________________________°ÊOI`Ok<hPQE¯NI<nokIË¯Q^|oI^EIG¯nk<GI¯Dw

____________________________________________________________________________________________________

____________________________________________________________________________________________________µ

�µ¯7PIkI¯u`o\G¯w`o¯IvhIEn¯n`¯{^G¯<¯\<kOIk¯h`ho\<nQ`^·¯^I<k¯]`GIk^ÆG<w¯�P<G°`k¯�I^w<¼

7Pw¼

___________________________________ Ê�P<G¯Â¯�I^w<Ë¯u`o\G¯\Q[I\w¯P<tI¯<¯\<kOIk¯h`ho\<nQ`^
DIE<olI

______________________________________________________________________________________________________

______________________________________________________________________________________________________µ
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Image source: Political Map of Africa (2021). Image by US Government (Central Intelligence Agency) via Wikimedia

Commons is in the public domain.
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Section 2: Vocabulary

�µ¯7PQEP¯nu`¯Iv<]h\Il¯GIlEkQDI¯P`u¯hI`h\I¯Q^¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<¯adapted°n`¯nPIQk

I^tQk`^]I^n¼¯�QkE\I¯nu`µ

�µ 
ItI\`hQ^O¯N<k]Q^O¯nIEP^QjoIl¯loQnIG¯n`¯Gkw¯l<t<^^<¯kIOQ`^l


µ 
oQ\GQ^O¯P`]Il¯Nk`]¯Q]h`knIG¯]<kD\I¯<^G¯ln`^I

�µ 1lQ^O¯^<nok<\¯kQtIk¯lwlnI]l¯N`k¯{lPQ^O¯<^G¯nk<^lh`kn<nQ`^


µ �O^`kQ^O¯lI<l`^<\¯uI<nPIk¯h<nnIk^l¯uPI^¯Ok`uQ^O¯Ek`hl

�µ¯7P`¯Q^¯<^EQI^n¯sub-Saharan Africa°u`o\G¯]`ln¯\Q[I\w¯DI¯kIlh`^lQD\I¯N`k¯kIE`kGQ^O

Q]h`kn<^n¯Q^N`k]<nQ`^¯loEP¯<l¯nk<GI¯<OkII]I^nl¯`k¯k`w<\¯PQln`kQIl¼

�µ �¯tQ\\<OI¯\I<GIk¯`tIklIIQ^O¯N<k]Q^O


µ �¯lEkQDI¯u`k[Q^O¯Q^¯<¯k`w<\¯E`okn

�µ �¯u<kkQ`k¯hkIh<kQ^O¯N`k¯D<nn\I


µ �¯]IkEP<^n¯nk<tI\Q^O¯<Ek`ll¯nPI¯/<P<k<

�µ¯7PQEP¯`N¯nPIlI¯Ql¯<^¯Iv<]h\I¯`N¯archaeological evidence nP<n¯PI\hl¯PQln`kQ<^l¯\I<k^¯<D`on

<^EQI^n¯loDÆ/<P<k<^¯�NkQE<¼

�µ #k<\¯ln`kQIl¯h<llIG¯G`u^¯Nk`]¯OI^Ik<nQ`^¯n`¯OI^Ik<nQ`^


µ �^EQI^n¯n``\l¯<^G¯h`nnIkw¯GQlE`tIkIG¯<n¯IvE<t<nQ`^¯lQnIl

�µ  `GIk^¯nk<GI¯k`onIl¯E`^^IEnQ^O¯�NkQE<^¯^<nQ`^l


µ �IOI^Gl¯GIlEkQDQ^O¯nPI¯N`o^GQ^O¯`N¯I<k\w¯I]hQkIl

�µ¯7PQEP¯`N¯nPIlI¯Ql¯<¯kI<l`^¯uPw¯nPI¯trans-Saharan trade°k`onIl¯uIkI¯Q]h`kn<^n¯n`¯<^EQI^n

loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl¼

�µ 0PI¯nk<GI¯hkItI^nIG¯nPI¯lhkI<G¯`N¯Eo\nok<\¯nk<GQnQ`^l¯DInuII^¯GQNNIkI^n¯kIOQ`^lµ


µ 0PI¯nk<GI¯I^E`ok<OIG¯nPI¯lhkI<G¯`N¯^Iu¯kI\QOQ`^l¯<^G¯QGI<l¯<Ek`ll¯�NkQE<µ

�µ 0PI¯nk<GI¯E<olIG¯hI`h\I¯n`¯lInn\I¯hIk]<^I^n\w¯Q^¯`^I¯\`E<nQ`^µ


µ 0PI¯nk<GI¯]<GI¯Qn¯I<lQIk¯N`k¯I]hQkIl¯n`¯<t`QG¯E`^n<En¯uQnP¯N`kIQO^¯]IkEP<^nlµ

�µ¯�`u¯GQG¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl¯u`k[¯n`¯preserve°Q]h`kn<^n¯[^`u\IGOI¯<^G

nk<GQnQ`^l¼

�µ 
w¯h<llQ^O¯G`u^¯ln`kQIl¯<^G¯PQln`kQIl¯nPk`oOP¯`k<\¯ln`kwnI\\Q^O


µ 
w¯kINolQ^O¯n`¯Q^nIk<En¯uQnP¯nk<GIkl¯Nk`]¯`nPIk¯kIOQ`^l

�µ 
w¯\Q]QnQ^O¯nPI¯olI¯`N¯^<nok<\¯kIl`okEIl¯\Q[I¯u``G¯<^G¯ln`^I


µ 
w¯Ql`\<nQ^O¯nPI]lI\tIl¯Nk`]¯^IQOPD`kQ^O¯E`]]o^QnQIl
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Section 3: Paragraph Answer

�^luIk¯nPI¯N`\\`uQ^O¯joIlnQ`^¯Q^¯<¯h<k<Ok<hP¯nP<n¯P<l·

�¯lhIEQ{E¯<^G¯<EEok<nI¯E\<Q]

/hIEQ{E¯N<Eno<\¯ItQGI^EI°Nk`]¯nPI¯o^Qn

�\I<k¯kI<l`^Q^O

9`o¯E<^¯olI¯nPQl¯l`okEI¯n`¯PI\h¯kI]Q^G¯w`o°`N¯l`]I¯Q]h`kn<^n¯QGI<l¯<D`on¯nk<GI¯Q^¯<^EQI^n

loDÆ/<P<k<^¯�NkQE<¶¯Don¯w`o¯E<^¯<\l`¯olI¯`nPIk¯Q^N`k]<nQ`^¯Nk`]¯nPI¯o^Qn¯nP<n¯w`o¯kI]I]DIkµ

Ò�[lo]¯]<^<OIG¯nk<GI¯DInuII^¯�^GQ<¯<^G¯nPI¯ IGQnIkk<^I<^µ¯�n¯nk<GIG¯Q^¯O`\G¶¯lhQEIl¶¯Iv`nQE

<^Q]<\l¶¯<^G¯]oEP¯]`kIµ¯�^¯nPI¯�ln¯EI^nokw¯��¶¯�[lo]¯DIE<]I¯tIkw¯uI<\nPw¯<^G¯h`uIkNo\µ¯�n

E`o\G¯<NN`kG¯n`¯DoQ\G¯<¯lnk`^O¯^<tw¯n`¯h<nk`\¯nPI¯.IG¯/I<¯<^G¯hk`nIEn¯Qnl¯nk<GI¯k`onIlµ¯
w¯nPI

�ln¯EI^nokw¯��¶¯IvhIknl¯P<G¯DIOo^¯ukQnQ^O¯<D`on¯�[lo]Õl¯uI<\nP¯<^G¯h`uIkµ

�[lo]¯OkIu¯joQE[\wµ¯ <^w¯]`^o]I^nl¯uIkI¯DoQ\n¯<l¯uI\\¯<l¯GIn<Q\IG¯n`]Dl¯N`k¯Q]h`kn<^n

]I]DIkl¯`N¯l`EQInw¹µ�n¯Qnl¯PIQOPn¶¯�[lo]¯E`^nk`\\IG¯!`knP¯�nPQ`hQ<¯<^G¯h<knl¯`N¯/oG<^µ¯�n

P<G¯nPI¯uI<\nP¯n`¯Dow¯lu`kGl¯<^G¯lPQhl¶¯<^G¯nPIkI¯uIkI¯^`¯`nPIk¯[Q^OG`]l¯Q^¯�<ln¯�NkQE<¯n`

EP<\\I^OI¯Qnµ¯�[lo]¯u<l¯Q^¯nPI¯EI^nIk¯`N¯<^¯<^EQI^n¯nk<GI¯^Inu`k[¯nP<n¯E`^^IEnIG¯�NkQE<¶

�ok`hI¶¯<^G¯�lQ<¶¯]<[Q^O¯Qn¯I<lw¯n`¯\I<k^¯<D`on¯^Iu¯nIEP^`\`OQIlµÓ

Text source: Baker, David. OER Project. "Ancient Agrarian Societies: Aksum."

7P<n¯Ql¯`^I¯u<w¯nP<n¯nk<GI¯Q^|oI^EIG¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl¶¯<^G¯uPw¯GQG¯Qn

P<tI¯nP<n¯INNIEn¼

Word Bank

nk<GI nk<GI¯k`onIl nk<tI\ IvEP<^OI

]IkEP<^nl O`\G lhQEIl h`uIk

nIEP^`\`Ow kI\QOQ`^l

0k<GI¯Q^|oI^EIG¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIl
Dw ______________________________________

______________________________________________________________________________________________________µ

�`k¯Iv<]h\I¶ _______________________________________________________________________________________µ

0PIlI¯EP<^OIl¯P<hhI^IG¯DIE<olI _______________________________________________________________µ
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Section 4: Applied Historical Inquiry

Read the following scenario and the quotes by ancient African leaders that illustrate their

beliefs and values. Then answer the questions below.

Scenario: A local school is considering how to use a new grant to improve its educational
offerings. The school leader is evaluating three options.

Option 1: Establish a cultural learning center.

Goal: Provide a space where students can learn about African history,
storytelling, and traditions through workshops and presentations.

Option 2: Create a digital library.

Goal: Offer students access to a wide range of texts, including traditional
African literature, oral histories, and modern educational resources.

Option 3: Develop a mentorship program.

Goal: Pair students with community elders and leaders to learn from their
experiences and wisdom, encouraging the passing down of knowledge across
generations.

1. Which of these statements is a fact? Circle one.
A. The library will provide students with a space to read books.

B. The principal hopes students will be inspired by the mentorship program.

C. The mentorship program will connect students with community leaders.

D. The cultural education event will involve guest speakers.

2. Which of these statements is an opinion? Circle one.
A. Oral storytelling is the most important form of education.

B. Many people in the community want better access to books.

C. A new cultural center will be built in the downtown area.

D. The digital storytelling workshop is held on Tuesdays.

"When an elder dies, a library burns to the ground."

        — African proverb

Text source: LizJansen.com. 2020. "Healing Through Stories." July 24.
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3. Based on this quote and what you’ve learned, what does it show about the importance of

oral tradition in ancient African societies? How do oral and written traditions compare, and

which do you think was more effective at the time? How could this affect the leader’s choice

on how to spend the new funding?

0PI¯jo`nI¯lP`ul¯P`u _________________________________________________________________________.

#k<\¯nk<GQnQ`^l¯uIkI¯INNIEnQtI¯DIE<olI _________________________________________________________.  

0PQl¯]QOPn¯Q^|oI^EI¯nPI¯\I<GIk¯n`¯EP``lI ______________________________________________________

____________________________________________________________________ n`¯hkIlIktI¯nPIlI¯nk<GQnQ`^lµ

“The ink of a scholar is more precious than the blood of a martyr.”

        – Ahmed Baba, 16th-century scholar of Timbuktu

Text source: Hirsch, Afua. 2013. " <\Q·¯0Q]Do[noÛl¯\QnIk<kw¯OI]l¯N<EI¯�l\<]Qlnl¯<^G¯GIE<w¯Q^¯{OPn¯N`k¯loktQt<\." The

Atlantic. May 21.

4. Based on this quote and your learning from the unit, how might the importance of written

tradition impact the community leader’s decision on how to use the new funding?

0PQl¯jo`nI¯lP`ul _____________________________________________________________________________.

0PI¯Q]h`kn<^EI¯`N¯ukQnnI^¯nk<GQnQ`^¯]<w¯Q]h<En¯nPI¯E`]]o^Qnw¯\I<GIkÕl¯GIEQlQ`^¯DIE<olI

_______________________________________________________________________________________________.

5. What do you think the community leader should do? What belief or value makes you think

that?

�¯nPQ^[¯nPI¯\I<GIk¯lP`o\G¯EP``lI _______________________________________________________________

DIE<olI¯Qn¯lohh`knl ___________________________________________________________________________.
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Scoring Guidance

Section 1: Geography (9 points)

�¯h`Q^n¯hIk¯E`kkIEn\w¯\<DI\IG¯]<h¯NI<nokI

�¯h`Q^nl¯N`k¯I<EP¯lP`knÆ<^luIk¯joIlnQ`^

Section 2: Vocabulary (10 points)

�¯h`Q^nl¯hIk¯E`kkIEn¯<^luIk

Section 3: Paragraph Answer (9 points)

�¯h`Q^nl¯N`k¯<¯E\<Q]¯nP<n¯<^luIkl¯nPI¯joIlnQ`^¯<^G¯]<[Il¯<¯N<Eno<\\w¯<EEok<nI

ln<nI]I^n¯<D`on¯nk<GIÕl¯INNIEnl¯`^¯<^EQI^n¯loDÆ/<P<k<^¯�NkQE<^¯l`EQInQIlµ

�¯h`Q^nl¯N`k¯ItQGI^EI¶¯Nk`]¯nPI¯nIvn¯`k¯I\lIuPIkI¯Q^¯nPI¯o^Qn¶¯nP<n¯<EEok<nI\w¯<^G

hkIEQlI\w¯GIlEkQDIl¯<n¯\I<ln¯`^I¯EI^nk<\¯<lhIEn¯`N¯nk<^lÆ/<P<k<^¯nk<GIµ

�¯h`Q^nl¯N`k¯kI<l`^Q^O¯nP<n¯No\\w¯<^G¯<EEok<nI\w¯Ivh\<Q^l¯P`u¯nPQl¯I\I]I^n¯`N¯nk<GI

Q^|oI^EIG¯l`EQInwµ

Section 4: Applied Historical Inquiry (7 points)

�°h`Q^n¯N`k¯E`kkIEn\w¯QGI^nQNwQ^O¯uPQEP¯ln<nI]I^n¯Ql¯<¯N<Enµ

�¯h`Q^n¯N`k¯E`kkIEn\w¯QGI^nQNwQ^O¯uPQEP¯ln<nI]I^n¯Ql¯<^¯`hQ^Q`^µ

�¯h`Q^nl¯N`k¯hk`tQGQ^O¯E\I<k¯<^G¯<EEok<nI¯<^<\wlQl¯`N¯nu`¯jo`nIl¯<^G¯nPIQk¯E`^^IEnQ`^¯n`

nPI¯Q]h`kn<^EI¯`N¯`k<\¯<^G¯ukQnnI^¯nk<GQnQ`^µ

�¯h`Q^nl¯N`k¯hk`tQGQ^O¯<^¯`hQ^Q`^¯<^G¯kI<l`^Q^O¯kIO<kGQ^O¯nPI¯lEI^<kQ`¯hk`tQGIGµ
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Name: ____________________________________________________________ Date: __________________________

Summative Discussion Diamond

Directions:

1. Write your answer to the Unit Essential Question on your corner of the Discussion

Diamond.

Support your answer with an artifact, map, or other source from the unit.  

Explain why you chose that source and how it helps you answer the question.

2. As a group, discuss all of the answers and evidence.

3. Select the best answer and evidence, and write it in the center of the Diamond.

Summative Assessment
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Name: ____________________________________________________________ Date: __________________________

Summative Assessment Task (Sentence Frames)

Directions: Use the sources, information from your Discussion Diamond, and knowledge of
sub-Saharan Africa’s history to write an argument about how to best share stories of ancient
African societies. You can use the included sentence frames to help you with your written
responses.

In this Summative Assessment Task, you will be answering our unit’s Essential Question:

How do we best tell the stories of ancient African societies and the factors that shaped
them?

Introduction
(1 paragraph):

Restate the
question, and
provide a
thesis/claim
statement.

Sentence frames:
The stories of
ancient African
societies are
important
because ___.

One way we can
tell these stories
is by ___.

Summative Assessment

Student Handout
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Body Paragraph 1:

1lI¯lhIEQ{E
ItQGI^EI¯Nk`]¯nPI
l`okEIl¯n`¯lohh`kn
w`ok¯E\<Q]µ

�vh\<Q^¯uP<n¯uI
[^`u¯<D`on¯P`u
O``Gl¶¯QGI<l¶¯<^G
Eo\nok<\¯hk<EnQEIl
uIkI¯IvEP<^OIG
<Ek`ll¯<^EQI^n¯loDÆ
/<P<k<^¯�NkQE<µ

/I^nI^EI¯Nk<]Il·
In ancient sub-
Saharan Africa,
people shared
___ by ___.

One example
from the sources
is ___.

This shows that
people ___.

Sharing goods
and ideas was
important
because ___.

Transition
Sentence:

/I^nI^EI¯Nk<]Il·
Another
important part
of ancient
African societies
was ___.

Geography also
shaped these
societies
because ___.

Summative Assessment
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Body Paragraph 2:

1lI¯lhIEQ{E
ItQGI^EI¯Nk`]¯nPI
l`okEIl¯n`¯lohh`kn
w`ok¯E\<Q]µ

�vh\<Q^¯P`u
OI`Ok<hPw¯Ê\Q[I
kQtIkl¶¯GIlIknl¶¯<^G
]`o^n<Q^lË¯P<l
lP<hIG¯nPI¯u<w
<^EQI^n¯�NkQE<^
l`EQInQIl¯\QtIG¯<^G
nk<GIGµ

/I^nI^EI¯Nk<]Il·
Geography
affected life in
ancient Africa
because ___.

For example, the
___ made it ___
(easier/ harder)
to ___.

Due to harsh
geographical
features, people
had to ___.

Transition
Sentence:

/I^nI^EI¯Nk<]I·
These stories
help us better
understand
___.

Summative Assessment
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Conclusion
(1 paragraph):

Summarize your main points.

Explain how stories of ancient African
societies can be shared in a respectful
and accurate way.

Sentence frames:
In conclusion, the best way to tell
the stories of ancient African
societies is ___.

These stories are important because
___.

We should share them by ___ so that
___.

Checklist Before Submitting:

Did I answer the question in my introduction?

Did I include examples from at least two sources?

Did I explain how stories of ancient African societies can be shared in a respectful and
accurate way?

Did I check my spelling and grammar?

Summative Assessment
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Name: ____________________________________________________________ Date: __________________________

Summative Assessment Task

Directions: 1lI¯nPI¯l`okEIl¶¯Q^N`k]<nQ`^¯Nk`]¯w`ok¯
QlEollQ`^¯
Q<]`^G¶¯<^G¯[^`u\IGOI¯`N
loDÆ/<P<k<^¯�NkQE<Õl¯PQln`kw¯n`¯ukQnI¯<^¯<kOo]I^n¯<D`on¯P`u¯n`¯DIln¯lP<kI¯ln`kQIl¯`N¯<^EQI^n
�NkQE<^¯l`EQInQIlµ¯�^¯nPQl¯/o]]<nQtI¯�llIll]I^n¯0<l[¶¯w`o¯uQ\\¯DI¯<^luIkQ^O¯`ok¯o^QnÕl
�llI^nQ<\¯-oIlnQ`^·

How do we best tell the stories of ancient African societies and the factors that shaped

them?

Introduction
Ê�¯h<k<Ok<hPË·

.Iln<nI¯nPI
joIlnQ`^¶¯<^G
hk`tQGI¯<
nPIlQlÂE\<Q]
ln<nI]I^nµ

Body Paragraph 1:

1lI¯lhIEQ{E
ItQGI^EI¯Nk`]¯nPI
l`okEIl¯n`¯lohh`kn
w`ok¯E\<Q]µ¯�vh\<Q^
uP<n¯uI¯[^`u
<D`on¯P`u¯O``Gl¶
QGI<l¶¯<^G¯Eo\nok<\
hk<EnQEIl¯uIkI
IvEP<^OIG¯<Ek`ll
<^EQI^n¯loDÆ/<P<k<^
�NkQE<µ

Transition
Sentence:

Summative Assessment
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Body Paragraph 2:

1lI¯lhIEQ{E
ItQGI^EI¯Nk`]¯nPI
l`okEIl¯n`¯lohh`kn
w`ok¯E\<Q]µ
�vh\<Q^¯P`u
OI`Ok<hPw¯Ê\Q[I
kQtIkl¶¯GIlIknl¶¯<^G
]`o^n<Q^lË¯P<l
lP<hIG¯nPI¯u<w
<^EQI^n¯�NkQE<^
l`EQInQIl¯\QtIG¯<^G
nk<GIGµ
Transition
Sentence:

Conclusion
Ê�¯h<k<Ok<hPË·

/o]]<kQzI¯w`ok
]<Q^¯h`Q^nlµ

�vh\<Q^¯P`u¯ln`kQIl
`N¯<^EQI^n¯�NkQE<^
l`EQInQIl¯E<^¯DI
lP<kIG¯Q^¯<
kIlhIEnNo\¯<^G
<EEok<nI¯u<wµ

Checklist Before Submitting:


QG¯�¯<^luIk¯nPI¯joIlnQ`^¯Q^¯]w¯Q^nk`GoEnQ`^¼


QG¯�¯Q^E\oGI¯Iv<]h\Il¯Nk`]¯<n¯\I<ln¯nu`¯l`okEIl¼


QG¯�¯Ivh\<Q^¯P`u¯ln`kQIl¯`N¯<^EQI^n¯�NkQE<^¯l`EQInQIl¯E<^¯DI¯lP<kIG¯Q^¯<¯kIlhIEnNo\¯<^G
<EEok<nI¯u<w¼


QG¯�¯EPIE[¯]w¯lhI\\Q^O¯<^G¯Ok<]]<k¼

Summative Assessment

Student Handout

Grade 6, Unit 3: Sub-Saharan Africa
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Name: ____________________________________________________________ Date: __________________________

Sub-Saharan Africa Summative Rubric

Standard Exceeding Meeting Approaching

Practice Standard 2


ItI\`h¯kI\It<^n

OoQGQ^O¯joIlnQ`^l

uQnP¯hIIk¯lohh`knµ

0PI¯ukQnIk¯GItI\`hl¯nu`

`k¯]`kI¯]I<^Q^ONo\

OoQGQ^O¯joIlnQ`^l¯nP<n

<kI¯E\I<k\w¯E`^^IEnIG¯n`

nPI¯n<l[µ

-oIlnQ`^l¯kI|IEn

E`\\<D`k<nQ`^¯uQnP¯hIIkl

<^G¯lohh`kn¯GIIh¯Q^joQkw

Q^n`¯�NkQE<^¯PQln`kwµ

0PI¯ukQnIk¯GItI\`hl¯<n¯\I<ln

`^I¯OoQGQ^O¯joIlnQ`^¯nP<n

Ql¯kI\It<^n¯n`¯nPI¯n<l[¯<^G

lP`ul¯hIIk¯E`\\<D`k<nQ`^µ

-oIlnQ`^l¯l`]IuP<n

kI|IEn¯E`\\<D`k<nQ`^¯uQnP

hIIkl¯<^G¯lohh`kn¯GIIh

Q^joQkw¯Q^n`¯�NkQE<^¯PQln`kwµ

0PI¯ukQnIk¯hk`tQGIl¯^`

OoQGQ^O¯joIlnQ`^¶¯`k¯nPI

joIlnQ`^¯Ql¯o^E\I<k¯`k¯^`n

kI\<nIG¯n`¯nPI¯n`hQEµ

0PIkI¯Ql¯\Qnn\I¯`k¯^`¯ItQGI^EI

`N¯hIIk¯E`\\<D`k<nQ`^µ

Practice Standard 4

�`]h<kI¯<^G

E`^nk<ln¯h`Q^nl¯`N

tQIu¯`N¯hI`h\I¯Q^¯nPI

l<]I¯u`k\G¯kIOQ`^

<Ek`ll¯]o\nQh\I

l`okEIl¶¯uPQ\I¯E\I<k\w

GQlnQ^OoQlPQ^O

`hQ^Q`^¯Nk`]¯N<Enµ

0PI¯ukQnIk¯E`]h<kIl¯<n

\I<ln¯nu`¯hIklhIEnQtIl

Nk`]¯GQNNIkI^n¯l`okEIl¶

E\I<k\w¯GQlnQ^OoQlPQ^O¯N<En

Nk`]¯`hQ^Q`^µ

0PI¯ukQnIk¯nP`oOPnNo\\w

<^<\wzIl¯lQ]Q\<kQnQIl¯<^G

GQNNIkI^EIlµ

0PI¯ukQnIk¯E`]h<kIl

hIklhIEnQtIl¯Nk`]¯<n¯\I<ln

nu`¯l`okEIl¯<^G

GQlnQ^OoQlPIl¯N<En¯Nk`]

`hQ^Q`^µ

/`]I¯<^<\wlQl¯`N

lQ]Q\<kQnwÂGQNNIkI^EI¯Ql

Q^E\oGIGµ

0PI¯ukQnIk¯`NNIkl¯<¯\Q]QnIG¯`k

o^E\I<k¯E`]h<kQl`^¯`N

hIklhIEnQtIl¯<^G¯]<w

E`^NolI¯N<En¯uQnP¯`hQ^Q`^µ

Practice Standard 6

1lI¯ItQGI^EI¯<^G

kI<l`^Q^O¯n`¯lohh`kn

<¯E\<Q]µ

�Ek`ll¯<\\¯kIlh`^lIl·

Claim·¯0PI¯nPIlQl¯Ql¯E\I<k¶

Q^lQOPnNo\¶¯<^G¯GQkIEn\w

<^luIkl¯nPI¯joIlnQ`^µ

Evidence·¯0PI¯ukQnIk¯olIl

lnk`^O¶¯kI\It<^n¯ItQGI^EI

Nk`]¯]o\nQh\I¯l`okEIlµ

Reasoning·¯0PI¯ukQnIk

Ivh\<Q^l¯P`u¯nPI

ItQGI^EI¯lohh`knl¯nPI

E\<Q]¯uQnP¯nP`oOPnNo\

<^G¯uI\\ÆGItI\`hIG

kI<l`^Q^Oµ

�Ek`ll¯<\\¯kIlh`^lIl·

Claim: 0PI¯nPIlQl¯<^luIkl

nPI¯joIlnQ`^¯E\I<k\wµ

Evidence: 0PI¯ukQnIk

Q^E\oGIl¯kI\It<^n¯ItQGI^EI

Nk`]¯<n¯\I<ln¯nu`¯l`okEIlµ

Reasoning: 0PI¯ukQnIk

Ivh\<Q^l¯P`u¯nPI¯ItQGI^EI

lohh`knl¯nPI¯E\<Q]µ

�Ek`ll¯<\\¯kIlh`^lIl·

Claim·¯0PI¯nPIlQl¯Ql¯t<OoI¯`k

`^\w¯h<knQ<\\w¯<^luIkl¯nPI

joIlnQ`^µ

Evidence·¯0PI¯ukQnIk¯olIl

]Q^Q]<\¯`k¯o^E\I<k

ItQGI^EIµ

Reasoning·¯0PI¯E`^^IEnQ`^

DInuII^¯ItQGI^EI¯<^G

E\<Q]¯Ql¯uI<[¯`k¯Q^E`]h\InIµ

Overall Feedback:

Summative Assessment

Rubric
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Name: ____________________________________________________________ Date: __________________________

Word Map Example

Directions:°�vh\`kI¯nPQl¯u`kG¯N`k¯w`ok¯hIkl`^<\¯GQEnQ`^<kwµ¯1lI¯<¯DQ\Q^Oo<\¯GQEnQ`^<kw¶¯<

nPIl<okol¶¯<^G¯<¯h<kn^Ikµ¯+kIh<kI¯n`¯lP<kI¯w`ok¯{^GQ^Olº

turning point
u`kG

important moment when a big change occurs and things are not the same
afterward

GI{^QnQ`^

Illustrate:

k<u¯<¯hQEnokI¯`k¯GQ<Ok<]¯n`

PI\h¯w`o¯kI]I]DIk¯nPI

]I<^Q^O¯`N¯nPI¯u`kGµ

Word Forms:
7kQnI¯G`u^¯`k¯\``[¯oh

GQNNIkI^n¯N`k]l¯`N¯nPI¯u`kGµ

We reached a turning point in our
relationship.
The new law marks a turning
point for civil rights.

Synonyms:
1lI¯<¯nPIl<okol¯n`¯\``[¯oh

nu`¯u`kGl¯nP<n¯<kI¯lQ]Q\<kµ

Translanguage:
1lI¯<¯DQ\Q^Oo<\¯GQEnQ`^<kw¯n`

nk<^l\<nI¯nPI¯u`kGl¯<^G¯ukQnI
nPI]¯PIkIµ

crossroad
milestone momento crucial

Image sources: “Sketch” by Adrien Coquet, “Puzzle pieces” by shashank singh, “Translate” by Uswa KDT, “Complement” by Brandon Shields, all
via Noun Project, licensed under CC BY 3.0; “Turning Point” by Educurious via Canva.
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QUESTION
Language and Literacy Builder

We ask questions to…

Ask about what we see,
think, and wonder

Make predictions about
what we think the
answers will be

Who What Where When Why

Row 1

examples
Who (made/wrote)… ? What (is/are)... ? Where (is/was)... ? When (is/was)... ? Why (is/was)... ?

Row 2

examples
Who (was/wasn’t)... ? What (do/does)... ? Where (did/does)... ? When (does/did)... ? Why (does/did)... ?

Row 3

examples
Who (will/would)… ? What (can/could)… ? Where (will/would)... ? When do you think… ? Why (will/would)… ?

Less
complex

 ⇨

7P`¯]<GI°nPQl¯]<h¼
7P<n¯<kI°nPIlI¯n``\l

]<GI¯N`k¼
7PIkI¯Ql°nPQl¯<knQN<En

Nk`]¼
7PI^¯u<l°nPQl

G`Eo]I^n¯ukQnnI^¼
7Pw¯u<l°nPQl¯h<Q^nQ^O

]<GI¼

More

complex
⇨

7P`¯u<l°nPQl¯]<h
]<GI¯N`k¼

7P<n¯G`°nPIlI¯n``\l¯nI\\
ol¯<D`on¯\QNI¯D<E[

nPI^¼

7PIkI¯GQG°nPI
<kEPI`\`OQln¯{^G¯Qn¯Q^
nPI¯<^EQI^n¯EQnw¼

7PI^¯GQG°ukQnQ^O
DIE`]I¯E`]]`^¯Q^

nPQl¯l`EQInw¼¯°

7Pw¯GQG°nPQl¯h<Q^nQ^O
DIE`]I¯h`ho\<k¼

Most

complex

⇨

7P`¯u`o\G°DI¯<D\I¯n`
nI\\¯ol¯]`kI¯<D`on¯nPQl

]<h¯n`G<w¼

7P<n¯E<^°nPI¯lQzI¯`N
nPIlI¯n``\l¯nI\\¯ol
<D`on¯nPIQk¯olI¼

7PIkI¯u`o\G°w`o¯OIn
]`kI¯Q^N`k]<nQ`^
<D`on¯nPQl¯<knQN<En¼

7PI^¯G`¯w`o¯nPQ^[
nPIlI¯QGI<l¯lhkI<G¯n`

`nPIk¯l`EQInQIl¼

7Pw¯G`Il°Qn¯]<nnIk
nP<n¯nPI¯h<Q^nQ^O¯u<l
]<GI¯��¯wI<kl¯\<nIk¼

Language and Literacy Support
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CAUSE-EFFECT
Language and Literacy Builder

We think about causes and

effects to…

Understand how events
in history are connected

Explain why people,
societies, ideas, and
places change over time

Less complex  ⇨ More complex ⇨ Most complex ⇨

Focus

on the

CAUSE

I think ___ causes ___.

The cause (is/was) ___.

Because (of) ___, ___.

Due to ___, ___.

One factor (is/was) ___.

Since ___, ___.

As a result of ___, ___.

___ happened because ___.

___ caused ___ because ___.

Several factors caused ___. They
(are/were)  ___, ___, and ___.

If ___ (had/hadn’t / was/wasn’t)
___,  ___ (would/wouldn’t) ___.

CAUSE

→

Effect

Due to the storm¶¯nPI¯O<]I¯u<l
E<^EI\\IGµ

As a result of my hard work¶¯�¯O`n¯<¯O``G
Ok<GI¯`^¯]w¯hk`YIEnµ

If the geographic location wasn’t as
fertile for agriculture, nPI¯l`EQInw
u`o\G^Õn°P<tI¯|`okQlPIGµ

Focus

on the

EFFECT

I think ___ was caused by ___.

The effect (is/was) ___.

The result (is/was) ___.

___, so ___.

One outcome (is/was) ___.

___ happened because (of) ___.

___ as a consequence of ___.

___; therefore, ___.

___ is a result of ___ because___.

___ led to many changes, such
as ___, ___, and ___.

One important effect of ___
(is/was) ___ because ___.

EFFECT

→

Cause

The game was cancelled because of°nPI
ln`k]µ

I want a good grade in the class;
therefore, �¯u`k[IG¯P<kG¯`^¯]w¯hk`YIEnµ

One important effect of living near fertile
valleys u<l°nP<n¯I<k\w¯E`]h\Iv¯l`EQInQIl
E`o\G¯Ok`u¯<¯lokh\ol¯`N¯N``Gµ
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SUMMARIZE
Language and Literacy Builder

We summarize to…

Identify the main idea
and supporting details

Show we understand
and can share with
others

Less complex  ⇨ More complex ⇨ Most complex ⇨

0PI¯]<Q^¯QGI<°`N¯nPQl¯l`okEI°Ql¹
0PI¯n`hQE°`N¯nPQl¯l`okEI°Ql¹

0PI¯<onP`kÕl ]<Q^¯QGI<°Ql¯nP<n¹

�^¯nPI¯l`okEI°ÊÒtitle”Ë¶¯Êauthor’s nameË
Ivh\<Q^lµµµ

0PI¯]<Q^¯QGI<°`N¯nPQl¯tQGI`°Ql¯P`u¯Po]<^l

EP<^OIG¯`tIk¯]Q\\Q`^l¯`N¯wI<klµ

0PI¯loDYIEn°`N¯nPQl¯tQGI`°Ql¯Po]<^¯It`\onQ`^µ

0PI¯^<kk<n`kÕl ]Ill<OI°Ql¯nP<n¯Po]<^l¯It`\tIG

DIE<olI¯`N¯]<^w¯Q^|oI^EIlµ

�^¯nPI¯tQGI` Ò�o]<^¯�t`\onQ`^¶Ú°nPI¯!<nok<\

�Qln`kw¯ olIo] Ivh\<Q^l P`u¯I<k\w¯Po]<^l
GItI\`hIG¯<^G¯lhkI<G¯<Ek`ll¯nPI¯O\`DIµ

#^I°lohh`knQ^O¯GIn<Q\°Ql¹

�^`nPIk GIn<Q\°Ql¹

0PI¯{kln°Q]h`kn<^n¯GIn<Q\°Ql¹

0PI¯lIE`^G [Iw¯GIn<Q\°Ql¹

�Q^<\\w¶¯nPI¯\<ln°Q]h`kn<^n¯GIn<Q\°Ql¹

�^¯nPI¯{kln h<kn¶¯nPI¯<onP`k¹

�^¯nPI¯lIE`^G h<kn¶¯nPI¯<onP`k¹

0PI¯]`ln¯lQO^Q{E<^n¯lIEnQ`^°Ql¹

0PI¯<onP`k E`^E\oGIl°nP<n¹

Helpful words for summaries Helpful words for summaries Helpful words for summaries

Transition words

`^I¯→¯<^`nPIk

{kln¯→¯^Ivn¯→¯{^<\\w

`^I¯→¯Q^¯<GGQnQ`^¯→¯\<ln

{kln¯→¯lIE`^G¯→¯nPQkG¯→¯{^<\\w

Main idea: h`Q^n¶¯]<Q^¯h`Q^n¶¯]Ill<OI¶¯EI^nk<\
]Ill<OI¶¯DQO¯QGI<

Topic: N`Eol¶¯loDYIEn

Detail: [Iw¯GIn<Q\¶¯h`Q^n¶¯kI<l`^¶¯ItQGI^EI¶¯hQIEI

`N¯ItQGI^EI

Source types:°<knQN<En¶ <knQE\I¶¯G`Eo]I^n¶

Gk<uQ^O¶¯Ok<hPQE¶¯Q\\olnk<nQ`^¶¯Q]<OI¶¯\InnIk¶¯]<h¶
^Iulh<hIk¶¯hP`n`Ok<hP¶¯hkQ]<kw¯l`okEI¶

lIE`^G<kw¯l`okEI¶¯tQGI`¶¯uIDlQnI

Parts of sources: h<k<Ok<hP¶¯h<kn¶¯lIEnQ`^

Author: ^<kk<n`k¶¯PQln`kQ<^¶¯Y`ok^<\Qln¶¯ukQnIk¶

lEP`\<k

Author verbs: Ivh\<Q^l¶¯E`]h<kIl¶¯E`^E\oGIl¶

E`^nk<lnl¶¯GI{^Il¶¯GIlEkQDIl¶¯GQlEollIl¶¯Ivh\`kIl¶
Q^tIlnQO<nIl¶¯hkIlI^nl¶¯kIE`]]I^Gl¶¯lP`ul
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CONNECT
Language and Literacy Builder

We connect to our inquiry
questions…

By comparing sources,
points of view, and
relevant evidence to
help us answer our
questions

Less complex  ⇨ More complex ⇨ Most complex ⇨

�¯nPQ^[¹ 0PIlI¯nu`¯l`okEIl¯lP`u¹ 0PI¯ItQGI^EI¯Q^¯nPIlI¯l`okEIl¯Ql
lQO^Q{E<^n¯DIE<olIµµµ

#^I¯E`^^IEnQ`^¯Ql¹

�^`nPIk¯E`^^IEnQ`^¯Ql¹

0PQl¯l`okEI¯lP`ul¯___¶¯Don¯nPI¯`nPIk
l`okEI¯lP`ul¹


<lIG¯`^¯ItQGI^EI¯nP<n¯lP`ul¯___¶¯uI
E`^E\oGI¯nP<nµµµ


`nP¯l`okEIl¯lP`u¹
0PIlI¯l`okEIl¯PI\h¯<^luIk¯`ok
joIlnQ`^¯<D`on¯___¯DIE<olI¹

#N¯<\\¯nPI¯l`okEIl¯uIÕtI¯kItQIuIG¶¯nPI
]`ln¯olINo\¯N`k¯<^luIkQ^O¯`ok

joIlnQ`^¯<kI¯___¯<^G¯___¯DIE<olI¹

°0PQl¯l`okEI¯PI\hl¯<^luIk¯`ok¯joIlnQ`^
DIE<olI¹

0PQl¯Q^N`k]<nQ`^¯]<nnIkl¯DIE<olI¹
�k`]¯nPIlI¯l`okEIl¶¯uIÕtI¯\I<k^IG¯___µ

0PQl¯Ql¯Q]h`kn<^n¯DIE<olI¹

This source helps answer our question
because it shows human brains got bigger

during the Paleolithic Era.

This information matters because it tells us
how changes in brains and bodies led to big

changes in how early humans lived.

From these sources, we’ve learned that
physical changes led early humans to evolve

in many ways. This is important because it
prepared the earliest humans to become

modern humans that are similar to us today.
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OBSERVE
Language and Literacy Builder

We observe sources to…

Notice details that help
us understand a source

Ask and answer
questions about what
we see

Less complex  ⇨ More complex ⇨ Most complex ⇨

Questions to

ask myself

What do I see?

What details do I notice?

What features do I see?

What features do I notice in this
source?

What sourcing details can I
identify about this source?

What unexpected details stand
out to me?

What new things do I notice
when I change my perspective?

Ways to
share

observations

I see ___ on this source.

I notice ___ in this source.

One detail I see in this source is…

A sourcing detail I notice is…

Something I notice but can’t
explain is…

I notice ___, which seems
important because…

After looking at the
source again, something new I
see is…

I (see/don’t see) ___, which
makes me wonder…

Things to look for Source types and details Examples

How to make

observations

Details to look for: h\<EIl¶¯hI`h\I¶¯ItI^nl¶

OI`Ok<hPw¶¯<EnQ`^¶¯hIklhIEnQtI¶¯hokh`lI¶
h<nnIk^l¶¯u`kGl¶¯^o]DIkl¶¯Q^N`k]<nQ`^¶

E`\`kl¶¯]<h¯[Iwl

Features of sources:°nQn\I¶¯<onP`k¶¯PI<GQ^Ol¶

lIEnQ`^l¶¯hP`n`l¶¯Q]<OIl¶¯E<hnQ`^l¶

Ok<hPQEl¶¯EP<knl¶¯]<hl¶¯t`E<Do\<kw

GI{^QnQ`^l¶¯`kO<^Qz<nQ`^

Source types: <knQE\I¶¯<knQN<En¶¯G`Eo]I^n¶

Gk<uQ^O¶¯Ok<hPQE¶¯Q\\olnk<nQ`^¶¯Q]<OI¶¯\InnIk¶
]<h¶¯^Iulh<hIk¶¯hP`n`Ok<hP¶¯hkQ]<kw

l`okEI¶¯lIE`^G<kw¯l`okEI¶¯tQGI`¶¯uIDlQnI

Sourcing details:°<onP`k¶¯<oGQI^EI¶

hoD\QE<nQ`^¯G<nI¶¯nQn\I¶¯\`E<nQ`^¶¯G<nI¶

]<nIkQ<\l¯olIG¯Q^¯<^¯<knQN<En¶¯lQzI¯`N¯<^

<knQN<En

�¯lII¯]`o^n<Q^l°`^¯nPQl¯]<hµ

�¯lII¯Gk<uQ^Ol°`^¯nPQl¯<knQN<Enµ

�¯^`nQEI nu`¯EP<knl°`^¯nPQl¯uIDlQnIµ

�¯^`nQEI¯DQO¯u`kGl°Q^¯nPQl¯\InnIkµ

#^I¯NI<nokI°�¯lII¯Q^¯nPQl¯<knQE\I°Ql

]<^w¯lIEnQ`^l¯uQnP¯PI<GQ^Olµ

�¯G`^Õn¯lII°<^w¯hI`h\I¶¯uPQEP¯]<[Il

]I¯u`^GIk¯QN¯nPI¯EQnw¯u<l¯<D<^G`^IGµ
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Name: ____________________________________________________________ Date: __________________________

Word Map

Directions:¯�vh\`kI¯nPQl¯u`kG¯N`k¯w`ok¯hIkl`^<\¯GQEnQ`^<kwµ¯1lI¯<¯DQ\Q^Oo<\¯GQEnQ`^<kw¶¯<

nPIl<okol¶¯<^G¯<¯h<kn^Ikµ¯+kIh<kI¯n`¯lP<kI¯w`ok¯{^GQ^Olº

__________________________________________________

u`kG

____________________________________________________________________________________________________

GI{^QnQ`^

Represent the Word:


k<u¯<¯hQEnokI¯`k¯GQ<Ok<]¯n`

PI\h¯w`o¯kI]I]DIk¯nPI

]I<^Q^O¯`N¯nPI¯u`kGµ

Word Forms:

7kQnI¯G`u^¯`k¯\``[¯oh¯GQNNIkI^n

N`k]l¯`N¯nPI¯u`kGµ

Synonyms:

1lI¯<¯nPIl<okol¯n`¯\``[¯oh¯nu`

u`kGl¯nP<n¯<kI¯lQ]Q\<kµ

Translanguage:

1lI¯<¯DQ\Q^Oo<\¯GQEnQ`^<kw¯n`

nk<^l\<nI¯nPI¯u`kGl¯<^G¯ukQnI

nPI]¯PIkIµ

�]<OI¯l`okEIl·¯ÚSketchÚ¯Dw¯�GkQI^¯�`joIn¶¯ÚPuzzle piecesÚ¯Dw¯lP<lP<^[¯lQ^OP¶¯ÚTranslateÚ¯Dw¯1lu<¯�
0¶¯ÚComplementÚ¯Dw


k<^G`^¯/PQI\Gl¸¯<\\¯Q]<OIl¯tQ<¯!`o^¯+k`YIEn¶¯\QEI^lIG¯o^GIk¯��¯
9¯�µ�µ
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