
GRADE 5, UNIT 3

�e Growth of the Republic
TEACHER’S GUIDE

The Champions of the Mississippi: “A Race for the Buckhorns,” F.F. Palmer, lithograph (1866), via Wikimedia Commons



Acknowledgements

This Investigating History unit was developed by the Massachusetts Department of Elementary and

Secondary Education in partnership with the following organizations and individuals:

Lead Curriculum Authors: Primary Source

Lead Author
Jill Stevens

Editor
Deborah Cunningham

EL Specialists
Tanya Bogaty

Contributing Authors
Christine Gonzalez

Gabriel McCormick

Jennifer Boyle Nigro

Daniel Osborn

Sara Wahid

Susan Zeiger

Massachusetts Department of Elementary and Secondary Education

Kathryn Gabriele

Reuben Henriques

Rebekah Judson

Katherine Tarca

Scholar Reviewers for Unit 3

Sarah Cornell, University of Massachusetts - Amherst

Alice Nash, University of Massachusetts - Amherst

Copyright Notice

All original content in this work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License and

© 2025 by DESE. Third party content including, but not limited to, images, illustrations, and photographs, are subject to their own

license terms.

.INIkI^EI¯Q^¯nPQl¯EokkQEo\o]¯n`¯<^w¯lhIEQ{E¯E`]]IkEQ<\¯hk`GoEnl¶¯hk`EIllIl¶¯`k¯lIktQEIl¶¯`k¯nPI¯olI¯`N¯<^w¯nk<GI¶¯{k]¶¯`k

E`kh`k<nQ`^¯^<]I¯Ql¯N`k¯nPI¯Q^N`k]<nQ`^¯<^G¯E`^tI^QI^EI¯`N¯nPI¯hoD\QE¶¯<^G¯G`Il¯^`n¯E`^lnQnonI¯I^G`klI]I^n¯`k

kIE`]]I^G<nQ`^¯Dw¯nPI¯ <ll<EPolInnl¯
Ih<kn]I^n¯`N¯�\I]I^n<kw¯<^G¯/IE`^G<kw¯�GoE<nQ`^¯Ê
�/�Ëµ¯#ok¯`N{EI¯Ql¯^`n

kIlh`^lQD\I¯N`k¯<^G¯G`Il¯^`n¯Q^¯<^w¯u<w¯Oo<k<^nII¯nPI¯<EEok<Ew¯`N¯Q^N`k]<nQ`^¯Q^¯`nPIk¯lQnIl¯<EEIllQD\I¯nPk`oOP¯\Q^[l¯PIkIQ^µ

�`k¯]`kI¯Q^N`k]<nQ`^¯h\I<lI¯E`^n<En·¯�^tIlnQO<nQ^O�Qln`kwÜ]<llµO`tµ

http://creativecommons.org/licenses/by-nc/4.0/


Table of Contents

3

5

8

16

19

21

64

92

122

146

167

199

207

220

223

225

229

Unit Information .........................................................................................................................................

Unit Inquiry Map ...........................................................................................................................................................

Unit Overview .................................................................................................................................................................

Vocabulary List ...............................................................................................................................................................

Lesson Plans ................................................................................................................................................

Cluster 1: Foreign Policy Choices in the Early Republic ......................................................................

Cluster 2: Indigenous Nations’ Foreign Policy Choices ......................................................................

Cluster 3: Indigenous Resistance and Resilience ...................................................................................

Cluster 4: Slavery and the Growth of the Nation ....................................................................................

Cluster 5: African Americans’ Resistance, and Resilience .................................................................

Cluster 6: The Economy of the Early Republic ..........................................................................................

Summative Assessment ..........................................................................................................................

Student Version .............................................................................................................................................................

Rubric ...................................................................................................................................................................................

Supplemental Resources .........................................................................................................................

Educative Resources ..................................................................................................................................................

Picture Book List ...........................................................................................................................................................

1





UNIT INFORMATION

3





Grade 5, Unit 3

The Growth of the Republic

Unit Throughlines Learning Progression

7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G

uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<

^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

7<l¯nPI¯�<k\w¯.IhoD\QE

lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG

t<\oIl¯`k¯Qnl¯IE`^`]QE

Q^nIkIlnl¼

�`u¯P<tI¯hI`h\I¯lP`u^

kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk

kQOPnl¶¯<^G¯kIlQlnIG

`hhkIllQ`^¯uPI^¯E`^Nk`^nIG

Dw¯Q^YolnQEI¼

EU 1. 0PI¯hIkQ`G¯`N¯nPI¯�<k\w¯.IhoD\QE¯u<l

<¯nQ]I¯uPI^¯nPI¯1^QnIG¯/n<nIl¯u<l

Ok`uQ^O¯È¯D`nP¯Q^¯nIk]l¯`N¯Qnl¯\<^G¯<^G

Qnl¯IE`^`]wµ¯�l¯nPI¯^<nQ`^¯Ivh<^GIG¶¯Qn

n``[¯<Gt<^n<OI¯`N¯nPI¯DI^I{nl¯`N

<OkQEo\nokI¶¯Q^Golnkw¶¯^Iu¯nIEP^`\`Ow¶¯<^G

O\`D<\¯nk<GIµ¯�`uItIk¶¯<\nP`oOP¯nPI

h`uIk¯<^G¯uI<\nP¯`N¯nPI¯1^QnIG¯/n<nIl

Q^EkI<lIG¯GokQ^O¯nPQl¯nQ]I¶¯^`n¯ItIkw`^I

DI^I{nIG¯Nk`]¯nPQl¯Ok`unP¶¯<^G¯l`]I

hI`h\I¯uIkI¯GQkIEn\w¯P<k]IG¯Dw¯Qnµ

EU 2. 0u`¯Ok`ohl¯uIkI¯h<knQEo\<k\w

Ivh\`QnIG¯GokQ^O¯nPI¯�<k\w¯.IhoD\QE·

�^GQOI^`ol¯hI`h\Il¶¯IlhIEQ<\\w¯nP`lI¯uP`

Foreign Policy Choices in the Early Republic | 6 Lessons

Were the foreign policy decisions made by the leaders of the Early Republic

shaped more by the nation’s declared values or other interests?

�¯�µ �\\olnk<nI¯nPI¯t<\oIl¯<^G¯Q^nIkIlnl¯nP<n¯u`o\G¯GIEQGI¯nPI¯D`kGIkl¯`N¯nPI¯1^QnIG¯/n<nIl¯uIkI

lnoGI^nl¯Q^¯EP<kOI¯Dw¯EkI<nQ^O¯<¯]<h¯`N¯nPI¯^<nQ`^¯uQnP¯^Iu¯D`kGIkl¯<^G¯\`E<nQ`^¯^<]Ilµ

�¯�µ .I<EP¯E`^E\olQ`^l¯<D`on¯nPI¯hkQ`kQnQIl¯`N¯1µ/µ¯N`kIQO^¯h`\QEw¯Dw¯<^<\wzQ^O¯lItIk<\¯GIEQlQ`^l

E`^EIk^Q^O¯nPI¯!`knPuIln¯0IkkQn`kwµ

�¯�µ .IE`]]I^G¯<¯N`kIQO^¯h`\QEw¯GIEQlQ`^¯N`k¯<¯hkIlQGI^n¯`N¯nPI¯�<k\w¯.IhoD\QE¯Dw¯kI<GQ^O¯<

DkQI{^O¯G`Eo]I^n¯<^G¯It<\o<nQ^O¯nPI¯`hnQ`^l¯Qn¯hkIlI^nlµ

�¯�µ  <[I¯<^G¯nIln¯E\<Q]l¯<D`on¯nPI¯1^QnIG¯/n<nIlÕ¯N`kIQO^¯h`\QEw¯h`lQnQ`^¯n`u<kG¯�<QnQ¯Q^¯nPI¯�<k\w

.IhoD\QE¯Dw¯<^<\wzQ^O¯<¯]<h¯<^G¯<¯hkQ]<kw¯l`okEI¯<^G¯olQ^O¯ItQGI^EI¯Nk`]¯<¯OoQGIG¯^`nI

lPIInµ

�¯�µ �^<\wzI¯nPI¯hokh`lI¯`N¯<knQN<Enl¯Nk`]¯nPI¯�IuQl¯<^G¯�\<k[¯�vhIGQnQ`^¯Q^¯`kGIk¯n`¯GInIk]Q^I

N`kIQO^¯h`\QEw¯hkQ`kQnQIl¯`N¯nPI¯1^QnIG¯/n<nIl¯<^G¯�^GQOI^`ol¯^<nQ`^l¯Q^¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ

�¯�µ �^<\wzI¯nPI¯hokh`lI¯`N¯<knQN<Enl¯<^G¯<¯lhIIEP¯Nk`]¯nPI¯�IuQl¯<^G¯�\<k[¯�vhIGQnQ`^¯Q^¯`kGIk¯n`

GInIk]Q^I¯N`kIQO^¯h`\QEw¯hkQ`kQnQIl¯`N¯nPI¯1^QnIG¯/n<nIl¯<^G¯�^GQOI^`ol¯^<nQ`^l¯Q^¯nPI

�`oQlQ<^<¯0IkkQn`kwµ

Optional Literacy Block:

Indigenous Nations’ Foreign Policy Choices | 3 Lessons

How did Indigenous Nations take action to protect their sovereignty and what

motivated their choices?

�¯�µ �GI^nQNw¯ItQGI^EI¯`N¯<EnQ`^¯n<[I^¯Dw¯nPI¯ <lPhII¯7<]h<^`<O¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw¯Dw

kI<GQ^O¯<^G¯<^^`n<nQ^O¯<¯lIE`^G<kw¯l`okEI¯Q^¯<¯l]<\\¯Ok`oh¯lInnQ^Oµ

�¯�µ �<nPIk¯ItQGI^EI¯<^G¯Gk<u¯E`^E\olQ`^l¯<D`on¯nPI¯<EnQ`^l¯<^G¯]`nQt<nQ`^l¯`N¯nPI¯�PIk`[II

<^G¯/P<u^II¯^<nQ`^l¯GokQ^O¯nPI¯�<k\w¯.IhoD\QE¯Dw¯h<knQEQh<nQ^O¯Q^¯<¯�<\\Ikw¯7<\[µ

�¯�µ �vh\<Q^¯E`^E\olQ`^l¯<D`on¯nPI¯GQtIklI¯lnk<nIOQIl¯�^GQOI^`ol¯^<nQ`^l¯olIG¯n`¯hk`nIEn¯nPIQk

l`tIkIQO^nw¯Nk`]¯I^Ek`<EP]I^n¯olQ^O¯t<\QG¯kI<l`^Q^O¯<^G¯ItQGI^EI¯O<nPIkIG¯Nk`]¯hkQ]<kw

<^G¯lIE`^G<kw¯l`okEIlµ
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uIkI¯N`kEQD\w¯kI]`tIG¯Nk`]¯nPIQk¯\<^Gl¶

<^G¯�NkQE<^¯�]IkQE<^l¶¯]<^w¯`N¯uP`]

uIkI¯I^l\<tIGµ¯�`uItIk¶¯Q^¯nPI¯N<EI¯`N

nPQl¯`hhkIllQ`^¶¯nPIlI¯Ok`ohl¯E`^lQlnI^n\w

GI]`^lnk<nIG¯<OI^Ew¶¯kIlQ\QI^EI¶¯<^G

kIlQln<^EI¯nPk`oOP¯GQtIklI¯lnk<nIOQIl¯<^G

IvhkIllQ`^lµ

EU 3. 0Pk`oOP`on¯nPI¯�<k\w¯.IhoD\QE¶

nP`lI¯Q^¯h`uIk¯`NnI^¯EP`lI¯^`n¯n`¯<hh\w

nPI¯^<nQ`^Õl¯GIE\<kIG¯t<\oIl¯n`¯ItIkw`^Iµ

0PIkI¯P<l¯<\u<wl¯DII^¯nI^lQ`^¯Q^¯nPI

1^QnIG¯/n<nIl¯DInuII^¯]<[Q^O¯EP`QEIl

nP<n¯\QtI¯oh¯n`¯nPIlI¯GIE\<kIG¯t<\oIl¯N`k¯<\\

<^G¯]<[Q^O¯EP`QEIl¯nP<n¯o^Yoln\w¯DI^I{n

l`]I¯Ok`ohl¯`tIk¯`nPIkl¯È¯<^G¯nPQl

nI^lQ`^¯E`^nQ^oIl¯ItI^¯n`G<wµ

Key Practice Standards

PS 3.¯#kO<^QzI¯Q^N`k]<nQ`^¯<^G¯G<n<¯Nk`]

]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIlµ

PS 4.¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N

tQIu¯`N¯I<EP¯l`okEI¸¯GQlnQ^OoQlP¯`hQ^Q`^

Nk`]¯N<Enµ

PS 6.¯�kOoI¯`k¯Ivh\<Q^¯E`^E\olQ`^l¶¯olQ^O

t<\QG¯kI<l`^Q^O¯<^G¯ItQGI^EIµ

Key Literacy Standards

RI.5.6.¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI

l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n

lQ]Q\<kQnQIl¯<^G¯GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl

`N¯tQIu¯nPIw¯kIhkIlI^nµ

RI.5.9.¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\

nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI

`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI

loDYIEnµ

SL.5.1.¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N

E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Indigenous Resistance and Resilience | 4 Lessons

�`u¯GQG¯nPI¯hI`h\I¯<^G¯O`tIk^]I^n¯`N¯nPI¯1^QnIG¯/n<nIl¯kIlh`^G¯n`

�^GQOI^`ol¯kIlQln<^EI¼¯7P<n¯uIkI¯nPI¯E`^lIjoI^EIl¼

�¯��µ #kO<^QzI¯Q^N`k]<nQ`^¯Nk`]¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯Q^¯`kGIk¯n`¯Gk<u¯E`^E\olQ`^l¯<D`on

nPI¯{OPn¯n`¯hk`nIEn¯ <lPhII¯7<]h<^`<O¯l`tIkIQO^nw¯Nk`]¯����¯n`¯nPI¯hkIlI^nµ

Optional Literacy Block: Shawnee Sovereignty After Tecumseh

�¯��µ �^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¯nP<n¯<kOoIG¯N`k¯<^G¯<O<Q^ln¯nPI¯�^GQ<^

.I]`t<\¯�En¯<^G¯Ivh\<Q^¯N<En`kl¯nP<n¯Q^|oI^EIG¯nPI¯<onP`kÕl¯hIklhIEnQtIµ

�¯��µ #kO<^QzI¯ItQGI^EI¯<D`on¯nPI¯0k<Q\¯`N¯0I<kl¯Nk`]¯<^¯Q^N`k]<nQ`^<\¯nIvn¯<^G¯tQGI`¯Q^¯`kGIk¯n`

GQlEoll¯nPI¯1µ/µ¯kIlh`^lI¯n`¯�PIk`[II¯kIlQln<^EI¯<^G¯Qnl¯E`^lIjoI^EIlµ

Optional Literacy Block:

�¯��µ #kO<^QzI¯ItQGI^EI¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯Q^¯`kGIk¯n`¯lohh`kn¯<¯E\<Q]¶

ItQGI^EI¶¯<^G¯kI<l`^Q^O¯kIlh`^lI¯n`¯<^¯IllI^nQ<\¯joIlnQ`^¯`N¯nPI¯o^Qnµ

Slavery and the Growth of the Nation | 3 Lessons

�`u¯u<l¯l\<tIkw¯E`^^IEnIG¯n`¯nPI¯^<nQ`^Õl¯IE`^`]QE¯<^G¯nIkkQn`kQ<\¯Ok`unP¼

�¯��µ �^<\wzI¯<¯lIkQIl¯`N¯]<hl¯n`¯Ivh\<Q^¯nPI¯E`^^IEnQ`^¯DInuII^¯nPI¯1µ/µ¯h`\QEw¯`N¯N`kEIG¯kI]`t<\

`N¯�^GQOI^`ol¯^<nQ`^l¯<^G¯nPI¯Ivh<^lQ`^¯`N¯l\<tIkw¯<^G¯nPI¯E`nn`^¯IE`^`]wµ

�¯��µ �vh\<Q^¯nPI¯k`\I¯`N¯nPI¯E`nn`^¯OQ^¯Q^¯Ivh<^GQ^O¯l\<tIkw¯<^G¯E`^^IEnQ^O¯nPI¯IE`^`]QIl¯`N¯nPI

!`knP¯<^G¯nPI¯/`onPµ

�¯��µ 
k<u¯E`^E\olQ`^l¯<D`on¯P`u¯l\<tIkw¯u<l¯E`^^IEnIG¯n`¯nPI¯IE`^`]QE¯<^G¯nIkkQn`kQ<\¯Ivh<^lQ`^

`N¯nPI¯1^QnIG¯/n<nIl¯Dw¯<^<\wzQ^O¯<¯h<Qk¯`N¯]<hlµ

African Americans’ Resistance, and Resilience | 3 Lessons

�`u¯GQG¯NkII¯<^G¯I^l\<tIG¯
\<E[¯hI`h\I¯kIlQln¯`hhkIllQ`^¯<^G¯lP`u¯kIlQ\QI^EI¼

�¯��µ �GI^nQNw¯GQNNIkI^n¯hIklhIEnQtIl¯`N¯P`u¯I^l\<tIG¯hI`h\I¯uIkI¯hIkEIQtIG¯Q^¯nPI¯�<k\w¯.IhoD\QE¯Dw

Gk<uQ^O¯E`^E\olQ`^l¯Nk`]¯<¯lIE`^G<kw¯l`okEIµ

�¯��µ �^<\wzI¯G`Eo]I^nl¯Nk`]¯nPI¯hIklhIEnQtIl¯`N¯hI`h\I¯uP`¯IvhIkQI^EIG¯I^l\<tI]I^n¯n`¯QGI^nQNw

Iv<]h\Il¯`N¯P`u¯nPIw¯lP`uIG¯kIlQ\QI^EI¯<^G¯kIlQlnIG¯`hhkIllQ`^µ

�¯��µ �vh\<Q^¯P`u¯I^l\<tIG¯hIkl`^l¯olIG¯E`GIG¯lhQkQno<\l¯<^G¯\I<k^Q^O¯n`¯kI<G¯n`¯kIlQln¯`hhkIllQ`^

olQ^O¯ItQGI^EI¯Nk`]¯<¯tQGI`¯<^G¯<¯hkQ]<kw¯l`okEIµ

Optional Literacy Block: Music as Resistance

The Economy of the Early Republic | 5 Lessons

7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯DI^I{n¶¯<^G¯uP`¯GQG¯Qn¯P<k]¼
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Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI

h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O

nPIQk¯`u^¯E\I<k\wµ

W.5.9.¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k

Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

�¯��µ �^<\wzI¯hIklhIEnQtIl¯<D`on¯hoD\QE¯IGoE<nQ`^¯Q^¯`kGIk¯n`¯QGI^nQNw¯Qnl¯hokh`lIl¯Q^¯nPI¯�<k\w

.IhoD\QEµ

�¯��µ  <[I¯hkIGQEnQ`^l¯<D`on¯<¯lhIEQ{E¯Q^Golnkw¯<^G¯Qnl¯u`k[Ikl¯GokQ^O¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯<

lIn¯`N¯OoQGQ^O¯joIlnQ`^lµ

�¯��µ .IlI<kEP¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯<^¯Q^Golnkw¯Q^¯nPI¯�<k\w¯.IhoD\QE¯<^G¯olI¯n<kOInIG

joIlnQ`^l¯n`¯QGI^nQNw¯[Iw¯EP<k<EnIkQlnQEl¯`N¯nPIQk¯u`k[¯<^G¯GInIk]Q^I¯P`u¯nPIQk¯u`k[¯{n¯Q^n`¯nPI

IE`^`]QE¯lwlnI]¯`N¯nPI¯�<k\w¯.IhoD\QEµ

�¯��µ 
InIk]Q^I¯E`^^IEnQ`^l¯DInuII^¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯Dw¯h<knQEQh<nQ^O

Q^¯l]<\\¯Ok`oh¯GQlEollQ`^l¯<^G¯]<hhQ^O¯nPI]¯`^¯<¯Ok<hPQE¯`kO<^QzIkµ

�¯��µ �GI^nQNw¯E`^^IEnQ`^l¯DInuII^¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯Q^¯`kGIk¯n`¯<^<\wzI

P`u¯GQNNIkI^n¯nwhIl¯`N¯u`k[¯DI^I{nIG¯l`]I¯<^G¯P<k]IG¯`nPIklµ

Summative Assessment | 2 Days

0PI¯/o]]<nQtI¯�llIll]I^n¯N`k¯1^Qn¯�¯DIOQ^l¯uQnP¯<¯n<l[¯N`EolIG¯`^¯<^<\wzQ^O¯hkQ]<kw¯l`okEIl¯N`k

hokh`lI¶¯h`Q^n¯`N¯tQIu¶¯<^G¯nPI¯N<En`kl¯Q^|oI^EQ^O¯nPI¯<onP`kÕl¯hIklhIEnQtIµ¯/noGI^nl¯Gk<u¯`^¯nPIQk

o^GIkln<^GQ^O¯`N¯�\olnIk¯�¯n`¯<^<\wzI¯nu`¯G`Eo]I^nl¯<D`on¯nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ¯0PI

G`Eo]I^nl¯<kI¯^Iu¯n`¯lnoGI^nl¯Don¯lohh`knIG¯Dw¯E`^nIvnµ¯�NnIk¯nPQl¯n<l[¶¯lnoGI^nl¯<kI¯<l[IG¯n`

EP``lI¯`^I¯`N¯nPI¯l`okEIl¯Nk`]¯nPI¯{kln¯n<l[¯<^G¯Ivh\<Q^¯P`u¯Qn¯E`o\G¯DI¯olIG¯<l¯ItQGI^EI¯n`¯<^luIk

nPI¯IllI^nQ<\¯joIlnQ`^·¯7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k¯Qnl¯IE`^`]QE

Q^nIkIlnl¼

�^¯nPI¯lIE`^G¯h<kn¯`N¯nPI¯<llIll]I^n¶¯lnoGI^nl¯<^<\wzI¯nPkII¯l`okEIl¯N`k¯ItQGI^EI¯`N¯uP`¯DI^I{nIG

<^G¯uP`¯u<l¯P<k]IG¯uPI^¯nPI¯^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯!Ivn¶¯nPIw ukQnI¯<¯E\<Q]ÆItQGI^EIÆ

kI<l`^Q^O¯h<k<Ok<hP¯olQ^O¯ItQGI^EI¯Nk`]¯<n¯\I<ln¯nu`¯l`okEIl¯Q^¯kIlh`^lI¯n`¯nPI¯IllI^nQ<\¯joIlnQ`^·

7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼¯0PQl¯h<kn¯`N¯nPI

<llIll]I^n¯N`EolIl¯`^¯`kO<^QzQ^O¯Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯<^G

lohh`knQ^O¯E\<Q]l¯<D`on¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯nIvno<\¯ItQGI^EI¯<^G¯GQlEQh\Q^<kw¯kI<l`^Q^Oµ
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Grade 5, Unit 3

The Growth of the Republic

7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^

Ivh<^Gl¯Qnl¯nIkkQn`kw¼

7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k¯Qnl

IE`^`]QE¯Q^nIkIlnl¼

�`u¯P<tI¯hI`h\I¯lP`u^¯kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk¯kQOPnl¶¯<^G

kIlQlnIG¯`hhkIllQ`^¯uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¼

Framing the Unit

1^Qn¯�¯Iv<]Q^Il¯nPI¯nIkkQn`kQ<\¯<^G¯IE`^`]QE¯Ok`unP¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯
oQ\GQ^O¯`^¯1^Qn¯�¶

uPIkI¯lnoGI^nl¯Iv<]Q^IG¯nPI¯hk`EIll¯Dw¯uPQEP¯nPI¯��¯!`knP¯�]IkQE<^¯E`\`^QIl¯`N¯�kI<n


kQn<Q^¯DIE<]I¯nPI¯1^QnIG¯/n<nIl¯`N¯�]IkQE<¯<^G¯Iln<D\QlPIG¯<¯^Iu¯^<nQ`^<\¯O`tIk^]I^n¶

1^Qn¯�¯N`EolIl¯`^¯nPI¯EP`QEIl¯<^G¯EP<\\I^OIl¯`N¯nPI¯1^QnIG¯/n<nIl¯Q^¯Qnl¯{kln¯P<\NÆEI^nokw¯<l¯<^

Q^GIhI^GI^n¯^<nQ`^µ¯�IkI¶¯EkoEQ<\¯nPkI<Gl¯`N¯nPI¯ln`kw¯Nk`]¯1^Qnl¯�¯<^G¯�¯kI]<Q^¯EI^nk<\¶

Q^E\oGQ^O¯nPI¯nI^lQ`^¯DInuII^¯l\<tIkw¯<^G¯NkIIG`]¯<^G¯nPI¯lnkoOO\Il¯`tIk¯\<^G¯<^G

l`tIkIQO^nw¯`N¯�^GQOI^`ol¯^<nQ`^lµ¯�l¯lnoGI^nl¯lnoGw¯nPI¯Ok`unP¯`N¯nPI¯^<nQ`^Õl¯nIkkQn`kw¯<^G

IE`^`]w¶¯nPIw¯I^E`o^nIk¯nPI¯nI^lQ`^¯DInuII^¯�]IkQE<Õl¯GIE\<kIG¯t<\oIl¯<^G¯IE`^`]QE

Q^nIkIlnl¯<^G¯<^<\wzI¯P`u¯nPI¯Ok`unP¯`N¯nPI¯^<nQ`^¯DI^I{nIG¯l`]I¯uPQ\I¯P<k]Q^O¯`nPIklµ

0PQl¯Nk<]Q^O¯Ql¯Q]h`kn<^n¯n`¯PQOP\QOPn¯N`k¯lnoGI^nl¶¯<l¯Qn¯Iln<D\QlPIl¯nPI¯N`o^G<nQ`^<\

o^GIkln<^GQ^O¯nP<n¯nPI¯�<k\w¯.IhoD\QE¯u<l¯P`]I¯n`¯OkI<n¯`hh`kno^Qnw¯<^G¯hk`]QlI¯N`k¯l`]I

Don¯`hhkIllQ`^¯<^G¯Q^YolnQEI¯N`k¯`nPIklµ¯
w¯Ivh\`kQ^O¯nPIlI¯GQN{Eo\n¯n`hQEl¶¯lnoGI^nl¯hkIh<kI¯n`

lnoGw¯nPI¯�QtQ\¯7<k¯<^G¯Qnl¯`onE`]Il¯Q^¯nPI¯{^<\¯o^Qn¯`N¯{NnP¯Ok<GIµ

1^Qn¯�¯GI<\l¯uQnP¯l`]I¯`N¯nPI¯]`kI¯GQN{Eo\n¯EP<hnIkl¯Q^¯1^QnIG¯/n<nIl¯PQln`kwµ¯0PIkIN`kI¶¯<

]<Q^¯hokh`lI¯`N¯nPIlI¯\Ill`^l¯Ql¯n`¯Ivh`lI¯lnoGI^nl¯n`¯nPI¯<OI^Ew¶¯kIlQln<^EI¶¯<^G¯kIlQ\QI^EI

`N¯nP`lI¯uP`¯I^E`o^nIkIG¯Q^YolnQEI¯<^G¯`hhkIllQ`^¯GoI¯n`¯nPI¯^<nQ`^Õl¯Ok`unPµ¯
w¯<^<\wzQ^O

GQtIklI¯t`QEIl¶¯Q^E\oGQ^O¯nP`lI¯`N¯�^GQOI^`ol¯\I<GIkl¶¯NkII¯<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¶

<^G¯u`k[Ikl¯Q^¯Q^GolnkQIl¯loEP¯<l¯uP<\Q^O¶¯E<^<\ÆDoQ\GQ^O¶¯<^G¯N<En`kw¯u`k[¶¯lnoGI^nl¯<kI¯<D\I

n`¯EkQnQE<\\w¯It<\o<nI¯nPI¯GItI\`h]I^n¯`N¯nPI¯^<nQ`^¯Q^¯nPI¯�<k\w¯.IhoD\QEµ

0Pk`oOP`on¯nPI¯o^Qn¶¯lnoGI^nl¯E`^nQ^oI¯nPI¯u`k[¯`N¯ÒnPQ^[Q^O¯\Q[I¯<¯PQln`kQ<^Ó¯Dw¯olQ^O

ItQGI^EI¯Nk`]¯D`nP¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¶¯Q^E\oGQ^O¯]<hl¶¯n<D\Il¶¯ukQnnI^¯nIvnl¶¯<^G

Q]<OIl¶¯n`¯It<\o<nI¯nPI¯^<nQ`^Õl¯Ok`unP¯Q^¯Qnl¯N`k]<nQtI¯wI<klµ

Note on Place-Based Education

7PQ\I¯^`n¯<¯N`k]<\¯h<kn¯`N¯nPQl¯EokkQEo\o]¶¯nPI¯E`^nI^n¯<^G¯nPI]Il¯<GGkIllIG¯Q^¯1^Qn¯�µ�¯]<w

DI¯]I]`k<D\w¯I^P<^EIG¯Dw¯<¯tQlQn¯n`¯`^I¯`N¯ <ll<EPolInnlÕ¯]<^w¯]olIo]l¯nP<n¯DkQ^O¯nPI
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PQln`kw¯`N¯nPI¯�<k\w¯.IhoD\QE¯n`¯\QNIµ¯0PIlI¯Q^E\oGI¯nPI¯Boott Cotton Mills Museum at Lowell

National Historical Park¶¯nPI¯New Bedford Whaling Museum¶¯Old Sturbridge Village¶¯<^G¯nPI

USS Constitution Museumµ

Note For Essential Question 2

Ò
IE\<kIG¯t<\oIlÓ¯E<^¯DI¯GI{^IG¯<l¯\QDIknw¯ÊNkIIG`]¯E`^n<Q^IG¯Dw¯\<ulË¶¯Ijo<\Qnw¯Ê`N

`hh`kno^Qnw¯<^G¯nkI<n]I^n¯<^G¯o^GIk¯nPI¯\<uË¶¯GI]`Ek<Ew¯ÊnPI¯kQOPn¯n`¯h<knQEQh<nI¯Q^

O`tIk^]I^n¯Ë¶¯<^G¯hokloQn¯`N¯P<hhQ^Ill¯ÊnPI¯kQOPn¯n`¯hokloI¯`^IÕl¯h`nI^nQ<\¯uQnP`on

I^Ek`<EPQ^O¯o^GIk¯nPI¯kQOPnl¯`N¯`nPIklËµ¯0PIlI¯t<\oIl¯<kI¯Gk<u^¯Nk`]¯nPI¯
IE\<k<nQ`^¯`N

�^GIhI^GI^EI¯uPQEP¯lnoGI^nl¯I^E`o^nIk¯Q^¯1^Qn¯�µ¯0PI¯Declared Values of the United States

h`lnIk¯Ê`k¯`^I¯IGQnIG¯n`¯DIln¯kI|IEn¯nPI¯\<^Oo<OI¯w`o¯u`o\G¯\Q[I¯n`¯olI¯uQnP¯w`ok¯lnoGI^nlË

E<^¯DI¯h`lnIG¯Q^¯nPI¯k``]¯N`k¯kINIkI^EI¯nPk`oOP`on¯nPI¯o^Qnµ

Enduring Understandings

�µ¯0PI¯hIkQ`G¯`N¯nPI¯�<k\w¯.IhoD\QE¯u<l¯<¯nQ]I¯uPI^¯nPI¯1^QnIG¯/n<nIl¯u<l¯Ok`uQ^O¯È

D`nP¯Q^¯nIk]l¯`N¯Qnl¯\<^G¯<^G¯Qnl¯IE`^`]wµ¯�l¯nPI¯^<nQ`^¯Ivh<^GIG¶¯Qn¯n``[¯<Gt<^n<OI¯`N

nPI¯DI^I{nl¯`N¯<OkQEo\nokI¶¯Q^Golnkw¶¯^Iu¯nIEP^`\`Ow¶¯<^G¯O\`D<\¯nk<GIµ¯�`uItIk¶

<\nP`oOP¯nPI¯h`uIk¯<^G¯uI<\nP¯`N¯nPI¯1^QnIG¯/n<nIl¯Q^EkI<lIG¯GokQ^O¯nPQl¯nQ]I¶¯^`n

ItIkw`^I¯DI^I{nIG¯Nk`]¯nPQl¯Ok`unP¶¯<^G¯l`]I¯hI`h\I¯uIkI¯GQkIEn\w¯P<k]IG¯Dw¯Qnµ

�µ¯0u`¯Ok`ohl¯uIkI¯h<knQEo\<k\w¯Ivh\`QnIG¯GokQ^O¯nPI¯�<k\w¯.IhoD\QE·¯�^GQOI^`ol¯hI`h\Il¶

IlhIEQ<\\w¯nP`lI¯uP`¯uIkI¯N`kEQD\w¯kI]`tIG¯Nk`]¯nPIQk¯\<^Gl¶¯<^G¯�NkQE<^¯�]IkQE<^l¶

]<^w¯`N¯uP`]¯uIkI¯I^l\<tIGµ¯�`uItIk¶¯Q^¯nPI¯N<EI¯`N¯nPQl¯`hhkIllQ`^¶¯nPIlI¯Ok`ohl

E`^lQlnI^n\w¯GI]`^lnk<nIG¯<OI^Ew¶¯kIlQ\QI^EI¶¯<^G¯kIlQln<^EI¯nPk`oOP¯GQtIklI

lnk<nIOQIl¯<^G¯IvhkIllQ`^lµ

�µ¯0Pk`oOP`on¯nPI¯�<k\w¯.IhoD\QE¶¯nP`lI¯Q^¯h`uIk¯`NnI^¯EP`lI¯^`n¯n`¯<hh\w¯nPI¯^<nQ`^Õl

GIE\<kIG¯t<\oIl¯n`¯ItIkw`^Iµ¯0PIkI¯P<l¯<\u<wl¯DII^¯nI^lQ`^¯Q^¯nPI¯1^QnIG¯/n<nIl

DInuII^¯]<[Q^O¯EP`QEIl¯nP<n¯\QtI¯oh¯n`¯nPIlI¯GIE\<kIG¯t<\oIl¯N`k¯<\\¯<^G¯]<[Q^O

EP`QEIl¯nP<n¯o^Yoln\w¯DI^I{n¯l`]I¯Ok`ohl¯`tIk¯`nPIkl¯È¯<^G¯nPQl¯nI^lQ`^¯E`^nQ^oIl

ItI^¯n`G<wµ

Connections to Current Events and Issues

�`^^IEnQ`^l¯n`¯n`G<wÕl¯u`k\G¯<^G¯lnoGI^nlÕ¯\QtIl¯<kI¯DoQ\n¯Q^n`¯nPQl¯o^Qnµ¯#nPIk¯E`^nI]h`k<kw

E`^^IEnQ`^l¯E`o\G¯DI¯<GGIG¯`k¯GItI\`hIG¯N`k¯t<kQ`ol¯n`hQEl¯`N¯lnoGw¯uQnPQ^¯nPQl¯o^Qn¶¯<^G¯uI

I^E`ok<OI¯w`o¯n`¯n<[I¯<Gt<^n<OI¯`N¯`hh`kno^QnQIl¯n`¯E`^^IEn¯lnoGI^nlÕ¯\I<k^Q^O¯n`

E`^nI]h`k<kw¯\`E<\¶¯^<nQ`^<\¶¯<^G¯O\`D<\¯GItI\`h]I^nl¯nP<n¯]<w¯<kQlI¯<l¯w`o¯nI<EP¯nPQl¯o^Qnµ

/`]I¯QGI<l¯N`k¯\Q^[Q^O¯nPQl¯o^Qn¯n`¯EokkI^n¯ItI^nl¯<^G¯QlloIl¯Q^E\oGI·

0PI¯l`EQ<\¯]IGQ<¯<EE`o^nl¯<^G¯uIDlQnIl¯`N¯nPI¯�^GQOI^`ol¯^<nQ`^l¯lnoGQIG¯Q^¯nPQl¯o^Qn

<kI¯IvEI\\I^n¯l`okEIl¯`N¯Q^N`k]<nQ`^¯<D`on¯EokkI^n¯ItI^nl¯<^G¯QlloIl¯N<EQ^O¯h<knQEo\<k

�^GQOI^`ol¯E`]]o^QnQIlµ¯�`k¯<¯EQtQE¯E`^^IEnQ`^¶¯lnoGI^nl¯E`o\G¯tQlQn¯nPI

 <ll<EPolInnl¯�^GQOI^`ol¯�IOQl\<nQtI¯�OI^G<¯uIDlQnI¯n`¯lII¯nPI¯<EnQ`^l¯�^GQOI^`ol

hI`h\I¯<kI¯n<[Q^O¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw¯Q^¯nPI¯ln<nIµ¯0PI¯ <lPhII¯7<]h<^`<O

0kQDI¯Ql¯<EnQtI¯Q^¯nPQl¯u`k[µ¯�¯n`hQE¯nP<n¯]<w¯DI¯`N¯h<knQEo\<k¯Q^nIkIln¯n`¯lnoGI^nl¯Ql¯nPI

�PIk`[II¯!<nQ`^Õl¯INN`knl¯n`¯lI<n¯<¯GI\IO<nI¯n`¯nPI¯1^QnIG¯/n<nIl¯�`olI¯`N
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.IhkIlI^n<nQtIl¶¯<l¯hk`]QlIG¯Q^¯nPI¯����¯0kI<nw¯`N¯!Iu¯�EP`n<µ¯�`k¯]`kI¯Q^N`k]<nQ`^¶

lII¯The Cherokee Nation Was Promised a Delegate to Congress. Why Doesn’t It Have

One?¯<^G¯U.S. House Considers Creating a New Delegate Seat for the Cherokee Nationµ

�N¯lnoGI^nl¯<kI¯Q^nkQOoIG¯Dw¯N`kIQO^¯h`\QEw¯<NnIk¯h<knQEQh<nQ^O¯Q^¯�Ill`^l¯�Æ�¶¯w`o¯E`o\G

Q^nk`GoEI¯nPI]¯n`¯Convene the Council¶¯<¯N`kIQO^¯h`\QEw¯O<]I¯GItI\`hIG¯Dw¯nPI

�`o^EQ\¯N`k¯�^nIk^<nQ`^<\¯.I\<nQ`^l¯<^G¯Q�QtQElµ¯0PI¯Q^nIk<EnQtI¯O<]I¯h`lIl¯{EnQ`^<\

N`kIQO^¯h`\QEw¯lEI^<kQ`l¯nP<n¯kIlI]D\I¯nP`lI¯Q^¯nPI¯kI<\¯u`k\Gµ¯/noGI^nl¯olI¯EkQnQE<\

nPQ^[Q^O¯l[Q\\l¯n`¯]<[I¯GIEQlQ`^l¯<NnIk¯uIQOPQ^O¯E`]hInQ^O¯hkQ`kQnQIl¶¯Q^E\oGQ^O¯t<\oIl¶

lIEokQnw¶¯<^G¯nPI¯hk`lhIkQnw¯`N¯nPI¯^<nQ`^.

/noGI^nl¯uQ\\¯E`^nQ^oI¯n`¯I^O<OI¯uQnP¯nPI¯t`QEIl¯`N¯hI`h\I¯uP`¯I^GokIG¯l\<tIkw¯<^G

nPI¯INNIEn¯`N¯nPI¯Q^lnQnonQ`^¯`^¯nPI¯^<nQ`^Õl¯PQln`kw¯Q^¯1^Qn¯�·¯/\<tIkw¶¯nPI¯�IO<Ew¯`N¯nPI

�QtQ\¯7<k¶¯<^G¯nPI¯/nkoOO\I¯N`k¯�QtQ\¯.QOPnl¯N`k¯�\\µ¯0PI¯lP`kn¯{\]¯Legacy of Courage:

Black Change Makers in Massachusetts Past, Present, and Future provides¯<^

IvEI\\I^n¯`hh`kno^Qnw¯N`k¯lnoGI^nl¯n`¯I^O<OI¯uQnP¯nPI¯<EnQtQl]¯`N¯�NkQE<^¯�]IkQE<^l¯Q^

E`\`^Q<\¯nQ]Il¶¯GokQ^O¯nPI¯�<k\w¯.IhoD\QE¶¯<^G¯Q^¯]`kI¯]`GIk^¯E`^nIvnlµ¯9`o¯E<^

<EEIll¯nPI¯{\]¶¯<¯GQlEollQ`^¯OoQGI¶¯<^G¯IvnI^lQ`^¯<EnQtQnQIl¯<n¯legacyofcourage.orgµ

7`k[IklÕ¯kQOPnl¯E`^nQ^oI¯n`¯DI¯<^¯Q]h`kn<^n¯QlloI¯Q^¯\`E<\¶¯^<nQ`^<\¶¯<^G¯O\`D<\

E`^nIvnl¸¯w`o¯E`o\G¯olI¯nPI¯PI<G\Q^Il¯n`¯]<[I¯E`^^IEnQ`^l¯n`¯nPI¯QlloIl¯N<EIG¯Dw¯nPI

u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¶¯N`k¯Q^ln<^EI¶¯lnkQ[Il¶¯u<OIl¶¯u`k[Q^O¯E`^GQnQ`^l¶¯<^G

EPQ\G¯\<D`kµ

Vocabulary (in order of appearance)

Tier 3 Vocabulary

kIhoD\QE �<QnQ<^¯.It`\onQ`^ Q]h`kn

N`kIQO^¯h`\QEw

!`knPuIln¯0IkkQn`kw

l`tIkIQO^

l`tIkIQO^nw

nkI<nw

hInQnQ`^

�^GQ<^¯.I]`t<\¯�En

0k<Q\¯`N¯0I<kl

�^GolnkQ<\¯.It`\onQ`^

Ivh`kn

E`GIG¯lhQkQno<\l

1^GIkOk`o^G¯.<Q\k`<G

hoD\QE¯lEP``\

Priority Tier 2 Vocabulary

hkQ`kQnw I^Ek`<EP]I^n IvhIkn

nIkkQn`kw

kIlQ\QI^EI

N<En`kw

`hhkIllQ`^

Q^Golnkw
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Lesson Clusters

Cluster 1: Foreign Policy Choices in the Early Republic (Lessons 1-6)

Were the foreign policy decisions made by the leaders of the Early Republic shaped

more by the nation’s declared values or other interests?

Focus Standards: 5.T4.1, 5.T4.2, 5.T4.3a, PS 3, PS 4, PS 6, RI.5.6, RI.5.9, SL.5.1, W.5.9

�l¯nPI¯1^QnIG¯/n<nIl¯DIO<^¯Qnl¯PQln`kw¯<l¯<¯l`tIkIQO^¯^<nQ`^¶¯Qnl¯\I<GIkl¯^IIGIG¯n`¯]<[I

GIEQlQ`^l¯<D`on¯kI\<nQ`^lPQhl¯uQnP¯`nPIk¯E`o^nkQIlµ¯0PI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯]<GI

Dw¯nPI¯\I<GIkl¯`N¯nPI¯�<k\w¯.IhoD\QE¯kItI<\¯nPI¯nI^lQ`^¯DInuII^¯�]IkQE<Õl¯GIE\<kIG

t<\oIl¯<^G¯`nPIk¯Q^nIkIlnl¶¯Q^E\oGQ^O¯EQnQzI^lPQh¶¯nPI¯IE`^`]w¶¯<^G¯lIEokQnwµ

0Pk`oOP`on¯nPI¯��¯\Ill`^l¯`N¯�\olnIkl¯�¯Æ¯�¶¯lnoGI^nl¯u`k[¯n`¯o^GIkln<^G¯P`u¯<^G¯uPw

nPIlI¯EP`QEIl¯uIkI¯]<GI¶¯uP`¯P<G¯nPI¯h`uIk¯n`¯]<[I¯nPI]¶¯<^G¯P`u¯nPI¯GIEQlQ`^l

DI^I{nIG¯l`]I¯uPQ\I¯P<k]Q^O¯`nPIklµ¯�<EP¯`N¯nPIlI¯E\olnIkl¯Ql¯<^Q]<nIG¯Dw¯<¯GQNNIkI^n

/ohh`knQ^O¯-oIlnQ`^µ¯/noGI^nl¯uQ\\¯I^E`o^nIk¯nPI¯t`QEIl¯`N¯GQtIklI¯hI`h\Il¶¯<^<\wzI

nPIQk¯h`Q^nl¯`N¯tQIu¶¯<^G¯u`k[¯n`¯o^GIkln<^G¯P`u¯<^G¯uPw¯PQln`kw¯o^N`\Gl¯<l¯nPI

hk`GoEn¯`N¯Po]<^¯EP`QEIlµ

0PQl¯E\olnIk¯N`EolIl¯`^¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯`N¯nPI¯�<k\w¯.IhoD\QE¯uQnP¯kIO<kG¯n`

�^GQOI^`ol¯^<nQ`^l¶¯�k<^EI¶¯
kQn<Q^¯<^G¯�<QnQ¯<^G¯N`EolIl¯`^¯P`u¯nPI¯^Iu¯^<nQ`^¯]<GI

nPIlI¯GIEQlQ`^lµ

Cluster 2: Indigenous Nations’ Foreign Policy Choices (Lessons 7-9)

How did Indigenous Nations take action to protect their sovereignty and what motivated

their choices?

Focus Standards: 5.T4.5a, 5.T4.5c, PS 3, PS 4, PS 6, RI.5.9, SL.5.1, W.5.9

�^¯nPQl¯E\olnIk¶¯lnoGI^nl¯uQ\\¯E`^nQ^oI¯Ivh\`kQ^O¯nPI¯nI^lQ`^l¯DInuII^¯�]IkQE<Õl

GIE\<kIG¯t<\oIl¯<^G¯`nPIk¯Q^nIkIlnl¶¯Q^E\oGQ^O¯EQnQzI^lPQh¶¯nPI¯IE`^`]w¶¯<^G¯lIEokQnwµ

0PQl¯E\olnIk¯Ql¯<^¯�^joQkw¯�wE\I¯N`EolIG¯`^¯nPI¯N`kIQO^¯h`\QEw¯`N¯�^GQOI^`ol¯^<nQ`^lµ

/noGI^nl¯u`k[¯n`¯<^luIk¯nPI¯joIlnQ`^·¯�`u¯GQG¯�^GQOI^`ol¯^<nQ`^l¯n<[I¯<EnQ`^¯n`

hk`nIEn¯nPIQk¯l`tIkIQO^nw¯<^G¯uP<n¯]`nQt<nIG¯nPIQk¯EP`QEIl¼

Cluster 3: Indigenous Resistance and Resilience (Lessons 10-13)

How did the people and government of the United States respond to Indigenous

resistance? What were the consequences?

Focus Standards: 5.T4.5b, 5.T4.5c, 5.T4.5d, PS 3, PS 4, PS 6, RI.5.9, SL.5.1, W.5.9


oQ\GQ^O¯`^¯nPI¯nPI]Il¯Ivh\`kIG¯Q^¯�\olnIkl¯�¯<^G¯�¶¯Q^¯nPQl¯E\olnIk¶¯lnoGI^nl¯uQ\\¯N`Eol

`^¯nPI¯E`^lIjoI^EIl¯`N¯nPI¯N`kIQO^¯h`\QEw¯kI\<nQ`^lPQhl¯DInuII^¯�^GQOI^`ol¯^<nQ`^l

<^G¯nPI¯�<k\w¯.IhoD\QE¯<^G¯nPI¯`onE`]Il¯`N¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯lnoGI^nl
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\I<k^IG¯<D`on¯Q^¯hkItQ`ol¯\Ill`^lµ¯/noGI^nl¯<l[¯nPI¯joIlnQ`^·¯�`u¯GQG¯nPI¯EQnQzI^l¯<^G

O`tIk^]I^n¯`N¯nPI¯1µ/µ¯kIlh`^G¯n`¯�^GQOI^`ol¯kIlQln<^EI¼¯7P<n¯uIkI¯nPI

E`^lIjoI^EIl¼¯�^¯nPQl¯E\olnIk¶¯lnoGI^nl¯<\l`¯P<tI¯nPI¯`hh`kno^Qnw¯n`¯I^O<OI¯uQnP¯nPI

o^QnÕl¯�llI^nQ<\¯-oIlnQ`^¯<D`on¯P`u¯GQNNIkI^n¯Ok`ohl¯`N¯hI`h\I¯P<tI¯N`oOPn¯N`k¯nPIQk

kQOPnl¯<^G¯GI]`^lnk<nIG¯kIlQ\QI^EI¯nPk`oOP¯<¯lnoGw¯`N¯nPI¯�^GQ<^¯.I]`t<\¯�En¯<^G¯nPI

0k<Q\¯`N¯0I<klµ

Cluster 4: Slavery and the Growth of the Nation (Lessons 14-16)

How was slavery connected to the nation’s economic and territorial growth?

Focus Standards: 5.T4.4, 5.T4.5, 5.T5.1, 5.T5.7, PS 3, PS 6, RI.5.9, SL.5.1, W.5.9

0PI¯Nk<]Ikl¯`N¯nPI¯�`^lnQnonQ`^¯Ivh\QEQn\w¯hk`nIEnIG¯nPI¯Q^lnQnonQ`^¯`N¯l\<tIkw¯<l¯<¯l`okEI

`N¯h`\QnQE<\¶¯IE`^`]QE¶¯<^G¯l`EQ<\¯h`uIkµ¯0PQl¯kI<\Qnw¯tQ`\<nIG¯nPI¯^<nQ`^Õl¯GIE\<kIG

t<\oIl¯<^G¯hk`N`o^G\w¯<NNIEnIG¯nPI¯^<nQ`^Õl¯nIkkQn`kQ<\¯<^G¯IE`^`]QE¯Ivh<^lQ`^µ¯�NnIk

nPI¯Q^tI^nQ`^¯`N¯nPI¯E`nn`^¯OQ^¶¯nPI¯^<nQ`^¯Ivh<^GIG¯uIlnu<kG¯<^G¯Q^n`¯nPI¯/`onP¶

`^n`¯nPI¯\<^Gl¯`N¯l`tIkIQO^¯�^GQOI^`ol¯^<nQ`^lµ¯�¯lQO^Q{E<^n¯<]`o^n¯`N¯nPQl¯\<^G¯u<l

Q^¯nPI¯�`nn`^¯
I\nµ¯�l¯nPI¯GI]<^G¯N`k¯E`nn`^¯Q^EkI<lIG¶¯l`¯GQG¯nPI¯GI]<^G¯N`k

I^l\<tIG¯\<D`k¯olIG¯n`¯Ok`u¯<^G¯P<ktIln¯Qnµ¯
w¯����¶¯^I<k\w¯�¯]Q\\Q`^¯�NkQE<^¯�]IkQE<^l

uIkI¯I^l\<tIG¯Q^¯nPI¯1^QnIG¯/n<nIlµ¯ <^w¯`N¯nPIlI¯I^l\<tIG¯hIkl`^l¯uIkI¯N`kEIG¯n`

\<D`k¯`^¯E`nn`^¯h\<^n<nQ`^lµ¯�^GIIG¶¯nPI¯nkI]I^G`ol¯uI<\nP¯EkI<nIG¯Dw¯nPI¯E`nn`^

IE`^`]w¯u<l¯NoI\IG¯Dw¯nPI¯ln`\I^¯\<D`k¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ

�^¯�\olnIkl¯�¯<^G¯�¯`N¯1^Qn¯�¶¯lnoGI^nl¯Ok<hh\I¯uQnP¯nPI¯kI<\Qnw¯`N¯<¯\<D`k¯lwlnI]¯D<lIG

`^¯nPI¯I^l\<tI]I^n¯`N¯Po]<^¯DIQ^Ol¯<^G¯nPI¯I^`k]`ol¯hk`{nl¯Qn¯Dk`oOPn¯n`¯nPI

^<nQ`^¯Q^¯E`^EIkn¯uQnP¯No\\¯kIE`O^QnQ`^¯`N¯nPI¯Po]<^Qnw¯`N¯nPI¯hIkl`^l¯uP`¯I^GokIG¯Qnµ

0Pk`oOP¯nPIlI¯\Ill`^l¶¯lnoGI^nl¯E`^Nk`^n¯nPQl¯ÒP<kG¯PQln`kwÓ¯Q^¯h`uIkNo\¯<^G¯Eo\nok<\\w

<N{k]Q^O¯u<wlµ

0PQl¯E\olnIk¯N`EolIl¯`^¯nPI¯IE`^`]QE¯<lhIEnl¯`N¯nPI¯Q^lnQnonQ`^¯`N¯l\<tIkwµ¯/noGI^nl

Q^nIk<En¯uQnP¯tQGI`¯lIO]I^nl¶¯]<hl¶¯<^G¯hkQ]<kw¯l`okEIl¯n`¯<^<\wzI¯P`u¯nPI¯Ok`unP¯`N

nPI¯E`nn`^¯Q^Golnkw¯u<l¯NoI\IG¯Dw¯nPI¯Ivh<^lQ`^¯`N¯nIkkQn`kw¶¯nPI¯Q^tI^nQ`^¯`N¯nPI¯E`nn`^

OQ^¶¯nPI¯k`\I¯`N¯nPI¯!`knPIk^¯IE`^`]w¶¯<^G¯nPI¯l<\I¯`N¯Po]<^¯DIQ^Ol¯<l¯hk`hIknwµ

Cluster 5: African Americans’ Resistance, and Resilience (Lessons 17-19)

How did free and enslaved Black people resist oppression and show resilience?

Focus Standards: 5.T4.4, 5.T5.7, PS 3, PS 4, PS 6, RI.5.6, RI.5.9, SL.5.1, W.5.9

�^¯nPQl¯E\olnIk¶¯lnoGI^nl¯uQ\\¯E`^nQ^oI¯E`^Nk`^nQ^O¯nPI¯ÒP<kG¯PQln`kwÓ¯<^G¯kI<\Qnw¯`N¯<

\<D`k¯lwlnI]¯D<lIG¯`^¯nPI¯nPI¯I^l\<tI]I^n¯`N¯Po]<^¯DIQ^Ol¯<^G¯nPI¯Po]<^Qnw¯`N¯nPI

hIkl`^l¯uP`¯I^GokIG¯Qnµ¯0PQl¯E\olnIk¯N`EolIl¯`^¯nPI¯kIlQln<^EI¯<^G¯kIlQ\QI^EI¯`N¯NkII

<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯uP`¯uIkI¯hk`N`o^G\w¯<NNIEnIG¯Dw¯nPI¯nIkkQn`kQ<\¯<^G

IE`^`]QE¯Ok`unP¯`N¯nPI¯1^QnIG¯/n<nIl¯uPQ\I¯DIQ^O¯GI^QIG¯nPI¯hk`]QlI¯`N¯nPI¯^<nQ`^Õl

GIE\<kIG¯t<\oIlµ¯0Pk`oOP¯nPQl¯lIn¯`N¯nPkII¯\Ill`^l¶¯lnoGI^nl¯I^O<OI¯uQnP¯{klnÆP<^G
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<EE`o^nl¯`N¯�NkQE<^¯�]IkQE<^l¯uP`¯I^GokIG¯I^l\<tI]I^n¯<l¯uI\\¯<l¯lIE`^G<kw¯l`okEIl

nP<n¯I\It<nI¯nPI¯hIklhIEnQtIl¯`N¯�NkQE<^¯�]IkQE<^l¯Q^¯nPI¯�<k\w¯.IhoD\QEµ

0PQl¯E\olnIk¯Ql¯I^P<^EIG¯Dw¯nu`¯�QnIk<Ew¯
\`E[l¯nP<n¯<\\`u¯lnoGI^nl¯n`¯I^O<OI¯]`kI

GIIh\w¯uQnP¯nPI¯kIlQln<^EI¯<^G¯kIlQ\QI^EI¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ¯7I¯PQOP\w

kIE`]]I^G¯nI<EPQ^O¯nPI]¯QN¯nQ]I¯hIk]Qnlµ

Cluster 6: The Economy of the Early Republic (Lessons 20-24)

7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯DI^I{n¶¯<^G¯uP`¯GQG¯Qn¯P<k]¼

Focus Standards: 5.T1.7, 5.T1.7c, 5.T4.1, 5.T4.4, PS 3, PS 4, PS 6, RI.5.6, RI.5.9, SL.5.1, W.5.9

0PQl¯E\olnIk¯DIOQ^l¯uQnP¯<¯lnoGw¯`N¯nPI¯EQtQE¯<^G¯IE`^`]QE¯Q]h`kn<^EI¯`N¯IGoE<nQ`^¯n`

nPI¯^<nQ`^Õl¯I<k\w¯loEEIllµ¯�^¯G`Q^O¯l`¶¯lnoGI^nl¯I^O<OI¯uQnP¯nPI¯QGI<\Ql]¯`N¯nPI¯hIkQ`G

<l¯uI\\¯<l¯nPI¯lP`knE`]Q^Ol¯`N¯nPI¯^<nQ`^¯Q^¯IvnI^GQ^O¯`hh`kno^QnQIl¯n`¯<\\¯<l¯nPIw

hkIh<kI¯n`¯lnoGw¯nPI¯{OPn¯N`k¯IGoE<nQ`^<\¯<EEIll¯<l¯<¯[Iw¯E`]h`^I^n¯`N¯nPI¯�QtQ\

.QOPnl¯ `tI]I^n¯Q^¯1^Qn¯�µ¯�NnIk¯I^O<OQ^O¯uQnP¯nPI¯n`hQE¯`N¯IGoE<nQ`^¶¯lnoGI^nl¯<kI

Q^nk`GoEIG¯n`¯nPI¯Q^GolnkQIl¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯nPk`oOP¯<¯lIn¯`N

kIlI<kEPÆD<lIG¯<EnQtQnQIlµ

�^¯nPIlI¯\Ill`^l¶¯lnoGI^nl¯IvhIkQI^EI¯nPI¯GQtIklI¯t`QEIl¯`N¯hI`h\I¯uP`¯E`^nkQDonIG¯n`

nPI¯Ok`unP¯`N¯nPI¯�<k\w¯.IhoD\QE¯<^G¯u`k[¯n`¯<^<\wzI¯nPI¯Q^nIkE`^^IEnIG^Ill¯`N¯nPI

IE`^`]QE¯IE`lwlnI]¯`N¯nPI¯^<nQ`^¯<^G¯nPI¯\QtIl¯`N¯nPI¯hI`h\I¯uP`¯u`k[IG¯uQnPQ^¯Qnµ¯�^

lIIQ^O¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯E`^^IEnIG¯nPk`oOP¯D`nP

E``hIk<nQtI¯<^G¯Ivh\`Qn<nQtI¯kI\<nQ`^lPQhl¶¯lnoGI^nl¯<kI¯<D\I¯n`¯<hhkIEQ<nI¯nPI¯E`]h\Iv

kI\<nQ`^lPQh¯DInuII^¯IE`^`]QE¯Q^nIkIlnl¯<^G¯nPI¯^<nQ`^Õl¯GIE\<kIG¯t<\oIl¯<^G

E`^lQGIk¯nPI¯k`\I¯nP<n¯GQtIklI¯hI`h\Il¯h\<wIG¯Q^¯DoQ\GQ^O¯nPI¯^<nQ`^µ¯0Pk`oOP`on¯nPIlI

\Ill`^l¶¯lnoGI^nl¯E`^lQGIk¯]o\nQh\I¯hIklhIEnQtIl¶¯QGI^nQNw¯ItQGI^EI¶¯<^G¯]<[I¯E\<Q]l

<D`on¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯�^¯G`Q^O¯l`¶¯nPIw¯hk<EnQEI¯PQln`kQE<\

kI<l`^Q^O¶¯kItQlQnQ^O¯nPI¯o^QnÕl¯nPkII¯IllI^nQ<\¯joIlnQ`^l¯DIN`kI¯nPI¯/o]]<nQtI

�llIll]I^nµ

Summative Assessment: The Growth of the Republic (Lessons 25-26)

Focus Standards: 5.T4.1, 5.T4.2, 5.T4.4, 5.T4.5, 5.T5.1, PS 3, PS 4, PS 6, RI.5.6, RI.5.9, W.5.9

0PI¯/o]]<nQtI¯�llIll]I^n¯N`k¯1^Qn¯�¯DIOQ^l¯uQnP¯<¯n<l[¯N`EolIG¯`^¯<^<\wzQ^O¯hkQ]<kw

l`okEIl¯N`k¯hokh`lI¶¯h`Q^n¯`N¯tQIu¶¯<^G¯nPI¯N<En`kl¯Q^|oI^EQ^O¯nPI¯<onP`kÕl¯hIklhIEnQtIµ

/noGI^nl¯Gk<u¯`^¯nPIQk¯o^GIkln<^GQ^O¯`N¯�\olnIk¯�¯n`¯<^<\wzI¯nu`¯G`Eo]I^nl¯<D`on

nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ¯0PI¯G`Eo]I^nl¯<kI¯^Iu¯n`¯lnoGI^nl¯Don¯lohh`knIG

Dw¯E`^nIvnµ¯�NnIk¯nPQl¯n<l[¶¯lnoGI^nl¯<kI¯<l[IG¯n`¯EP``lI¯`^I¯`N¯nPI¯l`okEIl¯Nk`]¯nPI

{kln¯n<l[¯<^G¯Ivh\<Q^¯P`u¯Qn¯E`o\G¯DI¯olIG¯<l¯ItQGI^EI¯n`¯<^luIk¯nPI¯IllI^nQ<\

joIlnQ`^·¯Was the Early Republic shaped more by its declared values or its economic

interests?
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�^¯nPI¯lIE`^G¯h<kn¯`N¯nPI¯<llIll]I^n¶¯lnoGI^nl¯<^<\wzI¯nPkII¯l`okEIl¯N`k¯ItQGI^EI¯`N

uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯uPI^¯nPI¯^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯!Ivn¶¯nPIw

ukQnI¯<¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O¯h<k<Ok<hP¯olQ^O¯ItQGI^EI¯Nk`]¯<n¯\I<ln¯nu`¯l`okEIl

Q^¯kIlh`^lI¯n`¯nPI¯IllI^nQ<\¯joIlnQ`^·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]

uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼¯0PQl¯h<kn¯`N¯nPI¯<llIll]I^n¯N`EolIl¯`^¯`kO<^QzQ^O

Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯<^G¯lohh`knQ^O¯E\<Q]l

<D`on¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯nIvno<\¯ItQGI^EI¯<^G¯GQlEQh\Q^<kw¯kI<l`^Q^Oµ

Unit Focus Standards

Content Standards

5.T1.7:¯�`]h<kI¯<^G¯E`^nk<ln¯nPI¯\QtQ^O¯<^G¯u`k[Q^O¯E`^GQnQ`^l¯`N¯I^l\<tIG¯<^G¯NkII

�NkQE<^l¯Q^¯nPI¯E`\`^QIl¯Q^¯nPI¯��nP¯EI^nokw¶¯<^G¯Ivh\<Q^¯P`u¯l`]I¯I^l\<tIG¯hI`h\I

l`oOPn¯nPIQk¯NkIIG`]µ

5.T1.7c:¯/`]I¯�NkQE<^l¯E<]I¯n`¯�]IkQE<¯<l¯Q^GI^nokIG¯lIkt<^nl¯`k¯l<Q\`kl¯<^G

uIkI¯NkIIG¯uPI^¯nPIQk¯lIktQEI¯u<l¯E`]h\InIG¸¯l`]I¯N`k]Ik¯l\<tIl¯uIkI¯Ok<^nIG

NkIIG`]¯<^G¯l`]I¯Q^¯nPI¯!`knP¯n``[¯\IO<\¯<EnQ`^¯n`¯`Dn<Q^¯nPIQk¯NkIIG`]¯ÊIµOµ¶¯Q^

 <ll<EPolInnl¶¯�\Qz<DInP¯�kII]<^¶¯-o`E[¯7<\[Ik¶¯<^G¯+kQ^EI¯�<\\Ëµ

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI¯7<lPQ^On`^¶¯����Æ

����¶¯�`P^¯�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç����Ë¸¯lo]]<kQzI¯[Iw

GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I¯ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N¯h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI

{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl¯Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N

����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G¯It<\o<nI¯nPIQk¯\I<GIklPQh¯`N¯nPI¯^Iu¯^<nQ`^µ

5.T4.2:¯�t<\o<nI¯nPI¯Q]h`kn<^EI¯n`¯nPI¯^<nQ`^¯`N¯nPI¯�`oQlQ<^<¯+okEP<lI¯<^G¯nk<EI¯nPI

IvhIGQnQ`^¯`N¯ IkQuInPIk¯�IuQl¯<^G¯7Q\\Q<]¯�\<k[¶¯uQnP¯/<E<O<uI<¯<^G¯nPI¯�`khl¯`N


QlE`tIkw¶¯Nk`]¯����¯n`¯����µ

5.T4.3:¯
IlEkQDI¯nPI¯E<olIl¯`N¯nPI¯7<k¯`N¯����¯<^G¯P`u¯ItI^nl¯GokQ^O¯nPI¯u<k

E`^nkQDonIG¯n`¯<¯lI^lI¯`N¯�]IkQE<^¯^<nQ`^<\Ql]µ

5.T4.3a:¯
kQnQlP¯kIlnkQEnQ`^l¯`^¯nk<GI¯<^G¯Q]hkIll]I^n

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il

Q^¯nPI¯GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI

�PQ^<¯nk<GI¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆ

nIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI¯Q^GolnkQIlµ

5.T4.5:¯�vh\<Q^¯��nP¯EI^nokw¯E`^|QEnl¯DInuII^¯!<nQtI¯+I`h\Il¯<^G¯^<nQ`^<\¶¯ln<nI¶¯<^G

\`E<\¯O`tIk^]I^nl¯Q^¯nPI¯1^QnIG¯/n<nIl¯`tIk¯\<^G¯`u^IklPQh¯<^G¯kQOPnl¯n`¯lI\NÆ

O`tIk^]I^nµ

5.T4.5a:¯/P<u^II¯\I<GIk¯0IEo]lIPÕl¯E<\\¯N`k¯!<nQtI¯+I`h\Il¯n`¯o^QNw¯Q^¯kIlQln<^EI

n`¯nPI¯n<[Q^O¯`N¯nPIQk¯\<^G¯Ê����Ë

5.T4.5b:¯+kIlQGI^n¯�^GkIu¯�<E[l`^¯<^G¯nPI¯�^GQ<^¯.I]`t<\¯�En¯Ê����Ë¶¯uPQEP

N`kEIG¯^<nQtI¯E`]]o^QnQIl¯n`¯]`tI¯Nk`]¯nPIQk¯<^EIlnk<\¯\<^Gl¯Q^¯nPI¯/`onPI<ln

n`¯nIkkQn`kw¯uIln¯`N¯nPI¯ QllQllQhhQ¯.QtIk

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Unit Overview

 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

14

http://creativecommons.org/licenses/by-nc/4.0/


�µ0�µ�E·¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI

 <lPhII¯�^GQ<^¯GQlnkQEn¯Q^¯ <ll<EPolInnl

�µ0�µ�G·¯nPI¯lQO^Q{E<^EI¯`N¯nPI¯0k<Q\¯`N¯0I<kl¯Ê����Ë¯N`k¯nPI¯�PIk`[II¯<^G¯`nPIk

^<nQtI¯E`]]o^QnQIl¯Q^¯nPI¯/`onPI<ln

�µ0�µ�·¯0k<EI¯nPI¯ln<nIÆDwÆln<nI¯<D`\QnQ`^¯`N¯l\<tIkw¯Q^¯nPI¯!`knPIk^¯ln<nIl¯Q^¯nPI¯��nP¯<^G

��nP¯EI^nokQIl¯<^G¯nPI¯Ivh<^lQ`^¯`N¯l\<tIkw¯Q^n`¯uIlnIk^¯ln<nIl¸¯Ivh\<Q^¯nPI¯INNIEnl¯`N

nPI¯����¯\<u¯nP<n¯D<^^IG¯nPI¯Q]h`kn<nQ`^¯`N¯l\<tIl¯Q^n`¯nPI¯1^QnIG¯/n<nIl¯<^G¯Ivh\<Q^

P`u¯<¯k`Doln¯l\<tI¯nk<GI¯^`^InPI\Ill¯E`^nQ^oIG¯uQnPQ^¯nPI¯1^QnIG¯/n<nIl¯o^nQ\¯nPI¯]QGÆ

��nP¯EI^nokwµ

�µ0�µ�·¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶¯GokQ^O

nPI¯�Q]¯�k`u¯Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE¯`hh`kno^QnQIl¶¯lIh<k<nI

hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶¯lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶¯^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^

DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI¯nPI<nIklË¶¯nPI¯`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI

lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI¯Nk`]¯Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o

�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^¯�]IkQE<^¯EPokEPIl¶¯EQtQE¯`kO<^Qz<nQ`^l¶¯<^G

^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O¯<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

Practice Standards

+/¯�·¯#kO<^QzI¯Q^N`k]<nQ`^¯<^G¯G<n<¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIlµ

1^QnÆlhIEQ{E¯n<kOIn¯N`k¯nPQl¯ln<^G<kG·¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl

n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ

<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

+/¯�·¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯I<EP¯l`okEI¸¯GQlnQ^OoQlP¯`hQ^Q`^¯Nk`]

N<Enµ

1^QnÆlhIEQ{E¯n<kOIn¯N`k¯nPQl¯ln<^G<kG·¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N

l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl¯hIklhIEnQtIlµ

+/¯�·¯�kOoI¯`k¯Ivh\<Q^¯E`^E\olQ`^l¶¯olQ^O¯t<\QG¯kI<l`^Q^O¯<^G¯ItQGI^EIµ

1^QnÆlhIEQ{E¯n<kOIn¯N`k¯nPQl¯ln<^G<kG·¯!#¯�#!��.¯�!¯1/�

Literacy Standards

.�µ�µ�·¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n

lQ]Q\<kQnQIl¯<^G¯GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

.�µ�µ�·¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k

lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

/�µ�µ�·¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶

<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ

QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

7µ�µ�·¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶

kI|IEnQ`^¶¯<^G¯kIlI<kEPµ
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Grade 5, Unit 3: The Growth of the Republic

Vocabulary List

Foreign Policy Choices in the Early Republic (Lessons 1-6)

�Ill`^ 7`kG 
I{^QnQ`^

� priority (n.) l`]InPQ^O¯nP<n¯Ql¯]`kI¯Q]h`kn<^n¯nP<^¯`nPIk¯nPQ^Ol

� republic (n.) <¯E`o^nkw¯nP<n¯Ql¯O`tIk^IG¯Dw¯<¯hkIlQGI^n¯<^G¯kIhkIlI^n<nQtIl

I\IEnIG¯Dw¯nPI¯hI`h\I¯<^G¯uPIkI¯nPIkI¯Ql¯^`¯[Q^O¯`k¯joII^

� territory (n.) \<^G¯nP<n¯Ql¯E`^nk`\\IG¯Dw¯<¯O`tIk^]I^n¯`k¯hIkl`^

� foreign policy (n.) <¯O`tIk^]I^nÕl¯h\<^¯<^G¯<EnQ`^l¯Q^¯Qnl¯GI<\Q^Ol¯uQnP¯`nPIk

^<nQ`^l

� Northwest Territory (n.) \<^G¯EIGIG¯n`¯nPI¯1^QnIG¯/n<nIl¯Dw¯�kI<n¯
kQn<Q^¯<NnIk¯nPI

�]IkQE<^¯.It`\onQ`^¯nP<n¯ItI^no<\\w¯DIE<]I¯nPI¯ln<nIl¯`N

#PQ`¶¯ QEPQO<^¶¯�^GQ<^<¶¯�\\Q^`Ql¶¯7QlE`^lQ^¯<^G¯h<kn¯`N

 Q^^Il`n<

� sovereign (adj.) P<tQ^O¯nPI¯<onP`kQnw¯n`¯O`tIk^¯<^G¯]<[I¯Q^GIhI^GI^n

GIEQlQ`^lµ

� sovereignty (n.) nPI¯<onP`kQnw¯`N¯<¯ln<nI¯n`¯O`tIk^¯QnlI\N

� treaty (n.) <¯N`k]<\¯<^G¯\IO<\\w¯DQ^GQ^O¯<OkII]I^n¯DInuII^¯nu`¯`k¯]`kI

l`tIkIQO^¯^<nQ`^l

� Haitian Revolution (n.) <¯E`^|QEn¯Nk`]¯����¯n`¯����¯DInuII^¯I^l\<tIG¯�<QnQ<^l¯<^G

�k<^EI¶¯I^GQ^O¯Q^¯�<QnQÕl¯DIE`]Q^O¯nPI¯�ln¯E`o^nkw¯n`¯DI

N`o^GIG¯Dw¯N`k]Ik\w¯I^l\<tIG¯hI`h\I

� resilience (n.) nPI¯<DQ\Qnw¯n`¯uQnPln<^G¯`k¯kIE`tIk¯Nk`]¯GQN{Eo\nQIl

� expedition (n.) <¯Y`ok^Iw¯n<[I^¯N`k¯<¯lhIEQ{E¯hokh`lI

Indigenous Nations’ Foreign Policy Choices (Lessons 7-9)

�Ill`^ 7`kG 
I{^QnQ`^

� encroachment (n.) ]`tI]I^n¯`^n`¯nPI¯nIkkQn`kw¶¯hk`hIknw¶¯`k¯kQOPnl¯`N¯l`]I`^I

I\lI
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7 petition (n., v.) a formal request to the government that asks for help with a

particular issue; to make a formal request to the government

asking for help with a particular issue

Indigenous Resistance and Resilience (Lessons 10-13)

�Ill`^ 7`kG 
I{^QnQ`^

11 Indian Removal Act (n.) 1830 act of Congress to acquire land of Indigenous nations in

Florida, Georgia, Alabama, Tennessee, and Mississippi in

exchange for land in Oklahoma

12 Trail of Tears (n.) the path traveled by approximately 100,000 Indigenous

people from their native lands to territory in Oklahoma

Slavery and the Growth of the Nation (Lessons 14-16)

�Ill`^ 7`kG 
I{^QnQ`^

15 factory (n.) a building or group of buildings where things are made,

usually with the help of machines

15 Industrial Revolution

(n.)

a time period in history (1780–1830) when the making of

goods moved from small shops and homes to factories

15 invent (v.) to create or design something that has not existed before

15 invention (n.) a useful new device that is created to meet a need or a want

16 export (v.) to send a product that a country grows or makes to another

country to be sold

16 import (v.) to bring a product from one country to another to be sold

African Americans’ Resistance, and Resilience (Lessons 17-19)

�Ill`^ 7`kG 
I{^QnQ`^

17 oppression (n.) cruel and unfair treatment of people, especially by not giving

them the same rights and freedoms as others

19 coded spirituals (n.) songs that were sung by enslaved African Americans to resist

their oppression and share information with each other

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC
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19 Underground Railroad

(n.)

a network of secret routes and safe houses organized by

abolitionists and used by enslaved Black people to escape

from slavery in the South to freedom in the North or Canada

The Economy of the Early Republic (Lessons 20-24)

�Ill`^ 7`kG 
I{^QnQ`^

20 public school (n.) a school that is funded by the government (through taxes

paid by citizens)

21 expert (n.) a person who has special skill or knowledge relating to a

particular subject

21 industry (n.) a group of businesses that provide a particular product or

service
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LESSON PLANS
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Foreign Policy Choices in the Early Republic
Were the foreign policy decisions made by the leaders of the Early

Republic shaped more by the nation’s declared values or other

interests?

CONTENTS Overview

Lesson 1

How Do Values and

Interests Shape a Nation?

Lesson 2

Foreign Policy Decisions

in the Northwest Territory

Lesson 3

Foreign Policy Advice for

Presidents of the Early

Republic

Lesson 4

The United States and the

Haitian Revolution

Lesson 5

Analyzing Artifacts from

the Lewis and Clark

Expedition

Lesson 6

Foreign Policy Decisions

of the Early Republic in

the Louisiana Territory

�l¯nPI¯1^QnIG¯/n<nIl¯DIO<^¯Qnl¯PQln`kw¯<l¯<¯l`tIkIQO^

^<nQ`^¶¯Qnl¯\I<GIkl¯^IIGIG¯n`¯]<[I¯GIEQlQ`^l¯<D`on

kI\<nQ`^lPQhl¯uQnP¯`nPIk¯E`o^nkQIlµ¯0PI¯N`kIQO^¯h`\QEw

GIEQlQ`^l¯]<GI¯Dw¯nPI¯\I<GIkl¯`N¯nPI¯�<k\w¯.IhoD\QE¯kItI<\

nPI¯nI^lQ`^¯DInuII^¯�]IkQE<Õl¯GIE\<kIG¯t<\oIl¯<^G¯`nPIk

Q^nIkIlnl¶¯Q^E\oGQ^O¯EQnQzI^lPQh¶¯nPI¯IE`^`]w¶¯<^G¯lIEokQnwµ

0Pk`oOP`on¯nPI¯��¯\Ill`^l¯`N¯�\olnIkl¯�¯Æ¯�¶¯lnoGI^nl¯u`k[¯n`

o^GIkln<^G¯P`u¯<^G¯uPw¯nPIlI¯EP`QEIl¯uIkI¯]<GI¶¯uP`

P<G¯nPI¯h`uIk¯n`¯]<[I¯nPI]¶¯<^G¯P`u¯nPI¯GIEQlQ`^l

DI^I{nIG¯l`]I¯uPQ\I¯P<k]Q^O¯`nPIklµ¯�<EP¯`N¯nPIlI

E\olnIkl¯Ql¯<^Q]<nIG¯Dw¯<¯GQNNIkI^n¯/ohh`knQ^O¯-oIlnQ`^µ

/noGI^nl¯uQ\\¯I^E`o^nIk¯nPI¯t`QEIl¯`N¯GQtIklI¯hI`h\Il¶

<^<\wzI¯nPIQk¯h`Q^nl¯`N¯tQIu¶¯<^G¯u`k[¯n`¯o^GIkln<^G¯P`u

<^G¯uPw¯PQln`kw¯o^N`\Gl¯<l¯nPI¯hk`GoEn¯`N¯Po]<^¯EP`QEIlµ

0PQl¯E\olnIk¯N`EolIl¯`^¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯`N¯nPI

�<k\w¯.IhoD\QE¯uQnP¯kIO<kG¯n`¯�^GQOI^`ol¯^<nQ`^l¶¯�k<^EI¶


kQn<Q^¯<^G¯�<QnQ¯<^G¯N`EolIl¯`^¯P`u¯nPI¯^Iu¯^<nQ`^¯]<GI

nPIlI¯GIEQlQ`^lµ

Learning Objectives

By the end of this cluster, students should be able to…

�vh\<Q^¯uP<n¯N`kIQO^¯h`\QEw¯Ql¯<^G¯<^<\wzI¯Iv<]h\Il

`N¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯]<GI¯Dw¯nPI¯\I<GIkl¯`N

nPI¯1^QnIG¯/n<nIlµ

�kOoI¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯Dw¯nPI

Ivh<^lQ`^¯`N¯nPI¯1^QnIG¯/n<nIl¯GokQ^O¯nPI¯�<k\w

.IhoD\QE¶¯olQ^O¯ItQGI^EI¯Nk`]¯<¯t<kQInw¯`N¯l`okEIlµ

Vocabulary

TIER 2 TIER 3

IvhIGQnQ`^ N`kIQO^¯h`\QEw
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priority

resilience

territory

Haitian Revolution

Northwest Territory

republic

sovereign

sovereignty

treaty

Cluster Focus Standards

Content Standards

STANDARD LESSON(S)

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI

7<lPQ^On`^¶¯����Æ����¶¯�`P^¯�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç

����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I¯ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N

h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G

It<\o<nI¯nPIQk¯\I<GIklPQh¯`N¯nPI¯^Iu¯^<nQ`^µ

�Æ�

5.T4.2:¯�t<\o<nI¯nPI¯Q]h`kn<^EI¯n`¯nPI¯^<nQ`^¯`N¯nPI¯�`oQlQ<^<¯+okEP<lI¯<^G

nk<EI¯nPI¯IvhIGQnQ`^¯`N¯ IkQuInPIk¯�IuQl¯<^G¯7Q\\Q<]¯�\<k[¶¯uQnP¯/<E<O<uI<

<^G¯nPI¯�`khl¯`N¯
QlE`tIkw¶¯Nk`]¯����¯n`¯����µ

�

5.T4.3a:¯
kQnQlP¯kIlnkQEnQ`^l¯`^¯nk<GI¯<^G¯Q]hkIll]I^n �

Practice Standards

STANDARD LESSON(S)

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸

O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G

GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

�¶¯�Æ�

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n

Q^|oI^EI¯hI`h\IÕl¯hIklhIEnQtIlµ

�¶¯�¶¯�Æ�

PS 6:¯!#¯�#!��.¯�!¯1/� �¶¯�Æ�¶¯�
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Literacy Standards

STANDARD LESSON(S)

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n

lQ]Q\<kQnQIl¯<^G¯GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

�¶¯�Æ�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`

ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

�¶¯�Æ�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

�Æ�¶¯�

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

�Æ�¶¯�
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LESSON 1

How Do Values and Interests Shape a Nation?

Learning Objective

Illustrate the values and interests that would decide the borders of the

United States were students in charge by creating a map of the nation

with new borders and location names.

Language Objective

Discuss reasons for drawing national borders by having students state

their values and interests.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Provide students with a word bank of values and interests. Ask students to describe the

map they draw to you or a partner using a sentence stem such as “I drew the border here because

I value _____” and complete the stem with word(s) from the word bank.

Levels 4-5: Rather than providing a word bank, model a few examples of oral explanation before

students create their maps. Provide a more open-ended sentence starter for students to use to

justify their borders.

Lesson Context

Unit 3 focuses on the choices the nation’s leaders made as

they took action to expand the borders of the United States.

The hook lesson for Unit 3, “The Growth of the Republic,”

begins with a See, Think, Wonder activity in which students

watch a video showing how the United States' borders

changed over time. Students then participate in a whole-

class read-aloud of local author Chris Tamasi’s engaging

book Borders. Borders invites students to consider who

draws borders and why—important concepts to explore as

students begin a unit focused on U.S. territorial expansion.

Students brainstorm the values and interests they would

prioritize were they in charge of drawing the nation's borders.

MATERIALS

Lesson 1 Slide Deck

Making the Map Exercise

colored pencils

markers

plain paper for map

making

VOCABULARY

priority

republic
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�^¯<¯{^<\¯ <[Q^O¯nPI¯ <h¯<EnQtQnw¶¯lnoGI^nl¯GInIk]Q^I¯nPI

D`kGIkl¯`N¯nPI¯1^QnIG¯/n<nIl¯D<lIG¯`^¯nPIQk¯hkQ`kQnQIl¶¯t<\oIl¶

<^G¯Q^nIkIlnl¯<^G¯GQlEoll¯nPIQk¯EP`QEIl¯Ê+/¯�¶¯/�µ�Ëµ¯�^¯�Ill`^

�¶¯lnoGI^nl¯uQ\\¯Iv<]Q^I¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯nPI

1^QnIG¯/n<nIl¯]<GI¯<D`on¯D`kGIkl¯Q^¯nPI¯!`knPuIln¯0IkkQn`kw

<^G¯nPI¯E`o^nkwÕl¯kI\<nQ`^lPQhl¯uQnP¯�^GQOI^`ol¯^<nQ`^lµ

nIkkQn`kw

Lesson Standards

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

Activator: See, Think, Wonder (8 minutes)

+k`YIEn¯Slide 2¯<^G¯<l[¯lnoGI^nl¯n`¯^`nI¯uP<n¯nPIw¯lII¶¯nPQ^[¶

<^G¯u`^GIk¯<D`on¯nPI¯D`kGIkl¯`N¯nPI¯1^QnIG¯/n<nIl¯<l¯nPI

tQGI`¯h\<wlµ

+k`YIEn¯Slide 3¯<^G¯Q^tQnI¯lnoGI^nl¯n`¯lP<kI¯nPIQk¯Ò/II¶¯0PQ^[¶

7`^GIkÓ¯kIlh`^lIl¯uQnP¯nPI¯E\<llµ¯�QtI¯I<EP¯lnoGI^n¯nPI

`hh`kno^Qnw¯n`¯E`^nkQDonIµ

+k`YIEn¯Slide 4¯<^G¯E`^{k]¯uP<n¯lnoGI^nl¯\Q[I\w¯^`nQEIG¯Q^

nPI¯tQGI`·¯0PI¯1^QnIG¯/n<nIl¯OkIu¯�¯�#0¯Nk`]¯Qnl¯`kQOQ^<\¯lQzIµ

�vh\<Q^¯nP<n¯nPQl¯Ql¯hkIEQlI\w¯uP<n¯nPIw¯uQ\\¯lnoGw¯Q^¯nPQl¯o^Qn¶

uPQEP¯Ql¯nQn\IG¯0PI¯�k`unP¯`N¯nPI¯.IhoD\QEµ

7k<h¯oh¯nPI¯<EnQt<n`k¯Dw¯hk`YIEnQ^O¯Slide 5¶¯uPQEP¯GQlh\<wl

nPI¯o^QnÕl¯�llI^nQ<\¯-oIlnQ`^lµ¯�vh\<Q^¯nP<n¯Q^¯nPQl¯o^Qn¶

lnoGI^nl¯uQ\\¯\I<k^¯<D`on¯P`u¯nPI¯\I<GIkl¯`N¯nPI¯1^QnIG

/n<nIl¯]<GI¯GIEQlQ`^l¯<D`on¯uP<n¯u<l¯Q]h`kn<^n¯n`¯nPI

E`o^nkw¯<^G¯P`u¯nP`lI¯GIEQlQ`^l¯<NNIEnIG¯GQtIklI¯hI`h\Il

<^G¯^<nQ`^lµ¯1lI¯Slide 6¯n`¯nI<EP¯nPI¯t`E<Do\<kw¯u`kG

priorityµ¯0PI^¶¯I]hP<lQzI¯nP<n¯l`]InQ]Il¯nP`lI¯GIEQlQ`^l

uIkI¯^`n¯E\I<kÆEon¯DIE<olI¯nPIw¯Q^t`\tIG¯E`]hInQ^O

Q^nIkIlnl¯<^G¯hkQ`kQnQIlµ

TEACHING TIP

7PI^¯w`o¯lP`u¯Slide 4¶¯DI

lokI¯n`¯^`nI¯nPI¯GI{^QnQ`^

`N¯nPI¯u`kG¯ÒrepublicµÓ

/P<kI¯nP<n¯PQln`kQ<^l¯`NnI^

kINIk¯n`¯nPI¯1^QnIG¯/n<nIl¯<l

nPI¯�<k\w¯.IhoD\QE¯uPI^

n<\[Q^O¯<D`on¯Qnl¯{kln¯��

wI<klµ¯�^¯nPQl¯o^Qn¶¯uI¯uQ\\

`NnI^¯olI¯nP<n¯nIk]¯n``º
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TEACHING TIP

Consider posting the Essential Questions in the classroom for student reference.

Explain that they will start by thinking more about how and

why people and nations make decisions by reading a book

called Borders by Chris Tamasi.

MAKE CONNECTIONS

Students might be interested to know that Chris grew up in Massachusetts and sat in a 5th-grade

social studies class just like they are doing right now!

Read-Aloud: Borders by Chris Tamasi (7

minutes)

Project Slide 7 and review it with students. Then, play the

video of Chris reading his book, or read Borders aloud to the

class if you have a copy.

Making the Map Activity (15 minutes)

Use Slide 8 to teach the word territory.

Project Slide 9 and invite students to brainstorm the values

they would incorporate were they to draw the borders of the

United States. Next, have them consider what will be allowed

and not allowed within their borders. What laws will govern

the land? What will happen if someone breaks a law?

After brainstorming the list, move to Slide 10 and provide the

instructions for students to make their own maps. Have

students work on their maps for the rest of the class. As they

do, circulate around the room and ask students to articulate

the thinking behind the borders they are drawing, and

challenge their thinking. If time permits, you could address

these questions in a whole-class discussion:

For example, if a student banned broccoli, what does

that mean for people who love broccoli or people who

TEACHING TIP

It is okay for students to be

a bit silly here. If a student

hates broccoli, they can ban

it inside their borders!
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make a living growing broccoli?

If you redraw the borders of the United States to your

values and interests, what will happen to the people

who already live there?

Do you think it would be fair to redraw the borders of a

nation based on your priorities?

TEACHING TIP

If students need more time to complete their maps, this activity and a richer debrief discussion

could be extended into a literacy block or independent learning time.

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 1: Foreign Policy Choices in the Early Republic

Lesson 1: How Do Values and Interests Shape a Nation? 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

27

http://creativecommons.org/licenses/by-nc/4.0/


LESSON 2

Foreign Policy Decisions in the Northwest

Territory

Learning Objective

Reach conclusions about the priorities of U.S. foreign policy by analyzing

several decisions concerning the Northwest Territory.

Language Objective

Explain the priorities of U.S. foreign policy decisions about the Northwest

Territory using a graphic organizer and evidence from an informational

text and images.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Review Slide 4 (“Foreign Policy Decisions”) and the anchor charts in greater detail

before students begin the group work; add pictures or word-to-word translation of key words to

the anchor charts to make sure students understand each priority before beginning. Group

students strategically to pair stronger readers with lower-level students.

Levels 4-5: Encourage student participation in the small group work by assigning group roles.

Provide sentence stems that prompt students to explain their evidence and reasoning for the

priorities they choose.

Lesson Context

�^¯nPI¯0kI<nw¯`N¯+<kQl¶¯�kI<n¯
kQn<Q^¯<E[^`u\IGOIG¯nPI

l`tIkIQO^nw¯`N¯nPI¯1^QnIG¯/n<nIl¯<^G¯EIGIG¯nPI¯\<^G¯`N¯nPI¯��

E`\`^QIl¯<^G¯nPI¯1^`kO<^QzIG¯0IkkQn`kw¯n`¯nPI¯^Iu¯^<nQ`^µ¯�l

<¯l`tIkIQO^¯h`uIk¶¯nPI¯1^QnIG¯/n<nIl¯u<l¯NkII¯n`¯hokloI¯Qnl

`u^¯N`kIQO^¯h`\QEwµ¯/`]I¯`N¯nPI¯{kln¯GIEQlQ`^l¯nPI¯1^QnIG

/n<nIl¯]<GI¯uIkI¯<D`on¯^<tQO<nQ^O¯kI\<nQ`^lPQhl¯uQnP

�^GQOI^`ol¯^<nQ`^lµ¯0PIlI¯^<nQ`^l¯P<G¯^`n¯DII^¯E`^lo\nIG

<D`on¯nPI¯nIk]l¯`N¯nPI¯0kI<nw¯`N¯+<kQl¶¯ItI^¯nP`oOP¯nPIw¯P<G

N`oOPn¯`^¯D`nP¯lQGIl¯`N¯nPI¯.It`\onQ`^<kw¯7<kµ¯�^¯�Ill`^¯�¶

MATERIALS

Lesson 2 Slide Deck

Supporting Question

Launch

Northwest Territory

Graphic Organizer

Foreign Policy in the

Northwest Territory
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lnoGI^nl¯I^O<OI¯uQnP¯nPI¯E`^EIhn¯`N¯N`kIQO^¯h`\QEw¯Dw

GI{^Q^O¯nPI¯nIk]¯<^G¯kItQIuQ^O¯nPI¯hkQ`kQnQIl¯nP<n¯OoQGIG

nPI¯^<nQ`^Õl¯N`kIQO^¯h`\QEw¯GIEQlQ`^lµ¯�NnIku<kG¶¯nPIw¯\<o^EP

nPI¯/ohh`knQ^O¯-oIlnQ`^¯N`k¯�Ill`^l¯�Æ�·¯Were the foreign

policy decisions made by the leaders of the Early Republic

shaped more by the nation’s declared values or other

interests? �^¯nPI¯lIE`^G¯h<kn¯`N¯nPI¯\Ill`^¶¯nPIw¯u`k[¯Q^¯l]<\\

Ok`ohl¯n`¯<^<\wzI¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯nPI¯1^QnIG

/n<nIl¯]<GI¯<D`on¯nPIQk¯kI\<nQ`^lPQhl¯uQnP¯�^GQOI^`ol

^<nQ`^l¯Q^¯nPI¯!`knPuIln¯0IkkQn`kw¯Ê`kQOQ^<\\w¯[^`u^¯<l¯nPI

1^`kO<^QzIG¯0IkkQn`kwË¯Ê+/¯�¶¯.�µ�¶¯.�µ�¶¯/�µ�Ëµ¯0PQl¯\Ill`^

hkIh<kIl¯lnoGI^nl¯N`k¯�Ill`^l¯�¯<^G¯�¶¯uPIkI¯nPIw¯<^<\wzI

1^QnIG¯/n<nIl¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯uQnP¯kIO<kG¯n`¯�k<^EI¶

�kI<n¯
kQn<Q^¶¯<^G¯�<QnQµ

Northwest Territory

Graphic Organizer

(Teacher Version)

Declared Values of the

United States

Foreign Policy Priorities

Anchor Chart

VOCABULARY

N`kIQO^¯h`\QEw

!`knPuIln¯0IkkQn`kw

l`tIkIQO^

l`tIkIQO^nw

nkI<nw

Lesson Standards

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI¯7<lPQ^On`^¶¯����Æ����¶¯�`P^

�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I

ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N¯h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G¯It<\o<nI¯nPIQk¯\I<GIklPQh¯`N

nPI¯^Iu¯^<nQ`^µ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n¯lQ]Q\<kQnQIl¯<^G

GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

ADVANCE PREPARATION

#kO<^QzI¯lnoGI^nl¯Q^n`¯Ok`ohl¯`N¯�Æ�¯n`¯N<EQ\Qn<nI¯E`\\<D`k<nQ`^¯`^¯nPI¯/ohh`knQ^O¯-oIlnQ`^

�<o^EP¯<^G¯�^nIk<EnQtI¯.I<GÆ�\`oG¯�EnQtQnw¯Q^¯nPI¯\Ill`^µ

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 1: Foreign Policy Choices in the Early Republic

Lesson 2: Foreign Policy Decisions in the Northwest Territory 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

29

https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.AK%20-%20Northwest%20Territory%20Graphic%20Organizer%20%28Teacher%20Version%29%20%28Answer%20Key%29.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.AK%20-%20Northwest%20Territory%20Graphic%20Organizer%20%28Teacher%20Version%29%20%28Answer%20Key%29.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.AK%20-%20Northwest%20Territory%20Graphic%20Organizer%20%28Teacher%20Version%29%20%28Answer%20Key%29.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.LRN%20-%20Declared%20Values%20of%20the%20United%20States.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.LRN%20-%20Declared%20Values%20of%20the%20United%20States.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.LRN%20-%20Foreign%20Policy%20Priorities%20Anchor%20Chart.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L2.LRN%20-%20Foreign%20Policy%20Priorities%20Anchor%20Chart.pdf
http://creativecommons.org/licenses/by-nc/4.0/


What Is Foreign Policy? (5 minutes)

+k`YIEn¯Slide 2¯<^G¯kItQIu¯nPI¯GI{^QnQ`^¯`N¯nPI¯u`kG

sovereignµ¯1lI¯nPI¯nu`¯Iv<]h\Il¯<D`on¯nPI¯sovereignty `N

nPI¯1^QnIG¯/n<nIl¯n`¯hk`tQGI¯PQln`kQE<\¯E`^nIvn¯<^G¯Q\\olnk<nI

nPI¯u`kGÕl¯]I<^Q^Oµ

!Ivn¶¯]`tI¯n`¯Slide 3¯<^G¯kItQIu¯nPI¯GI{^QnQ`^¯`N¯foreign

policyµ¯�vh\<Q^¯nP<n¯<l¯<¯l`tIkIQO^¯^<nQ`^¶¯nPI¯1^QnIG¯/n<nIl

u`o\G¯^IIG¯n`¯]<[I¯GIEQlQ`^l¯<D`on¯Qnl¯kI\<nQ`^lPQhl¯uQnP

`nPIk¯l`tIkIQO^¯^<nQ`^lµ¯/P<kI¯nP<n¯N`k¯nPI¯^Ivn¯lQv¯\Ill`^l¶

lnoGI^nl¯uQ\\¯DI¯nPQ^[Q^O¯<D`on¯P`u¯<^G¯uPw¯nPI¯1^QnIG

/n<nIl¯]<GI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯Q^¯Qnl¯{kln¯��¯wI<kl¶¯<

nQ]I¯[^`u^¯<l¯nPI¯�<k\w¯.IhoD\QEµ

TEACHING TIP

�kI<n¯
kQn<Q^Õl¯E\<Q]¯n`¯��¯E`\`^QIl¯<^G¯nPI¯!`knPuIln¯0IkkQn`kw¶¯uPQEP¯nPIw¯EIGIG¯n`¯nPI¯1^QnIG

/n<nIl¯Q^¯nPI¯0kI<nw¯`N¯+<kQl¶¯u<l¯D<lIG¯`^¯nPI¯
`EnkQ^I¯`N¯
QlE`tIkwµ¯0PI¯
`EnkQ^I¯`N¯
QlE`tIkw¯Ql¯<

\IO<\¯E`^lnkoEn¯D<lIG¯`^¯<¯����¯h<h<\¯Do\\¯nP<n¯l<QG¯nP<n¯�PkQlnQ<^¯^<nQ`^l¯P<G¯nPI¯kQOPn¯n`¯E\<Q]

\<^Gl¯^`n¯<\kI<Gw¯E\<Q]IG¯Dw¯<¯�PkQlnQ<^¯^<nQ`^µ¯�`k¯]`kI¯Q^N`k]<nQ`^¶¯lII¯nPI¯kIl`okEIl¯<n¯nPI

Doctrine of Discovery Project¶¯uPQEP¯Q^E\oGIl¯nPI¯No\\¯nIvn¯`N¯The Doctrine of Discovery, 1493¯<^G¯<

\Qln¯`N¯Repudiations by Faith Communitiesµ¯.I<G¯nPI¯<knQE\I¯Vatican Formally Denounces 15th-

Century 'Doctrine of Discovery' n`¯\I<k^¯<D`on¯P`u¶¯Q^¯����¶¯nPI¯6<nQE<^¯N`k]<\\w¯kIhoGQ<nIG¯nPI


`EnkQ^I¯N`k¯P`u¯Qn¯YolnQ{IG¯<^G¯E`^nQ^oIl¯n`¯YolnQNw¯E\<Q]l¯n`¯�^GQOI^`ol¯\<^Gµ
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http://creativecommons.org/licenses/by-nc/4.0/


Launching the Question (10 minutes)

Distribute copies of the Supporting Question

Launch and use Slide 4 to explain that when a

nation makes foreign policy decisions, it considers its values

and (at least) three other interests—security, economic

needs, and opportunities for citizens. You can post these

anchor charts for student reference throughout the unit: the

Foreign Policy Priorities Anchor Chart and Declared Values

of the United States.

Move to Slide 5 to show the subcluster’s Supporting

Question:

Were the foreign policy decisions made by the

leaders of the Early Republic shaped more by the

nation’s declared values or other interests?

Use Slide 6 to remind students that whenever we set out to

answer a question in social studies, we want to take time to

think about two things: words and questions.

Words: What keywords or ideas do I already know in

this question?

Questions: What smaller questions could I ask to help

answer the big question?

As a class, ask students to identify the question word and to

share the words and ideas in the question that are familiar to

them. Chart their responses.

Next, ask student groups to brainstorm at least two questions

that could help them answer this larger question, then have

groups share them with the class. Record the class’s

questions as they share. Keep the student questions on

display for the remainder of the cluster.

MAKE CONNECTIONS

Sometimes foreign policy

involves gaining more land,

but not always. Foreign

policy also happens when a

nation decides whether or

not to support another

nation’s actions. For

example, in the French and

Indian War and the

American Revolution,

Indigenous nations made

the choices that were right

for their people. In the case

of the French and Indian

War, some nations

supported the French and

others supported the

British. In the American

Revolution, some

Indigenous nations

supported the British while

others supported the

colonists.
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SUPPORT ALL STUDENTS

In Unit 2, students came up with Category 1 (who, what, where, or when) and Category 2 (how,

why, or what does it mean) questions as part of the Supporting Question Launch routine. In Unit

3, that scaffold has been removed. However, if it is helpful to students, you can continue to offer it.

TEACHING TIP

Unit 3 uses the term “democracy” rather than the more technically correct term “republic.” This

choice is intentional and meant to introduce students to the ideological potential of the nation’s

declared values. A deeper understanding and interrogation of the difference between a republic

and a democracy, especially at the nation’s founding, awaits students in 8th-grade civics and 10th-

and 11th-grade United States history.

 Analyzing US Foreign Policy Options in

the Northwest Territory (15 minutes)

Project Slide 7 and point out the Unorganized Territory using

the map on the left side of the slide. Use the map on the

right to show students the Indigenous nations that lived on

the land of the Unorganized Territory. Explain that in the next

activity, they are going to analyze the foreign policy decisions

the United States made about their relationships with the

sovereign Indigenous nations that lived on this land.

Ask students to view the Northwest Territory Graphic

Organizer. Distribute a set of Foreign Policy in the Northwest

Territory and a copy of the Declared Values of the United

States to each group for reference. You can use the

Northwest Territory Graphic Organizer (Teacher Version) to

guide the discussion for this activity as you move through

Slide 8–Slide 13.

TEACHING TIP

To learn more about the

Northwest Territory, see the

article The Northwest

Ordinance and Westward

Expansion.
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+k`YIEn¯Slide 8 n`¯kItQIu¯nPI¯Ok<hPQE¯`kO<^QzIk¯uQnP¯lnoGI^nl

<^G¯nPI^¯]`tI¯n`¯Slide 9¯`N¯�<kG¯�¯<^G¯kI<G¯Ê`k¯<l[¯<¯lnoGI^n

n`¯kI<GË¯nPI¯nIvn¯<\`oG¯n`¯nPI¯E\<llµ¯�NnIk¯kI<GQ^O¶¯OQtI¯nPI

Ok`ohl¯nQ]I¯n`¯E`^NIk¯uQnP¯`^I¯<^`nPIk¯<^G¯nPI^¯{\\¯`on¯nPIQk

Ok<hPQE¯`kO<^QzIkl¯n`¯Q^GQE<nI¯nPI¯hIklhIEnQtI¯<^G¯kI<l`^l

N`k¯nPI¯hIklhIEnQtI¯`N¯nPI¯1^QnIG¯/n<nIl¯<^G¯nPI¯�^GQOI^`ol

^<nQ`^l¯kIO<kGQ^O¯nPI¯!`knPuIln¯0IkkQn`kwµ¯
kQI|w¯kItQIu¯nPIQk

kIlh`^lIl¯n`¯EPIE[¯N`k¯o^GIkln<^GQ^Oµ¯�^luIkl¯w`o¯lP`o\G

P`hI¯n`¯PI<k¯Q^E\oGI¯Q^N`k]<nQ`^¯loEP¯<l·

0PI¯1^QnIG¯/n<nIl¯nP`oOPn¯nP<n¯nPI¯\<^G¯`N¯nPI

!`knPuIln¯0IkkQn`kw¯DI\`^OIG¯n`¯nPI]¯DIE<olI¯nPIw

DI\QItIG¯nP<n¯nPIw¯u`^¯Qn¯Q^¯nPI¯�]IkQE<^¯.It`\onQ`^µ

0PI¯1^QnIG¯/n<nIl¯nP`oOPn¯nP<n¯nPI¯\<^G¯`N¯nPI

!`knPuIln¯0IkkQn`kw¯DI\`^OIG¯n`¯nPI]¯DIE<olI¯nPI

0kI<nw¯`N¯+<kQl¯l<QG¯Qn¯u<l¯nPIQklµ

0PI¯�^GQOI^`ol¯^<nQ`^l¯nP`oOPn¯nPI¯\<^G¯DI\`^OIG¯n`

nPI]¯DIE<olI¯nPIw¯\QtIG¯`^¯Qnµ

0PI¯�^GQOI^`ol¯^<nQ`^l¯GQG¯^`n¯nPQ^[¯nPI¯0kI<nw¯`N

+<kQl¯n``[¯<u<w¯nPIQk¯kQOPnl¯n`¯nPI¯\<^G¯DIE<olI¯nPIw

GQG¯^`n¯lQO^¯Qnµ

MAKE CONNECTIONS

�^¯E`^lQGIkQ^O¯nPI

Q^nIk<EnQ`^l¯DInuII^

�^GQOI^`ol¯hI`h\Il¯<^G

lInn\Ikl¯Nk`]¯nPI¯1^QnIG

/n<nIl¯Q^¯nPI¯!`knPuIln

0IkkQn`kw¶¯Qn¯]<w¯DI¯PI\hNo\

n`¯lnoGI^nl¯n`¯kI|IEn¯`^¯nPI

E``hIk<nQ`^¯<^G¯E`^|QEn

lEI^<kQ`l¯nPIw¯lnoGQIG¯Q^

Unit 1, Lesson 7¯<^G¯Unit 1,

Lesson 8µ

 `tI¯n`¯Slide 10¯<^G¯kI<G¯Ê`k¯<l[¯<¯lnoGI^n¯n`¯kI<GË¯nPI¯nIvn

<\`oG¯n`¯nPI¯E\<llµ¯�NnIk¯kI<GQ^O¶¯OQtI¯nPI¯Ok`ohl¯nQ]I¯n`

E`^NIk¯uQnP¯`^I¯<^`nPIk¯<^G¯nPI^¯{\\¯`on¯nPIQk¯Ok<hPQE

`kO<^QzIkl¯N`k¯�<kG¯�µ¯0PIw¯E<^¯EQkE\I¯`k¯EPIE[¯`NN¯nPI¯t<\oIl

`k¯Q^nIkIlnl¯nP<n¯nPIw¯nPQ^[¯<hh\wµ

�`^nQ^oI¯nPQl¯hk`EIll¯uQnP¯Slide 11¯Ê�<kG¯�Ë¯<^G¯Slide 12¯Ê�<kG

�Ëµ

0`¯I^G¯nPI¯\Ill`^¶¯hk`YIEn¯Slide 13 <^G¯<l[¯lnoGI^nl¯n`

E`^lQGIk¯nPI¯ItQGI^EI¯`^¯nPIQk¯Ok<hPQE¯`kO<^QzIkl¯<^G¯GIEQGI

uPInPIk¯nPIw¯nPQ^[¯nPI¯1^QnIG¯/n<nIlÕ¯N`kIQO^¯h`\QEw¯GIEQlQ`^l

<D`on¯nPI¯!`knPuIln¯0IkkQn`kw¯uIkI¯D<lIG¯]`kI¯`^¯nPI

^<nQ`^Õl¯GIE\<kIG¯t<\oIl¯`k¯`^¯`nPIk¯Q^nIkIlnlµ¯7QnP¯nPI¯nQ]I

kI]<Q^Q^O¶¯\I<G¯<¯DkQIN¯GQlEollQ`^¯<D`on¯nPIQk¯E`^E\olQ`^lµ

/noGI^n¯Q^lQOPnl¯]<w¯Q^E\oGI¯<^w¯`N¯nPI¯N`\\`uQ^O·

7PI^¯nPI¯1^QnIG¯/n<nIl¯nkQIG¯n`¯Dow¯nPI¯\<^G¶¯Qn¯u<l

kIlhIEnQ^O¯nPI¯l`tIkIQO^nw¯`N¯nPI¯�^GQOI^`ol¯^<nQ`^l

<^G¯\QtQ^O¯oh¯n`¯Qnl¯GIE\<kIG¯t<\oIlµ¯
on¯<NnIk¯nPI

TEACHING TIP

�^¯IvEI\\I^n¯kIl`okEI¯<D`on

nkI<nQIl¯DInuII^¯nPI¯1^QnIG

/n<nIl¯<^G¯�^GQOI^`ol

^<nQ`^l¯Ql¯Why Treaties

Matter¯Nk`]¯!+.µ¯0PQl¯�Æ

]Q^onI¯tQGI`¯Ql¯<hhk`hkQ<nI

N`k¯lnoGI^nlµ¯�N¯nQ]I¯<\\`ul¶

w`o¯E`o\G¯tQIu¯<^G¯GQlEoll

Qn¯<l¯<¯uP`\I¯E\<llµ
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Indigenous nations said no, the United States didn’t

respect their sovereignty. This went against its

declared values.

The United States did not live up to its values when it

fought against the Indigenous nations who were

protecting their land from U.S. citizens who stole it.

The United States used the war as a way to get the

land after the Indigenous nations refused to sell it. This

was not a fair way to get the land even though there

was a treaty.

The United States wanted the land to give its citizens

opportunity. The United States wanted the land to

help the economy. The United States wanted to

protect its borders and believed that the Treaty of Paris

included the Northwest Territory in those borders.

These priorities shaped U.S. decisions more than the

nation’s declared values did.
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Card 1- 1783

United States Indigenous Nations

Perspective
about the
Northwest
Territory:

The United States believes that it has a legal
claim to the
Northwest Territory.

The Indigenous nations believe that the
Northwest Territory belongs to them.

Reasons why
they have this
perspective:

They believe this because they signed a
treaty with Great Britain after the American
Revolution. They think they won the right to
claim the Northwest Territory in the war.

Note: Some students might offer “because they
are White.” Technically the claim was based on
the Doctrine of Discovery, a legal construct
based on a 1493 papal bull, which says that
Christian nations have the right to claim lands
not already claimed by a Christian nation.

They had lived on the land for hundreds of
years. It is their home.

They did not sign a treaty agreeing to sell the
land to Great Britain. (So, how could Great
Britain sign it over to the United States.)

They did not sign a treaty agreeing to sell the
land to the United States.

See the next page for notes on decisions for cards 2-4.

Lesson 2: Foreign Policy Decisions in the Northwest Territory
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Card 2- 1787 Card 3- 1789 Card 4- 1795

The leaders of the US decided to <l[
nPI¯�^GQOI^`ol¯^<nQ`^l¯n`¯lI\\¯nPI¯\<^G
`N¯nPI¯!`knPuIln¯0IkkQn`kw

Answers will vary - students may offer
any of the following:

Values°Æ¯0PIQk¯GIEQlQ`^¯n`¯nkw¯n`¯Dow¯nPI
\<^G¯E`o\G¯P<tI¯DII^¯lP<hIG¯Dw¯\QDIknw
<^G¯Ijo<\Qnw¯<^G¯<^¯INN`kn¯n`¯kIlhIEn¯nPI
l`tIkIQO^nw¯`N¯�^GQOI^`ol¯!<nQ`^l¯<l
l`tIkIQO^µ

Security°Æ¯0PI¯1^QnIG¯/n<nIl¯DI\QItIG¯Qn
P<G¯nPI¯kQOPn¯n`¯nPI¯\<^G¯<^G¯u<^nIG¯n`
hk`nIEn¯Qnl¯D`kGIklµ

Economy°Æ¯0PI¯1^QnIG¯/n<nIl¯P<G¯Yoln
N`oOPn¯nPI¯.It`\onQ`^<kw¯7<k¯<^G¯GQG^Õn
P<tI¯]`^Iw¯N`k¯<^`nPIk¯u<kµ¯/QO^Q^O¯<
nkI<nw¯u`o\G¯DI¯]`kI¯E`lnÆINNIEnQtIµ

Citizen Opportunity°Æ¯+<wQ^O¯N`k¯nPI
\<^G¯u`o\G¯<\\`u¯nPI¯1^QnIG¯/n<nIl¯n`
n<[I¯E`^nk`\¯`N¯Qn¯hI<EINo\\w¯<^G¯hk`tQGI
\<^G¯N`k¯Qnl¯EQnQzI^l¯n`¯Q]hk`tI¯nPIQk
\QtIlµ

The leaders of the US decided°n`¯olI
N`kEI¯<O<Q^ln¯nPI¯�^GQOI^`ol¯^<nQ`^l
uP`¯uIkI¯{OPnQ^O¯n`¯hk`nIEn¯nPIQk
\<^G¯<^G¯hI`h\I¯Nk`]¯nPI¯�]IkQE<^
lInn\Ikl¯uP`¯uIkI¯lnI<\Q^O¯nPIQk¯\<^Gµ

Answers will vary - students may offer
any of the following:

Security - 0PI¯1^QnIG¯/n<nIl¯u<^nIG¯n`
hk`nIEn¯Qnl¯EQnQzI^l¯Nk`]¯<nn<E[¯ÊItI^
nP`oOP¯nPI¯lInn\Ikl¯P<G¯E<olIG¯nPI
E`^|QEnËµ¯0PI¯1^QnIG¯/n<nIl¯DI\QItIG¯Qn
P<G¯nPI¯kQOPn¯n`¯nPI¯\<^G¯<^G¯u<^nIG¯n`
hk`nIEn¯Qnl¯D`kGIklµ¯0PI¯1^QnIG¯/n<nIl
u<^nIG¯n`¯hk`nIEn¯Qnl¯EQnQzI^lµ

Economy°Æ¯0PI¯1^QnIG¯/n<nIl¯u<^nIG¯n`
lI\\¯nPI¯\<^G¯n`¯Qnl¯EQnQzI^lµ¯0PQl¯u`o\G
hk`tQGI¯]`^Iw¯N`k¯nPI¯^Iu¯^<nQ`^¯n`
h<w¯Qnl¯GIDnl¯Nk`]¯nPI¯�]IkQE<^
.It`\onQ`^µ

Citizen Opportunity°Æ¯0PI¯1^QnIG¯/n<nIl
u<^nIG¯n`¯OQtI¯Qnl¯EQnQzI^l¯`hh`kno^QnQIl
n`¯DoQ\G¯P`]Il¯<^G¯N<k]l¯`^¯nPI¯\<^Gµ

Liberty°Æ¯�¯lnoGI^n¯]<w¯<kOoI¯nP<n¯nPI
1^QnIG¯/n<nIl¯P<G¯<¯\IO<\¯kQOPn¯n`¯{OPn
D<E[¯<O<Q^ln¯nPI¯�^GQOI^`ol¯^<nQ`^l¯Q^
`kGIk¯n`¯hk`nIEn¯Qnl¯EQnQzI^lµ¯�`uItIk¶
nPI¯lInn\IklÛ¯I^Ek`<EP]I^n¯`^
�^GQOI^`ol¯\<^G¯u<l¯^`n¯\IO<\µ

The leaders of the US decided t`¯lQO^¯<
nkI<nw¯n`¯Dow¯nPI¯\<^Gµ¯0PIw¯GQG¯nPQl
<NnIk¯GINI<nQ^O¯nPI¯�^GQOI^`ol
!<nQ`^l¯Q^¯<¯u<kµ¯0PIw¯O<tI¯nPI
�^GQOI^`ol¯!<nQ`^l¯lohh\QIl¯N`k¯nPI
\<^Gµ¯0PIw¯<\\`uIG¯nPI¯GINI<nIG
�^GQOI^`ol¯^<nQ`^l¯n`¯[IIh¯<¯l]<\\
hQIEI¯`N¯\<^Gµ

Answers will vary - students may offer
any of the following:

Security Æ¯0PI¯1^QnIG¯/n<nIl¯u<^nIG¯n`
lIEokI¯Qnl¯ÊE\<Q]IGË¯D`kGIklµ¯0<[Q^O
E`^nk`\¯`N¯nPI¯!`knPuIln¯0IkkQn`kw
nPk`oOP¯<¯nkI<nw¯uQnP¯Q^GQOI^`ol
^<nQ`^l¯PI\hIG¯uQnP¯nPQlµ

Citizen Opportunity°Æ¯/QO^Q^O¯<¯nkI<nw
n`¯Dow¯nPI¯\<^G¯O<tI¯EQnQzI^l¯nPI¯kQOPn¯n`
DoQ\G¯N<k]l¯<^G¯P`]Il¯`^¯Qnµ

Economy°Æ¯
owQ^O¯nPI¯\<^G¯Q^¯nPI¯nkI<nw
<\\`uIG¯nPI¯1^QnIG¯/n<nIl¯n`¯I<k^
]`^Iw¯Dw¯lI\\Q^O¯Qn¯n`¯EQnQzI^lµ¯0PI¯N<k]l
nPIw¯DoQ\n¯u`o\G¯E`^nkQDonI¯n`¯nPI
^<nQ`^Õl¯IE`^`]w¯<l¯uI\\µ

Liberty°Æ¯0PI¯nkI<nw¯Ql¯<¯\IO<\¯<OkII]I^nµ
0PI¯1^QnIG¯/n<nIl¯\IO<\\w¯`u^l¯Qnµ
�`uItIk¶¯nPQl¯\IO<\¯nkI<nw¯u<l¯EkI<nIG
nPk`oOP¯<OOkIllQtI¯<EnQ`^l¯n<[I^¯Dw¯nPI
1^QnIG¯/n<nIl¯<NnIk¯nPI¯�^GQOI^`ol
!<nQ`^l¯l<QG¯nPIw¯GQG¯^`n¯u<^n¯n`¯lI\\
nPI¯\<^Gµ
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LESSON 3

Foreign Policy Advice for Presidents of the Early

Republic

Learning Objective

.IE`]]I^G¯<¯N`kIQO^¯h`\QEw¯GIEQlQ`^¯N`k¯<¯hkIlQGI^n¯`N¯nPI¯�<k\w

.IhoD\QE¯Dw¯kI<GQ^O¯<¯DkQI{^O¯G`Eo]I^n¯<^G¯It<\o<nQ^O¯nPI¯`hnQ`^l¯Qn

hkIlI^nlµ

Language Objective

.I<G¯<¯N`kIQO^¯h`\QEw¯lEI^<kQ`¯<^G¯kIE`]]I^G¯<^¯`hnQ`^¯N`k¯<¯hkIlQGI^n

`N¯nPI¯�<k\w¯.IhoD\QE¯Q^¯ukQnQ^O¯olQ^O¯<¯lI^nI^EI¯Nk<]Iµ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Read foreign policy scenarios using the help of assistive technology or native language

support (translator, text-to-speech); write recommendations with peers.

Levels 4-5: Read foreign policy scenarios aloud with peer or teacher guidance; write

recommendations with peers.

Lesson Context

In Lesson 2, students were introduced to the concept of

foreign policy and applied it to the United States’

relationships with Indigenous nations in the Northwest

Territory. Lesson 3 continues the study of the foreign policy of

the Early Republic by having students consider decisions

made under Presidents Washington, Adams, and Madison.

Here, students begin work on a foreign policy decision

tracker that they will complete throughout the subcluster. In

small groups, they read about and take a position on the

course of action the United States should take in one of three

historical events (PS 4). Students then share their

recommendations with the class and learn the actual

MATERIALS

Lesson 3 Slide Deck

Foreign Policy Decision

Tracker

Foreign Policy Scenarios
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GIEQlQ`^¯nPI¯1^QnIG¯/n<nIl¯]<GI¯DIN`kI¯<GGQ^O¯nPQl

Q^N`k]<nQ`^¯n`¯nPIQk¯nk<E[Iklµ¯0Pk`oOP`on¯nPI¯\Ill`^¶

lnoGI^nl¯IvhIkQI^EI¯{klnP<^G¯nPI¯GQN{Eo\n¯n<l[¯`N¯D<\<^EQ^O

^<nQ`^<\¯hkQ`kQnQIl¯uPQ\I¯I^O<OQ^O¯]I<^Q^ONo\\w¯uQnP¯+/¯�¶

7µ�¶¯<^G¯/�µ�µ

Lesson Standards

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI¯7<lPQ^On`^¶¯����Æ����¶¯�`P^

�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I

ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N¯h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G¯It<\o<nI¯nPIQk¯\I<GIklPQh¯`N

nPI¯^Iu¯^<nQ`^µ

5.T4.3a:¯
kQnQlP¯kIlnkQEnQ`^l¯`^¯nk<GI¯<^G¯Q]hkIll]I^n

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

Activator: Foreign Policy Inventory (5

minutes)

�vh\<Q^¯nP<n¯N`k¯nPI¯^Ivn¯N`ok¯\Ill`^l¯lnoGI^nl¯uQ\\¯E`^nQ^oI

n`¯nPQ^[¯<D`on¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯]<GI¯Dw¯nPI

\I<GIkl¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯�^¯`kGIk¯n`¯[IIh¯nk<E[¯`N¯uP<n

nPIw¯<kI¯\I<k^Q^O¯<^G¯O<nPIk¯ItQGI^EI¯n`¯<^luIk¯nPI

/ohh`knQ^O¯-oIlnQ`^¶¯nPI¯E\<ll¯uQ\\¯olI¯<¯Ok<hPQE¯`kO<^QzIkµ

+k`tQGI¯I<EP¯lnoGI^n¯uQnP¯<¯Foreign Policy Decision Trackerµ

+k`YIEn¯Slide 2¯<^G¯<l[¯lnoGI^nl¯n`¯kI|IEn¯`^¯uP<n¯nPIw

\I<k^IG¯<D`on¯nPI¯!`knPuIln¯0IkkQn`kw¯Q^¯�Ill`^¯�µ

Were the foreign policy decisions made by the

leaders of the Early Republic shaped more by the

nation’s declared values or other interests?

�\\`u¯lnoGI^nl¯n`¯lP<kI¯nPIQk¯Q^lQOPnl¯<^G¯hon¯<¯✔¯Q^¯nPI

E`\o]^l¯nP<n¯nPIw¯nPQ^[¯uIkI¯`N¯]<Y`k¯kI\It<^EI¯n`¯nPI

^<nQ`^Õl¯GIEQlQ`^l¯<D`on¯nPI¯!`knPuIln¯0IkkQn`kwµ¯�vh\<Q^¯nP<n
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nPIw¯uQ\\¯<GG¯n`¯nPQl¯nk<E[Ik¯Q^¯nPI¯^Ivn¯lItIk<\¯\Ill`^lµ¯0`G<w¶

nPIw¯uQ\\¯E`^lQGIk¯nPI¯^<nQ`^Õl¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯<D`on

kI\<nQ`^lPQhl¯uQnP¯�^O\<^G¯<^G¯�k<^EIµ

 The President Needs Your Advice!:

Foreign Policy Decision-Making in the

Early Republic (15 minutes)


QtQGI¯lnoGI^nl¯Q^n`¯nPkII¯Ok`ohl¯<^G¯GQlnkQDonI¯nPI¯Foreign

Policy Scenariosµ¯�vh\<Q^¯nP<n¯l`]I¯`N¯nPI¯N`kIQO^¯h`\QEw

GIEQlQ`^l¯nP<n¯^<nQ`^l¯]<[I¯<kI¯<D`on¯D`kGIkl¯<^G¯nIkkQn`kw¶

Don¯nP<n¯^<nQ`^l¯]<[I¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯N`k¯`nPIk

kI<l`^l¶¯n``º¯�`k¯Iv<]h\I¶¯^<nQ`^l¯]<[I¯N`kIQO^¯h`\QEw

GIEQlQ`^l¯<D`on¯nk<GI¯kI\<nQ`^lPQhl¶¯uPQEP¯^<nQ`^l¯uQ\\¯DI

nPIQk¯<\\QIl¶¯<^G¯uPInPIk¯`k¯^`n¯n`¯lohh`kn¯nPI¯<EnQ`^l¯`N¯<

h<knQEo\<k¯^<nQ`^µ¯�vh\<Q^¯nP<n¯Q^¯nPQl¯\Ill`^¶¯nPIw¯uQ\\¯OIn¯n`

IvhIkQI^EI¯nPI¯GIEQlQ`^Æ]<[Q^O¯hk`EIll¯nP<n¯O`Il¯Q^n`

GQNNIkI^n¯nwhIl¯`N¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯Dw¯hk`tQGQ^O¯<GtQEI

n`¯nPkII¯hkIlQGI^nl¯uP`¯O`tIk^IG¯GokQ^O¯nPI¯�<k\w¯.IhoD\QE·

�I`kOI¯7<lPQ^On`^¶¯�`P^¯�G<]l¶¯<^G¯�<]Il¯ <GQl`^µ

�vh\<Q^¯nP<n¯Q^¯nPIQk¯Ok`ohl¶¯nPIw¯lP`o\G¯{kln¯kI<G¯nPI

E`^nIvn¶¯[Iw¯Q^N`k]<nQ`^¶¯<^G¯QlloI¯GIlEkQDIG¯`^¯nPIQk

P<^G`onµ¯�l[¯nPI]¯n`¯u`k[¯E`\\<D`k<nQtI\w¯n`¯GIEQGI¯uPQEP¯`N

nPI¯nu`¯h`\QEw¯`hnQ`^l¯nPIw¯uQlP¯n`¯<G`hn¯`^¯nPI¯D<E[lQGI¯`N

nPI¯h<OIµ¯0PIw¯lP`o\G¯E`]h\InI¯nPI¯lI^nI^EI¯ln<knIk¯N`o^G

<n¯nPI¯D`nn`]¯`N¯nPI¯h<OIµ¯�^¯nPIlI¯lI^nI^EIl¶¯nPIw¯uQ\\

Q^GQE<nI¯uPInPIk¯nPIw¯EP`lI¯#hnQ`^¯�¯`k¯#hnQ`^¯
¶¯nPI

hkQ`kQnw¯nPIw¯N`EolIG¯`^¶¯<^G¯<¯k<nQ`^<\I¯N`k¯nPIQk¯GIEQlQ`^µ

�<tI¯lnoGI^nl¯u`k[¯Q^¯h<Qkl¯`k¯l]<\\¯Ok`ohl¯N`k¯nPQl¯h<kn¯`N

nPI¯<EnQtQnwµ

Sharing Decisions and Learning the

Foreign Policy History (10 minutes)

 <[I¯lokI¯nP<n¯lnoGI^nl¯P<tI¯nPIQk¯Foreign Policy Decision

Tracker P<^Gw¯N`k¯nPQl¯{^<\¯<EnQtQnwµ¯.I<G¯I<EP¯N`kIQO^¯h`\QEw

lEI^<kQ`¯<^G¯<l[¯N`k¯<¯t`\o^nIIk¯Nk`]¯I<EP¯Ok`oh¯n`¯kIhPk<lI

Qn¯Q^¯nPIQk¯`u^¯u`kGlµ¯!Ivn¶¯hk`YIEn¯nPI¯`hnQ`^l¯N`k¯nPI

lEI^<kQ`¯<^G¯P<tI¯nPI¯lnoGI^nl¯uP`¯u`k[IG¯`^¯nP<n¯GIEQlQ`^

Ivh\<Q^¯uPQEP¯`hnQ`^¯nPIw¯EP`lI¯<^G¯uPwµ


IN`kI¯]`tQ^O¯`^¯n`¯nPI¯^Ivn¯lEI^<kQ`¶¯hk`YIEn¯<^G¯Q^nk`GoEI

nPI¯<Eno<\¯GIEQlQ`^¯]<GI¯Dw¯nPI¯hkIlQGI^n¯<^G¯nPI^¯GQlh\<w

nPI¯^Ivn¯l\QGI¯n`¯P<tI¯lnoGI^nl¯GInIk]Q^I¯nPI¯hkQ`kQnw¯Ê`k

hkQ`kQnQIlË¯`N¯nPI¯GIEQlQ`^¯olQ^O¯nPIQk¯Foreign Policy Decision
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Tracker. Repeat this process until you have introduced and

discussed each of the three foreign policy decisions from the

Early Republic Slide 3–Slide 15.
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LESSON 4

The United States and the Haitian Revolution

Learning Objective

Make and test claims about the United States’ foreign policy position

toward Haiti in the Early Republic by analyzing a map and a primary

source and using evidence from a guided note sheet.

Language Objective

Write claims about the foreign policy position of the United States

towards Haiti using a claim, evidence, and reasoning frame.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: State a claim using a sentence frame and support it with evidence from a map and text

using copied single words or short phrases. Students may need varying levels of scaffolding to

explain reasoning (sentence frame, stem, or native language support).

Levels 4-5: State an opinion and explain the reasoning following a teacher model sentence, e.g.

“This evidence shows that the United States will have a good relationship because…”

Lesson Context

In Lesson 3, students considered foreign policy decisions

made under presidents Washington, Adams, and Madison. In

Lesson 4 students continue to learn about the foreign policy

decisions made by the leaders of the Early Republic by

studying the United States’ relationship with the newly

declared nation of Haiti. Beginning with a claim, evidence,

and reasoning exercise, students predict if the United States

will want to have a good relationship with Haiti based on

Haiti’s geographic location and the language of Haiti’s

constitution. This activity provides key practice for the skills

they will use on their summative assessment (PS 3, PS 6,

W.9). Students then gather evidence to test and potentially

reevaluate their claims and discuss the United States’

MATERIALS

Lesson 4 Slide Deck

Haiti Claim-Evidence-

Reasoning

Haitian Revolution

Notetaking Sheet

VOCABULARY

Haitian Revolution

resilience
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decision not to support Haiti. This discussion provides space

to focus on social-emotional learning and an opportunity to

connect to Essential Question 3: How have people shown

resilience, fought for their rights, and resisted oppression

when confronted by injustice? Lessons 5 and 6 will round out

Subcluster 1 with an exploration of the nation’s purchase of

the Louisiana Territory from France and the foreign policy

implications of that decision for the United States and

Indigenous nations.

Lesson Standards

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI¯7<lPQ^On`^¶¯����Æ����¶¯�`P^

�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I

ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N¯h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G¯It<\o<nI¯nPIQk¯\I<GIklPQh¯`N

nPI¯^Iu¯^<nQ`^µ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

Making Claims about Haiti, America’s New

Neighbor (15 minutes)

Explain to students that today they will continue thinking

about the foreign policy decisions the leaders of the United

States made during the Early Republic. So far, they have

looked at foreign policy relationships with nations that

existed before the United States was formed. Today they will

learn how the United States made foreign policy decisions

about a newly declared nation called Haiti.
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QlnkQDonI¯E`hQIl¯`N¯nPI¯Haiti Claim-Evidence-Reasoning

G`Eo]I^nµ¯+k`YIEn¯Slide 2¯<^G¯kItQIu¯nPI¯GI{^QnQ`^¯`N¯nPI

u`kG¯Òl`tIkIQO^¶Ó¯uPQEP¯u<l¯Q^nk`GoEIG¯Q^¯�Ill`^¯�µ¯�Qn

kInok^¯n`¯<^Q]<nI¯nPI¯l\QGI¯<^G¯lP<kI¯nP<n¯Q^¯����¶¯uPI^

0P`]<l¯�INNIkl`^¯u<l¯hkIlQGI^n¶¯nPI¯1^QnIG¯/n<nIl¯O`n¯<¯^Iu

^IQOPD`kº

 `tI¯n`¯Slide 3µ¯+`Q^n¯n`¯�<QnQ¯`^¯nPI¯]<h¯<^G¯^`nI¯Qnl

hk`vQ]Qnw¯n`¯nPI¯1^QnIG¯/n<nIlµ¯�l[¯lnoGI^nl¯n`¯E`^lQGIk¯P`u

nPI¯OI`Ok<hPQE¯\`E<nQ`^¯`N¯�<QnQ¯]QOPn¯<NNIEn¯Qnl¯N`kIQO^¯h`\QEw

kI\<nQ`^lPQh¯uQnP¯nPI¯1^QnIG¯/n<nIlµ¯�`]h\InI¯nPI¯E\<Q]¶

ItQGI^EI¶¯<^G¯kI<l`^Q^O¯Nk<]I¯`^¯Slide 4¯n`OInPIk¯<l¯<

uP`\I¯E\<llµ

TEACHING TIP

0PI¯l`tIkIQO^nw¯`N¯nPI

1^QnIG¯/n<nIl¯u<l

kIE`O^QzIG¯Dw¯`nPIk¯^<nQ`^l

uPI^¯nPIw¯lQO^IG¯nkI<nQIl

uQnP¯nPI¯^Iu¯^<nQ`^µ¯#^I

Iv<]h\I¯u<l¯nPI¯0kI<nw¯`N

+<kQl¯Ê����Ë¯uQnP¯�kI<n


kQn<Q^¶¯uPQEP¯I^GIG¯nPI

.It`\onQ`^<kw¯7<kµ

!Ivn¶¯]`tI¯n`¯Slide 5¯<^G¯<l[¯lnoGI^nl¯n`¯nok^¯`tIk¯nPIQk

P<^G`onl¯n`¯lII¯nPI¯IvEIkhnl¯Nk`]¯�<QnQÕl¯E`^lnQnonQ`^µ

�^E`ok<OI¯lnoGI^nl¯n`¯u`k[¯uQnP¯<¯h<kn^Ik¯`k¯Q^¯l]<\\¯Ok`ohl

n`¯G`¯nu`¯kI<GQ^Ol¯`N¯nPI¯IvEIkhnµ¯�^¯nPI¯{kln¯kI<G¶¯lnoGI^nl

lP`o\G¯\``[¯N`k¯u`kGl¯nPIw¯G`^Õn¯[^`u¶¯EQkE\I¯nPI]¶¯<^G¯nkw¯n`

{OokI¯`on¯uP<n¯nPIw¯]I<^µ¯�^¯nPI¯lIE`^G¯kI<GQ^O¶¯nPIw

lP`o\G¯\``[¯N`k¯ItQGI^EI¯n`¯<^luIk¯nPI¯joIlnQ`^µ¯�NnIk

lnoGI^nl¯E`]h\InI¯nPI¯nu`¯kI<GQ^Ol¶¯nPIw¯lP`o\G¯u`k[¯`^

nPI¯E\<Q]¶¯ItQGI^EI¶¯<^G¯kI<l`^Q^O¯Nk<]Iµ¯�l¯lnoGI^nl¯u`k[¶

EQkEo\<nI¯n`¯<^luIk¯joIlnQ`^l¯<^G¯lohh`kn¯nPIQk¯\I<k^Q^Oµ

TEACHING TIP

+k`^o^EQ<nQ`^¯OoQG<^EI¯N`k

/<Q^n¯
`]Q^OoI

Êhk`^`o^EIG¯Ò/<^¯
`PÆ

 �!�ÓË¶¯uQnP¯<^¯<oGQ`¯{\I

<n¯How to Pronounce Saint-

Domingue¶¯<^G¯0`oll<Q^n

�Õ#otIknokI¯Êhk`^`o^EIG

Òn``Æl<^¯\``ÆtIkÆnwkÓË¶¯uQnP

<^¯<oGQ`¯{\I¯<n¯How to

Pronounce “Toussaint

L’ouverture”¶¯Ql¯hk`tQGIG¯`^

nPI¯l\QGIlµ¯�\l`¯^`nI·¯/\QGI¯��

Ql¯<^Q]<nIG¶¯<^G¯w`o¯uQ\\

^IIG¯n`¯PQn¯I^nIk¯N`ok¯nQ]Il

n`¯kItI<\¯<\\¯`N¯nPI

Q^N`k]<nQ`^¯`^¯nPI¯l\QGIµ
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�^tQnI¯lnoGI^nl¯n`¯lP<kI¯nPIQk¯E\<Q]l¶¯ItQGI^EI¶¯<^G¯kI<l`^Q^O

D<lIG¯`^¯nPQl¯IvEIkhn¯<^G¯n`¯GQlEoll¯nPIQk¯{^GQ^Olµ¯�vh\<Q^

nP<n¯w`o¯<kI¯O`Q^O¯n`¯lP<kI¯]`kI¯Q^N`k]<nQ`^¯<D`on¯�<QnQ

uQnP¯nPI]¯Q^¯<¯l\QGIlP`u¸¯nPIw¯uQ\\¯olI¯nPQl¯Q^N`k]<nQ`^¯n`

nIln¯nPIQk¯E\<Q]lµ

SUPPORT ALL

STUDENTS

�N¯\<hn`hl¯`k¯n<D\Inl¯<kI

<t<Q\<D\I¶¯lnoGI^nl¯E`o\G

u`k[¯nPk`oOP¯/\QGIl¯�Ç��

uQnP¯<¯h<kn^Ik¯`k¯Q^¯<¯l]<\\

Ok`oh¯lInnQ^Oµ¯9`o¯E`o\G

<\l`¯hkQ^n¯`on¯/\QGIl¯�Ç��

<^G¯P<tI¯lnoGI^nl¯G`¯<

�<\\Ikw¯7<\[¯n`¯I^O<OI¯uQnP

nPI¯Q^N`k]<nQ`^µ

TEACHING TIP

�]hP<lQzI¯n`¯lnoGI^nl¯nP<n¯<\nP`oOP¯�<QnQÕl¯nkI<n]I^n¯Dw¯nPI¯1^QnIG¯/n<nIl¯GQl<hh`Q^nIG¯nPI¯^Iu

E`o^nkw¶¯Qn¯GQG¯^`n¯GInk<En¯Nk`]¯nPI¯I^`k]`ol¯<EPQItI]I^n¯nP<n¯nPI¯�<QnQ<^¯.It`\onQ`^

kIhkIlI^nIGµ¯�¯^<nQ`^¯`N¯N`k]Ik\w¯I^l\<tIG¯hI`h\I¶¯nPI¯u`k\GÕl¯{kln¯
\<E[¯kIhoD\QE¯u<l¯Iln<D\QlPIG

<l¯<¯kIlo\n¯`N¯nPI¯kIlQln<^EI¯`N¯nPI¯�<QnQ<^¯hI`h\Iµ¯0PIQk¯INN`knl¯Q^lhQkIG¯`hhkIllIG¯hI`h\I

ItIkwuPIkI¶¯^`n¯\I<ln¯�NkQE<^¯�]IkQE<^l¯I^l\<tIG¯Q^¯nPI¯1^QnIG¯/n<nIlµ

 Formative Assessment

�`\\IEn¯lnoGI^nlÕ¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O

P<^G`onl¯<l¯<¯N`k]<nQtI¯<llIll]I^nµ

 Guided Notes: Testing Claims About the

Haitian Revolution (15 minutes)

+k`tQGI¯lnoGI^nl¯uQnP¯nPQl¯tQlo<\\w¯lohh`knIG¯Haitian

Revolution Notetaking Sheet¯n`¯olI¯<l¯w`o¯hkIlI^n¯nPI¯l\QGI

lP`u¯<D`on¯nPI¯�<QnQ<^¯.It`\onQ`^¯olQ^O¯Slide 7ÇSlide 16µ

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 1: Foreign Policy Choices in the Early Republic

Lesson 4: The United States and the Haitian Revolution 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

44

https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L4.SH%20-%20Haitian%20Revolution%20Notetaking%20Sheet.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L4.SH%20-%20Haitian%20Revolution%20Notetaking%20Sheet.pdf
http://creativecommons.org/licenses/by-nc/4.0/


7PI^¯w`o¯<kkQtI¯<n¯Slide 16¯<^G¯lP<kI¯nP<n¯nPI¯1^QnIG¯/n<nIl

GIEQGIG NOT n`¯P<tI¯<¯O``G¯kI\<nQ`^lPQh¯uQnP¯�<QnQ¶¯P<tI

lnoGI^nl¯kI|IEn¯`^¯uPInPIk¯nPIQk¯`kQOQ^<\¯E\<Q]¯u<l¯<EEok<nIµ

0PI^¯DkQI|w¯GQlEoll¯uPQEP¯N`kIQO^¯h`\QEw¯hkQ`kQnQIl¯uIkI

Q]h`kn<^n¯n`¯nPI¯1^QnIG¯/n<nIlÕ¯GIEQlQ`^¯^`n¯n`¯lohh`kn¯�<QnQµ

�<tI¯lnoGI^nl¯<GG¯nPIQk¯E`^E\olQ`^¯n`¯nPIQk¯�`kIQO^¯+`\QEw


IEQlQ`^¯0k<E[Ik¯Ê�Ill`^¯�Ë¯ÊSlide 17Ëµ¯0PI^¯GQlEoll¯lnoGI^nlÕ

{^GQ^Ol¯<^G¯Q^tQnI¯nPI]¯n`¯E`]h\InI¯nPI¯{^<\¯hk`]hn¯`^

Slide 18µ¯+k`tQGI¯lnoGI^nl¯uQnP¯nPI¯`hh`kno^Qnw¯n`¯lP<kI¯nPIQk

nP`oOPnl¯<^G¯NII\Q^Olµ

+k`YIEn¯Slide 19¯n`¯kItQIu¯nPI¯t`E<Do\<kw¯u`kG¯resilienceµ

�vh\<Q^¯n`¯lnoGI^nl¯nP<n¯<l¯nPIw¯]`tI¯nPk`oOP¯nPQl¯o^Qn¶¯nPIw

uQ\\¯lII¯Iv<]h\Il¯`N¯`hhkIllQ`^¯<^G¯Q^YolnQEI¯<^G¯ItQGI^EI¯`N

OkI<n¯kIlQ\QI^EI¯<^G¯kIlQln<^EI¯n`¯Q^YolnQEI¶¯<l¯nPIw¯GQG¯Q^¯nPI

�<QnQ<^¯.It`\onQ`^µ¯�n¯Ql¯Q]h`kn<^n¯N`k¯lnoGI^nl¯n`¯kIE`O^QzI

nPQlµ¯+k`YIEn¯Slide 20¯<^G¯lP<kI¯nP<n¯`^I¯`N¯nPI¯u<wl¯nP<n¯nPIw

uQ\\¯G`¯nPQl¯Ql¯Dw¯E`^lQGIkQ^O¯�llI^nQ<\¯-oIlnQ`^¯�·

How have people shown resilience, fought for their

rights, and resisted oppression when confronted by

injustice?

TEACHING TIP

In 1825, Haiti was forced to

pay reparations to France to

compensate former

enslavers for the loss of their

property, which included

the people they had

enslaved. It took Haiti 122

years to pay the debt plus

interest. For more

information, see "The

Greatest Heist in History":

How Haiti Was Forced to

Pay Reparations for

Freedom from NPR and

The New York Times’

interactive article, Haiti’s

Lost Billions.

TEACHING TIP

The United States did not recognize Haiti’s sovereignty until 1862. At this time, several Southern

states had seceded from the nation, diminishing the power of enslavers in Congress.
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LESSON 5

Analyzing Artifacts from the Lewis and Clark

Expedition

Learning Objective

Analyze the purpose of artifacts from the Lewis and Clark Expedition in

order to determine foreign policy priorities of the United States and

Indigenous nations in the Louisiana Territory.

Language Objective

Describe the similarities and differences between two artifacts from the

Lewis and Clark Expedition in a whole-class discussion using information

collected on a graphic organizer.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Before students complete the graphic organizer, demonstrate that they can answer,

“What is it made of?” with the “materials” part of the texts and “What is its purpose?” from the

short paragraphs. You may prompt students to participate in the comparative discussion by

asking questions that can be answered with yes–no and basic sentence stems. For example,

students can answer the question of “Are both artifacts ___?” with “Yes, they both ___.”

Levels 4-5: Show students model sentences that use academic language for similarities and

differences (alike, similar to, unlike, etc.) before starting the discussion and prompt them to use

this language when they contribute.

Lesson Context

In Lesson 4 students studied the nation’s foreign policy

stance toward the newly independent nation of Haiti. In

Lesson 5 students return to the topic of the Early Republic’s

foreign policy relationships with Indigenous nations by

analyzing the United States’ decision to purchase the

Louisiana Territory from France. Students begin the lesson by

analyzing Jefferson’s instructions for the Lewis and Clark

MATERIALS

Lesson 5 Slide Deck

Jefferson’s Instructions

to Meriwether Lewis

Jefferson’s Instructions

to Meriwether Lewis

(Teacher Version)

Lewis and Clark Artifacts
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expedition using the NARA protocol from Unit 1 (PS 4). In the

second part of the lesson, students analyze two artifacts, one

given to Lewis and Clark by an Indigenous nation and the

other given to an Indigenous nation by Lewis and Clark. By

analyzing and comparing these two artifacts, students are

able to draw conclusions about the foreign policy goals and

perspectives of both the Indigenous nations who lived in the

Louisiana Territory and the United States government, which

sought to claim the land as its own (PS 3, PS 4, RI.6, RI.9). In

Lesson 5 students will continue to analyze foreign policy

decisions in the Louisiana Territory from the perspective of

the United States and Indigenous nations.

Lewis and Clark Artifacts

Analysis

Lewis and Clark Artifacts

Analysis (Teacher

Version)

VOCABULARY

expedition

Lesson Standards

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI¯7<lPQ^On`^¶¯����Æ����¶¯�`P^

�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I

ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N¯h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G¯It<\o<nI¯nPIQk¯\I<GIklPQh¯`N

nPI¯^Iu¯^<nQ`^µ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n¯lQ]Q\<kQnQIl¯<^G

GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ
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 The Lewis and Clark Expedition:

Analyzing a Primary Source (10 minutes)

Project Slide 2 and tell students that in 1803, the United

States made the decision to purchase the Louisiana Territory

from France. As was the case with the Northwest Territory,

the United States believed that France had the right to sell

the land without the consent of the Indigenous nations who

lived there.

Move on to Slide 3 and explain that since the United States

purchased the Louisiana Territory without knowing much

about it, President Thomas Jefferson hired Meriwether Lewis

and William Clark to lead an expedition to the land and its

people. You can use Slide 4 to show a map of the route the

expedition followed.

Distribute copies of Jefferson’s Instructions to Meriwether

Lewis and ask students to work with a partner to read the

document and answer the questions on the graphic

organizer (Slide 5). These questions are from the NARA

protocol introduced in Unit 1. After giving students time to

work with the document, bring the students back together

and discuss their responses using Jefferson’s Instructions to

Meriwether Lewis (Teacher Version) as a guide. In discussing

their answers, take time to probe the different aspects of the

land that Jefferson wants to learn about, i.e. plants, animals,

trade routes, and Indigenous peoples.

MAKE CONNECTIONS

In considering why the

United States purchased

the Louisiana Territory from

France, it may be helpful to

remind students of the

motives of European

nations in North America

that they studied in Unit 1,

Lesson 5.

MAKE CONNECTIONS

The Lewis and Clark Expedition lasted two years, four months, and ten days. Ask students:

If you joined the Lewis and Clark Expedition and left today, how old would you be when you got

home?
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 Analyzing Artifacts from the Lewis and

Clark Expedition (20 minutes)

MAKE CONNECTIONS

The Lewis and Clark Expedition traveled a total of 8,000 miles by foot, horse, and canoe and

camped outside as they traveled.

Ask students to think about what this experience would have been like for participants.

+k`YIEn¯Slide 6 <^G¯Ivh\<Q^¯nP<n¯nPI¯�IuQl¯<^G¯�\<k[

�vhIGQnQ`^¯u`o\G¯^`n¯P<tI¯loEEIIGIG¯uQnP`on¯nPI¯PI\h¯`N

�^GQOI^`ol¯hI`h\Ilµ¯/P<kI¯nP<n¯<l¯�IuQl¯<^G¯�\<k[¯nk<tI\IG

<Ek`ll¯nPI¯�`oQlQ<^<¯0IkkQn`kw¯<^G¯Q^n`¯nPI¯+<EQ{E¯!`knPuIln¶

nPIw¯]In¯]`kI¯nP<^¯��¯�^GQOI^`ol¯^<nQ`^lµ¯7I¯<kI¯\oE[w¯n`

P<tI¯<knQN<Enl¯Nk`]¯l`]I¯`N¯nPI¯I^E`o^nIkl¯DInuII^¯�IuQl

<^G¯�\<k[¯<^G¯�^GQOI^`ol¯^<nQ`^lµ

+k`YIEn¯Slide 7¯n`¯lP`u¯nPI¯nu`¯<knQN<Enl¯<^G¯GQlnkQDonI¯E`hQIl

`N¯nPI¯Lewis and Clark Artifacts¯n`¯lnoGI^nlµ¯�vh\<Q^¯nP<n¯N`k

nPI¯kIln¯`N¯nPI¯E\<ll¶¯nPIw¯uQ\\¯<^<\wzI¯nu`¯`N¯nPI¯<knQN<Enlµ

#^I¯Ql¯<^¯QnI]¯nP<n¯<^¯�^GQOI^`ol¯^<nQ`^¯`N¯nPI¯1hhIk

 Qll`okQ¯kIOQ`^¯O<tI¯n`¯�IuQl¯<^G¯�\<k[¶¯<^G¯nPI¯`nPIk¯Ql¯<^

QnI]¯nP<n¯�IuQl¯<^G¯�\<k[¯O<tI¯n`¯<^¯�^GQOI^`ol¯^<nQ`^µ

/P<kI¯nP<n¯nPIQk¯<^<\wlQl¯uQ\\¯<\\`u¯nPI]¯n`¯E`]h<kI¯nPI

N`kIQO^¯h`\QEw¯hIklhIEnQtIl¯`N¯nPI¯1^QnIG¯/n<nIl¶¯uP`¯u<^nIG

n`¯E\<Q]¯nPI¯\<^G¶¯uQnP¯nP`lI¯`N¯nPI¯�^GQOI^`ol¯^<nQ`^l¶¯uP`

P<G¯\QtIG¯`^¯nP<n¯\<^G¯N`k¯EI^nokQIlµ

�l[¯lnoGI^nl¯n`¯u`k[¯Q^¯h<Qkl¯n`¯<^<\wzI¯nPI¯nu`¯<knQN<Enl

olQ^O¯nPI¯Lewis and Clark Artifacts Analysisµ¯�l¯lnoGI^nl

u`k[¶¯EQkEo\<nI¯n`¯GQlEoll¯nPIQk¯{^GQ^Ol¯<^G¯<^luIk

joIlnQ`^lµ¯9`o¯E<^¯olI¯nPI¯Lewis and Clark Artifacts Analysis

(Teacher Version)¯n`¯lohh`kn¯nPIQk¯\I<k^Q^Oµ

7k<h¯oh¯nPI¯\Ill`^¯Dw¯lhI^GQ^O¯<D`on¯{tI¯]Q^onIl

GQlEollQ^O¯nPI¯o^QjoI¯EP<k<EnIkQlnQEl¯`N¯nPI¯<knQN<Enl¶¯<l¯uI\\

<l¯uP<n¯nPIw¯P<tI¯Q^¯E`]]`^µ¯1lI¯nPI¯Lewis and Clark

Artifacts Analysis (Teacher Version)¯n`¯OoQGI¯nPI¯GQlEollQ`^µ

9`oÕ\\¯GIDkQIN¯<D`on¯nPI¯h<kn¯E`^EIk^Q^O¯N`kIQO^¯h`\QEw

hIklhIEnQtIl¯<n¯nPI¯DIOQ^^Q^O¯`N¯�Ill`^¯�µ

TEACHING TIP

Since these images are best

analyzed in color, if you have

access to a color printer, you

may want to print out a

class set and laminate them

for future use.
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TEACHING TIP

0PQl¯<knQN<En¯Ql¯<¯hQhI¯lnI]µ¯0PI¯hQhI¯lnI]¯u`o\G¯P<tI¯DII^¯<nn<EPIG¯n`¯<¯hQhI¯D`u\¯N`k¯l]`[Q^Oµ

0<[I¯E<kI¯n`¯kINIk¯n`¯nPQl¯<knQN<En¯<l¯<¯EIkI]`^Q<\¯hQhI¶¯^`n¯hI<EI¯hQhIµ¯Ò+I<EI¯hQhIÓ¯Ql¯<¯^<]I

OQtI^¯n`¯nPQl¯l`kn¯`N¯hQhI¯Dw¯I<k\w¯�]IkQE<^¯lInn\Ikl¯<^G¯l`\GQIkl¯uP`¯^`nQEIG¯nP<n¯nPQl¯nwhI¯`N¯hQhI

u<l¯l]`[IG¯<n¯nPI¯lQO^Q^O¯`N¯hI<EI¯nkI<nQIlµ¯�`uItIk¶¯nPI¯!<nQ`^<\¯+<k[¯/IktQEI¯<knQE\I¯The Power

of the Pipe¯^`nIl¯nP<n¯ÒnPI¯hQhIÛl¯]<^w¯k`\Il¯Q^¯nPI¯\QtIl¯`N¯^o]Ik`ol¯nkQD<\¯^<nQ`^l¯P<l¯DII^¯N<k

]`kI¯lQO^Q{E<^n¯nP<^¯lQ]h\w¯]<k[Q^O¯nPI¯lQO^Q^O¯`N¯<¯nkI<nwµÓ

Extension

There are many wonderful resources that students can

explore to learn more about the Lewis and Clark Expedition.

See, for example, the Google Earth tour at Explorers: Lewis

and Clark: Google Earth Voyager Stories from PBS, the

interactive map at The Lewis and Clark Expedition from the

Gilder Lehrman Institute, and the America Heads West

webpage from National Geographic Kids. The Lewis and

Clark Expedition recorded 178 plants and 122 animals that

were not known to U.S. scientists. Slide 8 provides some

examples of what they encountered.

TEACHING TIP

�`k¯]`kI¯Q^N`k]<nQ`^¯`^¯0P`]<l¯�INNIkl`^Õl¯Q^nIk<EnQ`^l¯uQnP¯�^GQOI^`ol¯^<nQ`^l¶¯lII¯nPI¯<knQE\I

Thomas Jefferson: Architect of Indian Removal Policy¯Ê�^GQ<^E`o^nkwn`G<wµE`]Ëµ¯�`k¯]`kI

Q^N`k]<nQ`^¯<D`on¯uPw¯nPI¯1^QnIG¯/n<nIl¯hokloIG¯nPI¯hokEP<lI¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw¯<^G¯P`u

nPI¯nk<^l<EnQ`^¯o^N`\GIG¶¯lII¯Louisiana Purchase, 1803¯Nk`]¯nPI¯1µ/µ¯
Ih<kn]I^n¯`N¯/n<nIµ
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+kKlSIK^nÍ�K�Kkl`^ÆlÍ�^lnkoGnS`^lÍn`Í KkSuKnRKkÍ�KuSl¨Í�o^K

��nR¨Í����

9`ok¯]QllQ`^¯Ql¯n`¯Ivh\`kI¯nPI¯ Qll`okQ¯.QtIkµ¯9`o¯lP`o\G¯Ivh\`kI¯<^w¯lnkI<]¯`N¯nPI¯kQtIk¯nP<n

E`^^IEnl¯uQnP¯nPI¯+<EQ{E¯#EI<^µ¯0PI¯^<nQ`^¯^IIGl¯n`¯GInIk]Q^I¯nPI¯]`ln¯GQkIEn¯Ý¯h`llQD\I

u<nIk¯k`onI¯<Ek`ll¯nPI¯E`^nQ^I^nµ¯0PI¯^<nQ`^¯^IIGl¯n`¯G`¯nPQl¯N`k¯nPI¯hokh`lI¯`N¯nk<GIµ

�\l`¶¯^`nQEI¯nPI¯l`Q\¯<^G¯nIkk<Q^¯`N¯nPI¯E`o^nkwµ¯!`nQEI¯nPI¯h\<^nl¯nP<n¯Ok`uµ¯!`nQEI¯nPI

tIOIn<D\Il¯nP<n¯<kI¯hk`GoEIGµ¯!`nQEI¯nPI¯<^Q]<\l¯`N¯nPI¯E`o^nkw¶¯IlhIEQ<\\w¯nP`lI¯^`n¯[^`u^

Q^¯nPI¯1µ/µ¯°

7I¯^IIG¯n`¯[^`u¯<D`on¯nPI¯hI`h\I¯uP`¯\QtI¯`^¯nPQl¯\<^Gµ¯0kw¯n`¯\I<k^·

�µ 0PI¯^<]Il¯`N¯nPI¯^<nQ`^l¯Ý¯nPIQk¯^o]DIkl

�µ 0PI¯IvnI^n¯Ý¯\Q]Qnl¯`N¯nPIQk¯nIkkQn`kQIl

�µ 0PIQk¯kI\<nQ`^l¯uQnP¯`nPIk¯nkQDIl¯`k¯^<nQ`^l

�µ 0PIQk¯\<^Oo<OI¯<^G¯nk<GQnQ`^l

�µ �`u¯nPIw¯N<k]¶¯{lP¶¯<^G¯Po^n

�µ �`u¯nPIw¯{OPn

�µ �`u¯nPIw¯]<[I¯<kn

�µ 0PI¯n``\l¯<^G¯uI<h`^l¯nP<n¯nPIw¯olI

�µ 0PI¯]IGQEQ^Il¯nPIw¯olI

��µ 0PI¯QnI]l¯nPIw¯]<w¯^IIG¯<^G¯nPI¯QnI]l¯nPIw¯P<tI¯n`¯nk<GI

��µ �`u¯nPIw¯hk<EnQEI¯kI\QOQ`^¯<^G¯QN¯nPIw¯<kI¯]`k<\µ

Source: "Instructions for Meriwether Lewis" via founders.archives.gov (adapted for the 5th-grade reader)

Lesson 5: Analyzing Artifacts from the Lewis and Clark Expedition
Answer Key
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Meet the Document

What is the type of document? Check all that apply.

Speech

Letter- It is a letter

Newspaper

Oral history

Is it a primary or a secondary source?

It is a primary source.

Observe its parts.

What is the date of the document?
June 20th, 1803.

Whose words are these?
They are the words of Thomas Jefferson, the President of the
United States.

Who are these words for?
They are for Meriwether Lewis, one of the leaders of the
expedition to explore the Louisiana Territory.

Try to make sense of it.

What is the document talking about? State the main idea.

The document talks about what Lewis and Clark should learn
about the Louisiana Territory. Jefferson wanted to learn about
the plants and animals that are there, how the land could help
the trade of the United States, and also wanted to know lots of
different things about the Indigenous nations that lived on the
land.

Lesson 5: Analyzing Artifacts from the Lewis and Clark Expedition
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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NOTE: ANSWERS WILL VARY.  THESE RESPONSES ARE MEANT TO GUIDE DISCUSSION AND CHECK FOR

UNDERSTANDING.

Ceremonial Pipe Peace Medal

What is it made of? feathers, beaks, horse hair, trade cloth,
French ribbon (products from animals and from trade with
others). Be sure to point out the size of the ceremonial pipe if
students do not notice that it was 4 feet long!

What is its purpose? It is used for smoking at ceremonies to
indicate a relationship of peace and friendship.

What does it suggest about the people who made it?
It suggests they already trade with other people because it
contains trade cloth and French ribbon. It also suggests that
they are skilled artisans.

What does the giving of the pipe tell you about the
Indigenous nation’s foreign policy priorities?

security / economy / values / citizens

Tells me they are interested in peace. Perhaps so they can
trade (economy) or to avoid violence (security/citizens)

What is it made of? silver

What is its purpose? The loop at the top of the medal
suggests that it could be worn like a necklace.

What does it suggest about the people who made it?
It suggests that they know how to work with metal. It
suggests that their leader (Thomas Jefferson) is important
because he is pictured on the medal.

It suggests that they have a system of writing.

What does the giving of the medal tell you about the
United States' foreign policy priorities?

security / economy / values / citizens

Tells me they are interested in peace. Perhaps so they can
trade (economy or negotiate the purchase of the land
(citizens) or avoid violence (security).

How are these artifacts similar?

both given as gifts from one nation to the other.

both focus on peace

What do you think is the most important difference between the two artifacts?

Lesson 5: Analyzing Artifacts from the Lewis and Clark Expedition
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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Possible responses
The Indigenous gift looks like art and the U.S gift looks like money.

The US has a picture and writing; Indigenous does not.

The US gift is to wear; the Indigenous gift is to use.

The ceremonial pipe is MUCH bigger than the medal.

Lesson 5: Analyzing Artifacts from the Lewis and Clark Expedition
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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LESSON 6

Foreign Policy Decisions of the Early Republic in

the Louisiana Territory

Learning Objective

Analyze the purpose of artifacts and a speech from the Lewis and Clark
Expedition in order to determine foreign policy priorities of the United
States and Indigenous nations in the Louisiana Territory.

Language Objective

In a class discussion, state an opinion about the values that shaped the
foreign policy decisions of the Early Republic using vocabulary to

describe trends (such as majority, more/fewer, primarily).

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: +k`tQGI¯Ivnk<¯nQ]I¯N`k¯lnoGI^nl¯n`¯kI|IEn¯`^¯nPI¯Ok<hPQE¯`kO<^QzIk¯`k¯lP<kI¯nP`oOPnl

uQnP¯<¯h<kn^Ik¯DIN`kI¯h<knQEQh<nQ^O¯Q^¯<¯uP`\IÆE\<ll¯GQlEollQ`^µ¯+k`tQGI¯lI^nI^EI¯Nk<]Il¯N`k
GQlEollQ`^¯nP<n¯Q^E\oGI¯n<kOIn¯hPk<lIl¶¯loEP¯<l·¯Ò0PI¯]<Y`kQnw¯`N¯nPI¯GIEQlQ`^l¯uIkI¯lP<hIG¯Dw
ÉÉÉÉÉÉÉÉÉµ¯0PIkIN`kI¯�¯DI\QItI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯uIkI¯]`kI¯lP<hIG¯Dw¯Êt<\oIlẦ nPIk

Q^nIkIlnlËµÓ

Levels 4-5: +k`tQGI¯<¯u`kG¯D<^[¯`N¯hPk<lIl¯n`¯GIlEkQDI¯nkI^Gl¯N`k¯lnoGI^nl¯n`¯olI¯Q^¯nPI¯GQlEollQ`^
Ê]<Y`kQnw¶¯hkQ]<kQ\w¶¯]`kIÂNIuIk¶ InEµËµ

Lesson Context

�^¯�Ill`^¯�¯lnoGI^nl¯\I<k^IG¯<D`on¯nPI¯1^QnIG¯/n<nIlÕ

GIEQlQ`^¯n`¯hokEP<lI¯nPI¯�`oQlQ<^<¯0IkkQn`kw¯Nk`]¯�k<^EI¯<^G

nPI¯IvhIGQnQ`^¯nPI¯^<nQ`^¯o^GIkn``[¯n`¯O<Q^¯[^`u\IGOI¯`N

nPI¯\<^Gµ¯0PI¯{kln¯P<\N¯`N¯�Ill`^¯�¯Ql¯GIGQE<nIG¯n`¯NoknPIk

GQlEollQ`^¯`N¯nPI¯<knQN<Enl¯Nk`]¯�Ill`^¯�µ¯0PQl¯Ql¯N`\\`uIG¯Dw

nPI¯<^<\wlQl¯`N¯<^¯<GGQnQ`^<\¯hkQ]<kw¯l`okEI·¯ IkQuInPIk

�IuQlÕl¯lhIIEP¯n`¯nPI¯9<^[n`^¯/Q`ov¯Ê.�µ�Ëµ¯0PIlI¯<EnQtQnQIl

hk`tQGI¯lnoGI^nl¯uQnP¯nPI¯`hh`kno^Qnw¯n`¯Gk<u¯E`^E\olQ`^l

MATERIALS

Lesson 6 Slide Deck

Lewis and Clark Artifacts

Analysis (Teacher

Version)

Lewis's Speech to the

Yankton Sioux

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 1: Foreign Policy Choices in the Early Republic

Lesson 6: Foreign Policy Decisions of the Early Republic in the Louisiana Territory 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

55

https://docs.google.com/presentation/d/1C90mJcPicYum3iULFXZn75-dqhDkcaEpDlbXgq6haSs/edit#slide=id.g3290c7965d6_0_84
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L5.AK%20-%20Lewis%20and%20Clark%20Artifacts%20Analysis%20%28Teacher%20Version%29%20%28Answer%20Key%29.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L5.AK%20-%20Lewis%20and%20Clark%20Artifacts%20Analysis%20%28Teacher%20Version%29%20%28Answer%20Key%29.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L5.AK%20-%20Lewis%20and%20Clark%20Artifacts%20Analysis%20%28Teacher%20Version%29%20%28Answer%20Key%29.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L6.SH%20-%20Lewis%27s%20Speech%20to%20the%20Yankton%20Sioux.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L6.SH%20-%20Lewis%27s%20Speech%20to%20the%20Yankton%20Sioux.pdf
http://creativecommons.org/licenses/by-nc/4.0/


about the foreign policy interests of the United States and of

Indigenous nations in the Louisiana Territory (PS 3, PS 4, PS 6,

RI.9, W.9, SL.1). The lesson concludes with a Putting It

Together whole-class discussion, where students use the

foreign policy tracker they have been adding to throughout

the cluster to discuss the Supporting Question: Were the

foreign policy decisions made by the leaders of the Early

Republic shaped more by the nation’s declared values or

interests? (PS 6, SL.1). An optional claim-evidence-reasoning

activity is provided to support skills development for the

Summative Assessment during a literacy block extension

(W.9).

Lewis’s Speech to the

Yankton Sioux (Teacher

Version)

Claim-Evidence-

Reasoning for Foreign

Policy

Lesson Standards

5.T4.2:¯�t<\o<nI¯nPI¯Q]h`kn<^EI¯n`¯nPI¯^<nQ`^¯`N¯nPI¯�`oQlQ<^<¯+okEP<lI¯<^G¯nk<EI¯nPI¯IvhIGQnQ`^¯`N
 IkQuInPIk¯�IuQl¯<^G¯7Q\\Q<]¯�\<k[¶¯uQnP¯/<E<O<uI<¯<^G¯nPI¯�`khl¯`N¯
QlE`tIkw¶¯Nk`]¯����¯n`¯����µ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^
<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl
hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n¯lQ]Q\<kQnQIl¯<^G
GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[
[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk
`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G
kIlI<kEPµ

Comparing Artifacts and Perspectives (10

minutes)

Ask students to take out their artifact graphic organizers

from the previous class and project Slide 2, which depicts the

artifacts they looked at in Lesson 5. Begin by having them

share what they think the artifacts say about the foreign
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h`\QEw¯hkQ`kQnQIl¯`N¯I<EP¯^<nQ`^µ¯1lI¯nPQl Lewis and Clark

Artifacts Analysis (Teacher Version)¯n`¯OoQGI¯nPI¯GQlEollQ`^µ

MAKE CONNECTIONS

0PI¯nPI]I¯`N¯E``hIk<nQ`^¯<^G¯E`^|QEn¯uQ\\¯DI¯N<]Q\Q<k¯n`¯lnoGI^nl¯Nk`]¯nPIQk¯u`k[¯Q^¯1^Qn¯�µ

Analyzing Lewis’s Speech to the Yankton

Sioux (10 minutes)

/P<kI¯uQnP¯lnoGI^nl¯nP<n¯Q^¯<GGQnQ`^¯n`¯nPIlI¯<knQN<Enl¶¯uI

<\l`¯P<tI¯nPI¯lhIIEP¯nP<n¯ IkQuInPIk¯�IuQl¯O<tI¯n`¯nPI

9<^[n`^¯/Q`ov¶¯<^¯�^GQOI^`ol¯^<nQ`^¯nPIw¯]In¯Q^¯/`onP


<[`n<¶¯uPI^¯PI¯hkIlI^nIG¯nPI¯hI<EI¯]IG<\µ¯+k`YIEn¯Slide 3
n`¯lP`u¯lnoGI^nl¯nPI¯\`E<nQ`^¯`N¯nPI¯/Q`ov¯!<nQ`^µ¯�vh\<Q^

nP<n¯w`oÕ\\¯kI<G¯<^G¯<^<\wzI¯nP<n¯G`Eo]I^n¯<l¯<¯uP`\I¯E\<ll

Dw¯E`]h<kQ^O¯Qn¯n`¯nPI¯]Ill<OI¯E`^tIwIG¯Dw¯nPI¯hI<EI

]IG<\¯<^G¯Dw¯E`^lQGIkQ^O¯nPI¯lhIIEP¯Nk`]¯nPI¯hIklhIEnQtI

`N¯nPI¯�^GQOI^`ol¯^<nQ`^µ


QlnkQDonI¯nPI¯Lewis's Speech to the Yankton Sioux¯n`

lnoGI^nlµ¯+k`YIEn¯Slide 4¯<^G¯kItQIu¯nPI¯^`nI¯nP<n¯ln<nIl·

Meriwether Lewis refers to Indigenous people as “red”

in his speech. When the speech was written, this term

was used by White people and occasionally by some

Indigenous people to refer to themselves. However,

today it is viewed as racist and offensive and should

not be used to describe Indigenous people. The

general collective terms most preferred and used

today by these communities are “Indigenous” and

“Native.”

�Qn¯kInok^¯n`¯kIl`\tI¯nPI¯^`nI¯<^G¯nPI^¯Ivh\<Q^¯nP<n¯w`oÕG¯\Q[I

nPI]¯n`¯[IIh¯nPI¯joIlnQ`^l¯`^¯nPI¯lQGI¯Q^¯]Q^G¯<l¯nPIw¯kI<G

<\`^Oµ¯.I<G¯nPI¯lhIIEP¯<\`oG¯n`¯lnoGI^nlµ

7PI^¯w`o¯P<tI¯{^QlPIG¯kI<GQ^O¯nPI¯lhIIEP¶¯<l[¯lnoGI^nl¯n`

u`k[¯Q^¯l]<\\¯Ok`ohl¯n`¯GQlEoll¯<^G¯tIkD<\\w¯<^luIk¯nPI

joIlnQ`^lµ¯0PI^¯GIDkQIN¯nPIQk¯<^luIkl¯<l¯<¯uP`\I¯E\<ll¶¯olQ^O

nPQl¯Lewis’s Speech to the Yankton Sioux (Teacher Version)¯n`

OoQGI¯nPI¯E`^tIkl<nQ`^µ¯�l¯w`o¯OoQGI¯nPI¯GQlEollQ`^¶¯DI¯lokI

n`¯olI¯nPI¯t`E<Do\<kw¯u`kGl¯l`tIkIQO^¯<^G¯l`tIkIQO^nw¯uQnP

TEACHING TIP

�^¯GQlEollQ^O¯�IuQlÕl¯n`^I

<^G¯nPI¯olI¯`N¯nPI¯u`kG
ÒN<nPIk¶Ó¯w`o¯]QOPn¯Q^joQkI
uP<n¯[Q^G¯`N¯N<nPIk¯PI¯P<G

Q^¯]Q^G¯<^G¯u`^GIk¯QN
�^GQOI^`ol¯hI`h\Il¯P<G¯nPI
l<]I¯o^GIkln<^GQ^O¯`N¯P`u

N<nPIkl¯lP`o\G¯kI\<nI¯n`¯nPIQk
EPQ\GkI^µ
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lnoGI^nl¸¯G`Q^O¯l`¯uQ\\¯PI\h¯kIQ^N`kEI¯nPI¯u`kGlÕ¯]I<^Q^O¶

uPQEP¯uQ\\¯DI¯Q]h`kn<^n¯Q^¯nPI¯E`]Q^O¯\Ill`^lµ

 Putting it Together: Foreign

Policy Priorities (10 minutes)

�l[¯lnoGI^nl¯n`¯n<[I¯`on¯nPIQk¯�`kIQO^¯+`\QEw

/EI^<kQ`l¯Ê�Ill`^¯�Ëµ¯+k`YIEn¯Slide 5¯<^G¯<l[¯nPI]¯n`¯Q^GQE<nI

nPIQk¯nP`oOPnl¯`^¯nPI¯N`kIQO^¯h`\QEw¯Q^nIkIlnl¯nP<n¯lP<hIG¯nPI

hokEP<lI¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw¯<^G¯nPI¯�IuQl¯<^G¯�\<k[

�vhIGQnQ`^µ

!Ivn¶¯<l[¯lnoGI^nl¯n`¯E`^lQGIk¯<\\¯`N¯nPI¯N`kIQO^¯h`\QEw

GIEQlQ`^l¯`^¯nPIQk¯nk<E[Ikµ¯7P<n¯nkI^Gl¯G`¯nPIw¯lII¼¯7P<n¯<kI

nPIQk¯DQO¯n<[I<u<wl¯<D`on¯nPI¯�<k\w¯.IhoD\QEÕl¯N`kIQO^¯h`\QEw

hkQ`kQnQIl¼

+k`YIEn¯Slide 6 <^G¯\I<G¯<¯GQlEollQ`^¯`N¯lnoGI^nlÕ¯{^GQ^Ol¶

I^E`ok<OQ^O¯nPI]¯n`¯lohh`kn¯nPIQk¯QGI<l¯uQnP¯ItQGI^EI¯Nk`]

�Ill`^l¯�Ç�¯<^G¯kIE`kGQ^O¯nPIQk¯QGI<l¯`^¯nPI¯D`<kG¯`k¯EP<kn

h<hIkµ¯9`o¯E<^¯olI¯Slide 7¯n`¯hk`tQGI¯lnoGI^nl¯uQnP¯<¯E\<Q]Æ

ItQGI^EIÆkI<l`^Q^O¯Nk<]Iu`k[¯n`¯GQlEoll¯nPIQk¯{^GQ^Olµ¯�^

nPI¯GQlEollQ`^¶¯lnoGI^nl¯]<w¯^`nI¶¯N`k¯Q^ln<^EI¶¯`^I¯`k¯]`kI

`N¯nPI¯N`\\`uQ^O·

0PIkI¯<kI¯]<^w¯N<En`kl¯Q^t`\tIG¯Q^¯N`kIQO^¯h`\QEw

GIEQlQ`^l¸¯nPIw¯<kI¯k<kI\w¯Q^|oI^EIG¯Dw¯Yoln¯`^I

Q^nIkIln¯`k¯hkQ`kQnwµ

#NnI^¯E`^EIk^l¯loEP¯<l¯lIEokQnw¯<^G¯nPI¯IE`^`]w¯n<[I

nPI¯\I<G¯Q^¯N`kIQO^¯h`\QEw¯GIEQlQ`^lµ¯7PI^¯nPQl

P<hhI^l¯Qn¯E<^¯NII\¯\Q[I¯nPI¯1^QnIG¯/n<nIl¯Ql¯^`n¯\QtQ^O

oh¯n`¯Qnl¯GIE\<kIG¯t<\oIlµ

�l¯<¯w`o^O¯^<nQ`^¶¯nPI¯1^QnIG¯/n<nIl¯P<G¯n`¯DI¯E<kINo\

n`¯n<[I¯E<kI¯`N¯Qnl¯EQnQzI^l¶¯Qnl¯IE`^`]w¶¯<^G¯Qnl¯lIEokQnw

l`¯nP<n¯Qn¯E`o\G¯loktQtIµ

0PI¯1^QnIG¯/n<nIl¯P<l¯Q^nI^nQ`^l¯n`¯\QtI¯oh¯n`¯Qnl

GIE\<kIG¯t<\oIl¯Don¯G`Il^Õn¯<\u<wl¯G`¯l`¯Q^¯nPI¯I^Gµ

MAKE CONNECTIONS

In discussing these foreign
policy decisions and the

factors that guided them, it
may be helpful to make
comparisons to the
scenarios they considered

on a personal level in the
hook lesson.
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Formative Assessment: Claim-

Evidence-Reasoning —

Optional (15 minutes)

Provide students with the Claim-Evidence-

Reasoning for Foreign Policy document. Ask them to

use their Foreign Policy Decision Trackers (Lesson 3)

and the information from the Putting It Together

discussion to write a claim-evidence-reasoning

paragraph in response to the Supporting Question:

Were the foreign policy decisions made by
the leaders of the Early Republic shaped
more by the nation’s declared values or other
interests?

Collect as a formative assessment.

Optional Literacy Block

Hiawatha and the Peacemaker by Robbie Robertson

A reading of Hiawatha and the Peacemaker by Robbie

Robertson gives students the opportunity to further engage

with Indigenous perspectives and systems of government

and provides a nice segue into the inquiry cycle that begins

in Lesson 7.

Sacagawea by Lise Erdrich, illustrated by Julie

Buffalohead
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My Name Is York by Elizabeth VanSteenwyk, illustrated

by Bill Farnsworth

To introduce the contributions of Sacagawea and York to the

expedition, consider including one or both of the books listed

above as a literacy block extension. Sacagawea was the

Shoshone woman who served as a guide and translator for

Lewis and Clark. York was a Black man enslaved by William

Clark who contributed to the expedition by hunting and

helping to navigate trails and waterways during the journey.

These resources provide an excellent opportunity to show

students how diverse people supported the growth and

success of the Early Republic.

Additional Resources

To learn more about the Lewis and Clark Expedition and the

Indigenous people who contributed to its success, see the

following:

The Living, Breathing Natives Who Made Lewis and

Clark by Dayton Duncan, High Country News

Sacagawea by Teresa Potter and Mariana Brandman,

Womenshistory.org

Why Lewis and Clark Matter by James P. Ronda,

Smithsonianmag.com
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Meriwether Lewis - Speech to the Yankton Sioux, August 3,

1804

Note: “Yankton Sioux” is the name given to this Indigenous nation by European settlers. Their name for

themselves is Ihanktonwan Dakota Oyate, meaning "People of the End Village.”

�PQ\GkI^µ¯Ç¯7I¯P<tI¯E`]I¯n`¯Q^N`k]¯w`o¯nP<n¯nPI¯�kI<n¯�PQIN¯`N¯nPI¯/ItI^nII^

�kI<n°!<nQ`^l°`N¯�]IkQE<¯P<l¯DIE`]I¯w`ok¯`^\w¯N<nPIkµ¯7I¯]<GI¯<^¯<OkII]I^n¯uQnP¯w`ok

�kI^EP¯<^G¯/h<^QlP¯N<nPIklµ¯0PIw¯P<tI¯\INn¯nPIlI¯\<^Gl¯<^G¯O`^I¯D<E[¯<Ek`ll¯nPI¯u<nIklµ

9`o¯]oln¯\QtI¯Q^¯hI<EI¯uQnP¯<\\¯nPI¯uPQnI¯]I^¯<^G¯<\\¯nPI¯kIG¯]I^µ


`¯^`n¯P<k]¯nPI¯nk<GIkl¯uP`¯]<w¯E`]I¯<]`^O¯w`oµ¯
`¯^`n¯n<[I¯nPIQk¯hk`hIknw¯Nk`]¯nPI]µ


`¯^`n¯`DlnkoEn¯nPI¯h<ll<OI¯`N¯<^w¯D`<n¯`^¯nPI¯ Qll`okQ¯.QtIkµ¯°0PI¯kQtIkl¯^`u¯DI\`^O¯n`¯w`ok

OkI<n¯�<nPIkµ

�PQ\GkI^µ¯Ç¯
`¯nPIlI¯nPQ^Ol¯uPQEP¯nPI¯OkI<n¯�PQIN¯`N¯nPI¯/ItI^nII^¯OkI<n¯^<nQ`^l¯`N¯�]IkQE<

P<l¯E`]]<^GIG¯<^G¯w`o¯uQ\\¯DI¯P<hhwµ

�PQ\GkI^¯Æ¯�N¯w`o¯G`¯^`n¯`DIw¯w`ok¯OkI<n¯N<nPIk¯PI¯uQ\\¯DI¯o^P<hhwµ¯°9`ok¯OkI<n¯N<nPIk¯E`o\G

GIlnk`w¯w`o¯<^G¯w`ok¯^<nQ`^¯<l¯nPI¯{kI¯GIlnk`wl¯<^G¯E`^lo]Il¯nPI¯Ok<ll¯`N¯nPI¯h\<Q^lµ

Adapted for the 5th-grade reader from Captain Meriwether Lewis's Speech to the Yankton Sioux, August 30, 1804

__________________________________________________________________________________

�l¯w`o¯<^luIk¯nPI¯joIlnQ`^l¯DI\`u¶¯u`k[¯nPI¯t`E<Do\<kw¯sovereign/sovereignty Q^n`¯w`ok
kIlh`^lIlµ¯�N¯w`o¯^IIG¯<¯kI]Q^GIk¯`N¯nPI¯GI{^QnQ`^l¶¯w`o¯E<^¯{^G¯nPI]¯`^¯nPI¯D<E[¯lQGI¯`N

nPQl¯h<OIµ

�µ �l¯nPQl¯<¯hkQ]<kw¯`k¯<¯lIE`^G<kw¯l`okEI¼¯�`u¯G`¯w`o¯[^`u¼

It is a primary source. It was written and delivered at the time of the Lewis and Clark

expedition.

�µ 7P<n¯Ql¯nPI¯hokh`lI¯`N¯nPQl¯lhIIEP¼¯°7P<n¯hIklhIEnQtI¯Ql¯ IkQuInPIk¯�IuQl¯nkwQ^O¯n`

E`]]o^QE<nI¯n`¯nPI¯9<^[n`^¯/Q`ov¼

The purpose of the speech is to assert authority over the Sioux. The United States

has purchased the rights to claim the Louisiana Territory from France and they
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u<^n¯n`¯]<[I¯lokI¯nP<n¯nPIw¯/Q`ov¯o^GIkln<^G¯nP<n¯nPIw¯<kI¯^`u¯Q^¯EP<kOIµ

 IkQuInPIk¯�IuQlÕ¯lhIIEP¯G`Il¯^`n¯kIlhIEn¯nPI¯sovereignty°`N¯nPI¯/Q`ov¯^<nQ`^µ

�µ 7P<n¯N<En`kl¯<EE`o^n¯N`k¯�IuQlÕ¯hIklhIEnQtI¼

�IuQl¯kIhkIlI^nl¯nPI¯O`tIk^]I^n¯`N¯nPI¯1^QnIG¯/n<nIl¯uP`¯P<l¯Yoln¯hokEP<lIG¯nPI

�`oQlQ<^<¯0IkkQn`kw¯Nk`]¯�k<^EIµ¯0PI¯1^QnIG¯/n<nIl¯u<^nl¯n`¯E\<Q]¯nPQl¯\<^G¯<^G¯n`

hk`{n¯Nk`]¯nk<GI¯nPIkIµ¯0PIw¯u<^n¯n`¯G`¯nPQl¯hI<EINo\\w¯DIE<olI¯{OPnQ^O¯uQnP¯nPI

�^GQOI^`ol¯^<nQ`^l¯nP<n¯\QtI¯nPIkI¯uQ\\¯DI¯IvhI^lQtI¯<^G¯E`ln¯\QtIlµ

�µ 
`Il¯nPQl¯]Ill<OI¯lohh`kn¯nPI¯]Ill<OI¯`N¯nPI¯�INNIkl`^¯+I<EI¯ IG<\¼¯°7Pw¯`k¯uPw

^`n¼¯°ÊSee back of page for image)

�^¯n`^I¯Qn¯Ql¯<OOkIllQtI¯<^G¯E`^GIlEI^GQ^Oµ¯°�I¯kINIkl¯n`¯nPI¯/Q`ov¯<l¯EPQ\GkI^¯<^G

l<wl¯nP<n¯0P`]<l¯�INNNIkl`^¯Ql¯^`u¯nPIQk¯ÒOkI<n¯N<nPIkµÓ¯�I¯<\l`¯nPkI<nI^l¯n`¯GIlnk`w

nPI]¯QN¯nPIw¯G`¯^`n¯Ò`DIwµÓ¯0PQl¯G`Il¯^`n¯NII\¯\Q[I¯<¯]Ill<OI¯`N¯hI<EIµ¯0PI¯]Ill<OI

G`Il¯^`n¯kIlhIEn¯nPI¯l`tIkIQO^nw¯`N¯nPI¯/Q`ov¯^<nQ`^µ¯�n¯G`Il¯^`n¯lhI<[¯n`¯nPI]¯<l¯<

NkQI^Gµ¯°

�µ 7`o\G¯nPI¯9<^[n`^¯/Q`ov¯tQIu¯nPQl¯<l¯<¯]Ill<OI¯`N¯E``hIk<nQ`^¯`k¯E`^|QEn¼¯7P<n

N<En`kl¯u`o\G¯<EE`o^n¯N`k¯nPQl¯hIklhIEnQtI¼

�n¯Ql¯<¯]Ill<OI¯`N¯E`^|QEnµ¯°�IuQl¯G`Il¯^`n¯lhI<[¯n`¯nPI¯9<^[n`^¯/Q`ov¯<l¯<

sovereign°^<nQ`^µ¯�I¯E\<Q]l¯nP<n¯nPI¯1^QnIG¯/n<nIl¯Ql¯^`u¯nPIQk¯N<nPIk¯<^G¯nP<n¯nPI

1^QnIG¯/n<nIl¯`u^l¯nPI¯ Qll`okQ¯.QtIkµ¯�I¯<\l`¯nPkI<nI^l¯n`¯GIlnk`w¯nPI¯/Q`ov¯QN¯nPIw

G`¯^`n¯Ò`DIwÓ¯nPI¯1^QnIG¯/n<nIlµ¯°0PI¯9<^[n`^¯/Q`ov¯tQIu¯nPI]lI\tIl¯<l¯l`tIkIQO^

<^G¯IvhIEn¯n`¯DI¯nkI<nIG¯uQnP¯kIlhIEnµ¯0PIw¯G`¯^`n¯DI\QItI¯nP<n¯nPI¯1^QnIG¯/n<nIl

P<l¯nPI¯kQOPn¯n`¯nI\\¯nPI]¯uP<n¯n`¯G`µ
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Jefferson Peace Medal by Robert Scott, gift of the Lookout family, courtesy of the National

Museum of American History

sovereign (adj.) Having the authority to rule and make independent decisions
The sovereign nation of Haiti was once a French colony known as Saint
Domingue.

sovereignty (n.) The authority of a state to govern itself
After the American Revolution, Britain gave up their rights to the 13
colonies and acknowledged the sovereignty of the United States.

Haitian Flag by Wrestlingring, Public Domain
Betsy Ross Flag by jacobolus, Public

Domain
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Indigenous Nations’ Foreign Policy Choices
How did Indigenous Nations take action to protect their sovereignty

and what motivated their choices?

CONTENTS Overview

Lesson 7

Inquiry Cycle: Protecting

Indigenous Sovereignty

(Part I)

Lesson 8

Inquiry Cycle: Protecting

Indigenous Sovereignty

(Part II)

Lesson 9

Inquiry Cycle: Protecting

Indigenous Sovereignty

(Part III)

In this cluster, students will continue exploring the

tensions between America’s declared values and other

interests, including citizenship, the economy, and security.

This cluster is an Inquiry Cycle focused on the foreign

policy of Indigenous nations. Students work to answer the

question: How did Indigenous nations take action to

protect their sovereignty and what motivated their

choices?

Learning Objectives

By the end of this cluster, students should be able to…

Organize primary and secondary sources to describe

the diverse strategies used by Indigenous Nations to

protect their sovereignty and explain the

motivations behind these choices.

Vocabulary

TIER 2 TIER 3

encroachment petition

Cluster Focus Standards

Content Standards

STANDARD LESSON(S)

5.T4.5a: Shawnee leader Tecumseh’s call for Native Peoples to unify in resistance

to the taking of their land (1810)

7-9
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5.T4.5c:¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI

 <lPhII¯�^GQ<^¯GQlnkQEn¯Q^¯ <ll<EPolInnl

�Æ�

Practice Standards

STANDARD LESSON(S)

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸

O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G

GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

�Æ�

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n

Q^|oI^EI¯hI`h\IÕl¯hIklhIEnQtIlµ

�

PS 6:¯!#¯�#!��.¯�!¯1/� �Æ�

Literacy Standards

STANDARD LESSON(S)

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`

ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

�¶¯�

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

�Æ�
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LESSON 7

Inquiry Cycle: Protecting Indigenous

Sovereignty (Part I)

Learning Objective

Identify evidence of action taken by the Mashpee Wampanoag to protect

their sovereignty by reading and annotating a secondary source in a

small group setting.

Language Objective

Recount actions the Mashpee Wampanoag took to protect their

sovereignty using past tense action verbs.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Give a brief reminder that there are two types of past tense verbs in English, those that

end in “-ed” and irregular verbs, which have different endings. Encourage students to scan the
text for “the Mashpee Wampanoag ___-ed” to help them identify the actions. You may provide a
list of the three possible motivations and ask students to match the motivation to each

text/action.

Levels 4-5: Provide a sentence stem for the group discussion of motivations for each action, such
as “They ___ed because they wanted ___.”

Lesson Context

As the United States made the choice to expand its borders,

it increasingly encroached upon the sovereign lands of

Indigenous nations. In this subcluster of three lessons,

students engage with the foreign policy decisions of the

Cherokee, the Shawnee, and the Mashpee Wampanoag

nations as they worked to protect their sovereignty from U.S.

encroachment. The Inquiry Cycle allows students to see that

Indigenous peoples used many strategies to protect their

sovereignty and underscores the important truth that

MATERIALS

Lesson 7 Slide Deck

Supporting Question

Launch and Map

Mashpee Wampanoag

Action

Mashpee Wampanoag

Action (Teacher Version)
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�^GQOI^`ol¯^<nQ`^l¯<kI¯^`n¯]`^`\QnPQEµ¯�Ill`^¯�¯DIOQ^l¯uQnP

hP`n`Ok<hPl¯`N¯nPI¯EokkI^n¯\I<GIkl¯`N¯nPI¯ <lPhII

7<]h<^`<O¶¯�PIk`[II¶¯<^G¯/P<u^II¯^<nQ`^l¶¯<^¯IllI^nQ<\

kI]Q^GIk¯nP<n¯nPI¯�^GQOI^`ol¯^<nQ`^l¯nPIw¯uQ\\¯lnoGw¯Q^¯nPQl

loDE\olnIk¯<kI¯tIkw¯]oEP¯lnQ\\¯PIkIº¯�NnIk¯\<o^EPQ^O¯nPI

/ohh`knQ^O¯-oIlnQ`^¯`N¯How did Indigenous nations take

action to protect their sovereignty and what motivated their

choices?¯Ê/�µ�Ë¶¯lnoGI^nl¯\I<k^¯<D`on¯nPI¯<EnQ`^l¯<^G¯EP`QEIl

]<GI¯Dw¯nPI¯ <lPhII¯7<]h<^`<O¯^<nQ`^¯GokQ^O¯nPI¯�<k\w

.IhoD\QEµ¯7`k[Q^O¯Q^¯l]<\\¯Ok`ohl¶¯nPIw¯QGI^nQNw¯ItQGI^EI¯`N

<EnQ`^l¯n<[I^¯n`¯hk`nIEn¯l`tIkIQO^nw¯<^G¯Gk<u¯E`^E\olQ`^l

<D`on¯]`nQt<nQ`^l¯DIPQ^G¯nPI¯ <lPhII¯7<]h<^`<OÕl

EP`QEIl¯Ê+/¯�¶¯+/¯�¶¯7µ�Ëµ¯0PI¯\Ill`^¯I^Gl¯uQnP¯<¯uP`\IÆE\<ll

GIDkQIN¯`N¯nPIQk¯{^GQ^Ol¯Ê/�µ�Ëµ¯�^¯�Ill`^¯�¶¯lnoGI^nl¯uQ\\

<^<\wzI¯nPI¯<EnQ`^l¯n<[I^¯Dw¯nPI¯�PIk`[II¯<^G¯/P<u^II

^<nQ`^l¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nwµ

VOCABULARY

I^Ek`<EP]I^n

hInQnQ`^

Lesson Standards

5.T4.5a:¯/P<u^II¯\I<GIk¯0IEo]lIPÕl¯E<\\¯N`k¯!<nQtI¯+I`h\Il¯n`¯o^QNw¯Q^¯kIlQln<^EI¯n`¯nPI¯n<[Q^O¯`N¯nPIQk
\<^G¯Ê����Ë

5.T4.5c:¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI¯ <lPhII¯�^GQ<^¯GQlnkQEn¯Q^

 <ll<EPolInnl

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^
<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw
l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ
\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G
kIlI<kEPµ
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Acknowledging Indigenous Nations Today

(5 minutes)

TEACHING TIP

The images on Slide 2 represent the leaders of the Cherokee, Mashpee Wampanoag, and
Shawnee nations in 2022. Before teaching this lesson, check who the current leaders are using the
website links below and update as needed.

Project Slide 2 and show the photographs of the current

leaders of the Cherokee, Mashpee Wampanoag, and

Shawnee nations. Ask:

Are these images primary or secondary sources? How

do you know?

Students should be able to answer that they are primary

sources because they are photographs.

TEACHING TIP

The Cherokee, Mashpee Wampanoag, and Shawnee nations (and most Indigenous nations in the

United States) have websites and X pages that share news about what is happening in their
communities and issues that are important to them. If time permits, allow students to explore
these using the links below. They are also provided in the notes on Slide 2.

Cherokee Nation X, Cherokee Nation Website, Shawnee Tribe X, The Shawnee Tribe Website,

Mashpee Wampanoag X, Mashpee Wampanoag Tribe Website

Hit return to reveal the question below and ask:

What do these images tell you about the Cherokee,

Mashpee Wampanoag, and Shawnee nations?

Launching the Question (10 minutes)

Distribute copies of the Supporting Question

Launch and Map document. Then move to Slide 3

to show a map with the location of the Cherokee, Mashpee

Wampanoag, and Shawnee nations at the time of the Early

Republic. Ask students to label their map to show the

location of each nation. Here, you can note for students that
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nPI¯ <lPhII¯7<]h<^`<O¯^<nQ`^¯Ql¯\`E<nIG¯Q^¯/`onPI<lnIk^

 <ll<EPolInnl¯<^G¯nP<n¯<n¯nPI¯nQ]I¯`N¯nPI¯�<k\w¯.IhoD\QE¶¯nPI

�PIk`[II¯!<nQ`^¯u<l¯\`E<nIG¯Q^¯h<knl¯`N¯uP<n¯uI¯^`u¯E<\\

nPI¯ln<nIl¯`N¯�I`kOQ<¶¯0I^^IllII¶¯�\<D<]<¶¯<^G¯!`knP

�<k`\Q^<µ¯0PI¯/P<u^II¯^<nQ`^¯<^G¯Qnl¯<\\QIl¯uIkI¯\`E<nIG¯Q^

h<knl¯`N¯uP<n¯uI¯^`u¯E<\\¯#PQ`¶¯ QEPQO<^¶¯�^GQ<^<¶¯<^G

�I^noE[wµ¯/P<kI¯nP<n¯Q^¯nPI¯^Ivn¯Ok`oh¯`N¯\Ill`^l¶¯nPIw¯<kI

O`Q^O¯n`¯\I<k^¯<D`on¯nPI¯N`kIQO^¯h`\QEw¯GIEQlQ`^l¯`N¯nPIlI

nPkII¯^<nQ`^l¯GokQ^O¯nPI¯�<k\w¯.IhoD\QEµ

�l[¯lnoGI^nl¯n`¯nok^¯`tIk¯nPIQk¯P<^G`onl¯n`¯lII¯nPI

/ohh`knQ^O¯-oIlnQ`^¯�<o^EP¯Ok<hPQE¯`kO<^QzIkµ¯+k`YIEn¯Slide

4¯<^G¯Ivh\<Q^¯nP<n¯Q^¯nPQl¯�^joQkw¯�wE\I¶¯nPIw¯uQ\\¯u`k[¯n`

<^luIk¯nPI¯/ohh`knQ^O¯-oIlnQ`^·

How did Indigenous nations take action to protect

their sovereignty and what motivated their

choices?

.I]Q^G¯lnoGI^nl¯nP<n¯uPI^ItIk¯uI¯lIn¯`on¯n`¯<^luIk¯<

joIlnQ`^¯Q^¯l`EQ<\¯lnoGQIl¶¯uI¯u<^n¯n`¯n<[I¯nQ]I¯n`¯nPQ^[

<D`on¯nu`¯nPQ^Ol·¯u`kGl¯<^G¯joIlnQ`^lµ

Words: What is the question word, and what key

words or ideas do I already know in this question?

Questions: What smaller questions could I ask to help

answer the big question?

�l[¯lnoGI^nl¯n`¯EQkE\I¯nPI¯joIlnQ`^¯u`kGl¯<^G¯o^GIk\Q^I¯nPI

[Iwu`kGl¯<^G¯QGI<l¯nPIw¯kIE`O^QzIµ¯0PI¯GI{^QnQ`^¯`N¯nPI

t`E<Do\<kw¯u`kG¯Òl`tIkIQO^nw¶Ó uPQEP¯lnoGI^nl¯\I<k^IG¯Q^

�Ill`^¯�¶¯Ql¯hk`tQGIG¯N`k¯kINIkI^EIµ

 `tI¯n`¯Slide 5¯<^G¯<l[¯lnoGI^nl¯n`¯u`k[¯Q^¯nPIQk¯Ok`ohl¯n`

Dk<Q^ln`k]¯<n¯\I<ln¯nu`¯joIlnQ`^l¯nP<n¯E`o\G¯PI\h¯nPI]

<^luIk¯nPQl¯/ohh`knQ^O¯-oIlnQ`^µ¯�<tI¯Ok`ohl¯lP<kI¯nPI]

uQnP¯nPI¯E\<llµ¯.IE`kG¯nPI¯E\<llÕl¯joIlnQ`^l¯<l¯nPIw¯O`µ¯�IIh

nPI¯lnoGI^n¯joIlnQ`^l¯`^¯GQlh\<w¯N`k¯nPI¯kI]<Q^GIk¯`N¯nPI

E\olnIkµ
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 The Mashpee Wampanoag Take Action:

Identifying Evidence and Drawing

Conclusions (15 minutes)

 `tI¯n`¯Slide 6¯<^G¯Q^nI^nQ`^<\\w¯nI<EP¯nPI¯u`kGl¯ÒI^Ek`<EPÓ

<^G¯encroachment.


QlnkQDonI¯nPI¯Mashpee Wampanoag Action¯G`Eo]I^nµ

+k`YIEn¯Slide 7¯<^G¯Ivh\<Q^¯nP<n¯N`k¯nPI¯kIln¯`N¯nPI¯E\<ll¶¯nPIw

<kI¯O`Q^O¯n`¯\I<k^¯<D`on¯<^G¯<^<\wzI¯nPI¯u<wl¯nP<n¯nPI

 <lPhII¯7<]h<^`<O¯^<nQ`^¯n``[¯<EnQ`^¯n`¯hk`nIEn¯nPIQk

l`tIkIQO^nwµ

+k`YIEn¯Slide 8¯<^G¯kItQIu¯nPI¯Q^N`k]<nQ`^¯nP<n¯Ivh\<Q^l¯nPI

E`\`^Q<\¯E`o^EQ\¯nP<n¯\Q]QnIG¯nPI¯l`tIkIQO^nw¯`N¯nPI¯ <lPhII

7<]h<^`<O¯uPI^¯ <ll<EPolInnl¯u<l¯lnQ\\¯<¯E`\`^wµ

+k`YIEn¯Slide 9¯<^G¯nI\\¯lnoGI^nl¯nP<n¯<l¯w`o¯kI<G¯Qn¶¯w`oÕG¯\Q[I

nPI]¯n`¯o^GIk\Q^I¯ItQGI^EI¯`N¯<EnQ`^¯nPI¯ <lPhII

7<]h<^`<O¯n``[¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nwµ

�^tQnI¯lnoGI^nl¯n`¯lP<kI¯nPIQk¯{^GQ^Olµ¯/noGI^nl¯lP`o\G

QGI^nQNw¯nP<n¯nPI¯ <lPhII¯7<]h<^`<O¯hInQnQ`^IG¯nPI

E`\`^Q<\¯O`tIk^]I^n¯<^G¯�Q^O¯�I`kOI¯���¯`N¯�^O\<^Gº

!Ivn¶¯<l[¯lnoGI^nl¯n`¯GQlEoll¯Q^¯nPIQk¯Ok`ohl¯uP<n¯]`nQt<nIG

nPI¯ <lPhII¯7<]h<^`<O¯n`¯EP``lI¯nPQl¯lnk<nIOwµ¯�^tQnI

nPI]¯n`¯lP<kI¯nPIQk¯QGI<lµ¯/`]I¯kIlh`^lIl¯w`o¯]QOPn¯P`hI

n`¯PI<k¯Q^E\oGI·

�n¯u<l¯<^¯`N{EQ<\¯kIjoIln¯Q^¯ukQnQ^O¶¯l`¯nPIkI¯u`o\G¯DI¯<

kIE`kG¯`N¯Qnµ

+InQnQ`^Q^O¯Ql¯<¯^`^tQ`\I^n¯u<w¯n`¯<l[¯N`k¯EP<^OIµ

 <wDI¯nPIw¯GQG^Õn¯u<^n¯n`¯{OPn¯`k¯GQG^Õn¯nPQ^[¯nPIw

P<G¯I^`oOP¯h`uIk¯n`¯EkI<nI¯EP<^OI¯Dw¯{OPnQ^Oµ

/noGI^nl¯]<w¯<\l`¯^`nI¯nP<n¯nPIw¯uIkI¯hkQ`kQnQzQ^O¯nPI

lIEokQnw¯`N¯nPIQk¯^<nQ`^¶¯hk`nIEnQ^O¯nPIQk¯IE`^`]QE

Q^nIkIlnl¶¯`k¯l<NIOo<kGQ^O¯`hh`kno^QnQIl¯N`k¯nPIQk

EQnQzI^l¯n`¯\QtI¯`^¯nPIQk¯\<^G¯<l¯nPIw¯u`o\G¯\Q[Iµ
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SUPPORT ALL STUDENTS

You can use Slide 11–Slide 16 to read through the document as a whole-class activity.

 `tI¯n`¯Slide 10 <^G¯Ivh\<Q^¯nP<n¯�Q^O¯�I`kOI¯���¯<Eno<\\w

\QlnI^IG¯n`¯nPI¯hInQnQ`^¯`N¯nPI¯ <lPhII¯7<]h<^`<Oµ¯1lI¯nPI

Q^N`k]<nQ`^¯`^¯nPI¯l\QGI¯n`¯Ivh\<Q^¯nP<n¯nPIQk¯l`tIkIQO^nw¯u<l

lnQ\\¯\Q]QnIG¶¯ItI^¯uQnP¯�Q^O¯�I`kOIÕl¯PI\hµ¯0PI¯ <lPhII

7<]h<^`<O¯u`o\G¯E`^nQ^oI¯n`¯n<[I¯<EnQ`^¯n`¯hk`nIEn¯nPIQk

l`tIkIQO^nwº

�l[¯lnoGI^nl¯n`¯u`k[¯Q^¯nPIQk¯Ok`ohl¯n`¯kI<G¯nPk`oOP¯nPI¯kIln

`N¯nPI¯ljo<kIlµ¯�l¯nPIw¯G`¶¯nPIw¯lP`o\G¯o^GIk\Q^I¯ItQGI^EI¯`N

 <lPhII¯7<]h<^`<OÛl¯<EnQ`^¯<^G¯nPI^¯GQlEoll¯h`llQD\I

]`nQt<nQ`^l¯N`k¯nPIlI¯EP`QEIlµ

�l¯lnoGI^nl¯u`k[¶¯EQkEo\<nI¯n`¯<^luIk¯joIlnQ`^l¯<^G¯EPIE[

o^GIkln<^GQ^Oµ

�n¯nPI¯I^G¯`N¯E\<ll¶¯DkQ^O¯lnoGI^nl¯D<E[¯n`OInPIk¯n`¯lP<kI

nPIQk¯{^GQ^Olµ¯+k`YIEn¯Slide 17¯<^G¯<l[¯uP<n¯nPIw¯\I<k^IG¯nP<n

E`o\G¯PI\h¯<^luIk¯nPI¯joIlnQ`^¶

How did the Mashpee Wampanoag take action to

protect their sovereignty and what motivated their

choices?

�^tQnI¯lnoGI^nl¯n`¯lP<kI¯nPIQk¯{^GQ^Ol¯<^G¯kIE`kG¯nPI]¯`^

nPI¯l\QGIµ¯/noGI^nl¯lP`o\G¯DI¯<D\I¯n`¯QGI^nQNw¯nPI¯<EnQ`^l¯`N·

+InQnQ`^Q^O¯nPI¯O`tIk^]I^n

/ohh`knQ^O¯nPI¯1^QnIG¯/n<nIl¯Q^¯nPI¯�]IkQE<^

.It`\onQ`^

1lQ^O¯nPI¯t<\oIl¯`N¯nPI¯1^QnIG¯/n<nIl¯n`¯]<[I

<kOo]I^nl¯<D`on¯nPIQk¯`u^¯kQOPn¯n`¯Q^GIhI^GI^EIµ

�^G¯nPI¯]`nQt<nQ`^l¯`N·

�<tQ^O¯<¯ukQnnI^¯kIE`kG¯`N¯nPIQk¯E`]h\<Q^nl

�t`QGQ^O¯tQ`\I^EI

�InnQ^O¯ <ll<EPolInnl¯n`¯I]h<nPQzI¯uQnP¯nPI¯E<olI¯`N

nPI¯ <lPhII¯7<]h<^`<O¯Dw¯olQ^O¯nPI¯QGI<l¯<^G

<kOo]I^nl¯`N¯nPI¯�]IkQE<^¯.It`\onQ`^µ
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You can use this Mashpee Wampanoag Action (Teacher

Version) document to guide the conversation. Do not worry if

you don’t have time to go into much detail. Students will

revisit this question and the evidence they gathered about

the Mashpee Wampanoag in the Putting It Together

discussion in Lesson 9.
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Number Action Motivation - Answers may Vary

�

King George III by Alan Ramsway, Public

Domain, via Wikimedia

0PI¯ <lPhII¯7<]h<^`<O
hInQnQ`^IG¯nPI¯E`\`^Q<\
O`tIk^]I^n¯`N¯ <ll<EPolInnl
<^G¯nPI¯�Q^O¯`N¯�^O\<^Gµ

�¯hInQnQ`^¯Ql¯<¯N`k]<\¯E`]h\<Q^n
Q^¯ukQnQ^O¯Ç¯Qn¯u`o\G¯EkI<nI¯<
kIE`kG¯`N¯nPIQk¯E`]h\<Q^nµ

+InQnQ`^Q^O¯Ql¯^`^ÆtQ`\I^nµ¯0PI
 <lPhII¯7<]h<^`<O¯]<w
P<tI¯u<^nIG¯n`¯<t`QG¯u<k¯`k
DI\QItIG¯nPIw¯u`o\G¯^`n¯DI
loEEIllNo\¯Q^¯<^¯<k]IG¯E`^|QEnµ

0PIw¯u<^nIG¯n`¯hk`nIEn¯nPIQk
IE`^`]QE¯Q^nIkIlnl¶¯nPIQk
EQnQzI^lÕ¯`hh`kno^QnQIl¶¯<^G¯nPI
lIEokQnw¯`N¯nPIQk¯^<nQ`^µ
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Number Action Motivation - Answers may Vary

�µ

1777 Flag by Devon Cook,

Public Domain, via Wikimedia

0PI¯ <lPhII¯7<]h<^`<O
lQGIG¯uQnP¯nPI¯E`\`^Qlnl¯Q^¯nPI
�]IkQE<^¯.It`\onQ`^¯<^G
N`oOPn¯n`¯PI\h¯nPI]¯uQ^¯nPIQk
Q^GIhI^GI^EI¯Nk`]¯�kI<n

kQn<Q^µ

0PI¯ <lPhII¯7<]h<^`<O
uIkI¯]`nQt<nIG¯Dw¯nPI¯QGI<l¯`N
nPI¯�]IkQE<^¯.It`\onQ`^
DIE<olI¯nPIw¯u<^nIG
Q^GIhI^GI^EI¯<^G¯\QDIknw¯N`k
nPI]lI\tIlµ

0PIw¯P`hIG¯nP<n¯lohh`knQ^O
nPI¯E`\`^Qlnl¯u`o\G¯<\\`u¯nPI]
n`¯P<tI¯]`kI¯l`tIkIQO^nw¯QN¯nPI
1µ/µ¯u`^µ

�µ

Clam Digger by Frank W. Benson, Public

Domain, via Wikimedia

0PI¯ <lPhII¯7<]h<^`<O
hInQnQ`^IG¯nPI¯O`tIk^]I^nµ

�¯hInQnQ`^¯Ql¯<¯N`k]<\¯E`]h\<Q^n
Q^¯ukQnQ^O¯Ç¯�n¯u`o\G¯EkI<nI¯<
kIE`kG¯`N¯nPIQk¯E`]h\<Q^nµ

+InQnQ`^Q^O¯Ql¯^`^ÆtQ`\I^nµ¯0PI
 <lPhII¯7<]h<^`<O¯]<w
P<tI¯u<^nIG¯n`¯<t`QG¯u<k¯`k
DI\QItIG¯nPIw¯u`o\G¯^`n¯DI
loEEIllNo\¯Q^¯<^¯<k]IG¯E`^|QEnµ

0PIw¯u<^nIG¯n`¯hk`nIEn¯nPIQk
IE`^`]QE¯Q^nIkIlnl¶¯nPIQk
EQnQzI^lÕ¯`hh`kno^QnQIl¶¯<^G¯nPI
lIEokQnw¯`N¯nPIQk¯^<nQ`^µ
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Number Action Motivation - Answers may Vary

4.

William Apes, Public Domain, via Wikipedia

The Mashpee Wampanoag
accepted the help of an ally.

They wrote a Declaration of
Independence from the
council.

They were motivated by the
ideas and arguments of the
colonists’ declaration.

They hoped by using the same
argument, they would
convince Massachusetts that
they had the right to be
independent.

Lesson 7: Inquiry Cycle: Protecting Indigenous Sovereignty (Part I)
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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Number Action Motivation - Answers may Vary

5.
MASHPEE DECLARATION —

May 21, 1833
Resolved

0P<n¯uI¯<l¯<¯0kQDI¯uQ\\¯ko\I
`oklI\tIl¯<^G¯P<tI¯nPI¯kQOPn¯n`¯G`
l`¯N`k¯<\\¯]I^¯<kI¯D`k^¯NkII¯<^G
�jo<\¯l<wl¯nPI¯E`^lnQnonQ`^¯`N¯nPI
E`o^nkwµ

Resolved

0P<n¯uI¯uQ\\¯^`n¯hIk]Qn¯<^w¯uPQnI
]<^¯n`¯E`]I¯oh`^¯`ok¯Î\<^GÏ¯n`
Eon¯`k¯E<kkw¯`NN¯u``G¯`k¯P<w¯`k¯<^w
`nPIk¯<knQE\I¶¯uQnP`on¯`ok
hIk]QllQ`^¯<NnIk¯nPI¯{kln¯`N¯�o\w
^Ivnµ

Resolved

0P<n¯uI¯uQ\\¯hon¯l<QG¯kIl`\onQ`^¯Q^
N`kEI¯<NnIk¯nPI¯G<nI¯`N¯�o\w¯^Ivn
uQnP¯nPI¯hI^<\nw¯`N¯DQ^GQ^O¯<^G
nPk`uQ^O¯nPI]¯`NN¯Î`ok¯\<^G¯Ï¯QN
nPIw¯uQ\\¯^`n¯ln<w¯<u<wµ


`^I¯`^¯DIP<\N¯`N¯nPI¯ <lPhII
0kQDI¯Î<^G¯lQO^IG¯Dw¯���¯]I^¯<^G
u`]I^Ïµ

They wrote a Declaration of
Independence from the
council.  

They explain that they will not
allow further encroachment
and throw encroachers off the
land  starting next July.

They use the language of the
Declaration of Independence,
“free and equal.” This could
persuade Massachusetts to
listen.

They want to be clear that they
are setting a limit and will take
action if their rights are not
respected.

They wanted to protect their
economic interests, their
citizens’ opportunities, and the
security of their nation.

Lesson 7: Inquiry Cycle: Protecting Indigenous Sovereignty (Part I)
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Number Action Motivation - Answers may Vary

6.

Petition of the Mashpee Indians to the

Senate and House of Representatives of the

Commonwealth of Massachusetts, courtesy

of Native Northeast Portal

They petitioned the
Massachusetts Legislature.

A petition is a formal complaint
in writing – it would create a
record of their complaint.

Petitioning is non-violent.

Modeled on the colonists'
actions in the American
Revolution.

Lesson 7: Inquiry Cycle: Protecting Indigenous Sovereignty (Part I)
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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Number Action Motivation - Answers may Vary

7.
… our fathers fought, bled, and
died for the liberties…the same
as did your fathers. Oh White
Man, Oh White Man, the blood
our fathers spilt in the
Revolutionary War cries…to
brake the chains of oppression
and let [us] go free.

Yours, we are, most
respectfully, The Mashpee
Indians.

Reminded the legislature that
they fought for independence
in the American Revolution.

Appeal to fairness and
Revolutionary values.

Lesson 7: Inquiry Cycle: Protecting Indigenous Sovereignty (Part I)
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Grade 5, Unit 3: The Growth of the Republic
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LESSON 8

Inquiry Cycle: Protecting Indigenous

Sovereignty (Part II)

Learning Objective

Gather evidence and draw conclusions about the actions and motivations

of the Cherokee and Shawnee nations during the Early Republic by

participating in a Gallery Walk.

Language Objective

Explain the actions and motivations of the Cherokee and Shawnee

nations during the Early Republic using past tense verbs and a graphic

organizer to record evidence and conclusions.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: /noGI^nl¯E<^¯DI¯h<QkIG¯uQnP¯lnk`^OIk¯kI<GIkl¯uP`¯E<^¯kI<G¯nPI¯l`okEIl¯<\`oGµ¯�l¯Q^

nPI¯hkItQ`ol¯\Ill`^¶¯]`GI\¯P`u¯lnoGI^nl¯E<^¯lE<^¯nPI¯nIvn¯N`k¯h<ln¯nI^lI¯tIkDl¯<^G¯hk`tQGI
lnoGI^nl¯uQnP¯<¯\Qln¯`N¯h`llQD\I¯]`nQt<nQ`^l¯n`¯]<nEP¯n`¯nPI¯nIvnl¶¯loEP¯<l·¯<t`QG¯{OPnQ^O¶¯P<tI¯<
ukQnnI^¯kIE`kG¶¯`k¯{OPn¯N`k¯nPIQk¯\<^GÂu<w¯`N¯\QNIµ

Levels 4-5: /noGI^nl¯E<^¯olI¯<¯lI^nI^EI¯lnI]¯n`¯Ivh\<Q^¯nPIQk¯kI<l`^Q^O¯N`k¯nPI¯ `nQt<nQ`^l¯h<kn

`N¯nPI¯`kO<^QzIk·¯Ò0PQl¯�^GQOI^`ol¯^<nQ`^¯EP`lI¯n`¯n<[I¯nPQl¯<EnQ`^¯DIE<olI¯nPIw¯u<^nIG
n`ÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉµÓ

Lesson Context

In Lesson 7, students gathered evidence and drew

conclusions about the Mashpee Wamapanoag’s efforts to

protect their sovereignty during the Early Republic. In Lesson

8, students investigate the actions of the Shawnee and

Cherokee nations by participating in a pair of Gallery Walks.

The Gallery Walks include a total of nine stops. At each,

students engage with informational text, primary sources,

and images using a graphic organizer to record evidence and

MATERIALS

Lesson 8 Slide Deck

Cherokee Gallery Walk

Shawnee Gallery Walk

Gallery Walk Graphic

Organizer
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draw conclusions about the actions and motivations of the

two Indigenous nations (PS 3, PS 6, RI.9, W.9). In Lesson 9,

they use this graphic organizer and the information they

gathered about the Mashpee Wampanoag in Lesson 7 to

participate in a whole class Putting It Together discussion

and complete a written formative assessment.

Gallery Walk Graphic

Organizer (Teacher

Version)

Lesson Standards

5.T4.5a:¯/P<u^II¯\I<GIk¯0IEo]lIPÕl¯E<\\¯N`k¯!<nQtI¯+I`h\Il¯n`¯o^QNw¯Q^¯kIlQln<^EI¯n`¯nPI¯n<[Q^O¯`N¯nPIQk

\<^G¯Ê����Ë

5.T4.5c:¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI¯ <lPhII¯�^GQ<^¯GQlnkQEn¯Q^
 <ll<EPolInnl

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^
<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G
kIlI<kEPµ

ADVANCE PREPARATION


IN`kI¯E\<ll¶¯hkQ^n¯<^G¯P<^O¯nPI¯�<\\Ikw¯7<\[¯]<nIkQ<\l¯<k`o^G¯nPI¯E\<llk``]µ¯�N¯h`llQD\I¶
hkQ^n¯E`\`k¯tIklQ`^l¯`N¯nPI¯Q]<OIl¯n`¯I^P<^EI¯lnoGI^n¯I^O<OI]I^nµ¯9`o¯]<w¯u<^n¯n`
\<]Q^<nI¯nPI¯]<nIkQ<\l¯N`k¯NonokI¯olIµ

�n¯Ql¯kIE`]]I^GIG¯nP<n¯w`o¯P<^O¯nPI¯�PIk`[II¯]<nIkQ<\l¯`^¯`^I¯lQGI¯`N¯nPI¯k``]¯<^G¯nPI

/P<u^II¯`^¯nPI¯`nPIkµ¯0`¯<t`QG¯E`^NolQ`^¶¯P<tI¯lnoGI^nl¯E`]h\InI¯`^I¯�<\\Ikw¯7<\[
DIN`kI¯I^O<OQ^O¯uQnP¯nPI¯`nPIkµ

�N¯w`o¯P<tI¯<¯\<kOI¯E\<ll¶¯w`o¯]<w¯u<^n¯n`¯lIn¯oh¯nu`¯�<\\Ikw¯7<\[l¯N`k¯I<EP¯^<nQ`^µ¯9`o
E`o\G¯G`¯`^I¯<\`^O¯<¯u<\\¯<^G¯nPI¯lIE`^G¯<Ek`ll¯<¯lIn¯`N¯GIl[lµ

 Gallery Walk: Using Sources to Gather

Evidence and Draw Conclusions (30 minutes)

Organize students into pairs and provide each student with a

Gallery Walk Graphic Organizer. Project Slide 2 and explain

that in today’s lesson, they are going to participate in two

Gallery Walks to gather evidence and draw conclusions about
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nPI¯<EnQ`^l¯<^G¯]`nQt<nQ`^l¯`N¯nPI¯�PIk`[II¯<^G¯/P<u^II

^<nQ`^l¯GokQ^O¯nPI¯�<k\w¯.IhoD\QEµ

+k`YIEn¯Slide 3¯`N¯nPI¯Ok<hPQE¯`kO<^QzIk¯<^G¯lP`u¯lnoGI^nl

nP<n¯nPIw¯E<^¯]<nEP¯nPI¯Q]<OI¯`^¯nPI¯�<\\Ikw¯7<\[¯n`¯nPI

Q]<OI¯`^¯nPI¯Gallery Walk Graphic Organizer¯<l¯nPIw¯u`k[

n`¯kIE`kG¯Q^N`k]<nQ`^µ¯/P`u¯nPI]¯nP<n¯`^I¯lQGI¯`N¯nPI

`kO<^QzIk¯Ql¯N`k¯nPI¯�PIk`[II¯�<\\Ikw¯7<\[¶¯<^G¯nPI¯`nPIk¯Ql

N`k¯nPI¯/P<u^II¯�<\\Ikw¯7<\[¯ÊSlide 4Ëµ¯�vh\<Q^¯nP<n¯nPIw¯uQ\\

u`k[¯`^¯`^I¯�<\\Ikw¯7<\[¯N`k¯nPI¯{kln¯h<kn¯`N¯E\<ll¯<^G¯nPI^

luQnEP¯<^G¯u`k[¯`^¯nPI¯`nPIk¯N`k¯nPI¯kIln¯`N¯E\<llµ

0I\\¯lnoGI^nl¯nPIw¯E<^¯tQlQn¯nPI¯ln`hl¯Q^¯<^w¯`kGIk¸¯Qn¯G`Il^Õn

]<nnIk¯QN¯nPIw¯tQlQn¯!o]DIk¯�¯{klnµ¯�\l`¶¯Ivh\<Q^¯nP<n¯nPIw

lP`o\G¯G`¯nPIQk¯DIln¯n`¯OIn¯nPk`oOP¯nPI¯�<\\Ikw¯7<\[¶¯Don¯Qn¯Ql

`[<w¯QN¯nPIw¯G`^Õn¯OIn¯n`¯ItIkw¯ln`hµ¯0PIw¯uQ\\¯\I<k^¯<D`on¯<\\¯`N

nPI¯ln`hl¯Nk`]¯nPIQk¯E\<ll]<nIl¯Q^¯nPI¯+onnQ^O¯�n¯0`OInPIk

GQlEollQ`^ GokQ^O¯nPI¯^Ivn¯E\<llµ


QtQGI¯lnoGI^nl¯Q^n`¯nu`¯Ok`ohl¯<^G¯P<tI¯nPI]¯ln<kn¯nPIQk

�<\\Ikw¯7<\[lµ¯�\\`u¯nPI]¯n`¯u`k[¯N`k¯P<\N¯`N¯nPI¯kI]<Q^Q^O

E\<ll¯nQ]I¯<^G¯nPI^¯<l[¯nPI]¯n`¯luQnEP¯n`¯nPI¯�<\\Ikw¯7<\[

nPIw¯P<tI¯^`n¯wIn¯tQlQnIGµ¯9`o¯E<^¯olI¯nPQl¯Gallery Walk

Graphic Organizer (Teacher Version)¯n`¯<^luIk¯joIlnQ`^l

<^G¯hk`DI¯nPIQk¯o^GIkln<^GQ^O¯<l¯nPIw¯u`k[µ

�n¯nPI¯I^G¯`N¯E\<ll¶¯P<tI¯lnoGI^nl¯hon¯nPIQk¯Ok<hPQE

`kO<^QzIkl¯<u<w¯N`k¯l<NI[IIhQ^O¶¯`k¶¯QN¯w`o¯hkINIk¶¯E`\\IEn¯nPI]

<l¯<¯N`k]<nQtI¯<llIll]I^n¯<^G¯kInok^¯nPI]¯GokQ^O¯nPI¯^Ivn

E\<llµ

TEACHING TIP

Enslavement was part of Indigenous cultures before the arrival of Europeans. However, it differed
in scope and practice from the race-based chattel slavery that became an institution in the United
States. Although it is not covered by this lesson, you should be aware that some members (fewer

than 10%) of the Cherokee Nation enslaved African Americans. Wealthy Cherokee landowners,
who often had White fathers and Indigenous mothers, owned cotton plantations and saw the
practice of enslaving African Americans as a sign of status and proof of their assimilation into

White culture. If a student brings it up, you can acknowledge this problematic situation and ask
students to think about how this informs their opinions about strategies used by Indigenous
Americans to keep their land and culture. To read more about this complicated history, see this

excellent article from the Smithsonian: How Native American Slaveholders Complicate the Trail of

Tears Narrative.
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Gallery Walk Graphic Organizer (Teacher Version)

Cherokee Nation

Actions Motivations

1.  <GI¯hI<EI¯<^G
lQO^IG¯<¯nkI<nw¯uQnP
nPI¯1^QnIG¯/n<nIlµ

À/noGI^nl¯]<w¯<\l`
^`nI¯nP<n¯nPI
�PIk`[II¯lQGIG¯uQnP
nPI¯
kQnQlP¯Q^¯nPI
�]IkQE<^¯.It`\onQ`^µ

�t`QG¯]`kI¯{OPnQ^O¶¯uPQEP¯E`o\G¯E<olI¯P<k]¯n`¯nPI
�PIk`[II¯hI`h\I¯Æ<^G¯h`llQD\w¯kIlo\n¯Q^¯nPI¯\`ll¯`N¯\<^Gµ

0kI<nQIl¯<kI¯\IO<\\w¯DQ^GQ^O¯<OkII]I^nlµ

0PI¯nkI<nw¯hon¯Q^¯ukQnQ^O¯nPI¯\<^G¯nP<n¯DI\`^OIG¯n`¯nPI
�PIk`[IIµ

À0PI¯�PIk`[II¯]QOPn¯P<tI¯nP`oOPn¯nPI¯
kQnQlP¯u`o\G
uQ^µ¯/QGQ^O¯uQnP¯nPI¯
kQnQlP¯u`o\G¯I<k^¯nPI]¯O``GuQ\\
uQnP¯nPI¯
kQnQlP¶¯<^G¯nPIw¯]QOPn¯u`k[¯n`¯PI\h¯nPI
�PIk`[II¯hk`nIEn¯nPIQk¯l`tIkIQO^nw¯<NnIk¯nPI¯u<kµ

2. /QO^IG¯<GGQnQ`^<\
nkI<nQIl¯<^G¯EIGIG
]`kI¯\<^Gµ

�t`QG¯]`kI¯{OPnQ^O¶¯uPQEP¯E`o\G¯E<olI¯P<k]¯n`¯nPI
�PIk`[II¯hI`h\I¯Æ<^G¯h`llQD\w¯kIlo\n¯Q^¯nPI¯\`ll¯`N¯\<^Gµ

0PIw¯u<^nIG¯n`¯N`Eol¯`^¯nPIQk¯\QtIl¯Q^lnI<G¯`N
E`^ln<^n\w¯{OPnQ^O¯`k¯hk`nIEnQ^O¯nPIQk¯\<^Gµ¯0PI¯nkI<nQIl
GI{^IG¯D`o^G<kQIl¯nP<n¯nPI¯1µ/µ¯u<l¯\IO<\\w¯D`o^G¯n`
kIlhIEnµ

0PIw¯lnQ\\¯P<G¯\<^G¯nP<n¯DI\`^OIG¯n`¯nPI]¯uPIkI¯nPIw
E`o\G¯DI¯<¯l`tIkIQO^¯^<nQ`^µ
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Actions Motivations

3. Adapted aspects of European-
American culture

Chose elements that could improve
their lives. The Americans were there
to stay, so it made sense to adapt
somewhat.

Adopting some aspects of European-
American culture might help the
United States see them as equals and
respect their sovereignty.

4. Created a written alphabet,
constitution and newspaper

All of these resources gave the
Cherokee the ability to record their
ideas and rights. The constitution
described their rights and also showed
they were a sovereign nation just like
the United States. The newspaper
allowed them to communicate with
their people and the people of the
United States.
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Shawnee Nation (and Allies)

Actions Motivations

1. 0PI¯/P<u^II¯Ê<^G¯<\\QIlË¯N`oOPn
<O<Q^ln¯nPI¯lInn\Ikl¯uP`¯I^Ek`<EPIG
`^¯nPIQk¯\<^Gµ¯�tI^no<\\w¶¯nPIw¯N`oOPn¯<
u<k¯n`¯hk`nIEn¯nPIQk¯\<^Gµ

0PIw¯GQG¯^`n¯u<^n¯nPI¯1^QnIG¯/n<nIl¯n`
n<[I¯nPIQk¯\<^Gµ¯0PI¯1^QnIG¯/n<nIl¯u<l
<¯w`o^O¯^<nQ`^¯<^G¯uI<[I^IG¯Dw¯nPI
�]IkQE<^¯.It`\onQ`^µ¯0PI¯/P<u^II
<^G¯nPIQk¯<\\QIl¯]<w¯P<tI¯NI\n¯lnk`^OIk
nP<^¯nPI¯1^QnIG¯/n<nIl¯<^G¯E`o\G¯uQ^¯<
u<kµ

2. /QO^IG¯nPI¯0kI<nw¯`N¯�kII^tQ\\Iµ¯ <GI
hI<EI¯uQnP¯nPI¯1^QnIG¯/n<nIlµ¯�IGIG
\<^G¯n`¯nPI¯1^QnIG¯/n<nIlµ

�^G¯{OPnQ^O¯<^G¯loNNIkQ^O¯`N¯hI`h\Iµ
0kI<nQIl¯<kI¯\IO<\\w¯DQ^GQ^O
<OkII]I^nl¯<^G¯nPI¯nkI<nw¯E\I<k\w
ln<nIl¯uPQEP¯\<^G¯u<l¯nPI¯l`tIkIQO^
\<^G¯`N¯nPI¯�^GQOI^`ol¯!<nQ`^lµ
�<tI¯oh¯l`]I¯\<^G¯Q^¯`kGIk¯n`¯hk`nIEn
nPI¯h<kn¯nPIw¯l<tIGµ
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Actions Motivations

3. Refused to sign the treaty.
Set up Prophetstown/

Did not want to give land to the United
States. Did not want to adapt to Euro-
American ways of life.

Create an environment where
Indigenous people can continue to live
in their traditional ways.
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Actions Motivations

�µ

Tecumseh’s Speech to the Osage

Winter 1811-1812


k`nPIklÈ0PI¯uPQnI¯]I^¯<kI¯^`n¯NkQI^Gl¯n`
nPI¯�^GQ<^lµ¯!`nPQ^O¯uQ\\¯l<nQlNw¯nPI]¯Don¯nPI
uP`\I¯`N¯`ok¯Po^nQ^O¯Ok`o^Glµ


k`nPIklÈ w¯hI`h\I¯uQlP¯N`k¯hI<EI¸¯nPI¯kIG
]I^¯<\\¯uQlP¯N`k¯hI<EIµ¯7PIkI¯nPI¯uPQnI
hI`h\I¯<kI¶¯nPIkI¯Ql¯^`¯hI<EI¯N`k¯nPI¯kIG¯]I^µ

k`nPIklÈ w¯hI`h\I¯<kI¯Dk<tI¯<^G¯^o]Ik`ol¶
Don¯nPI¯uPQnI¯hI`h\I¯<kI¯n``¯lnk`^O¯N`k¯nPI]
<\`^Iµ¯�¯uQlP¯w`o¯n`¯n<[I¯oh¯nPI¯n`]<P<u[
uQnP¯ÌolÏµ


k`nPIkl¶È�N¯w`o¯G`¯^`n¯o^QnI¯uQnP¯ol¶¯nPIw¯uQ\\
{kln¯GIlnk`w¯ol¶¯<^G¯nPI^¯w`o¯uQ\\¯N<\\¯I<lw¯hkIw
n`¯nPI]µ

k`nPIkl¶È7I¯]oln¯DI¯o^QnIGµ¯7I¯]oln
l]`[I¯nPI¯l<]I¯hQhIµ¯7I¯]oln¯{OPn¯I<EP
`nPIkÛl¯D<nn\Ilµ

�l[IG¯�^GQOI^`ol¯^<nQ`^l¯n`
o^QnI¯<^G¯{OPn¯<O<Q^ln¯nPI
1^QnIG¯/n<nIl


`Il¯^`n¯DI\QItI¯nkI<nQIl¯uQ\\
u`k[µ¯�\`^I¶¯nPIw¯<kI¯^`n
lnk`^O¯I^`oOP¯n`¯GINI<n¯nPI
1µ/µ¯Don¯n`OInPIk¶¯nPIw¯E`o\G
uQ^µ
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Actions Motivations

5. �\\QIG¯uQnP¯nPI¯
kQnQlP¯Q^¯nPI¯7<k¯`N
����

�In¯lohh\QIl¯<^G¯PI\h¯Nk`]¯nPI¯
kQnQlP
n`¯{OPn¯nPI¯I^Ek`<EP]I^n¯`N¯nPI
1^QnIG¯/n<nIlµ

Image Sources:

1. 0kI<nw¯`N¯�`hIuI\\, courtesy of the �^GQOI^`ol¯
QOQn<\¯�kEPQtI (adapted), 2.  <h, courtesy of John Currahee, chenocetah.wordpress.com (adapted), 3.

�PIk`[II¯�<DQ^l, from Cherokee Path, 4. L→R: /Ijo`w<P¶¯�kI<n`k¯`N¯�PIk`[II¯�\hP<DIn by Lehman and Duvall, Public Domain via Wikimedia Commons,

�PIk`[II¯�`^lnQnonQ`^; Public Domain via Library of Congress, �PIk`[II¯+P`I^Qv¯�Qkln¯�lloI, Public Domain.

1. !7¯0IkkQn`kw¯ <h, 1795, Public Domain via Wikipedia, !<nQtI¯�]IkQE<^¯0kQDIl¯ <h, Mapping History via University of Oregon, 2. 0kI<nw¯`N¯�kII^tQ\\I, 1795,

Public Domain via Wikipedia, �kII^tQ\\I¯0kI<nw¯�Q^I, Public Domain via Wikipedia (adapted), 3. 0IEo]lIP by Owen Staples, Public Domain via Wikipedia,

+k`hPInln`u^¯Dw¯�\Ivk[�, CC BY 3.0 via Wikipedia, (adapted), 5. 0IEo]lIP¯ IInQ^O¯uQnP¯<¯
kQnQlP¯#N{EIk, Public Domain, via Wikisource.
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LESSON 9

Inquiry Cycle: Protecting Indigenous

Sovereignty (Part III)

Learning Objective

Explain conclusions about the diverse strategies Indigenous nations used

to protect their sovereignty from encroachment using valid reasoning

and evidence gathered from primary and secondary sources.

Language Objective

Explain the actions and motivations of the Indigenous nations during the

Early Republic using a claim-evidence-reasoning framework.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Students may complete the claim-evidence-reasoning organizer using words and

short phrases.

Levels 4-5: Students should elaborate on the evidence and reasoning in the organizer using

multiple complete sentences. Provide examples if necessary.

Lesson Context

�^¯�Ill`^¯�¶¯lnoGI^nl¯E`]h\InI¯nPI¯�^joQkw¯�wE\I¯Dw

h<knQEQh<nQ^O¯Q^¯nu`¯<EnQtQnQIl¯GIlQO^IG¯n`¯hk`tQGI¯nPI

`hh`kno^Qnw¯n`¯lw^nPIlQzI¯nPI¯Q^N`k]<nQ`^¯O<nPIkIG¯Q^

�Ill`^l¯�¯<^G¯�µ¯
okQ^O¯nPI¯{kln¯P<\N¯`N¯nPI¯\Ill`^¶¯lnoGI^nl

h<knQEQh<nI¯Q^¯<¯uP`\IÆE\<ll¯+onnQ^O¯�n¯0`OInPIk¯GQlEollQ`^

olQ^O¯ItQGI^EI¯Nk`]¯nPIQk¯Ok<hPQE¯`kO<^QzIkl¯n`¯GQlEoll¯nPI

<EnQ`^l¯<^G¯]`nQt<nQ`^l¯`N¯�^GQOI^`ol¯^<nQ`^l¯uP`¯u`k[IG

n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw¯Nk`]¯nPI¯I^Ek`<EP]I^n¯`N¯nPI

�<k\w¯.IhoD\QE¯Ê+/¯�¶¯+/¯�¶¯+/¯�¶¯/�µ�Ëµ¯�^¯nPI¯lIE`^G¯P<\N¯`N¯nPI

E\<ll¶¯lnoGI^nl¯E`]h\InI¯<¯N`k]<nQtI¯<llIll]I^nµ¯1lQ^O¯<

E\<Q]ÆItQGI^EIÆkI<l`^Q^O¯Nk<]Iu`k[¶¯lnoGI^nl¯ukQnI¯<

h<k<Ok<hP¯kIlh`^lI¯n`¯nPI¯/ohh`knQ^O¯-oIlnQ`^: How did

MATERIALS

Lesson 9 Slide Deck

Claim-Evidence-

Reasoning
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Indigenous nations take action to protect their sovereignty

and what motivated their choices? (PS 3, PS 6, W.9). In the

next cluster of lessons, students will learn the outcome of the

Mashpee Wampanoag, Shawnee, and Cherokee nations’

actions.

Lesson Standards

5.T4.5a:¯/P<u^II¯\I<GIk¯0IEo]lIPÕl¯E<\\¯N`k¯!<nQtI¯+I`h\Il¯n`¯o^QNw¯Q^¯kIlQln<^EI¯n`¯nPI¯n<[Q^O¯`N¯nPIQk

\<^G¯Ê����Ë

5.T4.5c:¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI¯ <lPhII¯�^GQ<^¯GQlnkQEn¯Q^

 <ll<EPolInnl

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

Putting it Together (15 minutes)

Gather students together for a whole-class Putting

It Together discussion, and project Slide 2 to

remind students of the geographic location of the three

nations that are the subject of the Inquiry Cycle. Then, project

Slide 3 to remind students of the Inquiry Cycle’s Supporting

Question. As students discuss the question, track their

thinking using Slide 4. Students may share insights similar to

those that follow about the strategies that Indigenous

nations chose and why those nations thought the strategy

could work. You can also refer to the Gallery Walk Graphic

Organizer (Teacher Version) for Lesson 8 as you guide the

discussion.

The Cherokee adopted parts of White culture because

they believed it would allow them to continue to live

on the land they still had. They decided to “work with”

the White culture because it could help the White
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lInn\Ikl¯lII¯nPI]¯<l¯Ijo<\l¯<^G¯\I<G¯n`¯IE`^`]QE

`hh`kno^Qnwµ

0PI¯�PIk`[II¯GItI\`hIG¯<^G¯olIG¯ukQnnI^¯\<^Oo<OI

n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw¯DIE<olI¯nPIw¯`DlIktIG

nP<n¯Qn¯u<l¯<¯t<\o<D\I¯n``\¯olIG¯Dw¯nPI¯1^QnIG¯/n<nIlµ

0PI¯�PIk`[II¯EIGIG¯\<^G¯<l¯<¯u<w¯`N¯<t`QGQ^O¯NoknPIk

E`^|QEnµ

0PI¯/P<u^II¯<^G¯nPIQk¯<\\QIl¯GQG¯^`n¯nkoln¯nPI¯1^QnIG

/n<nIl¯DIE<olI¯nPI¯1^QnIG¯/n<nIl¯[Ihn¯DkI<[Q^O

nkI<nQIlµ¯0PIw¯NI\n¯\Q[I¯nPIQk¯`^\w¯`hnQ`^¯u<l¯n`¯{OPn

D<E[µ

0PI¯/P<u^II¯DI\QItIG¯o^Qnw¯<]`^O¯�^GQOI^`ol

^<nQ`^l¯u<l¯[Iw¯n`¯loEEIllNo\\w¯kIlQlnQ^O¯nPI¯1^QnIG

/n<nIlµ

0PI¯/P<u^II¯<\\QIG¯uQnP¯nPI¯
kQnQlP¯DIE<olI¯Qn¯O<tI

nPI]¯<EEIll¯n`¯]`kI¯uI<h`^l¯<^G¯l`\GQIklµ

0PI¯/P<u^II¯<^G¯nPI¯�PIk`[II¯lQO^IG¯nkI<nQIl¯Q^

`kGIk¯n`¯]<[I¯\IO<\¯<OkII]I^nl¯nP<n¯<E[^`u\IGOIG

nPIQk¯l`tIkIQO^nwµ

0PI¯ <lPhII¯7<]h<^`<O¯olIG¯nPI¯t<\oIl¯`N¯nPI

1^QnIG¯/n<nIl¯<^G¯nPI¯.It`\onQ`^<kw¯7<k¯n`¯<kOoI

<O<Q^ln¯7PQnI¯I^Ek`<EP]I^nµ

0PI¯ <lPhII¯7<]h<^`<O¯hInQnQ`^IG¯nPI¯O`tIk^]I^n

n`¯<kOoI¯N`k¯nPIQk¯kQOPnlµ

�\\¯nPkII¯^<nQ`^l¯I]hP<lQzIG¯nPI¯uI\\ÆDIQ^O¯`N¯nPIQk

hI`h\I¯<^G¯nPI¯lIEokQnw¯`N¯nPIQk¯\<^Gl¯<l¯nPIw¯kIlQlnIG

nPI¯I^Ek`<EP]I^n¯`N¯nPI¯1^QnIG¯/n<nIlµ

�l¯lnoGI^nl¯GQlEoll¶¯Q^tQnI¯nPI]¯n`¯Gk<u¯E`]h<kQl`^l¯<^G

E`^nk<lnl¯<]`^O¯nPI¯<EnQ`^l¯`N¯nPI¯�^GQOI^`ol¯^<nQ`^lµ¯0<[I

nQ]I¯n`¯<E[^`u\IGOI¯nP<n¯nPI¯lnk<nIOQIl¯nPI¯^<nQ`^l¯EP`lI

uIkI¯GQtIklI¯DIE<olI¯�^GQOI^`ol¯^<nQ`^l¯uIkI¯Ê<^G¯<kIË

GQtIklIµ¯�<EP¯^<nQ`^¯P<G¯<¯OI`Ok<hPQE¯\`E<nQ`^¶¯<¯Eo\nokI¶¯<^G

EQkEo]ln<^EIl¯nP<n¯Q^|oI^EIG¯Qnl¯EP`QEIl¯<^G¯]InP`Glµ


IN`kI¯]`tQ^O¯`^¯n`¯nPI¯h<k<Ok<hP¶¯Qn¯]<w¯DI¯PI\hNo\¯n`

]<[I¯<¯]<lnIk¯\Qln¯`N¯nPI¯lnk<nIOQIl¯N`k¯lnoGI^n¯kINIkI^EIµ¯0PI
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list might include items such as

Making alliances

Signing treaties

Fighting (using force)

Adopting Euro-American culture

Rejecting Euro-American culture

Petitioning the government

Using the declared values of the United States to make

persuasive arguments

 Formative Assessment:

Supporting a Claim with

Evidence and Reasoning (15

minutes)

In the second half of the class, distribute copies of the

Claim-Evidence-Reasoning framework to students and

ask them to write their paragraph. Remind them they

can refer to their graphic organizers and the class notes

from the Putting It Together discussion as they work.

Collect the paragraphs as a formative assessment.
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Indigenous Resistance and Resilience
How did the people and government of the United States respond

to Indigenous resistance? What were the consequences?

CONTENTS Overview

Lesson 10

The Mashpee

Wampanoag Fight for

Sovereignty (1834–

Present)

Lesson 11

Perspectives on the

Indian Removal Act

Lesson 12

The Trail of Tears and the

Resilience of the

Cherokee Nation

Lesson 13

Pausing for Practice:

Curating Evidence to

Support a Claim

Building on the themes explored in Clusters 1 and 2, in this

cluster, students will focus on the consequences of the

foreign policy relationships between Indigenous nations

and the Early Republic and the outcomes of the foreign

policy decisions students learned about in previous

lessons. Students ask the question: How did the citizens

and government of the U.S. respond to Indigenous

resistance? What were the consequences? In this cluster,

students also have the opportunity to engage with the

unit’s Essential Question about how different groups of

people have fought for their rights and demonstrated

resilience through a study of the Indian Removal Act and

the Trail of Tears.

Learning Objectives

By the end of this cluster, students should be able to…

Give several examples of people and nations who

showed resilience and fought for their rights when

faced with oppression during the Early Republic.

Vocabulary

TIER 3

Indian Removal Act

Trail of Tears

Cluster Focus Standards

Content Standards

STANDARD LESSON(S)

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 3: Indigenous Resistance and Resilience
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5.T4.5b:¯+kIlQGI^n¯�^GkIu¯�<E[l`^¯<^G¯nPI¯�^GQ<^¯.I]`t<\¯�En¯Ê����Ë¶¯uPQEP

N`kEIG¯^<nQtI¯E`]]o^QnQIl¯n`¯]`tI¯Nk`]¯nPIQk¯<^EIlnk<\¯\<^Gl¯Q^¯nPI¯/`onPI<ln

n`¯nIkkQn`kw¯uIln¯`N¯nPI¯ QllQllQhhQ¯.QtIk

��Æ��

5.T4.5c:¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI

 <lPhII¯�^GQ<^¯GQlnkQEn¯Q^¯ <ll<EPolInnl

��

5.T4.5d:¯nPI¯lQO^Q{E<^EI¯`N¯nPI¯0k<Q\¯`N¯0I<kl¯Ê����Ë¯N`k¯nPI¯�PIk`[II¯<^G¯`nPIk

^<nQtI¯E`]]o^QnQIl¯Q^¯nPI¯/`onPI<ln

��

Practice Standards

STANDARD LESSON(S)

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸

O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G

GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

��Æ��

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n

Q^|oI^EI¯hI`h\IÕl¯hIklhIEnQtIlµ

��Æ��

PS 6:¯!#¯�#!��.¯�!¯1/� ��Æ��

Literacy Standards

STANDARD LESSON(S)

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`

ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

��Æ��

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

��Æ��

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

��
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LESSON 10

The Mashpee Wampanoag Fight for Sovereignty

(1834–Present)

Learning Objective

#kO<^QzI¯Q^N`k]<nQ`^¯Nk`]¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯Q^¯`kGIk¯n`

Gk<u¯E`^E\olQ`^l¯<D`on¯nPI¯{OPn¯n`¯hk`nIEn¯ <lPhII¯7<]h<^`<O

l`tIkIQO^nw¯Nk`]¯����¯n`¯nPI¯hkIlI^nµ

Language Objective

.I<G¯ItI^nl¯`^¯<¯nQ]I\Q^I¯<^G¯olI¯kI<GQ^O¯lnk<nIOQIl¯n`¯E\<llQNw¯nPI]¯<l

lohh`knQ^O¯`k¯EP<\\I^OQ^O¯ <lPhII¯7<]h<^`<O¯l`tIkIQO^nwµ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Review the vocabulary glossary with students before beginning the activity. Model and

encourage student use of text features such as images and titles to help them classify the events

on the timeline.

Levels 4-5: Model skimming and scanning strategies to help students get the gist, or main idea,

of each event. Encourage them to look for the answer to questions: “What did the Mashpee

Wampanoag do? The government? Other citizens?”

Lesson Context

�^¯�Ill`^¯�¶¯lnoGI^nl¯E`]h\InIG¯<^¯�^joQkw¯�wE\I¯<D`on¯nPI

kIlQln<^EI¯lnk<nIOQIl¯`N¯nPI¯�PIk`[II¶¯ <lPhII¯7<]h<^`<O¶

<^G¯/P<u^II¯^<nQ`^lµ¯�Ill`^¯��¯Ql¯nPI¯{kln¯Q^¯<¯nPkIIÆ\Ill`^

loDE\olnIk¯Q^¯uPQEP¯lnoGI^nl¯Iv<]Q^I¯nPI¯`onE`]I¯`N¯nPIlI

N`kIQO^¯h`\QEw¯GIEQlQ`^lµ¯�IkI¶¯lnoGI^nl¯\I<k^¯<D`on¯nPI

kIlQln<^EI¯<^G¯kIlQ\QI^EI¯`N¯nPI¯ <lPhII¯7<]h<^`<O

hI`h\I¯<^G¯]<[I¯D`nP¯]`GIk^¯<^G¯\`E<\¯E`^^IEnQ`^l¯n`¯nPI

�^GQOI^`ol¯{OPn¯N`k¯l`tIkIQO^nwµ¯/noGI^nl¯I^O<OI¯uQnP¯<¯lIn

`N¯E<kGl¯`kO<^QzIG¯Q^n`¯<¯nQ]I\Q^I¯n`¯nk<E[¯nPI¯PQln`kw¯`N

 <lPhII¯7<]h<^`<O¯INN`knl¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw

MATERIALS

Lesson 10 Slide Deck

Mashpee Outcome

Timeline Cards

Supporting Question

Launch

Supporting Question

Launch (Teacher Version)
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Nk`]¯����¯n`¯nPI¯hkIlI^n¯<^G¯]<[I¯E`^E\olQ`^l¯<D`on

uPInPIk¯lhIEQ{E¯ItI^nl¯hk`nIEnIG¯`k¯EP<\\I^OIG¯nPIQk

l`tIkIQO^nw¯Ê+/¯�¶¯.�µ�Ëµ¯�^¯G`Q^O¯l`¶¯lnoGI^nl¯`DlIktI¯nPI

hIklQlnI^EI¯<^G¯kIlQ\QI^EI¯`N¯nPI¯ <lPhII¯7<]h<^`<O

hI`h\I¯Ê�llI^nQ<\¯-oIlnQ`^¯�Ë¯<^G¯kIE`O^QzI¯nP<n¯nPI¯{OPn¯N`k

nPI¯l`tIkIQO^nw¯`N¯�^GQOI^`ol¯^<nQ`^l¯Ql¯`^O`Q^Oµ¯0PI¯\Ill`^

I^Gl¯uQnP¯<¯\<o^EP¯`N¯nPI¯loDE\olnIkÕl¯/ohh`knQ^O¯-oIlnQ`^·

How did the people and government of the United States

respond to Indigenous resistance? What were the

consequences? <^G¯<¯E`^lQGIk<nQ`^¯`N¯P`u¯nPI¯Q^N`k]<nQ`^

nPIw¯\I<k^IG¯<D`on¯`^I¯^<nQ`^¯E<^¯PI\h¯nPI]¯<^luIk¯nPIlI

joIlnQ`^l¯Ê/�µ�Ëµ¯�^¯�Ill`^¯��¶¯lnoGI^nl¯uQ\\¯lnoGw¯nPI¯1^QnIG

/n<nIlÛ¯kIlh`^lI¯n`¯�PIk`[II¯kIlQln<^EIµ

Claim-Evidence-

Reasoning for Mashpee

Sovereignty

Lesson Standards

5.T4.5c:¯nPI¯ <lPhII¯.It`\n¯Ê����Ë¶¯<¯GQlhonI¯`tIk¯lI\NÆO`tIk^]I^n¯Q^¯nPI¯ <lPhII¯�^GQ<^¯GQlnkQEn¯Q^

 <ll<EPolInnl

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

ADVANCE PREPARATION

+kQ^n¯`on¯lInl¯`N¯nPI¯Mashpee Outcome Timeline Cards¯l`¯nP<n¯w`o¯P<tI¯I^`oOP¯N`k

lnoGI^nl¯n`¯u`k[¯Q^¯Ok`ohl¯`N¯�Ç�µ¯9`o¯]<w¯u<^n¯n`¯\<]Q^<nI¯nPI¯E<kGl¯`k¯hon¯nPI]¯Q^

h<OI¯hk`nIEn`kl¯n`¯hkIlIktI¯nPI]¯N`k¯NonokI¯olIµ

0PQl¯<EnQtQnw¯kIjoQkIl¯<¯N<Qk¯<]`o^n¯`N¯lokN<EI¯<kI<µ¯�N¯h`llQD\I¶¯w`o¯]QOPn¯u<^n¯n`¯]`tI¯Q^n`

nPI¯P<\\u<w¯`k¯<^`nPIk¯lh<EI¶¯loEP¯<l¯nPI¯E<NInIkQ<¶¯n`¯hk`tQGI¯lnoGI^nl¯uQnP¯nPI

`hh`kno^Qnw¯n`¯lhkI<G¯`on¯nPIQk¯nQ]I\Q^Ilµ
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Mashpee Wampanoag Timeline: Drawing

Conclusions about the Struggle for

Sovereignty (15 minutes)


QtQGI¯lnoGI^nl¯Q^n`¯Ok`ohl¯`N¯�Ç�¯<^G¯hk`tQGI¯I<EP¯uQnP¯<

lIn¯`N¯Mashpee Outcome Timeline Cardsµ¯�l[¯nPI]¯n`¯\<w¯nPI

E<kGl¯`on¯Q^¯<¯lnk<QOPn¯\Q^I¶¯P`\GQ^O¯nPI¯t`E<Do\<kw¯\Qln¯D<E[

N`k¯kINIkI^EIµ¯�vh\<Q^¯nP<n¯nPQl¯lIn¯`N¯��¯E<kGl¯nI\\l¯nPI¯ln`kw¯`N

nPI¯ <lPhII¯7<]h<^`<O¯hI`h\IÕl¯{OPn¯N`k¯nPIQk¯l`tIkIQO^nw

Nk`]¯����¯n`¯nPI¯hkIlI^nµ¯�l[¯nPI¯lnoGI^nl¯n`¯n<[I¯nok^l

kI<GQ^O¯nPI¯E<kGl¯<\`oG¯o^nQ\¯nPIw¯P<tI¯kI<G¯nPI¯I^nQkI¯lInµ

0PQl¯h`knQ`^¯`N¯nPI¯<EnQtQnw¯E`o\G¯DI¯G`^I¯<l¯<¯uP`\IÆE\<ll

kI<GÆ<\`oG¯`k¯Q^¯Ok`ohlµ¯�N¯w`oÕG¯\Q[I¯n`¯G`¯Qn¯<l¯<¯uP`\IÆE\<ll

kI<G¶¯olI¯Slide 3ÇSlide 13¯n`¯hk`YIEn¯nPI¯E<kGlµ

�NnIk¯lnoGI^nl¯P<tI¯kI<G¯nPk`oOP¯nPI¯E<kGl¶¯hk`YIEn¯Slide 14Ç

Slide 15¯<^G¯Ivh\<Q^¯n`¯lnoGI^nl¯nP<n¯w`o¯u`o\G¯\Q[I¯nPI]¯n`

kI<G¯nPk`oOP¯nPI¯E<kGl¯<O<Q^µ¯�`uItIk¶¯`^¯nPQl¯kI<GQ^O¶¯nPIw

lP`o\G¯]`tI¯ItI^nl¯nP<n¯lohh`kn¯nPI¯l`tIkIQO^nw¯`N¯nPI

 <lPhII¯7<]h<^`<O¯<D`tI¯nPI¯\Q^I¶¯<^G¯ItI^nl¯nP<n

EP<\\I^OI¯nPI¯l`tIkIQO^nw¯`N¯nPI¯ <lPhII¯7<]h<^`<O

DI\`u¯nPI¯\Q^Iµ

SUPPORT ALL STUDENTS

If student access would be enhanced by doing this as a whole-class activity, you can use Slide 14

to facilitate a whole-class sorting of the cards. Place your cursor on the border of each text box

showing the date and hold down to drag the text box above or below the timeline.

�\\`u¯lnoGI^nl¯n`¯E`]h\InI¯nPQl¯n<l[µ¯�l¯nPIw¯u`k[¶¯EQkEo\<nI

n`¯<^luIk¯joIlnQ`^l¯<^G¯hk`DI¯nPIQk¯o^GIkln<^GQ^Oµ¯7k<h¯oh

nPI¯nQ]I\Q^I¯<EnQtQnw¯Dw¯hk`YIEnQ^O¯Slide 16¯<^G¯<l[Q^O

lnoGI^nl¯n`¯GQlEoll¯nPIlI¯nPkII¯joIlnQ`^l¯Q^¯nPIQk¯Ok`ohl·

How many cards are above the line?

How many cards are below?

What does this tell you about Mashpee Wampanoag

sovereignty?
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Launching the Question

+k`YIEn¯Slide 17¯n`¯lP`u¯<¯l`knIG¯nQ]I\Q^I¯N`k

lnoGI^n¯kINIkI^EIµ¯
`^Õn¯OIn¯n``¯D`OOIG¯G`u^¯Q^

uPIkI¯nPIw¯h\<EIG¯I<EP¯E<kGµ¯0PIw¯uQ\\¯P<tI¯nQ]I¯n`¯GQlEoll

nPI¯Q^N`k]<nQ`^¯`^¯nPI¯nQ]I\Q^I¯Q^¯nPI¯/ohh`knQ^O¯-oIlnQ`^

�<o^EPµ


QlnkQDonI¯nPI¯Supporting Question Launchµ¯�vh\<Q^¯nP<n

nPIwÕ\\¯\<o^EP¯nPI¯/ohh`knQ^O¯-oIlnQ`^¯`N¯nPQl¯loDE\olnIk¯<^G

nPI^¯olI¯Qn¯n`¯GQlEoll¯uP<n¯nPIw¯\I<k^IG¯<D`on¯ <lPhII

7<]h<^`<O¯l`tIkIQO^nw¯Q^¯n`G<wÕl¯\Ill`^µ

+k`YIEn¯Slide 18¯n`¯lP`u¯nPI¯/ohh`knQ^O¯-oIlnQ`^¯<^G¯<l[

lnoGI^nl·

What is the question word? What keywords or ideas

do I already know in this question?

0PI¯u`kG¯ÒkIlQln<^EIÓ¯u<l¯<¯t`E<Do\<kw¯u`kG¯Q^¯1^Qn¯�¶¯�Ill`^

��µ¯0`¯kItQIu¯nPI¯GI{^QnQ`^¯uQnP¯w`ok¯lnoGI^nl¶¯w`o¯E<^¯olI

Slide 19µ

�<tI¯lnoGI^nl¯lP<kI¯`on¯nPIQk¯kIlh`^lIl¯<^G¯kIE`kG¯nPI

kIlh`^lIl¯`^¯nPI¯D`<kG¯<l¯nPIw¯G`µ

+k`YIEn¯Slide 20¯<^G¯<l[¯lnoGI^nl¯n`¯nok^¯`tIk¯nPIQk¯P<^G`onl

n`¯lII¯nPI¯nPkII¯joIlnQ`^l¯`^¯nPI¯l\QGIµ¯�vh\<Q^¯nP<n¯nPIw¯<kI

O`Q^O¯n`¯ln<kn¯nPQ^[Q^O¯<D`on¯nPQl¯/ohh`knQ^O¯-oIlnQ`^¯Dw

olQ^O¯uP<n¯nPIw¯[^`u¯<D`on¯nPI¯IvhIkQI^EI¯`N¯nPI¯ <lPhII

7<]h<^`<O¯n`¯<^luIk¯nPkII¯joIlnQ`^lµ


IhI^GQ^O¯`^¯nPI¯<]`o^n¯`N¯nQ]I¯w`o¯P<tI¶¯w`o¯E`o\G

<^luIk¯nPI¯joIlnQ`^l¯<l¯<¯uP`\I¯E\<ll¯`k¯P<tI¯Ok`ohl¯u`k[

n`OInPIk¯<^G¯nPI^¯lP<kI¯nPIQk¯kIlh`^lIlµ¯9`o¯E<^¯olI¯nPQl

Supporting Question Launch (Teacher Version)¯G`Eo]I^n¯n`

OoQGI¯nPIQk¯GQlEollQ`^µ
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Formative Assessment:

Optional Assessment

Opportunity

�\nP`oOP¯nPIkI¯Ql¯^`¯nQ]I¯n`¯E`]h\InI¯<

ukQnQ^O¯IvIkEQlI¯Q^¯nPQl¯nPQknwÆ]Q^onI¯\Ill`^¶¯lnoGI^nl

E`o\G¯E`]h\InI¯nPQl¯Claim-Evidence-Reasoning for

Mashpee Sovereignty¯Ok<hPQE¯`kO<^QzIk¯Q^¯<¯�QnIk<Ew


\`E[¯`k¯�^nIktI^nQ`^¯hIkQ`Gµ¯
`Q^O¯l`¯uQ\\¯OQtI¯nPI]

<GGQnQ`^<\¯hk<EnQEI¯olQ^O¯nPI¯l[Q\\l¯nP<n¯uQ\\¯DI¯It<\o<nIG

`^¯nPI¯/o]]<nQtI¯�llIll]I^n¯Ê+/¯�¶¯+/¯�Ëµ

TEACHING TIP

To learn more about the Mashpee Wampanoag community and their struggle to protect their

nation’s sovereignty, see:

Identity and Tribal Recognition: The Mashpee Wampanoag Community | The Pluralism

Project

Trump Administration Revokes Reservation Status for the Mashpee Wampanoag Tribe

amid Coronavirus Crisis – Vox

Feds Drop Legal Battle Over Tribe's Reservation Status – WBUR News

Optional Literacy Block: Shawnee

Sovereignty After Tecumseh

Materials

Shawnee Sovereignty After Tecumseh

�^¯nPQl¯�QnIk<Ew¯
\`E[¶¯lnoGI^nl¯\I<k^¯nPI¯`onE`]I¯`N¯nPI

/P<u^II¯lnk<nIOw¯n`¯Òo^QnI¯<^G¯{OPnÓ¯<O<Q^ln¯nPI

I^Ek`<EP]I^n¯`N¯nPI¯1^QnIG¯/n<nIl¯Dw¯kI<GQ^O¯<¯{tIÆ

h<k<Ok<hP¯lIE`^G<kw¯l`okEI¯<^G¯<^luIkQ^O¯<¯E`kkIlh`^GQ^O

joIlnQ`^¯N`k¯I<EP¯h<k<Ok<hPµ¯�^¯G`Q^O¯l`¶¯nPIw¯I^O<OI¯uQnP

+/¯�¶¯7�¶¯<^G¯nPI¯loDE\olnIkÕl¯/ohh`knQ^O¯-oIlnQ`^µ

�N¯nQ]I¯hIk]Qnl¶¯w`o¯E`o\G¯<\l`¯P<tI¯lnoGI^nl¯nPQ^[¯<D`on

/P<u^IIÕl¯IvhIkQI^EI¯nPk`oOP¯nPI¯\I^l¯`N¯`^I¯`k¯]`kI¯`N¯nPI

o^QnÕl¯nPkII¯�llI^nQ<\¯-oIlnQ`^l·
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1. 7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<

^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

2. 7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG

t<\oIl¯`k¯Qnl¯IE`^`]QE¯Q^nIkIlnl¼

3. �`u¯P<tI¯hI`h\I¯lP`u^¯kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk

kQOPnl¶¯<^G¯kIlQlnIG¯`hhkIllQ`^¯uPI^¯E`^Nk`^nIG¯Dw

Q^YolnQEI¼

TEACHING TIP


oI¯n`¯nQ]I¯\Q]Qnl¶¯nPI¯`onE`]I¯`N¯nPI¯/P<u^II¯^<nQ`^¯Ql¯hk`tQGIG¯<l¯<¯�QnIk<Ew¯
\`E[¯N`\\`uQ^O

nPQl¯\Ill`^µ¯�n¯Ql¯lnk`^O\w¯kIE`]]I^GIG¯nP<n¯w`o¯nI<EP¯nPQl¯\Ill`^¯<l¯<¯�QnIk<Ew¯
\`E[¶¯`k¯<l¯<^

<GGQnQ`^<\¯l`EQ<\¯lnoGQIl¯\Ill`^¯QN¯nQ]I¯hIk]Qnlµ¯
`Q^O¯l`¯uQ\\¯PI\h¯lnoGI^nl¯E`^nQ^oI¯n`¯I^O<OI

uQnP¯<^G¯<hhkIEQ<nI¯nPI¯GQtIklI¯IvhIkQI^EIl¯`N¯�^GQOI^`ol¯^<nQ`^l¯<^G¯PI\h¯EkI<nI¯Q]h`kn<^n

E`^nIvn¯N`k¯�Ill`^¯��¯<D`on¯nPI¯�PIk`[IIµ¯�N¯w`o¯G`¯^`n¯P<tI¯nQ]I¶¯w`o¯E<^¯DkQI|w¯lo]]<kQzI

Shawnee Sovereignty After Tecumseh¯N`k¯w`ok¯lnoGI^nl¯<n¯nPI¯DIOQ^^Q^O¯`N¯�Ill`^¯��¯DIN`kI

]`tQ^O¯`^¯n`¯nPI¯�PIk`[IIµ
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How did the
Mashpee resist?

How did the
United States government
(and its citizens) respond?

What were the consequences
of these actions?

(Mashpee and U.S. govt &
citizens )

0PI¯ <lPhII¯olIG¯nPI¯E`okn
Ê\<ul¯`N¯nPI¯1^QnIG¯/n<nIlË
lwlnI]¯n`¯{OPn¯N`k¯nPIQk¯kQOPnl
È¯lItIk<\¯nQ]Il¶¯^`n¯Yoln¯`^EIµ

0PI¯ <lPhII¯N`oOPn¯N`k¯nPIQk
kQOPnl¯olQ^O¯nPI¯�oGQEQ<\
lwlnI]¯EkI<nIG¯Dw¯nPI
�`^lnQnonQ`^¯`N¯nPI¯1^QnIG
/n<nIl

0PI¯ <lPhII¯kIlQlnIG
hIklQlnI^n\wµ¯0PIw¯GQG¯^`n¯OQtI
oh¯ItI^¯uPI^¯nPI¯1^QnIG
/n<nIl¯nkQIG¯n`¯n<[I¯<u<w¯nPIQk
l`tIkIQO^nwµ¯0PI¯ <lPhII
uIkI¯kIlQ\QI^nµ

0PI¯ <lPhII¯hk<EnQEIG¯nPIQk
l`tIkIQO^nw¯Dw¯n<[Q^O¯<EnQ`^l
nP<n¯uIkI¯Q^¯nPI¯DIln¯Q^nIkIlnl
`N¯nPIQk¯hI`h\Iµ¯0PIw¯]<GI
GIEQlQ`^l¯<D`on¯uP<n
P<hhI^IG¯`^¯nPIQk¯\<^Gµ

0PI¯1µ/µ¯\QlnI^IG¯n`¯nPI
E`]h\<Q^nl¯`N¯ <lPhII¯Q^
nPIQk¯E`oknlµ

/`]InQ]Il¶¯nPI¯YoGQEQ<\
Dk<^EP¯<OkIIG¯uQnP¯nPI
 <lPhII¯^<nQ`^¯<^G
lohh`knIG¯nPIQk¯l`tIkIQO^nw
Dw¯OQtQ^O¯nPI]¯\<^G¯<^G
kIE`O^QnQ`^µ

#nPIk¯nQ]Il¶¯nPI¯YoGQEQ<\
Dk<^EP¯`N¯nPI¯1^QnIG¯/n<nIl
GQG¯^`n¯<OkII¯uQnP¯nPI
 <lPhII¯^<nQ`^¯<^G¯n``[
lnIhl¯n`¯\Q]Qn¯nPIQk
l`tIkIQO^nwµ

0PI¯GIEQlQ`^l¯nP<n¯nPI¯1^QnIG
/n<nIl¯]<GI¯GIhI^GIG¯`^
uP`¯u<l¯Q^¯h`uIkµ

0PI¯ <lPhII¯IvhIkQI^EIG
ÒuQ^lÓ¯<^G¯Ò\`llIlÓ¯Q^¯nPIQk
INN`knl¯n`¯hk`nIEn¯nPIQk
l`tIkIQO^nwµ¯0PIw¯uIkI
kIlQ\QI^n¯Q^¯nPI¯N<EI¯`N
GQl<hh`Q^n]I^nlµ

0PI¯ <lPhIIÕl¯l`tIkIQO^nw
u<l¯^ItIk¯E`]h\InI\w¯lInn\IG
DIE<olI¯nPI¯1µ/µ¯O`tIk^]I^n
[Ihn¯EP<^OQ^O¯Qnl¯]Q^Gµ

0PI¯l`tIkIQO^nw¯`N¯nPI
 <lPhII¯Ql¯GIhI^GI^n¯`^¯nPI
GIEQlQ`^l¯`N¯nPI¯1^QnIG¯/n<nIl
Æ¯D`nP¯nPI¯IvIEonQtI¯Dk<^EP
<^G¯nPI¯YoGQEQ<\µ

0PI¯t`nQ^O¯EP`QEIl¯`N¯nPI
hI`h\I¯`N¯nPI¯1^QnIG¯/n<nIl
<NNIEnIG¯nPI¯l`tIkIQO^nw¯`N
nPI¯1^QnIG¯/n<nIlµ

Lesson 10: The Mashpee Wampanoag Fight for Sovereignty (1834–Present)
Answer Key
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LESSON 11

Perspectives on the Indian Removal Act

Learning Objective

�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¯nP<n¯<kOoIG¯N`k¯<^G

<O<Q^ln¯nPI¯�^GQ<^¯.I]`t<\¯�En¯<^G¯Ivh\<Q^¯N<En`kl¯nP<n¯Q^|oI^EIG¯nPI

<onP`kÕl¯hIklhIEnQtIµ

Language Objective

.I<G¯hkQ]<kw¯l`okEIl¯<D`on¯nPI¯�^GQ<^¯.I]`t<\¯�En¯Q^¯`kGIk¯n`¯Gk<u

E`^E\olQ`^l¯<D`on¯nPI¯<onP`kÕl¯hokh`lI¶¯h`Q^n¯`N¯tQIu¶¯<^G¯nPI¯N<En`kl

nP<n¯Q^|oI^EIG¯nPIQk¯hIklhIEnQtIµ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: .ItQIu¯[Iwu`kGl¯<onP`kÂhokh`lIÂh`Q^n¯`N¯tQIu¯DIN`kI¯DIOQ^^Q^O¯nPI¯<EnQtQnw¯uQnP¯nPIlI
lnoGI^nlµ¯.I]Q^G¯lnoGI^nl¯P`u¯n`¯olI¯nIvn¯NI<nokIl¯ÊnQn\I¶¯loDnQn\IlË¯n`¯{^G¯nPI¯<onP`k¯<^G

hIklhIEnQtI¯`N¯<¯hkQ]<kw¯l`okEIµ

Levels 4-5: �^E`ok<OI¯lnoGI^nl¯n`¯olI¯<¯u`kGÆn`Æu`kG¯GQEnQ`^<kw¯n`¯\``[¯oh¯u`kGl¯nP<n¯OQtI¯[Iwl
n`¯nPI¯<onP`kÛl¯hIklhIEnQtI¯ÊkI\QItI¯Âln<Q^ÂOkIIGËµ

Lesson Context

In Lesson 10 and the Literacy Block that followed, students

learned about the consequences of the United States’

responses to the resistance of the Mashpee Wampanoag and

Shawnee nations. Lesson 11 focuses on the response of the

legislative and judicial branches of the U.S. government to

Cherokee resistance. Students examine the arguments made

for and against the Indian Removal Act by identifying the

author’s point of view and explaining factors that account for

each perspective, gaining key practice with PS 4. In the

second part of the lesson, students take on the role of

Supreme Court justices, examining evidence to determine

whether the actions of the state of Georgia toward the

MATERIALS

Lesson 11 Slide Deck

You Be The Judge!

Indian Removal Act

Perspectives

Indian Removal Act

Perspectives (Teacher

Version)

You Be The Judge!

(Teacher Version)
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Cherokee Nation were constitutional (PS 6). The lesson ends

with the realization that the third branch of government, the

executive, must enforce the ruling of the Supreme Court,

laying the groundwork for Lesson 12, in which students will

learn about the Trail of Tears and its consequences.

Throughout the lesson, students engage effectively in

discussion (SL.1) and integrate information from several texts

on the same topic (RI.9). The lesson also provides

opportunities for students to draw on information they

learned in Unit 2 about the nation’s government.

VOCABULARY

Indian Removal Act

Lesson Standards

5.T4.5b:¯+kIlQGI^n¯�^GkIu¯�<E[l`^¯<^G¯nPI¯�^GQ<^¯.I]`t<\¯�En¯Ê����Ë¶¯uPQEP¯N`kEIG¯^<nQtI
E`]]o^QnQIl¯n`¯]`tI¯Nk`]¯nPIQk¯<^EIlnk<\¯\<^Gl¯Q^¯nPI¯/`onPI<ln¯n`¯nIkkQn`kw¯uIln¯`N¯nPI¯ QllQllQhhQ
.QtIk

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw
l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl
hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[
[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk
`u^¯E\I<k\wµ

ADVANCE PREPARATION

�`k¯nPI¯�^GQ<^¯.I]`t<\¯�En¯hIklhIEnQtI¯<EnQtQnw¶¯lnoGI^nl¯uQ\\¯kIEIQtI¯`^I¯`N¯nPkII¯hkQ]<kw¯l`okEIl
n`¯<^<\wzIµ¯�`hw¯<^¯Ijo<\¯^o]DIk¯`N¯I<EP¯l`okEI¯`^n`¯nPI¯D<E[¯`N¯nPI¯G`Eo]I^n¯E`^n<Q^Q^O
Q^N`k]<nQ`^¯<D`on¯nPI¯Q^nk`GoEnQ`^¯`N¯nPI¯DQ\\µ

 The Indian Removal Act: Analyzing

Perspectives (15 minutes)

Organize students into groups of three or groups of six.

Remind students that in the last lesson, which was about the

Mashpee Wampanoag nation, they saw that presidential

elections can affect the United States’ actions toward
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�^GQOI^`ol¯^<nQ`^lµ¯�vh\<Q^¯nP<n¯n`G<w¶¯nPIw¯uQ\\¯lII¯P`u¯nPI

����¯I\IEnQ`^¯<NNIEnIG¯nPI¯�PIk`[II¯<^G¯`nPIk¯�^GQOI^`ol

^<nQ`^l¯nP<n¯\QtIG¯I<ln¯`N¯nPI¯ QllQllQhhQ¯.QtIkµ


QlnkQDonI¯E`hQIl¯`N¯nPI¯Indian Removal Act Perspectives

G`Eo]I^n¯n`¯lnoGI^nl¶¯n<[Q^O¯E<kI¯n`¯GQlnkQDonI¯nPI¯nPkII

hIklhIEnQtIl¯ItI^\w¯uQnPQ^¯Ok`ohlµ¯0PI^¶¯olI¯Slide 2ÇSlide 5

n`¯kItQIu¯nPI¯Q^N`k]<nQ`^¯<D`on¯nPI¯�^GQ<^¯.I]`t<\¯�Enµ

�l[¯lnoGI^nl¯n`¯nok^¯`tIk¯nPIQk¯Indian Removal Act

Perspectives¯P<^G`on¯n`¯{^G¯<^¯IvEIkhn¯Nk`]¯<¯hkQ]<kw

l`okEI¯`^¯nPI¯kItIklI¯lQGIµ¯+k`YIEn¯Slide 6¯<^G¯<l[¯lnoGI^nl

n`¯kI<G¯<^G¯<^<\wzI¯nPI¯l`okEI¯Dw¯<^luIkQ^O¯nPI¯{tI

joIlnQ`^l¯`^¯nPIQk¯Ok<hPQE¯`kO<^QzIkµ

�NnIk¯lnoGI^nl¯<^<\wzI¯nPIQk¯l`okEIl¶¯P<tI¯nPI]¯YQOl<u¯uQnP

`^I¯<^`nPIk¯n`¯lP<kI¯nPI¯hIklhIEnQtI¯<^G¯h`Q^n¯`N¯tQIu¯`N

nPIQk¯l`okEIµ

0PI^¶¯GIDkQIN¯nPIQk¯{^GQ^Ol¯<l¯<¯uP`\I¯E\<ll¯olQ^O¯nPI¯Indian

Removal Act Perspectives (Teacher Version)¶¯lo]]<kQzIG

DI\`u¶¯n`¯OoQGI¯nPI¯E`^tIkl<nQ`^µ

�<E[l`^¯lohh`knl¯nPI¯�^GQ<^¯.I]`t<\¯�En¯DIE<olI¯PI

nPQ^[l¯Qn¯uQ\\¯PI\h¯nPI¯1^QnIG¯/n<nIl¯ÊPI¯]I^nQ`^l

�\<D<]<¯<^G¯ QllQllQhhQ¯PIkIË¯DIE`]I¯]`kI¯h`uIkNo\¶

uI<\nPw¶¯<^G¯<Gt<^EIGµ

�Gu<kG¯�tIkInn¯`hh`lIl¯nPI¯<En¯DIE<olI¯PI¯nPQ^[l¯Qn

O`Il¯<O<Q^ln¯nPI¯t<\oIl¯`N¯nPI¯1^QnIG¯/n<nIlµ¯�I¯nPQ^[l

nPI¯1^QnIG¯/n<nIl¯uQ\\¯kIOkIn¯]<[Q^O¯nPIlI¯GIEQlQ`^l¶

ItI^¯QN¯nPIw¯]<[I¯nPI¯1^QnIG¯/n<nIl¯kQEPIk¯<^G¯]`kI

h`uIkNo\µ

0PI¯�PIk`[II¯!<nQ`^¯nPQ^[l¯nPI¯\<u¯Ql¯nkwQ^O¯n`¯l`\tI¯<

hk`D\I]¯nP<n¯G`Il¯^`n¯IvQlnµ¯�n¯DI\QItIl¯nPI¯1^QnIG

/n<nIl¯Ql¯DIQ^O¯OkIIGwµ
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 Formative Assessment

You can collect this activity as a formative

assessment of PS 3.

Project Slide 7 to share with students that

the Indian Removal Act passed by a very narrow

margin, and hit return to reveal the question:

What does this tell you about the Indian

Removal Act?

Allow students to share their ideas popcorn style before

moving on to the next activity.

Some ideas you might hope to hear include

Not everyone thought it was a good idea to take

the land away from Indigenous nations.

It is important to participate in democracy

because elected representatives determine the

decisions the nation makes.

You Be the Judge!: Determining the

Constitutionality of Georgia’s Laws

Explain that now that the Indian Removal Act was law,

Indigenous nations had to make decisions about how to deal

with a new challenge to their sovereignty. For the rest of the

class, students will focus on the actions of the Cherokee.

Distribute copies of the You Be The Judge! document to

students, and explain that they are going to play the role of

Supreme Court justices by making a ruling on legal issues

between the Cherokee Nation and the state of Georgia.

Have students work in their groups to read the document

and make a ruling. As they work, circulate to answer

questions.

With 5 minutes left, bring the class back together and ask

the “justices” to weigh in with their opinions. Use the You Be

The Judge! (Teacher Version) of the handout to guide their

understanding of the Supreme Court’s decision. Use the

SUPPORT ALL

STUDENTS

If you think students would
have more success with a

whole-class discussion, you
can use Slide 8–Slide 11 to
project, discuss, and work

through the information on
the handout.
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jo`nI¯Nk`]¯�PQIN¯�olnQEI¯�`P^¯ <klP<\\¯`^¯Slide 12¯n`

Q\\olnk<nI¯nPI¯/ohkI]I¯�`oknÕl¯k<nQ`^<\Iµ

�^G¯nPI¯E\<ll¯hk`YIEnQ^O¯Slide 13¯<^G¯<l[Q^O¶

Now that the Supreme Court has spoken, which

branch of government is responsible for making sure

that the state of Georgia stops making laws about

what happens on Cherokee land?

/noGI^nl¯lP`o\G¯DI¯<D\I¯n`¯kI]I]DIk¯nP<n¯nPQl¯Y`D¯N<\\l¯n`

nPI¯IvIEonQtI¯Dk<^EP¯o^GIk¯nPI¯�`^lnQnonQ`^µ¯�Qn¯kInok^¯n`

kItI<\¯nPI¯EQkE\I¯<k`o^G¯nPI¯IvIEonQtI¯Dk<^EP¯<^G¯Ivh\<Q^

nP<n¯Q^¯nPI¯^Ivn¯E\<ll¶¯nPIw¯uQ\\¯lII¯P`u¯uI\\¯�^GkIu¯�<E[l`^

No\{\\IG¯PQl¯E`^lnQnonQ`^<\¯GonQIlº
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Andrew Jackson - President of the United States
Message to Congress, December 6, 1830

The Indian Removal Act … will relieve the whole State of Mississippi and the western part of Alabama of Indian
occupancy. It will allow those States to advance rapidly in population, wealth, and power.

*Adapted for the 5th-grade reader from Andrew Jackson's Speech to Congress on Indian Removal (NPS.gov)

1. 7P`¯Ql¯nPI¯<onP`k¼ �^GkIu¯�<E[l`^¶¯+kIlQGI^n¯`N¯nPI¯1^QnIG¯/n<nIl

2. 7P<n¯Ql¯nPI¯hokh`lI¯`N¯nPIQk

lhIIEP¼ 0`¯lohh`kn¯nPI¯h<ll<OI¯`N¯nPI¯�^GQ<^¯.I]`t<\¯�En

3. 7P<n¯Ql¯nPIQk¯h`Q^n¯`N¯tQIu¯`^

nPI¯�^GQ<^¯.I]`t<\¯�En¼

�<E[l`^¯DI\QItIl¯nP<n¯nPI¯�^GQ<^¯.I]`t<\¯�En¯u`o\G¯DI¯O``G¯N`k¯nPI¯^<nQ`^µ
�I¯nPQ^[l¯Qn¯uQ\\¯<\\`u¯nPI¯^<nQ`^¯n`¯<Gt<^EI¯Q^¯h`ho\<nQ`^¶¯uI<\nP¶¯<^G
h`uIkµ

4. 7P<n¯N<En`kl¯<EE`o^n¯N`k¯nPI

<onP`kÕl¯hIklhIEnQtI¼

�I¯Ql¯nPI¯+kIlQGI^n¯`N¯nPI¯1^QnIG¯/n<nIlµ¯�I¯DI\QItIG¯nPQl¯E`oklI¯`N¯<EnQ`^
u<l¯DIln¯kIO<kG\Ill¯`N¯nPI¯G<]<OI¯G`^I¯n`¯`nPIklµ

5. �EE`kGQ^O¯n`¯nPI¯<onP`k¶¯uP`

uQ\\¯DI^I{n¯`k¯uP`¯uQ\\¯DI

P<k]IG¯Dw¯nPI¯�^GQ<^

.I]`t<\¯�En¼

0PI¯1^QnIG¯/n<nIl¯uQ\\¯DI^I{nµ¯�I¯G`Il^Ûn¯]I^nQ`^¯<^w¯P<k]µ
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Edward Everett, member of the US House of Representatives from MA -
Speech to Congress - May 19, 1830

Do not stain the pure reputation of our country. . . . The Indian Removal Act will force nations of Indigenous people from
their homes into the wilderness. . . When the interests and passions of the day are past, we shall look back on [Indian

Removal] with deep regret and guilt.

*Adapted for the 5th-grade reader from Edward Everett, Speeches on the Passage of the Bill for the Removal of the Indians Delivered
in the Congress of the United States (Boston, 1830), 299, in Native American Voices: A History and Anthology, 114, courtesy of
Columbia.edu

�µ Who is the author? Edward Everett

�µ What is the purpose of their

speech?

To argue against the Indian Removal Act

�µ What is their point of view on

the Indian Removal Act?

He thinks the Indian Removal Act should not pass because it goes against
the values of the United States.

�µ What factors account for the

author’s perspective?

He is from Massachusetts, where the Revolution started, therefore, he is
more connected to US values. (inference)

(maybe) The land that will become part of the US due to the Indian Removal
Act is not near or in Massachusetts. There doesn’t seem to be a particular
value for his state. (inference)

�µ �EE`kGQ^O¯n`¯nPI¯<onP`k¶¯uP`¯uQ\\

DI^I{n¯`k¯uP`¯uQ\\¯DI¯P<k]IG¯Dw

nPI¯�^GQ<^¯.I]`t<\¯�En¼

0PI¯kIhon<nQ`^¯`N¯nPI¯1^QnIG¯/n<nIl¯u`o\G¯DI¯P<k]IGµ¯0PI¯�^GQOI^`ol¯hI`h\I¯uP`
\`lI¯nPIQk¯\<^G¯uQ\\¯DI¯P<k]IGµ¯�I¯G`Il^Ûn¯]I^nQ`^¯<^w¯DI^I{nlµ¯�`uItIk¶¯nPI
ÒQ^nIkIlnl¯<^G¯h<llQ`^l¯`N¯nPI¯G<wÓ¯E`o\G¯DI¯Q^NIkkIG¯n`¯kIhkIlI^n¯nPI¯IE`^`]QE
t<\oI¯`N¯nPI¯\<^G¯N`k¯nPI¯^<nQ`^µ
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Cherokee Phoenix (the Cherokee Nation’s Newspaper)
Published Letter - February 10, 1830

The United States claims that the existence of the Cherokee Nation within the state of Georgia is a problem. The problem
is imaginary. This is not a problem. It is the greed of men creating imaginary trouble.

Adapted for the 5th-grade reader from Cherokee Phoenix and Indians' Advocate. (Echota, GA) 10 Feb. 1830, p. 1, Library of Congress

1. 7P`¯Ql¯nPI¯<onP`k¼ �^NIkkIG¯Æ¯ I]DIk¯`N¯nPI¯�PIk`[II¯!<nQ`^

2. 7P<n¯Ql¯nPI¯hokh`lI¯`N¯nPIQk

lhIIEP¼ 0`¯<kOoI¯<O<Q^ln¯nPI¯�^GQ<^¯.I]`t<\¯�En

3. 7P<n¯Ql¯nPIQk¯h`Q^n¯`N¯tQIu¯`^

nPI¯�^GQ<^¯.I]`t<\¯�En¼

�n¯Ql¯^`n¯^IEIll<kwµ¯0PI¯1µ/µ¯��!¯\QtI¯uQnP¯�^GQOI^`ol¯^<nQ`^l¯uQnPQ^¯Qnl
D`kGIkl¯Ç¯Qn¯Yoln¯G`Il¯^`n¯u<^n¯n`µ

4. 7P<n¯N<En`kl¯<EE`o^n¯N`k¯nPI

<onP`kÕl¯hIklhIEnQtI¼

0PI¯�PIk`[II¯P<tI¯DII^¯IvhIkQI^EQ^O¯nPI¯I^Ek`<EP]I^n¯`N¯lInn\Ikl¯N`k¯<
\`^O¯nQ]Iµ¯0PIw¯o^GIkln<^G¯nP<n¯nPI¯lInn\Ikl¯u<^n¯<\\¯`N¯nPIQk¯\<^Gl¯<^G¯u`^Õn
ln`h¯nkwQ^O¯n`¯OIn¯nPI]µ

5. �EE`kGQ^O¯n`¯nPI¯<onP`k¶¯uP`

uQ\\¯DI^I{n¯`k¯uP`¯uQ\\¯DI

P<k]IG¯Dw¯nPI¯�^GQ<^

.I]`t<\¯�En¼

�<k]IG¯Æ¯�^GQOI^`ol¯hI`h\I¯Dw¯nPI¯OkIIG¯`N¯nPI¯ln<nI¯`N¯�I`kOQ<¯u<^n¯n`
n<[I¯nPIQk¯\<^Gµ


I^I{nl¯Æ¯0PI¯ln<nI¯`N¯�I`kOQ<¯<^G¯Qnl¯hI`h\I¯DIE<olI¯nPIw¯uQ\\¯OIn¯�PIk`[II
\<^Gµ
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You Be The Judge! (Teacher Version)

Should Georgia laws be enforced within the Cherokee Nation?

1.

Map courtesy

of US

Census.org
(adapted)

0PI¯�PIk`[II¯!<nQ`^¯GQG¯^`n¯u<^n¯n`¯lQO^¯<¯nkI<nw
n`¯IvEP<^OI¯nPIQk¯\<^G¯N`k¯\<^G¯Q^¯#[\<P`]<µ¯0PIw
GQG¯^`n¯u<^n¯n`¯E``hIk<nI¯uQnP¯nPI¯�^GQ<^¯.I]`t<\
�Enµ

�I`kOQ<¯h<llIG¯\<ul¯n`¯nkw¯n`¯]<[I¯nPI¯�PIk`[II
\I<tIµ


on¯uIkI¯nPIlI¯\<ul¯\IO<\¼

Part of the land of the Cherokee is inside the state
of Georgia.

The Constitution says that only the federal
government is allowed to make treaties and do
business with foreign nations.

2.

�I`kOQ<¯l<QG¯Qnl¯\<ul¯uIkI¯\IO<\¯DIE<olI¯�PIk`[II¯\<^G¯u<l¯Q^lQGI
nPI¯D`kGIkl¯`N¯nPI¯ln<nI¯`N¯�I`kOQ<µ¯�IkI¯<kI¯nu`¯\<ul¯nPI¯ln<nI¯`N
�I`kOQ<¯h<llIG·

1. �PIk`[II¯Ê<^G¯`nPIk¯�^GQOI^`ol¯hI`h\IË¯E<^^`n¯nIlnQNw

<O<Q^ln¯7PQnI¯]I^¯Q^¯E`oknµ¯0PQl¯\<u¯]<GI¯Qn¯GQN{Eo\n¯N`k¯nPI

�PIk`[II¯n`¯hk`nIEn¯nPIQk¯hk`hIknw¯<^G¯\<^G¯Nk`]

I^Ek`<EP]I^n¯`N¯7PQnI¯lInn\Iklµ

2. 7PQnI¯]I^¯^IIG¯nPI¯hIk]QllQ`^¯`N¯nPI¯ln<nI¯`N¯�I`kOQ<¯n`

\QtI¯`^¯�PIk`[II¯\<^Gµ¯0PQl¯\<u¯u<l¯]<GI¯DIE<olI¯7PQnI

�PkQlnQ<^¯]QllQ`^<kQIl¯\QtIG¯<^G¯u`k[IG¯uQnP¯nPI¯�PIk`[II

<^G¯nkQIG¯n`¯PI\h¯nPI]¯hk`nIEn¯nPIQk¯kQOPnlµ

3.

Separation of

powers,

Public
Domain, Clip

Art

Library.Com
(adapted)

0PI¯�PIk`[II¯nok^IG¯n`¯nPI¯1µ/µ/ohkI]I¯�`okn¯N`k
YolnQEIµ¯0PIw¯loIG¯nPI¯ln<nI¯`N¯�I`kOQ<¯N`k¯nkwQ^O¯n`
I^N`kEI¯nPIlI¯\<ul¯`^¯�PIk`[II¯\<^Gµ

0PIw¯<kOoIG¯nP<n¯nPI¯�PIk`[II¯^<nQ`^¯u<l
l`tIkIQO^¯\`^O¯DIN`kI¯nPI¯ln<nI¯`N¯�I`kOQ<¯u<l
Iln<D\QlPIGµ

/`¯P`u¯E`o\G¯nPIw¯DI¯<NNIEnIG¯Dw¯�I`kOQ<Ûl¯\<ul¼

The federal government of the United States signed
multiple treaties with the sovereign Cherokee
Nation.

4.

+<kn¯`N¯nPI¯\<^G¯`N¯nPI¯�PIk`[II¯Ql¯Q^lQGI¯nPI¯ln<nI
`N¯�I`kOQ<µ

0PI¯�`^lnQnonQ`^¯l<wl¯nP<n¯`^\w¯nPI¯NIGIk<\
O`tIk^]I^n¯Ql¯<\\`uIG¯n`¯]<[I¯nkI<nQIl¯<^G¯G`
DolQ^Ill¯uQnP¯N`kIQO^¯^<nQ`^lµ

0PI¯NIGIk<\¯O`tIk^]I^n¯`N¯nPI¯1^QnIG¯/n<nIl¯lQO^IG
]o\nQh\I¯nkI<nQIl¯uQnP¯nPI¯l`tIkIQO^¯�PIk`[II
!<nQ`^µ

You be the

Judge!
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How do you rule? Why?

1. The land of the Cherokee is inside the state of Georgia, but it does not belong to the state of Georgia.  

2. Georgia is a state. The Constitution says that States do not have the power to make treaties or do business with foreign

nations

3. The Cherokee is a foreign nation in the eyes of the United States. This is proven by the fact that the US made a treaty with the

Cherokee in 1791.

4. As a result — it is NOT constitutional for Georgia to make laws for the Cherokee nation.
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LESSON 12

The Trail of Tears and the Resilience of the

Cherokee Nation

Learning Objective

Organize evidence about the Trail of Tears from an informational text and

video in order to discuss the U.S. response to Cherokee resistance and its

consequences.

Language Objective

Gather information from an informational text and video clip in order to

participate in a whole-class discussion about the U.S. response to

Cherokee resistance and its consequences.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Begin the discussion by asking simple questions (“wh-” questions, yes–no) that allow

even students of lower levels to participate in the discussion. Understand that students at the

lowest levels may not be comfortable with whole-class discussion.

Levels 4-5: Consider using a discussion protocol such as Numbered Heads Together or Think Pair

Share that allows students to speak in a small group to discuss a question before sharing with the

whole class. Prompt students to use academic language by modeling how to paraphrase or

elaborate on each other’s ideas.

Lesson Context

�^¯�Ill`^¯��¶¯lnoGI^nl¯\``[IG¯<n¯nPI¯\IOQl\<nQtI¯<^G¯YoGQEQ<\

kIlh`^lIl¯`N¯nPI¯1^QnIG¯/n<nIl¯n`¯�PIk`[II¯kIlQln<^EIµ

�Ill`^¯��¯DIOQ^l¯uQnP¯<¯N`Eol¯`^¯nPI¯IvIEonQtI¯Dk<^EP¯<^G

�^GkIu¯�<E[l`^Õl¯N<Q\okI¯n`¯D`nP¯kIlhIEn¯nPI¯GIEQlQ`^¯`N¯nPI

/ohkI]I¯�`okn¯<^G¯No\{\\¯PQl¯k`\I¯<l¯nPI¯EPQIN¯IvIEonQtI¯`N¯nPI

1^QnIG¯/n<nIlµ¯/noGI^nl¯E`]h\InI¯<^¯Q^N`k]<nQ`^<\¯kI<GQ^O

<D`on¯nPIlI¯ItI^nl¯<^G¯nPI^¯u<nEP¯<^¯IvEIkhn¯`N¯<¯tQGI`

Nk`]¯nPI¯!<nQ`^<\¯+<k[l¯/IktQEI¯GIn<Q\Q^O¯nPI¯IvhIkQI^EIl¯`N

MATERIALS

Lesson 12 Slide Deck

Trail of Tears Time

Stamps (Teacher Version)

The Trail of Tears

Trail of Tears Time

Stamps and Note Sheet
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the Cherokee on the Trail of Tears. The video provides

students with an opportunity to make connections to

Essential Question 3: How have people shown resilience,

fought for their rights and resisted oppression when

confronted by injustice? (PS 3, PS 6). Afterward, students

engage in a Putting It Together discussion about the

Supporting Question: How did the United States respond to

Indigenous resistance? What were the consequences? (PS 3,

PS 6, RI.9, SL.1).

VOCABULARY

Trail of Tears

Lesson Standards

5.T4.5b:¯+kIlQGI^n¯�^GkIu¯�<E[l`^¯<^G¯nPI¯�^GQ<^¯.I]`t<\¯�En¯Ê����Ë¶¯uPQEP¯N`kEIG¯^<nQtI

E`]]o^QnQIl¯n`¯]`tI¯Nk`]¯nPIQk¯<^EIlnk<\¯\<^Gl¯Q^¯nPI¯/`onPI<ln¯n`¯nIkkQn`kw¯uIln¯`N¯nPI¯ QllQllQhhQ

.QtIk

5.T4.5d:¯nPI¯lQO^Q{E<^EI¯`N¯nPI¯0k<Q\¯`N¯0I<kl¯Ê����Ë¯N`k¯nPI¯�PIk`[II¯<^G¯`nPIk¯^<nQtI¯E`]]o^QnQIl¯Q^

nPI¯/`onPI<ln

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

TEACHING TIP

0PI¯h`GE<ln¯IhQl`GI¯Episode 297: Claudio Saunt, Indian Removal Act of 1830¶¯<^G¯nPI

lohh\I]I^n<kw¯l`okEIl¯nP<n¯<kI¯\Q^[IG¯uQnP¯Qn¯Nk`]¯nPI¯Ben Franklin’s World¯h`GE<ln¯hk`tQGI

IvEI\\I^n¯D<E[Ok`o^G¯N`k¯nPI¯E<olIl¯<^G¯E`^lIjoI^EIl¯`N¯nPI¯�^GQ<^¯.I]`t<\¯�Enµ¯0PI¯IhQl`GI

Tuesday, May 23, 2023: The Remaining Promises of the Treaty of New Echota¯Nk`]¯nPI¯!<nQtI

�]IkQE<¯�<\\Q^O¯h`GE<ln¯hk`tQGIl¯IvEI\\I^n¯EokkI^nÆG<w¯Q^N`k]<nQ`^¯<D`on¯nPI¯0kI<nw¯`N¯!Iu

�EP`n<µ
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 The Trail of Tears: Reading an

Informational Text to Draw Conclusions (10

minutes)

Distribute the The Trail of Tears to students and read it

together as a whole class.

Check-In

Review the two comprehension questions at

the end to check for understanding.

Cherokee Resilience: Identifying and

Explaining Evidence (10 minutes)

Next, project Slide 2 and explain to students that they will

watch a brief clip from a video about the Trail of Tears. Explain

that this isn’t footage of the actual Trail of Tears because that

journey happened over 100 years ago. However, the actors

they see are members of the Cherokee Nation. Explain that

as they watch the clip, you’d like them to keep Essential

Question 3 in mind and look for evidence of the Cherokee

Nation’s experience to answer the question.

MAKE CONNECTIONS

#[\<P`]<¯DIE<]I¯h<kn¯`N

nPI¯1^QnIG¯/n<nIl¯<l¯<¯kIlo\n

`N¯nPI¯hokEP<lI¯`N¯nPI

�`oQlQ<^<¯0IkkQn`kwµ

TEACHING TIP

�N¯nQ]I¯hIk]Qnl¶¯w`o¯E`o\G¯lP`u¯nPI¯Trail of Tears National Historic Trail <D`on¯nPI¯0k<Q\¯`N¯0I<kl¯n`

lnoGI^nlµ¯�n¯nI\\l¯nPI¯ln`kw¯nPk`oOP¯nPI¯IwIl¯`N¯<¯w`o^O¯�PIk`[II¯OQk\¯<^G¯E`o\G¯DI¯<¯h`uIkNo\

kIl`okEI¯n`¯lP<kI¯uQnP¯w`ok¯lnoGI^nlµ¯�N¯w`o¯G`¯EP``lI¯n`¯lP`u¯nPI¯I^nQkI¯tQGI`¯Ê��¯]Q^onIlË¶¯DI

lokI¯n`¯hkItQIu¯Qn¯Q^¯<Gt<^EI¯n`¯DI¯lokI¯Qn¯Ql¯<hhk`hkQ<nI¯N`k¯nPI¯lnoGI^nl¯Q^¯w`ok¯E\<llk``]¯<^G

hk`tQGI¯<GIjo<nI¯nQ]I¯n`¯GIDkQIN¯lnoGI^nlÕ¯I]`nQ`^l¯<D`on¯nPI¯{\]µ

0PQl¯Trail of Tears Time Stamps and Note Sheet¯Ql¯<¯PI\hNo\¯kIl`okEI¯N`k¯nP<n¯<EnQtQnwµ

After watching the video, ask students to share the evidence

they saw of Cherokee resilience using the sentence frame on

their handout. For example, students might share that the

Cherokee:
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�N{k]IG¯nPIQk¯^<nQ`^¯<^G¯E`^lnQnonQ`^¯<l¯nPIw¯]<GI

nPI¯Y`ok^Iw¯n`¯#[\<P`]<µ

/ohh`knIG¯I<EP¯`nPIk¯nPk`oOP¯<¯tIkw¯GQN{Eo\n¯nkQhµ

.IDoQ\n¯nPIQk¯^<nQ`^¯<^G¯P`]Il¯Q^¯#[\<P`]<µ

/nQ\\¯IvQln¯<^G¯nPkQtI¯n`G<w¯<NnIk¯I^GokQ^O¯nPI

`hhkIllQ`^¯`N¯nPI¯1µ/µ¯O`tIk^]I^nµ

Putting it Together (10 minutes)

 `tI¯n`¯Slide 3¯<^G¯hk`YIEn¯nPI¯loDE\olnIkÕl

/ohh`knQ^O¯-oIlnQ`^µ¯�I<G¯<¯uP`\IÆE\<ll

GQlEollQ`^µ¯�`k¯nPI¯l<[I¯`N¯nQ]I¶¯N`Eol¯`^¯nPI¯1^QnIG¯/n<nIlÕ

kIlh`^lI¯n`¯�PIk`[II¯kIlQln<^EI¶¯<l¯lnoGI^nl¯GIDkQINIG¯1µ/µ

kIlh`^lIl¯n`¯nPI¯ <lPhII¯7<]h<^`<O¯<^G¯/P<u^II¯Q^

�Ill`^¯��¯<^G¯nPI¯�QnIk<Ew¯
\`E[¯nP<n¯N`\\`uIGµ¯.IO<kGQ^O¯nPI

�PIk`[II¶¯lnoGI^nl¯]QOPn¯^`nI·

0PI¯nPkII¯Dk<^EPIl¯`N¯nPI¯1µ/µ¯O`tIk^]I^n¯kIlh`^GIG

Q^¯GQNNIkI^n¯u<wlµ¯0PI¯E`oknl¯lohh`knIG¯nPI¯�PIk`[II¶

Don¯nPI¯hkIlQGI^n¯<^G¯nPI¯ln<nI¯`N¯�I`kOQ<¯N`oOPn¯D<E[

P<kGIkµ

0PI¯hkIlQGI^n¯u`o\G¯^`n¯G`¯PQl¯Y`D¯<^G¯I^N`kEI¯nPI

/ohkI]I¯�`oknÕl¯GIEQlQ`^µ

1µ/µ¯�`^OkIll¯h<llIG¯nPI¯�^GQ<^¯.I]`t<\¯�En¯n`¯nkw¯n`

]<[I¯nPI¯�PIk`[II¯\I<tIµ

�I`kOQ<¯holPIG¯P<kGIk¯n`¯]<[I¯nPI¯�PIk`[II¯\I<tI

ItI^¯nP`oOP¯nPIQk¯<EnQ`^l¯uIkI¯^`n¯\IO<\µ

�tI^¯nP`oOP¯nPI¯�PIk`[II¯h<knQ<\\w¯<G<hnIG¯n`¯1µ/µ

u<wl¯`N¯\QNI¶¯]<^w¯Q^¯nPI¯1^QnIG¯/n<nIl¯GQG¯^`n¯E<kIµ

0PIw¯Yoln¯u<^nIG¯nPI¯\<^Gµ

0PI¯�PIk`[II¯lQO^IG¯nPI¯nkI<nw¯<^G¯\`ln¯\<^G¶¯Don¯nPIw

[Ihn¯l`tIkIQO^nw¯Q^¯<¯^Iu¯h\<EIµ

0PI¯�PIk`[II¯uIkI¯kIlQ\QI^n¯Q^¯nPI¯N<EI¯`N¯`hhkIllQ`^µ

0PI¯�PIk`[II¯<kI¯lnQ\\¯PIkIµ

0PI¯1^QnIG¯/n<nIl¯]<GI¯<¯lP<]INo\¯EP`QEI¯nP<n¯uI^n

<O<Q^ln¯Qnl¯t<\oIl·¯kI]`t<\¯`^¯nPI¯0k<Q\¯`N¯0I<klµ¯0PI¯1µ/µ

O`tIk^]I^n¯EkI<nIG¯nPI¯0k<Q\¯`N¯0I<kl¯!<nQ`^<\¯�Qln`kQE

0k<Q\¯n`¯IGoE<nI¯hI`h\I¯<D`on¯nPQl¯D<G¯GIEQlQ`^µ

TEACHING TIP

In 2009, the United States

formally apologized for its

treatment of Indigenous

people. You can see the full

text of the document,

S.J.Res.14, at the U.S.

Congress website. To read

more about it, see U.S.

Apology to Native

Americans: Unnecessary or

Not Enough? from NPR.
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If time permits, ask students to consider the U.S. responses

and consequences through the lens of either Essential

Question 1 or 2.

1. 7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<

^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

2. 7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG

t<\oIl¯`k¯Qnl¯IE`^`]QE¯Q^nIkIlnl¼

End the class by projecting Slide 4 of the current leaders of

the Cherokee, Mashpee, and Shawnee nations that students

viewed at the beginning of Lesson 7.

Ask students,

7P<n¯G`¯nPIlI¯Q]<OIl¯nI\\¯w`o¯<D`on¯nPI

E`^lIjoI^EIl¯`N¯nPI¯1µ/µ¯kIlh`^lI¯n`¯�^GQOI^`ol

kIlQln<^EI¼

Encourage students to notice that Indigenous nations have

been steadfast in their efforts to protect their sovereignty

despite constant challenges from the United States.

TEACHING TIP

Slide 4 shows the current

leaders in 2022. Before

teaching the lesson be sure

to update the slide as

necessary.

Optional Literacy Block

Project Slide 6. Tell students that the Cherokee were not the

only Indigenous nation to be removed by the United States

government. The Seminole, Muscogee, Kickapoo,

Potawatomi, Shawnee, and Eastern Cherokee also lost their

land as a result of the Indian Removal Act. Note that three of

these Indigenous nations had been part of Tecumseh’s

alliance.

Although time does not permit exploration of the removal

stories of these other Indigenous nations in depth, it is

important to note that the experiences of Indigenous nations

were not all the same. One way to do that with your students

would be to use the graphic-novel-style stories that are

available on the Smithsonian Museum of the American

Indian website. Each story is linked below and also on Slide 7.

1. Potawatomi Nation

2. Muscogee Nation

3. Seminole Nation

4. Kickapoo Nation
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5. Shawnee Nation

6. Eastern Cherokee Nation

After projecting one or more of the stories and reading them

with your students during a Literacy Block, ask them to write

sentences comparing the experiences of Indigenous nations

using the language of compare and contrast.
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 Start  - Stop Timestamp Take Notes on Year(s)


IOQ^^Q^O¯n`¯�·��

/n`h¯uPI^¯nPI¯^<kk<n`k¯l<wl¶¯Ò0PIw¯<kkIlnIG¯�PIk`[IIl¯uP`¯G<kIG

n`¯]Q^I¯O`\G¯`^¯�PIk`[II¯\<^GµÓ

����

�·��¯Æ¯�·��¯°

/n`h¯uPI^¯nPI¯^<kk<n`k¯l<wl¶¯Ò0PI¯�PIk`[II¯u`o\G¯^`n¯{OPn

kI]`t<\¯Dw¯n<[Q^O¯nPIQk¯E<lI¯n`¯nPI¯/ohkI]I¯�`okn¯`N¯nPI¯1^QnIG

/n<nIlµÓ

����Æ����

�·��¯Æ¯�·��

/n`h¯uPI^¯nPI¯^<kk<n`k¯l<wl¶¯ÒuI¯<kI¯^`n¯l<NI¯Q^¯`ok¯P`olIµÓ

����Æ����

�·��¯Æ¯��·��¯°/n`h¯<n¯Ò^`u¯nPI¯�PIk`[IIl¯u`o\G¯DI¯N`kEIG¯n`¯\I<tIµÓ ����Æ����

Lesson 12: The Trail of Tears and the Resilience of the Cherokee Nation

Answer Key

Grade 5, Unit 3: The Growth of the Republic
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LESSON 13

Pausing for Practice: Curating Evidence to

Support a Claim

Learning Objective

Organize evidence from multiple primary and secondary sources in order

to support a claim, evidence, and reasoning response to an essential

question of the unit.

Language Objective

Draw evidence from primary and secondary sources to support a claim,

evidence, and reasoning response either orally or using sentence frames

on a graphic organizer.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: �^¯`kGIk¯n`¯I^lokI¯lnoGI^nl¯o^GIkln<^G¯nPI¯O<]I¯h\<w¶¯GI]`^lnk<nI¯Q^¯<¯Ò{lPD`u\Ó

uPIkI¯<¯l]<\\¯Ok`oh¯`N¯lnoGI^nl¯h\<wl¯uPQ\I¯`nPIkl¯u<nEPµ¯6IklQ`^¯�¯]<w¯DI¯nPI¯DIln¯N`k¯nPIlI

lnoGI^nlµ

Levels 4-5: +olP¯lnoGI^nl¯n`¯olI¯]`kI¯l`hPQlnQE<nIG¯\<^Oo<OI¯Dw¯P<tQ^O¯nPI]¯I\<D`k<nI¯`^¯nPI

OQtI^¯lI^nI^EI¯Nk<]Ilµ

Lesson Context

�^¯nPQl¯{^<\¯\Ill`^¯`N¯�\olnIk¯�¶¯lnoGI^nl¯h<olI¯n`¯lw^nPIlQzI

nPI¯h<ln¯��¯\Ill`^l¯Dw¯<hh\wQ^O¯nPI¯E`^nI^n¯\I<k^IG¯<^G¯l[Q\\l

hk<EnQEIG¯n`¯nPI¯o^QnÕl¯nPkII¯�llI^nQ<\¯-oIlnQ`^lµ¯/noGI^nl

u`k[¯Q^¯l]<\\¯Ok`ohl¯n`¯h\<w¯<¯Gk<uÆ<^GÆGQlE<kG¯O<]I¯Q^

uPQEP¯nPIw¯E`]hInI¯n`¯E`]hQ\I¯nPI¯DIln¯lIn¯`N¯ItQGI^EI¯n`

lohh`kn¯<^¯�llI^nQ<\¯-oIlnQ`^µ¯0PI¯O<]I¯E<^¯DI¯h\<wIG¯Q^¯<

t<kQInw¯`N¯u<wl¶¯uQnP¯I<EP¯k`o^G¯I^GQ^O¯uQnP¯<¯E\<Q]Æ

ItQGI^EIÆkI<l`^Q^O¯Nk<]Iu`k[¯Q^¯hkIh<k<nQ`^¯N`k¯nPI¯o^QnÕl

/o]]<nQtI¯�llIll]I^n¯Ê+/¯�¶¯+/¯�Ëµ¯�^¯nPI¯hk`EIll¯`N¯h\<wQ^O

nPI¯O<]I¶¯lnoGI^nl¯<\l`¯hk<EnQEI¯nPIQk¯\QnIk<Ew¯l[Q\\l¯Dw

MATERIALS

Pausing for Practice

Player Boards

Claim-Evidence-

Reasoning Card

Pausing for Practice

Cards
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drawing evidence from informational texts to support

analysis and engaging effectively in a range of collaborative

discussions (W.9, SL.1).

Lesson Standards

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

ADVANCE PREPARATION


IN`kI¯nPI¯\Ill`^¶¯hkQ^n¯<^G¯Eon¯`on¯E<kGl¶¯h\<wIk¯D`<kGl¶¯<^G¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O

Nk<]Iu`k[l¯n`¯P<tI¯I^`oOP¯O<]I¯lInl¯N`k¯lnoGI^nl¯n`¯h\<w¯Q^¯Ok`ohl¯`N¯�Ç�¯lnoGI^nlµ¯9`o¯]<w

u<^n¯n`¯\<]Q^<nI¯nPI¯lInl¯N`k¯NonokI¯olIµ

 Pausing to Practice: Curating Evidence

to Support an Argument (30 minutes)

Organize students into groups of 3–5 students. Students

could also play this game in teams of two. Decide which

version of the game you’d like to play, and proceed

accordingly.

There are a total of 22 content cards and 4 steal cards in the

set. You can choose to play the game with all 22 cards or

condense the deck to a smaller number of cards, depending

on the version of the game you play and the needs of your

students.
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Version 1:
#kO<^QzI¯lnoGI^nl¯Q^n`¯Ok`ohlµ¯+k`tQGI¯I<EP¯lnoGI^n¯uQnP
<¯h\<wIk¯E<kG¯N`k¯nPI¯l<]I¯�llI^nQ<\¯-oIlnQ`^µ

+\<EI¯nPI¯GIE[¯`N¯E<kGl¯Q^¯nPI¯EI^nIk¯`N¯nPI¯n<D\Iµ

�<tI¯nPI¯{kln¯lnoGI^n¯Gk<u¯<¯E<kG¯<^G¯kI<G¯Qn¯<\`oG¯<^G
nPI^¯GIEQGI¯uPInPIk¯Qn¯hk`tQGIl¯ItQGI^EI¯nP<n¯E<^¯DI¯olIG
n`¯lohh`kn¯nPI¯�llI^nQ<\¯-oIlnQ`^µ¯�N¯Qn¯G`Il¶¯nPIw¯E<^¯h\<EI
Qn¯`^¯nPIQk¯h\<wIk¯D`<kGµ¯�N¯Qn¯G`Il^Õn¶¯nPIw¯E<^¯GQlE<kG¯Qn¯Dw
h\<EQ^O¯Qn¯Q^¯nPIQk¯ItQGI^EI¯h``\µ

�NnIk¯nPI¯{kln¯nok^¶¯lnoGI^nl¯E`^nQ^oI¯n`¯Gk<u¯E<kGl¶¯Don
nPIw¯P<tI¯<GGQnQ`^<\¯`hnQ`^l·

�µ 
QlE<kG¯nPI¯Gk<u^¯E<kG¯Q^n`¯nPI¯ItQGI^EI¯h``\µ

�µ .Ih\<EI¯nPI¯Gk<u^¯E<kG¯uQnP¯<¯E<kG¯`^¯nPI¯h\<wIk

D`<kG¯<^G¯GQlE<kG¯nPI¯h\<wIk¯D`<kG¯E<kG¯Q^n`¯nPI

ItQGI^EI¯h``\µ

�µ �GG¯nPI¯Gk<u^¯E<kG¯n`¯nPI¯ItQGI^EI¯D`<kG¯<^G¯[IIh

nPI¯h\<EIG¯E<kG¯`^¯nPI¯D`<kG¯ÊQN¯nPI¯h\<wIk¯P<l¯<

lh<EIËµ

�µ �vEP<^OI¯nPI¯Gk<u^¯E<kG¯uQnP¯<¯E<kG¯Q^¯<^`nPIk

h\<wIkÕl¯ItQGI^EI¯h``\µ

�GGQnQ`^<\¯.o\Il
�µ #^EI¯<¯h\<wIk¯GQlE<kGl¯<¯E<kG¶¯nPIw¯E<^^`n¯ho\\¯Qn¯`on

`N¯nPIQk¯`u^¯ItQGI^EI¯h``\µ

/nI<\¯�<kGl
�µ 0PIkI¯<kI¯N`ok¯lnI<\¯E<kGl¯Q^¯nPI¯GIE[µ¯0PIlI¯E<kGl

E<^¯DI¯olIG¯n`¯lnI<\¯<¯hQIEI¯`N¯ItQGI^EI¯Nk`]¯<^`nPIk

h\<wIkÛl¯D`<kGµ

0PI¯O<]I¯I^Gl¯uPI^¯<\\¯nPI¯E<kGl¯P<tI¯DII^¯Gk<u^µ¯�n
nP<n¯h`Q^n¶¯lnoGI^nl¯`on\Q^I¯<¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O
Nk<]Iu`k[¯N`k¯nPI¯h<k<Ok<hP¯olQ^O¯<¯Claim-Evidence-
Reasoning Cardµ¯0PIw¯E<^¯G`¯nPQl¯Q^¯ukQnQ^O¯`k¯`k<\\wµ

�oGOQ^O¯N`k¯nPI¯DIln¯ItQGI^EI¯<^G¯<kOo]I^n¯E<^¯DI¯G`^I
Q^nIk^<\\w¯uQnPQ^¯nPI¯Ok`oh¶¯Dw¯nPI¯nI<EPIk¶¯`k¯Dw¯<¯lnoGI^n
`DlIktIkµ

Version 2
0PI¯l<]I¯<l¯6IklQ`^¯�¶¯Don¯I<EP¯h\<wIk¯P<l¯<¯GQNNIkI^n
�llI^nQ<\¯-oIlnQ`^¯E<kGµ

Version 3
/noGI^nl¯u`k[¯n`¯E`]h\InI¯nu`¯`k¯]`kI¯�llI^nQ<\¯-oIlnQ`^
E<kGl¯Q^¯nPI¯l<]I¯k`o^G¯<^G¯nPI^¯lI\IEn¯nPIQk¯DIln¯lIn¯`N
ItQGI^EI¯N`k¯nPI¯{^<\¯ukQnIÆohµ
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 Formative Assessment

Have students complete at least one claim-

evidence-reasoning card in writing so that

you can collect it as a Key Formative

Assessment.
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Slavery and the Growth of the Nation
How was slavery connected to the nation’s economic and territorial

growth?

CONTENTS Overview

Lesson 14

Cotton, Slavery, and the

Economics of Expansion

Lesson 15

The Cotton Gin, Cotton

Mills, and Northern

Connections to Slavery

Lesson 16

The Cotton Economy,

Slavery, and Wealth

0PI¯Nk<]Ikl¯`N¯nPI¯�`^lnQnonQ`^¯Ivh\QEQn\w¯hk`nIEnIG¯nPI

Q^lnQnonQ`^¯`N¯l\<tIkw¯<l¯<¯l`okEI¯`N¯h`\QnQE<\¶¯IE`^`]QE¶¯<^G

l`EQ<\¯h`uIkµ¯0PQl¯kI<\Qnw¯tQ`\<nIG¯nPI¯^<nQ`^Õl¯GIE\<kIG

t<\oIl¯<^G¯hk`N`o^G\w¯<NNIEnIG¯nPI¯^<nQ`^Õl¯nIkkQn`kQ<\¯<^G

IE`^`]QE¯Ivh<^lQ`^µ¯�NnIk¯nPI¯Q^tI^nQ`^¯`N¯nPI¯E`nn`^¯OQ^¶

nPI¯^<nQ`^¯Ivh<^GIG¯uIlnu<kG¯<^G¯Q^n`¯nPI¯/`onP¶¯`^n`

nPI¯\<^Gl¯`N¯l`tIkIQO^¯�^GQOI^`ol¯^<nQ`^lµ¯�¯lQO^Q{E<^n

<]`o^n¯`N¯nPQl¯\<^G¯u<l¯Q^¯nPI¯�`nn`^¯
I\nµ¯�l¯nPI¯GI]<^G

N`k¯E`nn`^¯Q^EkI<lIG¶¯l`¯GQG¯nPI¯GI]<^G¯N`k¯I^l\<tIG¯\<D`k

olIG¯n`¯Ok`u¯<^G¯P<ktIln¯Qnµ¯
w¯����¶¯^I<k\w¯�¯]Q\\Q`^

�NkQE<^¯�]IkQE<^l¯uIkI¯I^l\<tIG¯Q^¯nPI¯1^QnIG¯/n<nIlµ

 <^w¯`N¯nPIlI¯I^l\<tIG¯hIkl`^l¯uIkI¯N`kEIG¯n`¯\<D`k¯`^

E`nn`^¯h\<^n<nQ`^lµ¯�^GIIG¶¯nPI¯nkI]I^G`ol¯uI<\nP¯EkI<nIG

Dw¯nPI¯E`nn`^¯IE`^`]w¯u<l¯NoI\IG¯Dw¯nPI¯ln`\I^¯\<D`k¯`N

I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ

�^¯�\olnIkl¯�¯<^G¯�¯`N¯1^Qn¯�¶¯lnoGI^nl¯Ok<hh\I¯uQnP¯nPI

kI<\Qnw¯`N¯<¯\<D`k¯lwlnI]¯D<lIG¯`^¯nPI¯I^l\<tI]I^n¯`N

Po]<^¯DIQ^Ol¯<^G¯nPI¯I^`k]`ol¯hk`{nl¯Qn¯Dk`oOPn¯n`¯nPI

^<nQ`^¯Q^¯E`^EIkn¯uQnP¯No\\¯kIE`O^QnQ`^¯`N¯nPI¯Po]<^Qnw¯`N

nPI¯hIkl`^l¯uP`¯I^GokIG¯Qnµ¯0Pk`oOP¯nPIlI¯\Ill`^l¶

lnoGI^nl¯E`^Nk`^n¯nPQl¯ÒP<kG¯PQln`kwÓ¯Q^¯h`uIkNo\¯<^G

Eo\nok<\\w¯<N{k]Q^O¯u<wlµ

0PQl¯E\olnIk¯N`EolIl¯`^¯nPI¯IE`^`]QE¯<lhIEnl¯`N¯nPI

Q^lnQnonQ`^¯`N¯l\<tIkwµ¯/noGI^nl¯Q^nIk<En¯uQnP¯tQGI`

lIO]I^nl¶¯]<hl¶¯<^G¯hkQ]<kw¯l`okEIl¯n`¯<^<\wzI¯P`u¯nPI

Ok`unP¯`N¯nPI¯E`nn`^¯Q^Golnkw¯u<l¯NoI\IG¯Dw¯nPI¯Ivh<^lQ`^

`N¯nIkkQn`kw¶¯nPI¯Q^tI^nQ`^¯`N¯nPI¯E`nn`^¯OQ^¶¯nPI¯k`\I¯`N¯nPI

!`knPIk^¯IE`^`]w¶¯<^G¯nPI¯l<\I¯`N¯Po]<^¯DIQ^Ol¯<l

hk`hIknwµ

Learning Objectives

By the end of this cluster, students should be able to…

�vh\<Q^¯nPI¯E`^^IEnQ`^¯DInuII^¯l\<tIkw¯<^G¯nPI

^<nQ`^Õl¯IE`^`]QE¯<^G¯nIkkQn`kQ<\¯Ok`unPµ

#kO<^QzI¯Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G

lIE`^G<kw¯l`okEIl¯n`¯lohh`kn¯<kOo]I^nl¯<D`on¯uP`
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DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯Q^¯nPI¯�<k\w

.IhoD\QEµ

Vocabulary

TIER 2 TIER 3

N<En`kw Ivh`kn

Q^tI^n

Q^tI^nQ`^

Q]h`kn

�^GolnkQ<\¯.It`\onQ`^

Cluster Focus Standards

Content Standards

STANDARD LESSON(S)

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n

k`\Il¯Q^¯nPI¯GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶

lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il

`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI¯Q^GolnkQIlµ

��Æ��

5.T4.5:¯�vh\<Q^¯��nP¯EI^nokw¯E`^|QEnl¯DInuII^¯!<nQtI¯+I`h\Il¯<^G¯^<nQ`^<\¶¯ln<nI¶

<^G¯\`E<\¯O`tIk^]I^nl¯Q^¯nPI¯1^QnIG¯/n<nIl¯`tIk¯\<^G¯`u^IklPQh¯<^G¯kQOPnl¯n`

lI\NÆO`tIk^]I^nµ

��¶¯��

5.T5.1:¯0k<EI¯nPI¯ln<nIÆDwÆln<nI¯<D`\QnQ`^¯`N¯l\<tIkw¯Q^¯nPI¯!`knPIk^¯ln<nIl¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯nPI¯Ivh<^lQ`^¯`N¯l\<tIkw¯Q^n`¯uIlnIk^¯ln<nIl¸¯Ivh\<Q^

nPI¯INNIEnl¯`N¯nPI¯����¯\<u¯nP<n¯D<^^IG¯nPI¯Q]h`kn<nQ`^¯`N¯l\<tIl¯Q^n`¯nPI¯1^QnIG

/n<nIl¯<^G¯Ivh\<Q^¯P`u¯<¯k`Doln¯l\<tI¯nk<GI¯^`^InPI\Ill¯E`^nQ^oIG¯uQnPQ^¯nPI

1^QnIG¯/n<nIl¯o^nQ\¯nPI¯]QGÆ��nP¯EI^nokwµ

��Æ��

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶

GokQ^O¯nPI¯�Q]¯�k`u¯Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE

`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶¯lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶

^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI¯nPI<nIklË¶¯nPI

`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI

Nk`]¯Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^

�]IkQE<^¯EPokEPIl¶¯EQtQE¯`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O

<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

��Æ��

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 4: Slavery and the Growth of the Nation

 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

123

http://creativecommons.org/licenses/by-nc/4.0/


Practice Standards

STANDARD LESSON(S)

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸

O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G

GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

��Æ��

PS 6:¯!#¯�#!��.¯�!¯1/� ��Æ��

Literacy Standards

STANDARD LESSON(S)

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`

ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

��Æ��

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

��¶¯��

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

��Æ��
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LESSON 14

Cotton, Slavery, and the Economics of Expansion

Learning Objective

Analyze a series of maps to explain the connection between the U.S.

policy of forced removal of Indigenous nations and the expansion of

slavery and the cotton economy.

Language Objective

Explain the relationship between the forced removal of Indigenous

nations and the expansion of slavery by stating inferences about maps in

partner discussions and whole-class discussions.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: State observations and inferences about maps in short declarative sentences following

a model with sentence frames, e.g., “I see___” and “This shows___”.

Levels 4-5: State observations and inferences using complex sentence frames with more

sophisticated word choice, e.g., “I observed___, which suggests that___”.

Lesson Context

�Ill`^¯��¯`hI^l¯nPI¯{kln¯loDE\olnIk¯`N¯�\olnIk¯�¶¯Q^¯uPQEP

lnoGI^nl¯u`k[¯n`¯<^luIk¯nPI¯/ohh`knQ^O¯-oIlnQ`^·¯How was

slavery connected to the nation’s economic and territorial

growth?¯/noGI^nl¯DIOQ^¯uQnP¯<¯lhQk<\¯kItQIu¯<EnQt<n`k

N`EolIG¯`^¯�NkQE<^¯�]IkQE<^l¯nPIw¯]In¯Q^¯1^Qnl¯�¯<^G¯�µ¯�^

G`Q^O¯l`¶¯nPIw¯<kI¯kI]Q^GIG¯`N¯nPI¯kIlQ\QI^EI¶¯<OI^Ew¶¯<^G

E`^nkQDonQ`^l¯`N¯�NkQE<^¯�]IkQE<^l¯Q^¯nPI¯E`\`^Q<\¯<^G

kIt`\onQ`^<kw¯Ik<l¯DIN`kI¯N`EolQ^O¯`^¯nPI¯IE`^`]QE¯<^G

nIkkQn`kQ<\¯<lhIEnl¯`N¯nPI¯Q^lnQnonQ`^µ¯
kQIN¯<nnI^nQ`^¯n`¯<¯EP<kn

lP`uQ^O¯nPI¯NkII¯
\<E[¯h`ho\<nQ`^¯`N¯nPI¯1^QnIG¯/n<nIl

GokQ^O¯nPI¯�<k\w¯.IhoD\QE¯PI\hl¯lnoGI^nl¯n`¯^`nI¯nP<n

<\nP`oOP¯nPQl¯E\olnIk¯Ql¯N`EolIG¯`^¯l\<tIkw¶¯^`n¯<\\¯�NkQE<^

�]IkQE<^l¯uIkI¯I^l\<tIGµ¯�NnIk¯nPQl¯Q]h`kn<^n¯E`^nIvnÆ

MATERIALS

Lesson 14 Slide Deck

Early Republic Map

Analysis Questions

Map Set for Analysis

Early Republic Map

Analysis Questions

(Teacher Version)

Gallery Walk Instructions
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setting, students analyze maps to draw conclusions about

the connection between the expansion of the United States’

territory and the expansion of slavery (PS 3, PS 6, RI.9). The

lesson concludes with a Putting It Together conversation in

which students complete a diagram mapping the

connection between the Indian Removal Act, the expansion

of slavery, and the growing of cotton (SL.1, PS 6). In Lesson 15,

students will learn about the invention of the cotton gin and

the role of slavery in the Northern economy.

Lesson Standards

5.T4.5:¯�vh\<Q^¯��nP¯EI^nokw¯E`^|QEnl¯DInuII^¯!<nQtI¯+I`h\Il¯<^G¯^<nQ`^<\¶¯ln<nI¶¯<^G¯\`E<\

O`tIk^]I^nl¯Q^¯nPI¯1^QnIG¯/n<nIl¯`tIk¯\<^G¯`u^IklPQh¯<^G¯kQOPnl¯n`¯lI\NÆO`tIk^]I^nµ

5.T5.1:¯0k<EI¯nPI¯ln<nIÆDwÆln<nI¯<D`\QnQ`^¯`N¯l\<tIkw¯Q^¯nPI¯!`knPIk^¯ln<nIl¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl

<^G¯nPI¯Ivh<^lQ`^¯`N¯l\<tIkw¯Q^n`¯uIlnIk^¯ln<nIl¸¯Ivh\<Q^¯nPI¯INNIEnl¯`N¯nPI¯����¯\<u¯nP<n¯D<^^IG¯nPI

Q]h`kn<nQ`^¯`N¯l\<tIl¯Q^n`¯nPI¯1^QnIG¯/n<nIl¯<^G¯Ivh\<Q^¯P`u¯<¯k`Doln¯l\<tI¯nk<GI¯^`^InPI\Ill

E`^nQ^oIG¯uQnPQ^¯nPI¯1^QnIG¯/n<nIl¯o^nQ\¯nPI¯]QGÆ��nP¯EI^nokwµ

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶¯GokQ^O¯nPI¯�Q]¯�k`u

Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE¯`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶

lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶¯^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI

nPI<nIklË¶¯nPI¯`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI¯Nk`]

Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^¯�]IkQE<^¯EPokEPIl¶¯EQtQE

`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O¯<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

ADVANCE PREPARATION

0PI¯]<hl¯N`k¯nPQl¯\Ill`^¯u`k[¯DIln¯uPI^¯lnoGI^nl¯E<^¯tQIu¯nPI]¯Q^¯E`\`kµ¯�N¯w`o¯P<tI¯<¯E`\`k

hkQ^nIk¯<t<Q\<D\I¶¯hkQ^n¯E`hQIl¯`N¯nPI¯Map Set for Analysis¯<^G¯\<]Q^<nI¯nPI]¯N`k¯NonokI¯olIµ

�^`nPIk¯`hnQ`^¯u`o\G¯DI¯n`¯<kk<^OI¯N`k¯lnoGI^nl¯n`¯P<tI¯<EEIll¯n`¯\<hn`hl¯`k¯n<D\Inl¯N`k¯nPI¯\Ill`^

<^G¯GQlnkQDonI¯nPI¯]<hl¯GQOQn<\\wµ
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African Americans in Colonial and

Revolutionary America: Spiral Review (5

minutes)

TEACHING TIP

If time permits, you could have students do the optional Gallery Walk Instructions of African

American history from Units 1 and 2.

Project Slide 2 and ask students:

What do you remember about the people shown on this

slide?

Invite students to turn and talk and then share their

thoughts, providing clues to help them if necessary. Next,

explain that in Cluster 2, they will focus on the role of slavery

in the Early Republic and the experiences of enslaved people.

Explain that as they do so, they should remember what they

have already learned about the contributions, agency, and

resilience of many African Americans in the United States,

including the fact that not all African Americans were

enslaved.

Project Slide 3 and use the chart to show students that

during the Early Republic, free Black people were living

throughout the United States, even in states where slavery

was allowed. Here, emphasize that free Black people had

lived in the United States since colonial times and continued

to do so in the Early Republic.

TEACHING TIP

For more information about

free Black Americans in the

Early Republic, see Free

Blacks Lived in the North,

Right? (PBS).

Launching the Question (5 minutes)

Organize students in groups of four and project

Slide 4 of the subcluster Supporting Question.

Have students identify the question word and keywords they

know. Then, ask students to work in their groups to create

two smaller questions they could ask to help answer the

Supporting Question. As they share their questions, record

them on the board or chart paper.
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 Map Analysis: The Spread of Slavery in

the Early Republic (10 minutes)

�vh\<Q^¯nP<n¯N`k¯nPI¯kIln¯`N¯nPI¯E\<ll¶¯nPIw¯uQ\\¯<^<\wzI¯]<hl n`

{^G¯ItQGI^EI¯n`¯<^luIk¯nPI¯/ohh`knQ^O¯-oIlnQ`^¯nPIw¯Yoln

\<o^EPIGº

+k`tQGI¯I<EP¯lnoGI^n¯uQnP¯nPI¯Early Republic Map Analysis

Questions¯<^G¯I<EP¯n<D\I¯uQnP¯<¯Map Set for Analysisµ¯�l[

lnoGI^nl¯n`¯u`k[¯n`OInPIk¯n`¯<^<\wzI¯<\\¯nPI¯]<hl¯<^G

<^luIk¯nPI¯joIlnQ`^l¯`^¯nPI¯P<^G`onµ

�l¯lnoGI^nl¯u`k[¶¯EQkEo\<nI¯n`¯lohh`kn¯nPIQk¯<^<\wlQl¯<^G

hk`DI¯nPIQk¯o^GIkln<^GQ^Oµ¯9`o¯E<^¯olI¯nPQl¯Early Republic

Map Analysis Questions (Teacher Version) n`¯OoQGI¯w`ok

E`^tIkl<nQ`^lµ

Putting it Together (5 minutes)


kQ^O¯nPI¯E\<ll¯D<E[¯n`OInPIk¯n`¯GQlEoll¯nPIQk

kIlh`^lIl¯n`¯nPI¯joIlnQ`^l¯`^¯nPI¯Early Republic

Map Analysis Questionsµ¯1lI¯Slide 5ÇSlide 9¯n`¯hk`YIEn¯nPI

]<hl¯<l¯w`o¯GQlEoll¯nPI]¯<^G¯nPI¯Early Republic Map

Analysis Questions (Teacher Version)¯n`¯OoQGI¯nPI

E`^tIkl<nQ`^µ¯�l¯w`o¯GQlEoll¶¯I\It<nI¯kIlh`^lIl¯nP<n¯^`nI·

0PI¯\<^G¯n<[I^¯Nk`]¯�^GQOI^`ol¯^<nQ`^l¯Ql¯\`E<nIG¯Q^

nPI¯/`onP¶¯`^¯\<^G¯O``G¯N`k¯Ok`uQ^O¯E`nn`^µ

�`nn`^¯u<l¯Ok`u^¯<^G¯P<ktIlnIG¯olQ^O¯nPI¯ln`\I^

\<D`k¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ

�l¯nPI¯^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kw¶¯l\<tIkw¯Ê<^G

E`nn`^¯hk`GoEnQ`^Ë¯<\l`¯Ivh<^GIGµ

�^GQOI^`ol¯hI`h\I¯<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l

uIkI¯P<k]IG¯uPI^¯nPI¯1^QnIG¯/n<nIl¯Ivh<^GIG¯Qnl

nIkkQn`kwµ

0PI¯1^QnIG¯/n<nIl¯<^G¯nPI¯hI`h\I¯uP`¯]<GI¯]`^Iw

Nk`]¯Ok`uQ^O¶¯lI\\Q^O¶¯<^G¯olQ^O¯E`nn`^¯n`¯hk`GoEI

E\`nP¯DI^I{nIGÈ0PI¯E`nn`^¯Q^Golnkw¯u<l¯<¯^<nQ`^<\

DolQ^Ill¯N`k¯nPI¯1^QnIG¯/n<nIlµ¯+I`h\I¯Q^¯D`nP¯nPI

!`knP¯<^G¯nPI¯/`onP¯hk`{nIG¯Nk`]¯<^G¯lohh`knIG¯nPI

TEACHING TIP

Students will see this type

of diagram again at the

conclusion of Lesson 15. This

modeling will give them

practice completing the

sentences independently as

a formative assessment.
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E`nn`^¯Q^Golnkw¯<^G¯Qnl¯Ivh\`Qn<nQ`^¯`N¯I^l\<tIG¯�NkQE<^

�]IkQE<^lµ

9`o¯E<^¯PI\h¯lnoGI^nl¯lII¯nPQl¯E`^^IEnQ`^¯olQ^O¯nPI¯EP<kn¯`^

Slide 10µ

�^G¯nPI¯\Ill`^¯Dw¯hk`YIEnQ^O¯Slide 11µ¯�l[¯lnoGI^nl¯n`¯nok^

`tIk¯nPIQk¯P<^G`onl¯n`¯{^G¯nPI¯GQ<Ok<]¯`^¯nPI¯D<E[µ¯�l[

lnoGI^nl¯n`¯nk<E[¯nPI¯kI\<nQ`^lPQh¯DInuII^¯l\<tIkw¶¯nPI¯�^GQ<^

.I]`t<\¯�En¶¯<^G¯nPI¯Ok`unP¯`N¯E`nn`^¯Dw¯E`]h\InQ^O¯I<EP

lI^nI^EI¯`^¯nPI¯GQ<Ok<]¯Q^¯nPIQk¯h<E[Inµ¯!`nI¯nP<n¯<l¯nPIw

G`¶¯nPIw¯lP`o\G¯E`^lQGIk¯uP`¯DI^I{nl¯<^G¯uP`¯Ql¯P<k]IG¯Dw

nPIlI¯E`^^IEnQ`^lµ

.IE`kG¯<¯]`GI\¯lI^nI^EI¯N`k¯lnoGI^nl¯`^¯nPI¯D`<kG¯n`

E<hnokI¯nPIQk¯\I<k^Q^Oµ

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 4: Slavery and the Growth of the Nation

Lesson 14: Cotton, Slavery, and the Economics of Expansion 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

129

http://creativecommons.org/licenses/by-nc/4.0/


Use Map Set for Analysis to answer the questions below.
�µ �``[¯<n¯ <h¯�µ¯7<l¯nPI¯\<^G¯n<[I^¯Nk`]¯nPI¯�PIk`[II¶¯�P`En<u¶¯/I]Q^`\I¶¯<^G¯�kII[¯!<nQ`^l¯Dw¯nPI¯�^GQ<^¯.I]`t<\¯�En

Q^¯nPI¯!`knP¯`k¯nPI¯/`onP¼

�n¯u<l¯Q^¯nPI¯/`onPµ

�µ �``[¯<n¯ <h¯�µ¯7P<n¯Ek`h¯u<l¯Ok`u^¯`^¯nPI¯\<^G¯n<[I^¯Nk`]¯�PIk`[II¶¯�P`En<u¶¯/I]Q^`\I¶¯<^G¯�kII[¯!<nQ`^l¯Dw¯nPI

�^GQ<^¯.I]`t<\¯�En¼

�`nn`^

�µ �``[¯<n¯ <h¯�µ¯7P<n¯G`Il¯Qn¯loOOIln¯<D`on¯P`u¯nPI¯E`nn`^¯Q^¯ <h¯�¯u<l¯Ok`u^¯<^G¯P<ktIlnIG¼

0PI¯]<h¯loOOIlnl¯nP<n¯nPI¯E`nn`^¯Q^¯ <h¯�¯u<l¯Ok`u^¯olQ^O¯nPI¯ln`\I^¯\<D`k¯`N¯I^l\<tIG¯°¯°�NkQE<^¯�]IkQE<^lµ

�µ �`]h<kI¯ <hl¯�¯<^G¯�µ¯�^¯uPQEP¯wI<k¯GQG¯nPI¯1^QnIG¯/n<nIl¯P<tI¯]`kI¯nIkkQn`kw¯È¯����¯`k¯����¼

����

�µ �`]h<kI¯ <hl¯�¯<^G¯�µ¯7P<n¯P<hhI^l¯n`¯nPI¯h`ho\<nQ`^¯`N¯I^l\<tIG¯hI`h\I¯<l¯nPI¯1^QnIG¯/n<nIl¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

0PI¯h`ho\<nQ`^¯`N¯I^l\<tIG¯hI`h\I¯OkIu¯\<kOIk¯<^G¯Ivh<^GIG¯/`onP¯<^G¯7Ilnµ

�µ 7P<n¯G`¯ <hl¯�¯<^G¯�¯nI\\¯w`o¯<D`on¯nPI¯E`^^IEnQ`^¯DInuII^¯nPI¯Ok`unP¯`N¯l\<tIkw¯<^G¯nPI¯Ok`unP¯`N¯nPI¯1µ/µ¼

�l¯nPI¯1^QnIG¯/n<nIl¯OkIu¯Q^¯nIkkQn`kw¶¯nPI¯^o]DIk¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯Q^EkI<lIG¯<l¯uI\\µ

�µ �`u¯E`o\G¯w`o¯olI¯nPIlI¯]<hl¯n`¯<kOoI¯uP`¯DI^I{nl¯<^G¯uP`¯Ql¯P<k]IG¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

7PQnI¯]I^¯uP`¯`u^IG¯�NkQE<^¯�]IkQE<^l¯<l¯hk`hIknw¯<^G¯N`kEIG¯nPI]¯n`¯Ok`u¯E`nn`^¯DI^I{nnIGµ¯0PI¯1µ/µ
DI^I{nnIG¯<l¯<¯uP`\I¯Nk`]¯nPI¯uI<\nP¯OI^Ik<nIG¯Dw¯nPI¯E`nn`^¯Q^Golnkwµ¯0PQl¯uI<\nP¯u<l¯^`n¯Yoln¯Q^¯nPI¯/`onP
DIE<olI¯]oEP¯`N¯nPI¯E`nn`^¯u<l¯lI^n¯n`¯E\`nP¯N<En`kQIl¯Q^¯nPI¯!`knPµ¯�<En`kw¯`u^Ikl¯<\l`¯O<Q^IG¯uI<\nP¯Nk`]¯nPI
E`nn`^¯Q^Golnkwµ¯/`¯GQG¯]IkEP<^nl¯uP`¯l`\G¯Qn¯<^G¯D<^[Ikl¯uP`¯PI\hIG¯n`¯{^<^EI¯nPI¯E`nn`^¯IE`^`]wµ

�NkQE<^¯�]IkQE<^l¯<^G¯�^GQOI^`ol¯hI`h\I¯uIkI¯P<k]IGµ¯0PIQk¯\<D`k¯u<l¯ln`\I^¶¯<^G¯nPIQk¯\<^G¯u<l¯n<[I^¯Q^¯`kGIk
n`¯Ivh<^G¯nPI¯^<nQ`^¯<^G¯nPI¯Ok`unP¯`N¯E`nn`^µ
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LESSON 15

The Cotton Gin, Cotton Mills, and Northern

Connections to Slavery

Learning Objective

Explain the role of the cotton gin in expanding slavery and connecting

the economies of the North and the South.

Language Objective

Explain the connection between the cotton gin, slavery, and the Northern

economy by writing three complete sentences using cause and effect

language (“because”) to describe a diagram.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Students write 3 sentences about a diagram using language copied from a note sheet

and sentence frames (e.g., “_____ increased because of the invention of the cotton gin.”)

Levels 4-5: Students write 3 sentences using original language, synthesizing information from a

note sheet following a teacher example (with support of sentence frames as needed).

Lesson Context

In Lesson 14, students used maps to draw conclusions about

the connection between the Indian Removal Act, slavery, and

cotton. In Lesson 15, students continue to focus on the

economic aspects of slavery by learning about the invention

of the cotton gin, its effects on cotton production and slavery,

and its role in the Northern economy. Students begin by

watching a video clip and using a graphic organizer to

answer questions about the effect of the cotton gin (W.9, PS

6). Then, they connect the invention of the cotton gin to the

increase of cotton mills in the North and the spread of slavery

in the South by analyzing a map and images about the

cotton industry (RI.9, PS 3). The lesson concludes with a

MATERIALS

Lesson 15 Slide Deck

Cotton Gin Notesheet

(Teacher Version)

Cotton Gin Notesheet

VOCABULARY

factory
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formative assessment in which students write three

sentences on a diagram that explains the relationship

between the cotton gin, Northern cotton mills, and slavery,

and apply this understanding to Essential Question 1 (W.9, PS

6). In Lesson 16, students will draw connections among the

cotton economy, slavery, and wealth.

Industrial Revolution

invent

invention

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

5.T5.1:¯0k<EI¯nPI¯ln<nIÆDwÆln<nI¯<D`\QnQ`^¯`N¯l\<tIkw¯Q^¯nPI¯!`knPIk^¯ln<nIl¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl

<^G¯nPI¯Ivh<^lQ`^¯`N¯l\<tIkw¯Q^n`¯uIlnIk^¯ln<nIl¸¯Ivh\<Q^¯nPI¯INNIEnl¯`N¯nPI¯����¯\<u¯nP<n¯D<^^IG¯nPI

Q]h`kn<nQ`^¯`N¯l\<tIl¯Q^n`¯nPI¯1^QnIG¯/n<nIl¯<^G¯Ivh\<Q^¯P`u¯<¯k`Doln¯l\<tI¯nk<GI¯^`^InPI\Ill

E`^nQ^oIG¯uQnPQ^¯nPI¯1^QnIG¯/n<nIl¯o^nQ\¯nPI¯]QGÆ��nP¯EI^nokwµ

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶¯GokQ^O¯nPI¯�Q]¯�k`u

Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE¯`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶

lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶¯^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI

nPI<nIklË¶¯nPI¯`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI¯Nk`]

Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^¯�]IkQE<^¯EPokEPIl¶¯EQtQE

`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O¯<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

ADVANCE PREPARATION

+k<EnQEI¯]<^Qho\<nQ^O¯nPI¯Cotton Mills in New England¯DIN`kI¯lP<kQ^O¯Qn¯uQnP¯nPI¯E\<llµ¯�N¯nPI¯]<h

\IOI^G¯Ql¯E`tIkQ^O¯oh¯nPI¯\INn¯lQGI¯`N¯nPI¯]<h¶¯w`o¯E<^¯E`\\<hlI¯Qn¯Dw¯lI\IEnQ^O¯nPI¯nPkII¯G`nl¯`^

nPI¯ohhIk¯kQOPn¯<^G¯EP``lQ^O¯Ò�`\\<hlI¯]<h¯\IOI^GµÓ¯0`¯]`tI¯nPI¯]<h¯Nk`]¯\INn¯n`¯kQOPn¯`k¯oh

<^G¯G`u^¶¯lI\IEn¯<^G¯P`\G¯<^G¯nPI^¯Gk<O¯nPI¯P<^G¯QE`^µ¯9`o¯E<^¯<\l`¯olI¯nPI¯Eokl`k¯n`¯z``]¯Q^

<^G¯`onµ¯/I\IEn¯`^¯nPI¯N<En`kw¯QE`^¯n`¯kItI<\¯Qnl¯\`E<nQ`^µ
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Activator: Inventions—Good or Bad? (5

minutes)


IOQ^¯nPI¯\Ill`^¯Dw¯hk`YIEnQ^O¯Slide 2¶¯<l[Q^O¯nPI¯E\<ll¯nPI

N`\\`uQ^O¯joIlnQ`^l·

What is an invention?

Why do people invent?

�NnIk¯<¯DkQIN¯E`^tIkl<nQ`^¶¯<l[¯lnoGI^nl¯nPI¯N`\\`uQ^O

joIlnQ`^¶¯N`o^G¯`^¯Slide 4¶¯<^G¯P<tI¯nPI]¯nok^¯<^G¯n<\[¯n`¯<

h<kn^Ik¯DIN`kI¯E<\\Q^O¯`^¯t`\o^nIIkl¯n`¯lP<kI¯DkQI|w·

Do you think inventions are good or bad for society?

�NnIk¯lnoGI^nl¯P<tI¯n<\[IG¯<^G¯lP<kIG¶¯Ivh\<Q^¯ÊQN¯nPIw¯P<tI^Õn

<\kI<Gw¯^`nIGË¯nP<n¯nPI¯u<wl¯nP<n¯Q^tI^nQ`^l¯<kI¯olIG

GInIk]Q^Il¯uPInPIk¯nPIwÕkI¯O``G¯`k¯D<G¯N`k¯l`EQInwµ

0I\\¯nPI¯E\<ll¯nP<n¯nPIw¯uQ\\¯lhI^G¯nPQl¯\Ill`^¯nPQ^[Q^O¯<D`on

`^I¯h<knQEo\<k¯Q^tI^nQ`^¶¯<¯]<EPQ^I¯E<\\IG¯nPI¯E`nn`^¯OQ^µ

7IÕ\\¯\``[¯<n¯P`u¯nPI¯E`nn`^¯OQ^¯<NNIEnIG¯nPI¯1^QnIG¯/n<nIl

<^G¯Qnl¯hI`h\IÈh<knQEo\<k\w¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ

SUPPORT ALL

STUDENTS

�`k¯E\<llk``]l¯uQnP¯��

lnoGI^nl¶¯Qn¯]<w¯DI

^IEIll<kw¯n`¯kItQIu¯nPI

GI{^QnQ`^l¯`N¯ÒQ^tI^nÓ¯<^G

ÒQ^tI^nQ`^Ó¯olQ^O¯Slide 3¯<n

nPI¯DIOQ^^Q^O¯`N¯nPI

<EnQt<n`kµ

Video and Discussion: How Inventions

Change History (12 minutes)


IN`kI¯u<nEPQ^O¯nPI¯tQGI`¶¯hk`YIEn¯Slide 5¯<^G¯Slide 6¯<^G

kItQIu¯nPI¯t`E<Do\<kw¯u`kGl¯Industrial Revolution¯<^G

factoryµ

0I\\¯lnoGI^nl¯nP<n¯nPIw¯<kI¯O`Q^O¯n`¯\I<k^¯<D`on¯nPI¯E`nn`^

OQ^¯<^G¯Qnl¯k`\I¯Q^¯nPI¯�^GolnkQ<\¯.It`\onQ`^ <^G¯N<En`kQIlµ

+k`YIEn¯Slide 7¯n`¯lP`u¯lnoGI^nl¯nPI¯joIlnQ`^¯w`oÕG¯\Q[I¯nPI]

n`¯E`^lQGIk¯uPQ\I¯u<nEPQ^O¯nPI¯How Inventions Change

History (for Better and for Worse) – Kenneth C. Davis¯tQGI`·

How did the invention of the cotton gin affect slavery

in the United States?

6QIu¯nPI¯How Inventions Change History (for Better and for

Worse) – Kenneth C. Davis¯tQGI`¶¯\Q^[IG¯`^¯Slide 8µ¯/n`h¯nPI

tQGI`¯<n¯�·��¶¯<NnIk¯nPI¯^<kk<n`k¯l<wl¶¯Ò
okQ^O¯nPI¯^Ivn¯{Nnw

wI<kl¶¯nP<n¯^o]DIk¯Ivh\`GIG¯n`¯^I<k\w¯N`ok¯]Q\\Q`^¯l\<tIl¯Q^

����µÓ
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�NnIk¯tQIuQ^O¯nPI¯tQGI`¶¯EPIE[¯lnoGI^nlÛ¯o^GIkln<^GQ^O¯Dw

P<tQ^O¯nPI]¯u`k[¯uQnP¯<¯h<kn^Ik¯n`¯E`]h\InI¯nPI¯joIlnQ`^l

`^¯nPI¯Cotton Gin Notesheetµ¯Ê!`nI·¯�N¯w`oÕG¯\Q[I¯n`¯G`¯nPI

<EnQtQnw¯<l¯<¯uP`\I¯E\<ll¶¯w`o¯E<^¯olI¯Slide 9¯nPk`oOP¯Slide 12

È9`o¯]<w¯^IIG¯n`¯kI<G¯nPIlI¯<\`oG¯<l¯nPI¯N`^n¯Ql¯l]<\\µË

 Cotton Mills in New England (13 minutes)

-oQE[\w¯kItQIu¯lnoGI^nlÕ¯kIlh`^lIl¯n`¯nPI¯Cotton Gin

Notesheet¶¯EPIE[Q^O¯nP<n¯nPIw¯E`]hkIPI^G¯nP<n¯<NnIk¯nPI

Q^tI^nQ`^¯`N¯nPI¯E`nn`^¯OQ^¶¯nPI¯^o]DIk¯`N¯E`nn`^¯D<\Il

Q^EkI<lIG¯E`^lQGIk<D\w¶¯<\`^O¯uQnP¯nPI¯^o]DIk¯`N¯I^l\<tIG

�NkQE<^¯�]IkQE<^l¯Q^¯nPI¯1^QnIG¯/n<nIlµ¯9`o¯E<^¯kINIk¯n`¯nPQl

Cotton Gin Notesheet (Teacher Version)¯n`¯OoQGI¯nPI¯kItQIuµ

0PI^¶¯hk`YIEn¯Slide 13¯<^G¯<l[¯lnoGI^nl¶

What do you think happened to all the cotton

harvested and processed using the cotton gin?

/noGI^nl¯uQ\\¯\Q[I\w¯loOOIln¯nP<n¯nPI¯E`nn`^¯u<l¯l`\Gµ¯+k`DI

GIIhIk¯Dw¯<l[Q^O¯nPI¯joIlnQ`^l¯`^¯Slide 14¯Ê/I\IEn¯n`¯kItI<\

`^I¯<n¯<¯nQ]IË·

Who do you think will buy the cotton?

What do you think they plan to do with it?

Where do you think that will happen?

/noGI^nl¯lP`o\G¯DI¯<D\I¯n`¯Ivh\<Q^¯nP<n¯nPI¯E`nn`^¯u`o\G¯DI

D`oOPn¯Dw¯hI`h\I¯uP`¯u<^nIG¯n`¯nok^¯Qn¯Q^n`¯E\`nPµ¯0PQl

u`o\G¯P<hhI^¯Q^¯N<En`kQIlµ

TEACHING TIP

Students will learn more

about Lowell Mills and the

young women who worked

there in Cluster 3.

!Ivn¶¯Q^nk`GoEI¯<¯�``O\I¯ <h¯`N¯E`nn`^¯]Q\\l¯Q^¯!Iu¯�^O\<^Gµ

+kIh<kI¯lnoGI^nl¯n`¯\``[¯<n¯nPQl¯]<h¯Dw¯hk`YIEnQ^O¯Slide 21¶

Ivh\<Q^Q^O¯uP<n¯I<EP¯QE`^¯uQ\\¯kIhkIlI^n¶¯uQnP¯I<EP¯N<En`kw

QE`^¯kIhkIlI^nQ^O¯<¯n`u^¯uPIkI¯nPI¯E`nn`^¯E\`nP¯u<l

]<^oN<EnokIG¯<^G¯I<EP¯E`\`k¯kIhkIlI^nQ^O¯<¯GQNNIkI^n¯!Iu

�^O\<^G¯ln<nIµ¯.I]Q^G¯lnoGI^nl¯nP<n¯nPIlI¯ln<nIl¯uIkI¯NkII

ln<nIl¯nP<n¯P<G¯<\\¯]<GI¯h\<^l¯n`¯<D`\QlP¯l\<tIkw¯DIN`kI¯nPI

Q^tI^nQ`^¯`N¯nPI¯E`nn`^¯OQ^µ¯!Ivn¶¯hk`YIEn¯Slide 22¯n`¯lP`u¯nPI

�``O\I¯ w <h¯`N¯Cotton Mills in New Englandµ

�l[¯lnoGI^nl¯nPI¯joIlnQ`^l¯`^¯Slide 23¯<^G¯P<tI¯nPI]

<^luIk¯nPI]¯`k<\\w¯uQnP¯<¯h<kn^Ik¶¯olQ^O¯nPI¯o^GIk\Q^IG

hPk<lIl¯<l¯lI^nI^EI¯ln<knIklµ¯.I]Q^G¯lnoGI^nl¯nP<n¯nPIw¯]<w

^IIG¯n`¯EP<^OI¯nPI¯N`k]¯`N¯<¯u`kG¯n`¯]<[I¯nPIQk¯kIlh`^lI

|oI^n¶¯QµIµ¶¯ÒPI\hÓ¯tlµ¯ÒPI\hlÓ.

SUPPORT ALL

STUDENTS

Use the images on Slide 15–

Slide 20 as a visual aid to

give students a sense of

how the cotton was

transported and what the

spinning mills looked like.
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�`u¯G`Il¯nPQl¯]<h¯PI\h¯<^luIk¯nPI¯joIlnQ`^l¯<D`on

uP<n¯P<hhI^IG¯n`¯nPI¯E`nn`^¼

�`u¯GQG¯E`nn`^¯E`^^IEn¯nPI¯IE`^`]QIl¯`N¯nPI¯!`knP

<^G¯/`onP¯Q^¯nPI¯1^QnIG¯/n<nIl¼

�`u¯GQG¯!Iu¯�^O\<^G¯lohh`kn¯<^G¯hk`{n¯Nk`]¯nPI

Q^lnQnonQ`^¯`N¯l\<tIkw¯ItI^¯nP`oOP¯Qn¯u<l¯^`n¯\IO<\¯Q^

nPIlI¯ln<nIl¼

/noGI^nl¯lP`o\G¯o^GIkln<^G¯nP<n¯nPI¯Q^lnQnonQ`^¯`N

l\<tIkw¯hIk]I<nIG¯nPI¯IE`^`]w¯`N¯nPI¯1^QnIG¯/n<nIl¶

Q^¯/`onPIk^¯<^G¯!`knPIk^¯ln<nIlµ¯#^I¯GQG¯^`n¯^IIG¯n`

DI¯<^¯I^l\<tIk¯`k¯n`¯\QtI¯Q^¯<¯ln<nI¯uPIkI¯l\<tIkw¯u<l

\IO<\¯Q^¯`kGIk¯n`¯hk`{n¯Nk`]¯l\<tIkwµ¯�<En`kw¯`u^Ikl¯Q^

ln<nIl¯uPIkI¯l\<tIkw¯u<l¯Q\\IO<\¯hk`{nIG¯Nk`]¯nPI¯l<\I

`N¯E`nn`^¯E\`nP¶¯hI`h\I¯Q^¯!Iu¯�^O\<^G¯P<G¯Y`Dl

DIE<olI¯`N¯E`nn`^¯]Q\\l¶¯<^G¯]IkEP<^nl¯]<GI¯]`^Iw

Dw¯lPQhhQ^O¯k<u¯E`nn`^¯<^G¯E\`nP¯`tIklI<l¯n`¯]<k[Inlµ

0<[I¯nQ]I¯n`¯ln<]h¯nPQl¯[Iw¯o^GIkln<^GQ^O¯uQnP

lnoGI^nlµ

/noGI^nl¯lP`o\G¯<\l`¯o^GIkln<^G¯nP<n¯^`n¯<\\¯`N¯nPI

E`nn`^¯hk`GoEIG¯]<GI¯Qnl¯u<w¯n`¯!Iu¯�^O\<^G¶¯<l

]oEP¯`N¯Qn¯u<l¯<\l`¯lPQhhIG¯`tIklI<l¯n`¯�^O\<^G¶

�k<^EI¶¯<^G¯�Ik]<^wµ¯0PIw¯uQ\\¯lII¯Iv<]h\Il¯`N¯nPI

O\`D<\¯E`nn`^¯IE`^`]w¯Q^¯nPI¯^Ivn¯\Ill`^µ

+k`YIEn¯nPI¯GQ<Ok<]¯`^¯Slide 24¶¯uPQEP¯<\l`¯<hhI<kl¯`^¯nPI

lnoGI^nlÕ¯Cotton Gin Notesheetµ

SUPPORT ALL STUDENTS

Slide 25 includes a version of this diagram with sentence frames if needed.
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 Formative Assessment

Collect the Cotton Gin Notesheet as a

formative assessment, focusing your

evaluation on the sentences written on the

diagram about the connections.
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1. Why did Eli Whitney invent the cotton

gin? Use this picture to explain.

�\Q¯7PQn^Iw¯Q^tI^nIG¯nPI¯E`nn`^¯OQ^¯n`
lIh<k<nI¯nPI¯E`nn`^¯{DIk¯Nk`]¯nPI
E`nn`^¯lIIGµ¯
IN`kI¯nPI¯E`nn`^¯OQ^¯u<l
Q^tI^nIG¶¯nPQl¯P<G¯n`¯DI¯G`^I¯Dw¯P<^Gµ

Cotton Flower

Cotton Flower, Alice Noir,CC BY 3.0, Noun
Project

2. The cotton gin was
invented in 1794.  What
happened to the number
of bales of cotton that
were produced after the
invention of the cotton
gin?

0PI¯^o]DIk¯`N¯D<\Il¯`N
E`nn`^¯Q^EkI<lIG
lQO^{E<^n\w¯<NnIk¯nPI
Q^tI^nQ`^¯`N¯nPI¯E`nn`^
OQ^µ

Year Number of Cotton Bales* Produced in the
United States

*A bale is a block of cotton that had been
pressed together after it is cleaned by the
cotton gin. A bale of cotton weighs about 500
pounds.

1790 3,000 bales

1801 100,000 bales

1812 400,000 bales

1860 4,000,000 bales
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�µ¯7Pw¯G`¯w`o¯nPQ^[¯nPI¯^<kk<n`k¯`N¯nPI¯tQGI`¯l<QG¯nP<n
Ò�`nn`^¯u<l¯[Q^O¼Ó¯(Answers will vary.)

The narrator meant that cotton was very important
and valuable. It was “in charge” or responsible for
the nation’s wealth.

�µ¯7P`¯`k¯uP<n¯G`¯w`o¯nPQ^[¯E`nn`^¯u<l¯nPI¯[Q^O¯`N¼

�vh\<Q^¯w`ok¯<^luIk¯olQ^O¯nPI¯u`kG¯ÒDIE<olIµÓ
(Answers will vary.)

He means that it is “king” of the economy because
it was worth more than all the other parts
combined. Cotton, Bernd Lakenbrink, CC

BY 3.0, Noun Project; Crown,
Vectors Point, CC BY 3.0, Noun
Project

�µ¯0PQ^[¯<D`on¯uP<n¯w`o¯\I<k^IG¯n`G<w¯<D`on¯nPI¯kI\<nQ`^lPQh¯DInuII^¯nPI¯E`nn`^¯OQ^

<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯<^G¯E`nn`^¯E\`nP¯N<En`kQIl¯Q^¯!Iu¯�^O\<^Gµ¯°7kQnI
`^I¯lI^nI^EI¯<\`^O¯I<EP¯\Q^I¯`N¯nPI¯nkQ<^O\I¯olQ^O¯nPI¯u`kG¯ÒDIE<olIÓ¯°n`¯Ivh\<Q^¯nPI
kI\<nQ`^lPQh¯DInuII^¯nPI¯nu`¯QnI]l¯Qn¯E`^^IEnlµ

(Answers will vary.)

�µ¯�`u¯E`o\G¯w`o¯olI¯nPI¯lI^nI^EIl¯w`o¯uk`nI¯`^¯nPQl¯GQ<Ok<]¯n`¯Ivh\<Q^¯uP`

DI^I{nl¯<^G¯uP`¯loNNIkl¯uPI^¯<¯^<nQ`^¯GIEQGIl¯n`¯Ivh<^G¯Qnl¯nIkkQn`kw¼

(Answers will vary.)
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LESSON 16

The Cotton Economy, Slavery, and Wealth

Learning Objective

Draw conclusions about how slavery was connected to the economic and

territorial expansion of the United States by analyzing a pair of maps.

Language Objective

Argue how slavery was connected to the economic and territorial

expansion of the United States using evidence from maps and images.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: �`]h\InI¯<¯{\\ÆQ^ÆnPIÆD\<^[¯ÊE\`zIË¯lI^nI^EI¯uQnP¯u`kGl¯<^G¯hPk<lIl¯Nk`]¯<¯u`kG

D<^[µ

Levels 4-5: 7kQnI¯<¯E`]h\InI¯lI^nI^EI¯olQ^O¯<¯lI^nI^EI¯ln<knIkµ
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Lesson Context

In Lesson 15, students made connections between the cotton

gin, the Northern economy, and the expansion of slavery. In

Lesson 16, students focus on the role of cotton in the

economic expansion of the United States by analyzing and

comparing a pair of maps using questions from the National

Archives and Records Administration. The maps provide

insight into the connection between wealth, slavery, and the

forced removal of Indigenous people from their homelands

as the result of the Indian Removal Act (PS 3, PS 6, RI.9). After

the map analysis activity, students participate in a Putting It

Together discussion of the Supporting Question: How was

slavery connected to the nation’s economic and territorial

growth? (PS 6, SL.1). In Lesson 17, students will begin a

subcluster focused on the lives and experiences of enslaved

people.

MATERIALS

Lesson 16 Slide Deck

The Cotton Economy and

Wealth in the U.S.

Cotton Economy and

Wealth Maps

Cotton Economy and

Wealth in the U.S.

(Teacher Version)

The Cotton Economy and

Slavery

VOCABULARY

export

import

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

5.T4.5:¯�vh\<Q^¯��nP¯EI^nokw¯E`^|QEnl¯DInuII^¯!<nQtI¯+I`h\Il¯<^G¯^<nQ`^<\¶¯ln<nI¶¯<^G¯\`E<\

O`tIk^]I^nl¯Q^¯nPI¯1^QnIG¯/n<nIl¯`tIk¯\<^G¯`u^IklPQh¯<^G¯kQOPnl¯n`¯lI\NÆO`tIk^]I^nµ

5.T5.1:¯0k<EI¯nPI¯ln<nIÆDwÆln<nI¯<D`\QnQ`^¯`N¯l\<tIkw¯Q^¯nPI¯!`knPIk^¯ln<nIl¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl

<^G¯nPI¯Ivh<^lQ`^¯`N¯l\<tIkw¯Q^n`¯uIlnIk^¯ln<nIl¸¯Ivh\<Q^¯nPI¯INNIEnl¯`N¯nPI¯����¯\<u¯nP<n¯D<^^IG¯nPI

Q]h`kn<nQ`^¯`N¯l\<tIl¯Q^n`¯nPI¯1^QnIG¯/n<nIl¯<^G¯Ivh\<Q^¯P`u¯<¯k`Doln¯l\<tI¯nk<GI¯^`^InPI\Ill

E`^nQ^oIG¯uQnPQ^¯nPI¯1^QnIG¯/n<nIl¯o^nQ\¯nPI¯]QGÆ��nP¯EI^nokwµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ
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Activator: The Volume and Value of Cotton

Exports (5 minutes)

Project Slide 4 and ask students:

What do these three things have in common? 75

elephants, 40 school buses, and 3 blue whales

Let students have a bit of fun making their guesses, and then

move to Slide 5 to share that each weighs about one million

pounds. Next, project Slide 6 and explain that while some of

the cotton grown in the South was shipped North to

factories, hundreds of millions of pounds of cotton were

exported to Europe. Move to Slide 7 and explain that in the

late 1850s, the United States sent 952 million pounds of

cotton to Europe. Then, use Slide 8–Slide 10 to show the

equivalent weight of elephants, school buses, and blue

whales.

Ask students,

What can you conclude from this information?

(The key point to grasp is a sense of the enormous

volume of cotton produced by enslaved people during

the Early Republic.)

Then, move to Slide 11 and share the value of the exported

cotton with students. Here, you can also share that in the

early 1850s, the United States grew ⅔ of the world’s cotton.

Explain that in today’s lesson, they are going to think about

the connection between cotton and the nation’s economic

expansion as they consider the Supporting Question:

How was slavery connected to the economic and

territorial expansion of the United States?

SUPPORT ALL

STUDENTS

If appropriate for your class,

pre-teach the words

“export” and “import” using

Slide 2 and Slide 3.
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¯�`^^IEnQ^O¯/\<tIkw¯<^G¯+k`{n¯Dw

�^<\wzQ^O¯ <hl¯(15 minutes)

TEACHING TIP


IN`kI¯P<tQ^O¯lnoGI^nl¯<^<\wzI¯nPI¯]<hl¶¯<E[^`u\IGOI¯nP<n¯nPQ^[Q^O¯<D`on¯nPI¯nQ]I¯uPI^¯nPI

�`^lnQnonQ`^¯<\\`uIG¯7PQnI¯hI`h\I¯n`¯`u^¶¯Dow¶¯<^G¯lI\\¯
\<E[¯hI`h\I¯<l¯hk`hIknw¶¯IlhIEQ<\\w

E`^lQGIkQ^O¯nPI¯GIE\<kIG¯t<\oIl¯`N¯nPI¯1^QnIG¯/n<nIl¶¯E<^¯DI¯GQN{Eo\n¯<^G¯l<Gµ¯�`uItIk¶¯Qn¯Ql

Q]h`kn<^n¯n`¯kI]I]DIk¯nP<n¯I^l\<tIG¯hI`h\I¯<Dl`\onI\w¯kIYIEnIG¯nPI¯QGI<¯nP<n¯nPIw¯uIkI

<^wnPQ^O¯\Ill¯nP<^¯No\\¯Po]<^¯DIQ^Ol¯<^G¯hk<EnQEIG¯kIlQln<^EI¯<^G¯kIlQ\QI^EI¯Q^¯nPI¯N<EI¯`N¯nPQl

`hhkIllQ`^µ¯�`kIOk`o^G¯N`k¯lnoGI^nl¯nP<n¯nPI¯\QtIl¯<^G¯kIlQln<^EI¯`N¯I^l\<tIG¯hI`h\I¯uQ\\¯DI¯nPI

n`hQE¯`N¯nPI¯^Ivn¯lItIk<\¯\Ill`^lµ


QlnkQDonI¯E`hQIl¯`N¯nPI¯The Cotton Economy and Wealth in

the U.S.µ¯�\l`¶¯GQlnkQDonI¯nPI¯]<hl¯ÊQ^E\oGIG¯Q^¯nPI¯P<^G`onË

`k¯P<tI¯lnoGI^nl¯<EEIll¯nPI¯]<h¯`^\Q^I¯olQ^O¯nPI¯\Q^[l¯`^

nPIQk¯P<^G`onµ¯9`o¯E<^¯<\l`¯hk`YIEn¯nPI¯]<hl¯olQ^O¯Cotton

Economy and Wealth Mapsµ¯Ê�EEIllQ^O¯nPI¯]<hl¯GQOQn<\\w¯`k

tQ<¯hk`YIEnQ`^¯uQ\\¯<\\`u¯lnoGI^nl¯n`¯tQIu¯nPI]¯Q^¯E`\`kµË

�<tI¯lnoGI^nl¯u`k[¯Q^¯h<kn^Ikl¯n`¯<^<\wzI¯nPI¯]<hl¯<^G

<^luIk¯nPI¯joIlnQ`^l¯`^¯nPI¯P<^G`onµ¯�l¯lnoGI^nl¯u`k[¶

EQkEo\<nI¯n`¯lohh`kn¯nPIQk¯\I<k^Q^O¯<^G¯<^luIk¯joIlnQ`^lµ¯9`o

E<^¯olI¯nPQl¯Cotton Economy and Wealth in the U.S. (Teacher

Version)¯n`¯OoQGI¯w`ok¯E`^tIkl<nQ`^lµ

+onnQ^O¯Qn¯0`OInPIk¯(10 minutes)


kQ^O¯nPI¯E\<ll¯n`OInPIk¯<^G¯hk`YIEn¯Slide 14¶

uPQEP¯lP`ul¯�llI^nQ<\¯-oIlnQ`^¯�¶¯<^G¯Q]<OIl¯`N

lItIk<\¯l`okEIl¯Nk`]¯�Ill`^l¯��Ç��µ¯�I<G¯<¯uP`\IÆE\<ll

GQlEollQ`^¯<D`on¯nPI¯�llI^nQ<\¯-oIlnQ`^¶¯I^E`ok<OQ^O

lnoGI^nl¯n`¯kINIkI^EI¯lhIEQ{E¯ItQGI^EI¯n`¯lohh`kn¯nPIQk¯QGI<lµ

�l¯lnoGI^nl¯GQlEoll¶¯EP<kn¯nPIQk¯QGI<l¯`^¯nPI¯D`<kG¯`k¯EP<kn

h<hIkµ¯�\It<nI¯<^luIkl¯nP<n¯^`nI¯nPI¯N`\\`uQ^O·

0PI¯kI]`t<\¯`N¯�^GQOI^`ol¯hI`h\I¯n`¯OIn¯<EEIll¯n`

nPIQk¯\<^G¯u<l¯P<k]No\¯n`¯nPI]¸¯nPIQk¯\QtIl¯uIkI

GQlkohnIGµ

0PI¯\<^G¯n<[I^¯Nk`]¯�^GQOI^`ol¯^<nQ`^l¯DI^I{nIG

nP`lI¯uP`¯OkIu¯E`nn`^¯Dw¯OI^Ik<nQ^O¯uI<\nP¯N`k¯nPI]µ
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0PI¯Ivh<^lQ`^¯`N¯E`nn`^¯N<k]Q^O¯Q^n`¯�^GQOI^`ol¯\<^Gl

P<k]IG¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯DIE<olI¯Qn¯]I<^n

]`kI¯`N¯nPI]¯u`o\G¯\<D`k¯uQnP`on¯h<w]I^n¯`k¯kQOPnlµ

0PI¯uI<\nP¯OI^Ik<nIG¯DI^I{nnIG¯I^l\<tIkl¯<^G¯nPI

^<nQ`^¯<l¯<¯uP`\IÈDon¯^`n¯nPI¯hI`h\I¯uP`¯<Eno<\\w

GQG¯nPI¯u`k[µ

TEACHING TIP

This discussion is centered on Essential Question 1 to give students practice for the Summative

Assessment. If you prefer to organize the discussion around the Supporting Question, use Slide 15.

Optional Video Analysis and Formative

Assessment: Land, Slavery, and Liberty (5

minutes)

�N¯nQ]I¯hIk]Qnl¶¯lP`u¯lnoGI^nl¯nPI¯�Æ]Q^onI¯+
/¯tQGI`¯The

Cotton Economy and Slavery¯Ê\Q^[IG¯Nk`]¯Slide 16Ëµ¯0PQl¯tQGI`

`NNIkl¯<¯kItQIu¯`N¯nPI¯]<nIkQ<\¯nPIw¯P<tI¯E`tIkIG¯Q^¯nPI¯h<ln

lItIk<\¯\Ill`^lµ¯�n¯hk`tQGIl¯<^¯I]h<nPInQE¯\I^l¯N`k¯nPI

Ivh\`k<nQ`^¯`N¯nPI¯IvhIkQI^EIl¶¯kIlQln<^EI¶¯<^G¯kIlQ\QI^EI¯`N

�NkQE<^¯�]IkQE<^l¯Q^¯nPI¯^Ivn¯nu`¯\Ill`^lµ
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7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

 <h¯� - /\QGI¯��  <h¯�¯Æ¯/\QGI¯��

What do you see? �¯]<h¯`N¯nPI¯1/µ¯/n<nIlµ¯
\<E[¯G`nlµ

QNNIkI^n¯E`\`kl¯N`k¯GQNNIkI^n¯ln<nIlµ¯�
\IOI^G

�¯]<h¯`N¯nPI¯1/¯uQnP¯G<k[¯`on\Q^Il¯`^
 QllQllQhhQ¶¯�\<D<]<¶¯�I`kOQ<¶¯�\`kQG<¶
<^G¯0I^^IllIIµ¯
<k[¯h<nEPIl¯Q^
 QllQllQhhQ¶¯�\`kQG<¶¯�\<D<]<¶¯<^G
�I`kOQ<µ

What is the map’s title? 7I<\nP¯hIk¯uPQnI¯]<\I¯Dw¯ln<nI¶¯���� �^GQ<^¯.I]`t<\¶¯����Æ����

Are there colors or symbols used in the
map legend? What do they stand for?

9Ilµ¯�`\`klµ¯0PI¯<]`o^n¯`N¯uI<\nP
Ê<tIk<OIË¯hIk¯uPQnI¯]<\Iµ¯�QOPnIln¯n`

<k[Iln¯Ql¯nPI¯PQOPIln¯n`¯\`uIln¯<]`o^nµ


`nµ¯�<EP¯G`n¯kIhkIlI^nl¯�¶���¯I^l\<tIG
hI`h\Iµ

9Ilµ¯
<k[¯OkII^¯Q^GQE<nIl¯\<^G¯nP<n¯u<l
n<[I^¯Nk`]¯�^GQOI^`ol¯^<nQ`^lµ


<k[¯Dk`u^¯\Q^I¯lP`ul¯ln<nI¯D`kGIklµ

Why do you think this map was made?
List 1 part of the map that tells you this.

0`¯lP`u¯nPI¯E`^^IEnQ`^¯DInuII^¯nPI
uI<\nP¯`N¯7PQnI¯hI`h\I¯<^G¯l\<tIkwµ¯0PI
G<k[Iln¯ln<nIl¯P<tI¯nPI¯]`ln¯G`nl
lP`uQ^O¯l\<tIkwµ

0`¯lP`u¯nPI¯\`E<nQ`^¯`N¯nPI¯\<^G¯nP<n
u<l¯n<[I^¯Nk`]¯�^GQOI^`ol¯^<nQ`^l¯Dw
nPI¯�^GQ<^¯.I]`t<\¯�Enµ¯0PI¯ln<nIl
uPIkI¯\<^G¯u<l¯n<[I^¯<kI¯`on\Q^IG¯Q^
G<k[¯Dk`u^

How does the information on Map 1
connect to the information on Map 2?

How do they help you answer the
question at the top of this page?

0PI¯ln<nIl¯uQnP¯nPI¯]`ln¯uI<\nP¯<^G¯nPI¯]`ln¯I^l\<tIG¯hI`h\I¯<kI¯ln<nIl¯uPIkI
�^GQOI^`ol¯hI`h\I¯uIkI¯N`kEQD\w¯kI]`tIGµ

7PI^¯nPI¯1µ/µ¯GIEQGIG¯n`¯Ivh<^G¯Qnl¯nIkkQn`kw¶¯7PQnI¯]I^¯Ê<^G¯nPIQk¯N<]Q\QIlË
DI^I{nnIGµ¯!`n¯Yoln¯nP`lI¯uP`¯I^l\<tIG¯hI`h\I¯Don¯<\l`¯nP`lI¯uP`¯hk`{nIG¯Nk`]
nPI¯E`nn`^¯Q^Golnkw¯Ç¯QµIµ¶¯�`nn`^¯]Q\\¯`u^Ikl¯Q^¯!Iu¯�^O\<^Gµ

�^GQOI^`ol¯hI`h\I¯uP`¯P<G¯nPIQk¯\<^G¯n<[I^¯<^G¯nPI¯I^l\<tIG¯hI`h\I¯N`kEIG¯n`
u`k[¯`^¯�`nn`^¯+\<^n<nQ`^l¯uIkI¯P<k]IGµ

Lesson 16: The Cotton Economy, Slavery, and Wealth
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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African Americans’ Resistance, and Resilience
How did free and enslaved Black people resist oppression and show

resilience?

CONTENTS Overview

Lesson 17

Enslavement and

Resistance

Lesson 18

Engaging with the

Perspectives of Enslaved

People

Lesson 19

Resistance to

Enslavement

�^¯nPQl¯E\olnIk¶¯lnoGI^nl¯uQ\\¯E`^nQ^oI¯E`^Nk`^nQ^O¯nPI¯ÒP<kG

PQln`kwÓ¯<^G¯kI<\Qnw¯`N¯<¯\<D`k¯lwlnI]¯D<lIG¯`^¯nPI¯nPI

I^l\<tI]I^n¯`N¯Po]<^¯DIQ^Ol¯<^G¯nPI¯Po]<^Qnw¯`N¯nPI

hIkl`^l¯uP`¯I^GokIG¯Qnµ¯0PQl¯E\olnIk¯N`EolIl¯`^¯nPI

kIlQln<^EI¯<^G¯kIlQ\QI^EI¯`N¯NkII¯<^G¯I^l\<tIG¯�NkQE<^

�]IkQE<^l¯uP`¯uIkI¯hk`N`o^G\w¯<NNIEnIG¯Dw¯nPI¯nIkkQn`kQ<\

<^G¯IE`^`]QE¯Ok`unP¯`N¯nPI¯1^QnIG¯/n<nIl¯uPQ\I¯DIQ^O

GI^QIG¯nPI¯hk`]QlI¯`N¯nPI¯^<nQ`^Õl¯GIE\<kIG¯t<\oIlµ

0Pk`oOP¯nPQl¯lIn¯`N¯nPkII¯\Ill`^l¶¯lnoGI^nl¯I^O<OI¯uQnP

{klnÆP<^G¯<EE`o^nl¯`N¯�NkQE<^¯�]IkQE<^l¯uP`¯I^GokIG

I^l\<tI]I^n¯<l¯uI\\¯<l¯lIE`^G<kw¯l`okEIl¯nP<n¯I\It<nI¯nPI

hIklhIEnQtIl¯`N¯�NkQE<^¯�]IkQE<^l¯Q^¯nPI¯�<k\w¯.IhoD\QEµ

0PQl¯E\olnIk¯Ql¯I^P<^EIG¯Dw¯nu`¯�QnIk<Ew¯
\`E[l¯nP<n¯<\\`u

lnoGI^nl¯n`¯I^O<OI¯]`kI¯GIIh\w¯uQnP¯nPI¯kIlQln<^EI¯<^G

kIlQ\QI^EI¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ¯7I¯PQOP\w

kIE`]]I^G¯nI<EPQ^O¯nPI]¯QN¯nQ]I¯hIk]Qnlµ

Learning Objectives

By the end of this cluster, students should be able to…

�GI^nQNw¯<^G¯Ivh\<Q^¯hIklhIEnQtIl¯`N¯<^G¯<D`on

I^l\<tIG¯hI`h\I¯Q^¯nPI¯�<k\w¯.IhoD\QE¯olQ^O

ItQGI^EI¯Nk`]¯]<hl¯<^G¯lIE`^G<kw¯<^G¯hkQ]<kw

l`okEIlµ


I]`^lnk<nI¯nPI¯kIlQ\QI^EI¯<^G¯kIlQln<^EI¯`N¯NkII

<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯Q^¯nPI¯�<k\w

.IhoD\QE¯Dw¯EQnQ^O¯Iv<]h\Il¯Nk`]¯hkQ]<kw¯<^G

lIE`^G<kw¯l`okEIlµ

Vocabulary

TIER 2 TIER 3

`hhkIllQ`^ E`GIG¯lhQkQno<\l

1^GIkOk`o^G¯.<Q\k`<G

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 5: African Americans’ Resistance, and Resilience

 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

146

http://creativecommons.org/licenses/by-nc/4.0/


Cluster Focus Standards

Content Standards

STANDARD LESSON(S)

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n

k`\Il¯Q^¯nPI¯GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶

lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il

`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI¯Q^GolnkQIlµ

��Æ��

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶

GokQ^O¯nPI¯�Q]¯�k`u¯Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE

`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶¯lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶

^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI¯nPI<nIklË¶¯nPI

`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI

Nk`]¯Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^

�]IkQE<^¯EPokEPIl¶¯EQtQE¯`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O

<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

��Æ��

Practice Standards

STANDARD LESSON(S)

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸

O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G

GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

��

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n

Q^|oI^EI¯hI`h\IÕl¯hIklhIEnQtIlµ

��Æ��

PS 6:¯!#¯�#!��.¯�!¯1/� ��Æ��

Literacy Standards

STANDARD LESSON(S)

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n

lQ]Q\<kQnQIl¯<^G¯GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

��Æ��
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RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`

ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

��

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

��Æ��

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

��Æ��

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 5: African Americans’ Resistance, and Resilience

 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

148

http://creativecommons.org/licenses/by-nc/4.0/


LESSON 17

Enslavement and Resistance

Learning Objective

Identify different perspectives of how enslaved people were perceived in

the Early Republic by drawing conclusions from a secondary source.

Language Objective

Describe in writing perceptions of enslaved people in the Early Republic

by answering questions about a secondary source using the phrase

“according to.”

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Model for students the skill of “turning the question around” and copying the phrase

“according to” from the question. Students may need help to unpack the phrase “what factors

account for this perspective.”

Levels 4-5: Offer alternatives to the phrase “according to” for students to choose from, such as “as

stated in” and “as mentioned in.”

Lesson Context

�l¯lnoGI^nl¯\I<k^¯<D`on¯nPI¯�<k\w¯.IhoD\QE¶¯Qn¯Ql¯Q]hIk<nQtI

nP<n¯nPI¯t`QEIl¯<^G¯IvhIkQI^EIl¯`N¯I^l\<tIG¯hI`h\I¯kI]<Q^

EI^nk<\¯n`¯nPIQk¯o^GIkln<^GQ^O¯`N¯P`u¯nPI¯^<nQ`^¯u<l¯DoQ\nµ

0PQl¯nkQ`¯`N¯\Ill`^l¯N`EolIl¯`^¯nPI¯hIklhIEnQtIl¯`N¯hI`h\I¯uP`

uIkI¯I^l\<tIG¯Q^¯nPI¯�<k\w¯.IhoD\QE¶¯<\\`uQ^O¯lnoGI^nl¯n`

O<Q^¯nPI¯Q]h`kn<^n¯Q^lQOPn¯nP<n¯I^l\<tIG¯hI`h\I¯uIkI¯^IQnPIk

h<llQtI¯^`k¯lQ\I^n¯<D`on¯nPIQk¯E`^GQnQ`^µ¯�^¯nPQl¯{kln¯\Ill`^¯`N

nPI¯loDE\olnIk¶¯lnoGI^nl¯kI<G¯<¯DkQIN¯lIE`^G<kw¯l`okEI¯Q^

`kGIk¯n`¯QGI^nQNw¯nPI¯hIklhIEnQtI¯PI\G¯Dw¯nPI¯1^QnIG¯/n<nIl

O`tIk^]I^n¯<^G¯I^l\<tIkl·¯I^l\<tIG¯hI`h\I¯uIkI¯hk`hIknwµ

!Ivn¶¯nPIw¯E`^lQGIk¯uP`¯]QOPn¯P`\G¯<¯GQNNIkI^n¯hIklhIEnQtI

Ê+/¯�¶¯7µ�Ëµ¯0PQl¯IvIkEQlI¯`hI^l¯nPI¯G``k¯n`¯\<o^EP¯nPI

loDE\olnIkÕl¯/ohh`knQ^O¯-oIlnQ`^·¯How did free and enslaved

MATERIALS

Lesson 17 Slide Deck

Perspectives About

Enslaved People Reading

VOCABULARY

`hhkIllQ`^
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African Americans resist oppression and show resilience?

After a brief introduction to the WPA narratives they will work

with in Lesson 18, students engage with the compelling story

of Henry Box Brown, an enslaved African American who

resisted oppression and showed resilience (PS 6, SL.1)

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶¯GokQ^O¯nPI¯�Q]¯�k`u

Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE¯`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶

lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶¯^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI

nPI<nIklË¶¯nPI¯`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI¯Nk`]

Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^¯�]IkQE<^¯EPokEPIl¶¯EQtQE

`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O¯<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

Activator: Identifying Perspectives About

Enslaved People (10 minutes)

Project Slide 2 of the map students analyzed in Lesson 16.

Explain that students are going to spend a little more time

thinking about how this map can help them understand the

way slavery was connected to the economic and territorial

expansion of the United States. Provide students with a copy

of Perspectives About Enslaved People Reading and ask

them to work with a partner to read the document and

answer the three questions.

GRADE 5, UNIT 3 | THE GROWTH OF THE REPUBLIC

Cluster 5: African Americans’ Resistance, and Resilience

Lesson 17: Enslavement and Resistance 

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

150

https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L17.SH%20-%20Perspectives%20About%20Enslaved%20People%20Reading.pdf
http://creativecommons.org/licenses/by-nc/4.0/


TEACHING TIP

!`knPIk^Ikl¯uP`¯hk`{nIG¯Nk`]¯nPI¯\<D`k¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯ÊN`k¯Q^ln<^EI¶¯N<En`kw

`u^Ikl¯<^G¯D<^[IklË¯\Q[I\w¯<\l`¯tQIuIG¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯<l¯hk`hIknwµ

!Ivn¶¯DkQ^O¯nPI¯E\<ll¯D<E[¯n`OInPIk¯<^G¯GIDkQIN¯nPIQk

kIlh`^lIlµ¯/noGI^nl¯lP`o\G¯kIE`O^QzI¯nP<n·

0PI¯1µ/µ¯O`tIk^]I^n¯tQIuIG¯I^l\<tIG¯�NkQE<^

�]IkQE<^l¯<l¯hk`hIknwµ¯0`¯G`¯l`¯<\\`uIG¯I^l\<tIkl¯n`

lnI<\¯nPIQk¯\<D`k¯<^G¯]<[I¯]`^Iwµ¯0PQl¯EkI<nIG¯uI<\nP

N`k¯nPI¯^<nQ`^µ¯�¯l<ttw¯lnoGI^n¯]QOPn¯<\l`¯^`nI¯nP<n

nPI¯�`^lnQnonQ`^¯hkIlIktIG¯nPI¯kQOPnl¯`N¯ln<nIl¯n`¯<\\`u

l\<tIkw¯n`¯IvQln¯uQnPQ^¯Qnl¯D`kGIklµ¯/noGI^nl¯]<w¯^`nI

nP<n¯k<EQl]¯<EE`o^nl¯N`k¯nPQl¯hIklhIEnQtI¯lQ^EI¯7PQnI

hI`h\I¯uIkI¯^`n¯I^l\<tIGµ

�^¯ln<nIl¯uPIkI¯l\<tIkw¯u<l¯\IO<\¶¯�NkQE<^¯�]IkQE<^l

uIkI¯E\<llQ{IG¯<l¯hk`hIknwµ¯0PQl¯<\\`uIG¯I^l\<tIkl¯n`

hk`{n¯Nk`]¯nPIQk¯\<D`k¯uQnP`on¯h<wQ^O¯N`k¯Qnµ¯�^¯<¯]`k<\

lI^lI¶¯nPQl¯u<l¯nPINn¸¯Q^¯<¯\IO<\¯lI^lI¶¯nPI¯I^l\<tIk¯u<l

Yoln¯olQ^O¯nPIQk¯hk`hIknw¯n`¯]<[I¯]`^Iw¶¯\Q[I¯nPIw

u`o\G¯olI¯<¯h\`u¯`k¯<¯P`klIµ¯/noGI^nl¯]<w¯^`nI¯nP<n

k<EQl]¯<EE`o^nl¯N`k¯nPQl¯hIklhIEnQtI¯lQ^EI¯7PQnI

hI`h\I¯uIkI¯^`n¯I^l\<tIGµ

�`k¯uP`¯]QOPn¯P<tI¯PI\G¯<¯GQNNIkI^n¯hIklhIEnQtI¶

lnoGI^nl¯uQ\\¯\Q[I\w¯loOOIln¯nPI¯I^l\<tIG¯�NkQE<^

�]IkQE<^l¯nPI]lI\tIlµ¯0PIw¯]<w¯<\l`¯loOOIln¯NkII


\<E[¯�]IkQE<^l¯uP`¯\QtIG¯Q^¯nPI¯1^QnIG¯/n<nIl¶¯`k

<D`\QnQ`^Qlnlµ

Launching the Question (5 minutes)

�vh\<Q^¯nP<n¯nPI¯l`okEIl¯lnoGI^nl¯\``[IG¯<n¯Q^

�Ill`^l¯��Ç��¯<\\`uIG¯nPI]¯n`¯E`^lQGIk¯nPI

E`^^IEnQ`^¯DInuII^¯l\<tIkw¯<^G¯nPI¯^<nQ`^Õl¯IE`^`]QE¯<^G

nIkkQn`kQ<\¯Ok`unPµ¯�`uItIk¶¯nPIlI¯l`okEIl¯GQG¯^`n¯hk`tQGI¯<^w

`N¯nPI¯GIn<Q\l¯nP<n¯I^l\<tIG¯hI`h\I¯nPI]lI\tIl¯]QOPn¯P<tI

olIG¯n`¯GIlEkQDI¯uP`¯nPIw¯uIkI¯<^G¯P`u¯nPIw¯uQlPIG¯n`¯DI

lII^µ¯!`nI¯nP<n¯PQln`kQ<^l¯^IIG¯n`¯[^`u¯nPIlI¯GIn<Q\l¯Q^¯`kGIk

n`¯o^GIkln<^G¯l\<tIkw¯Q^¯nPI¯�<k\w¯.IhoD\QEÈ<^G¯nPIkI¯<kI

kIl`okEIl¯uPIkI¯PQln`kQ<^l¯E<^¯\I<k^¯nPIlI¯Q]h`kn<^n

hIklhIEnQtIlº¯/P<kI¯nP<n¯Q^¯nPQl¯<^G¯E`]Q^O¯\Ill`^l¶¯uI¯uQ\\
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N`Eol¯`^¯nPI¯t`QEIl¯<^G¯hIklhIEnQtIl¯`N¯I^l\<tIG¯hI`h\I¯<l

uI¯u`k[¯n`¯<^luIk¯nPI¯/ohh`knQ^O¯-oIlnQ`^¯ÊSlide 3Ë·

How did free and enslaved African Americans

resist oppression and show resilience?

�l[¯lnoGI^nl¯n`¯QGI^nQNw¯nPI¯joIlnQ`^¯u`kGµ¯0PI^¶¯olI¯Slide 4

<^G¯Slide 5 n`¯kItQIu¯nPI¯GI{^QnQ`^l¯`N¯oppression¯<^G

ÒkIlQ\QI^EIµÓ¯�N¯w`oÕG¯\Q[I¯n`¯kItQIu¯nPI¯GI{^QnQ`^¯`N

ÒkIlQln<^EI¶Ó¯uPQEP¯u<l¯Q^nk`GoEIG¯Q^¯1^Qn¯�¶¯�Ill`^¯��¶¯<^G

kItQIuIG¯Q^¯�Ill`^¯��¯`N¯nPQl¯o^Qn¶¯w`o¯E<^¯olI¯Slide 6µ

+k`YIEn¯Slide 7µ¯�vh\<Q^¯nP<n¯k<nPIk¯nP<^¯OI^Ik<nQ^O¯joIlnQ`^l

N`k¯nPQl¯/ohh`knQ^O¯-oIlnQ`^¶¯uI¯uQ\\¯\In¯nPI¯hI`h\I¯uP`

IvhIkQI^EIG¯I^l\<tI]I^n¯lhI<[¯N`k¯nPI]lI\tIlµ¯0I\\¯lnoGI^nl

nP<n¯uI¯E<^¯^ItIk¯[^`u¯uP<n¯Qn¯u<l¯\Q[I¯n`¯DI¯<^¯I^l\<tIG

hIkl`^¶¯Don¯uI¯E<^¯\I<k^¯<D`on¯nPIQk¯\QtIl¯Dw¯<EEIllQ^O¯nPIQk

u`kGlµ¯
I¯lokI¯n`¯^`nI¯nP<n¯`^\w¯<¯l]<\\¯h`knQ`^¯`N¯nPI¯u`kGl

`N¯nP`lI¯uP`¯IvhIkQI^EIG¯l\<tIkw¯uIkI¯hkIlIktIGµ

+k`YIEn¯Slide 8¯<^G¯nI\\¯lnoGI^nl¯nP<n¯`^I¯kIl`okEI¯PQln`kQ<^l

P<tI¯n`¯\I<k^¯<D`on¯nPI¯IvhIkQI^EIl¯`N¯hI`h\I¯uP`¯uIkI

I^l\<tIG¯Ql¯nPI¯]I]`Qkl¯ukQnnI^¯Dw¯hI`h\I¯uP`¯uIkI

I^l\<tIG¯<^G¯IlE<hIG¯n`¯NkIIG`]µ¯/`]I¯`N¯nPI¯]`ln¯N<]`ol

uIkI¯nPI¯]I]`Qkl¯ukQnnI^¯Dw¯�kIGIkQE[¯
`oO\<ll¯Q^¯Narrative

of the Life of Frederick Douglass, an American Slave¶

/`\`]`^¯!`knPoh¯Q^¯Twelve Years a Slave,¯<^G¯�<kkQIn¯�<E`Dl

Q^¯Incidents in the Life of a Slave Girlµ

!Ivn¶¯Ivh\<Q^¯n`¯lnoGI^nl¯nP<n¯<^`nPIk¯nwhI¯`N¯l`okEI

PQln`kQ<^l¯P<tI¯N`k¯\I<k^Q^O¯<D`on¯nPI¯IvhIkQI^EIl¯`N¯hI`h\I

uP`¯uIkI¯I^l\<tIG¯Ql¯Q^nIktQIul¯nP<n¯uIkI¯G`^I¯Q^¯nPI¯����l

uQnP¯hI`h\I¯uP`¯P<G¯IvhIkQI^EIG¯l\<tIkw¯Q^¯nPIQk¯w`onPµ¯0I\\

lnoGI^nl¯nP<n¯hI`h\I¯D`k^¯Q^n`¯I^l\<tI]I^n¯DIN`kI¯nPI

Q^lnQnonQ`^¯u<l¯<D`\QlPIG¯Q^¯����¯ÊuQnP¯l\<tIkw¯DIQ^O

<D`\QlPIG¯<NnIk¯nPI¯�QtQ\¯7<kË¯\QtIG¯uI\\¯Q^n`¯nPI¯��nP¯EI^nokwµ

+k`YIEn¯Slide 9¯<^G¯kItI<\¯nP<n¯Q^¯nPI¯^Ivn¯E\<ll¶¯nPIw¯uQ\\¯\``[

<n¯nPI¯hIklhIEnQtIl¯`N¯nu`¯hI`h\I¯uP`¯uIkI¯Q^nIktQIuIG¯<l

h<kn¯`N¯nPQl¯hk`YIEn·¯�`P^¯7µ¯�QI\Gl¯<^G¯/<k<P¯�k<^EIl¯/P<u

�k<tIlµ¯
on¯n`G<w¶¯nPIw¯uQ\\¯\I<k^¯<D`on¯<^`nPIk¯I^l\<tIG

�NkQE<^¯�]IkQE<^¯uP`¯kIlQlnIG¯`hhkIllQ`^¯<^G¯lP`uIG

kIlQ\QI^EIÈ�I^kw¯
`v¯
k`u^µ

TEACHING TIP

Students will engage with

the story of Henry Box

Brown at the end of the

lesson. Let the image on

Slide 5 pique their curiosity!
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 The Remarkable Story of Henry Box

Brown (10 minutes)

Project Slide 10. Explain to students that they are going to

watch a video to learn about Henry “Box” Brown, who was

just one of many ingenious people who came up with ways

to resist the system of slavery.

Show students the following clip from Tera Hunter: Teaching

Hard History: American Slavery, Key Concept 5, a video about

Henry Box Brown in Learning for Justice's “Teaching Hard

History” series.

After watching the video (or reading the book), lead a

discussion with students on the following questions:

What do you think about what you just heard?

What are two ways Henry Box Brown resisted slavery?

After escaping, how and why did Henry Box Brown

continue to resist?

TEACHING TIP

This video has been clipped

to skip the beginning,

which documents Brown’s

distressing separation from

his wife and children. You

may view the entirety of the

video for background here:

Tera Hunter: Teaching Hard

History: American Slavery,

Key Concept 5.

TEACHING TIP

If you have more time or would like to extend into a Literacy Block, you could also read the book

Henry’s Freedom Box by Ellen Levin, illustrated by Kadir Nelson. You can purchase it from your

local bookstore or look for it at your school or local library. You can also try to access a video read-

aloud on YouTube.
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LESSON 18

Engaging with the Perspectives of Enslaved

People

Learning Objective

Analyze documents from the perspectives of people who experienced

enslavement to identify examples of how they showed resilience and

resisted oppression.

Language Objective

Describe the lives of two enslaved people in writing, using evidence from

a text, adjectives, and the word “because.”

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Students write a sentence such as “This person’s life was _______(adjective) because

______ (evidence)” by selecting adjectives from a word bank and copying evidence from the text.

Levels 4-5: Students write several sentences using evidence paraphrased from the text and a

sentence frame such as “Based on the text, I believe this person’s life was _______(adjective)

because ______ (evidence).”

Lesson Context

In Lesson 18, students continue to engage with the voices

and perspectives of African Americans enslaved in the Early

Republic. Here, they work with narratives of formerly

enslaved people collected by the Works Progress

Administration in the 1930s and identify textual evidence of

oppression, resistance, and resilience using a graphic

organizer (PS 4, PS 6, RI.6, W.9). After analyzing the narratives,

students participate in a Putting It Together discussion

where they share evidence as they discuss the Supporting

Question: How did free and enslaved African Americans

resist oppression and show resilience? (PS 6, SL.1). In Lesson

MATERIALS

Lesson 18 Slide Deck

Narratives from Formerly

Enslaved People

Slavery and SEL

Organizer
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19, students will wrap up the subcluster by learning about

coded spirituals and reading excerpts from Frederick

Douglass’ autobiography.

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶¯GokQ^O¯nPI¯�Q]¯�k`u

Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE¯`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶

lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶¯^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI

nPI<nIklË¶¯nPI¯`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI¯Nk`]

Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^¯�]IkQE<^¯EPokEPIl¶¯EQtQE

`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O¯<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n¯lQ]Q\<kQnQIl¯<^G

GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ
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 Learning From the Voices of Formerly

Enslaved People (20 minutes)

+k`YIEn¯Slide 2¯n`¯kI]Q^G¯lnoGI^nl¯nP<n¯n`G<w¶¯nPIw¯uQ\\¯kI<G

nPI¯^<kk<nQtIl¯Nk`]¯nu`¯N`k]Ik\w¯I^l\<tIG¯hI`h\I¶¯�`P^¯7µ

�QI\Gl¯<^G¯/<k<P¯�k<^EIl¯/P<u¯�k<tIlµ¯+k`tQGI¯I<EP¯lnoGI^n

uQnP¯<¯Narratives from Formerly Enslaved People¯P<^G`onµ


IN`kI¯DIOQ^^Q^O¶¯DI¯lokI¯n`¯^`nI¯nP<n¯nPI¯IvhIkQI^EIl¯`N

I^l\<tIG¯hIkl`^l¯uIkI¯^`n¯<\\¯nPI¯l<]I¯<^G¯nP<n¯nPIlI¯<kI

Yoln¯nu`¯<EE`o^nlµ¯/nQ\\¶¯Dw¯kI<GQ^O¯nPIlI¯Q^nIktQIul¶¯uI¯E<^

O<Q^¯<¯t<\o<D\I¯uQ^G`u¯Q^n`¯IvhIkQI^EIl¯`N¯I^l\<tI]I^nµ

�\l`¶¯^`nI¯nP<n¯lnoGI^nl¯]QOPn¯^`nQEI¯nPI¯u`kGl¯Òl\<tIÓ¯<^G

Ò]<lnIkÓ¯Q^¯nPIlI¯^<kk<nQtIlµ¯1lI¯nPI¯nI<EPQ^O¯^`nI¯DI\`u¯n`

Ivh\<Q^¯n`¯lnoGI^nl¯uPw¯nPIw¯]<w¯I^E`o^nIk¯nPQl¯\<^Oo<OIµ

�Q^<\\w¶¯lP`u¯lnoGI^nl¯nP<n¯nPI¯D`\GIG¯u`kGl¯E<^¯DI¯N`o^G¯Q^

nPI¯O\`ll<kw¯n`¯<EE`]h<^w¯I<EP¯^<kk<nQtIµ

+k`YIEn¯Slide 3¯<^G¯Ivh\<Q^¯n`¯lnoGI^nl¯nP<n¯nPIw¯uQ\\¯DI

<^<\wzQ^O¯nPI¯nu`¯IvEIkhnl¯n`¯<^luIk¯nPI¯/ohh`knQ^O

-oIlnQ`^·

How did free and enslaved African Americans

resist oppression and show resilience?

�l¯<¯{^<\¯^`nI¯N`k¯lnoGI^nl¯DIN`kI¯nPIw¯I^O<OI¯uQnP¯nPI

^<kk<nQtIl¶¯^`nI¯nP<n¯kIlQln<^EI¯<^G¯kIlQ\QI^EI¯Dw¯I^l\<tIG

�NkQE<^¯�]IkQE<^l¯n``[¯]<^w¯N`k]lµ¯�I^kw¯
`v¯
k`u^Õl

<EnQ`^l¯uIkI¯DQO¯<^G¯D`\Gµ¯�`uItIk¶¯`nPIk¯I^l\<tIG¯hI`h\I

]<w¯^`n¯P<tI¯]<GI¯nPI¯l<]I¯EP`QEIl¯DIE<olI¯nPIQk

EQkEo]ln<^EIl¯GQNNIkIGµ¯�^E`ok<OI¯lnoGI^nl¯n`¯lII¯nPIQk¯<Enl

`N¯P`\GQ^O¯`^n`¯nPIQk¯QGI^nQnQIl¯<l¯Po]<^¯DIQ^Ol¯uPI^¯`nPIkl

u<^nIG¯n`¯nkI<n¯nPI]¯<l¯hk`hIknw¯<l¯D`nP¯kIlQln<^EI¯<^G

kIlQ\QI^EIµ¯0PQl¯^`nI¯lP`o\G¯PI\h¯nPI]¯<^<\wzI¯nPI¯/<k<P

�k<^EIl¯/P<u¯�k<tIl¯^<kk<nQtIµ

SUPPORT ALL

STUDENTS

Learning about the

experiences of people who

were enslaved can be hard

because people were

treated cruelly and as if they

had no rights. Let students

know that it’s okay to stop

and focus on their feelings.

You may want to provide

students with this Slavery

and SEL Organizer. The

prompts also appear on

Slide 7.
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TEACHING TIP

Students may notice that in these sources, formerly enslaved people referred to themselves as

“slaves” and the people who enslaved them as “masters.” Let them know that the language used

to name, classify, and describe people and communities has changed over time. In the 19th

century, this was a common way of identifying and describing the experience of enslavement.

Remind students that we can accept these words in historical context but that “enslaved person”

or “enslaved people” is our preferred term now since it emphasizes the fact that they are people,

rather than the condition of enslavement. Likewise, “enslaver” is preferred to master because it

emphasizes the effort taken to exert power.

 Formative Assessment

�l¯nPIw¯kI<G¯nPI¯G`Eo]I^nl¶¯lnoGI^nl¯lP`o\G

E<hnokI¯Iv<]h\Il¯`N¯`hhkIllQ`^¶¯kIlQln<^EI¶

<^G¯kIlQ\QI^EI¯`^¯nPIQk¯Ok<hPQE¯`kO<^QzIklµ

�`\\IEn¯nPIlI¯<n¯nPI¯I^G¯`N¯nPI¯E\<ll¯<l¯<¯N`k]<nQtI

<llIll]I^nµ

Putting it Together (10 minutes)

7QnP¯<D`on¯��¯]Q^onIl¯\INn¯Q^¯E\<ll¶¯DkQ^O¯lnoGI^nl

D<E[¯n`OInPIk¯n`¯GQlEoll¯nPIQk¯{^GQ^Olµ¯+k`YIEn

Slide 4¯`N¯nPI¯Ok<hPQE¯`kO<^QzIk¯<^G¯Q^tQnI¯lnoGI^nl¯n`¯lP<kI

nPIQk¯Iv<]h\Il¯<^G¯ItQGI^EI¶¯EP<knQ^O¯nPI]¯`^¯nPI¯D`<kG¯<l

nPIw¯G`µ¯�N¯w`oÕG¯\Q[I¯n`¯hk`YIEn¯nPI¯nIvn¯`N¯nPI¯^<kk<nQtIl¶¯w`o

E<^¯olI¯Slide 5¯<^G¯Slide 6µ

�l¯lnoGI^nl¯GQlEoll¶¯DI¯lokI¯n`¯]<[I¯k``]¯N`k¯nPIQk¯joIlnQ`^l

<^G¯kI<EnQ`^l¯n`¯nPI¯IvhIkQI^EIl¯`N¯�QI\Gl¯<^G¯�k<tIlµ¯0PQl¯Ql

Q]h`kn<^n¯N`k¯l`EQ<\¯<^G¯I]`nQ`^<\¯GItI\`h]I^nµ

/noGI^nl¯]<w¯^`nI¯nPI¯N`\\`uQ^O¯<D`on¯�`P^¯7µ¯�QI\Gl·

�I¯P<G¯n`¯u`k[¯\`^O¶¯P<kG¯G<wl¯<^G¯u<l¯^`n¯h<QG

ÊQ^NIkkIGË

�I¯u<l¯^`n¯NIG¯uI\\µ

�I¯u<l¯n<[I^¯Nk`]¯PQl¯N<]Q\w¯uPI^¯PI¯u<l¯Yoln¯�µ

�I¯GQG^Õn¯P<tI¯<¯DIGµ

�I¯N`k]IG¯<¯E`]]o^Qnw¯uQnP¯`nPIk¯I^l\<tIG¯hI`h\I¶

<^G¯nPIw¯n<\[IG¯<n¯^QOPnµ
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�I¯u`k[IG¯n`¯\I<k^¯P`u¯n`¯kI<G¯<^G¯IGoE<nI¯PQ]lI\Nµ

�I¯loktQtIG¯nPIlI¯tIkw¯GQN{Eo\n¯EQkEo]ln<^EIl¯<^G

\QtIG¯n`¯nI\\¯`nPIkl¯<D`on¯nPI]µ

/noGI^nl¯]<w¯^`nI¯nPI¯N`\\`uQ^O¯<D`on¯/<k<¯�k<^EIl¯/P<u

�k<tIl·

/PI¯u<l¯n<[I^¯Nk`]¯PIk¯N<nPIk¯uPI^¯lPI¯u<l¯Yoln¯<

D<Dwµ

0PIw¯GQG^Õn¯nI\\¯PIk¯ <]<¯uPIkI¯PIk¯N<nPIk¯u<l

Ê]<wDI¯DIE<olI¯nPIw¯uIkI¯<Nk<QG¯lPI¯u`o\G¯nkw¯n`¯lI\NÆ

\QDIk<nI¯n`¯DI¯uQnP¯PQ]¼Ëµ

/PI¯u`k[IG¯tIkw¯P<kG¯Êu<nIk¯Ql¯PI<twºË¯<^G¯u<l¯^`n

h<QG¯ÊQ^NIkkIGËµ

/PI¯u<l¯<D\I¯n`¯DI¯uQnP¯PIk¯]`nPIkµ

/PI¯hkInI^GIG¯n`¯DI¯Dolw¯l`¯lPI¯u`o\G^Ûn¯OIn¯Q^

nk`oD\Iµ

/PI¯]<GI¯]QnnI^l¯N`k¯PIklI\Nµ

/PI¯loktQtIG¯nPIlI¯GQN{Eo\n¯EQkEo]ln<^EIl¯<^G¯\QtIG¯n`

nI\\¯`nPIkl¯<D`on¯nPI]µ

TEACHING TIP

�^¯nPI¯����l¶¯nPI¯NIGIk<\¯O`tIk^]I^n¯PQkIG¯ukQnIkl¯<l¯h<kn¯`N¯0PI¯�IGIk<\¯7kQnIkl¯+k`YIEn¯n`

Q^nIktQIu¯N`k]Ik\w¯I^l\<tIG¯hI`h\I¯<D`on¯nPIQk¯IvhIkQI^EIlµ¯7QnP`on¯nPIlI¯kIE`kGl¶¯nPI¯t`QEIl¯`N

]<^w¯hI`h\I¯uP`¯I^GokIG¯I^l\<tI]I^n¯Q^¯nPI¯1^QnIG¯/n<nIl¯u`o\G¯DI¯o^G`Eo]I^nIGµ¯0`G<w¶

]`kI¯nP<^¯�¶���¯Q^nIktQIul¯`N¯N`k]Ik\w¯I^l\<tIG¯hIkl`^l¯<kI¯<t<Q\<D\I¯n`¯PQln`kQ<^l¯<^G¯<^

Q]h`kn<^n¯kIl`okEI¯N`k¯\I<k^Q^O¯<D`on¯nPI¯h<lnµ¯/noGI^nl¯uQ\\¯\``[¯<n¯nu`¯IvEIkhnl¯]`GQ{IG¯n`¯DI

Ok<GIÆ\ItI\¯<hhk`hkQ<nI¯Nk`]¯nPI¯kIl`okEI¯Born in Slavery: Slave Narratives from the Federal

Writers’ Project, 1936 to 1938¶¯uPQEP¯Q^E\oGIl¯]<^w¯`N¯nPIlI¯Q^nIktQIulµ

�\nP`oOP¯nPI¯Q^nIktQIul¯<kI¯<¯t<\o<D\I¯kIl`okEI¶¯Qn¯Ql¯Q]h`kn<^n¯n`¯^`nI¯nP<n¯nPI¯Q^nIktQIul¯<kI

E`]h\QE<nIG¯nIvnlµ¯�hQl`GI¯��¯Nk`]¯/I<l`^¯�¯`N¯�I<k^Q^O¯N`k¯�olnQEIÕl¯0I<EPQ^O¯�<kG¯�Qln`kw

h`GE<ln¶¯Using the WPA Slave Narratives¶¯Ivh\<Q^l¯nP<n¯nP`lI¯Q^nIktQIuIG¯uIkI¯EPQ\GkI^¯<n¯nPI

nQ]I¯`N¯I^l\<tI]I^n¯<^G¯nPol¯]<w¯P<tI¯DII^¯hk`nIEnIG¯Dw¯N<]Q\w¯]I]DIkl¯Nk`]¯nPI¯Ik<Õl¯u`kln

<DolIlµ¯0PI¯IhQl`GI¯<\l`¯Ivh\<Q^l¯nP<n¯nPI¯Q^nIktQIul¯uIkI¯E`^GoEnIG¯hkQ]<kQ\w¯Dw¯7PQnI¯u`]I^

Q^¯nPI¯�Q]¯�k`u¯/`onP¶¯�l¯<¯kIlo\n¶¯nPI¯h`uIk¯Gw^<]QEl¯`N¯k<EI¯Q^¯nPI¯����l¯/`onP¯P<tI¯n`¯DI¯n<[I^

Q^n`¯<EE`o^n¯uPI^¯E`^lQGIkQ^O¯uP<n¯Ql¯<^G¯Ql¯^`n¯l<QG¯Q^¯nPI¯Q^nIktQIulµ
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LESSON 19

Resistance to Enslavement

Learning Objective

Explain how enslaved persons used coded spirituals and learning to read

to resist oppression using evidence from a video and a primary source.

Language Objective

Argue how free and enslaved African Americans showed resistance and

resilience using evidence from a source bank and a paragraph frame.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: In writing, list two examples of resistance using a reference sheet of connector words

({kln¶¯lIE`^G¶¯`^I¯Iv<]h\I¶¯<^`nPIk¯Iv<]h\I) and simple declarative sentences.

Levels 4-5: In writing, list two or more examples of resistance using connector words and

elaborating with complex sentences ÊÒ�^¯<GGQnQ`^¯n`¯ÉÉÉÉÉ¶¯l`]I¯I^l\<tIG¯hI`h\I¯kIlQlnIG¯Dw

ÉÉÉÉÉÓËµ

Lesson Context

�^¯�Ill`^¯��¶¯nPI¯{^<\¯\Ill`^¯`N¯nPI¯loDE\olnIk¶¯lnoGI^nl

I^E`o^nIk¯nu`¯<GGQnQ`^<\¯Iv<]h\Il¯`N¯kIlQln<^EI¶¯E`GIG

lhQkQno<\l¯<^G¯�kIGIkQE[¯
`oO\<llÕl¯<EE`o^n¯`N¯\I<k^Q^O¯n`

kI<G¯<^G¯ukQnI¶¯<^G¯<^<\wzI¯nPIlI¯l`okEIl¯olQ^O¯nPIQk

lhI<[Q^O¯<^G¯\QlnI^Q^O¯l[Q\\lµ¯�^¯nPI¯lIE`^G¯h<kn¯`N¯nPI¯\Ill`^¶

lnoGI^nl¯lI\IEn¯nu`¯hQIEIl¯`N¯ItQGI^EI¯Nk`]¯<¯lIn¯Eok<nIG

Nk`]¯nPI¯\Ill`^l¯`N¯nPI¯loDE\olnIk¯<^G¯E`]h\InI¯<¯h<k<Ok<hP

Nk<]I¯Q^¯kIlh`^lI¯n`¯nPI¯/ohh`knQ^O¯-oIlnQ`^·¯How did free

and enslaved African Americans resist oppression and show

resilience?¯Ê.�µ�¶¯.�µ�¶¯7�Ëµ¯�^¯G`Q^O¯l`¶¯nPIw¯hk<EnQEI¯nPI¯l[Q\\l

^IIGIG¯N`k¯nPI¯/o]]<nQtI¯�llIll]I^n¶¯Q^E\oGQ^O¯`kO<^QzQ^O

Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`

lohh`kn¯<kOo]I^nl¯Ê+/¯�Ë¯<^G¯olQ^O¯ItQGI^EI¯n`¯lohh`kn

E\<Q]l¯olQ^O¯GQlEQh\Q^<kw¯kI<l`^Q^O¯Ê+/¯�Ëµ

MATERIALS

Lesson 19 Slide Deck

Resilience and

Resistance Sources

Frederick Douglass:

Learning to Read and

Write

Go Down Moses: Spiritual

T-Chart

Slave Revolts in the Early

Republic

VOCABULARY

E`GIG¯lhQkQno<\l
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Underground Railroad

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

5.T5.7:¯
IlEkQDI¯\QtQ^O¯E`^GQnQ`^l¯N`k¯�NkQE<^¯�]IkQE<^l¯N`\\`uQ^O¯nPI¯�QtQ\¯7<k¶¯GokQ^O¯nPI¯�Q]¯�k`u

Ik<¶¯Q^E\oGQ^O¯\Q]QnIG¯IGoE<nQ`^<\¯<^G¯IE`^`]QE¯`hh`kno^QnQIl¶¯lIh<k<nI¯hoD\QE¯N<EQ\QnQIl¯ÊIµOµ¶

lIOkIO<nIG¯lEP``\l¯<^G¯E`\\IOIl¶¯^IQOPD`kP``Gl¶¯lIEnQ`^l¯Q^¯DolIl¶¯nk<Q^l¶¯kIln<ok<^nl¶¯<^G¯]`tQI

nPI<nIklË¶¯nPI¯`kO<^QzIG¯hIkhIno<nQ`^¯`N¯uPQnI¯lohkI]<EQln¯DI\QINl¯<^G¯nPI¯nPkI<n¯`N¯tQ`\I^EI¯Nk`]

Ivnk<Æ\IO<\¯Ok`ohl¯loEP¯<l¯nPI¯�o¯�\ov¯�\<^µ¯
IlEkQDI¯nPI¯k`\I¯�NkQE<^¯�]IkQE<^¯EPokEPIl¶¯EQtQE

`kO<^Qz<nQ`^l¶¯<^G¯^Iulh<hIkl¯h\<wIG¯Q^¯lohh`knQ^O¯<^G¯o^QNwQ^O¯�NkQE<^¯�]IkQE<^¯E`]]o^QnQIlµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n¯lQ]Q\<kQnQIl¯<^G

GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

Coded Spirituals (10 minutes)

Explain that today students will learn how enslaved people

resisted their oppression as a community through songs.

These songs, known as coded spirituals, contained secret

messages embedded in the lyrics. Share that they will learn

about coded spirituals by watching a brief video clip. Project

Slide 2 and show students the questions they will work to

answer:

Why did coded spirituals have a double meaning

behind the words?

What is one example of a literal meaning and a

hidden meaning?
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7Pw¯u`o\G¯I^l\<tIG¯hI`h\I¯lQ^O¯E`GIG¯lhQkQno<\l

<D`on¯ko^^Q^O¯<u<w¯<^G¯kIDI\\Q^O¼


IN`kI¯lP`uQ^O¯nPI¯E\Qh¶¯hkIÆnI<EP¯nPI¯nIk]¯ÒE`GIG¯lhQkQno<\lÓ

olQ^O¯Slide 3¯<^G¯nPI¯nIk]¯Underground Railroad¯Dw¯olQ^O

Slide 4µ

�EEIll¯nPI¯\Q^[¯n`¯nPI¯tQGI`¯E\Qh¯Coded Spirituals: PBS

Learning Current¯Ê�·��Ë¯`^¯Slide 5µ¯0PQl¯+
/¯tQGI`¯Ivh\<Q^l

nPI¯k`\I¯E`GIG¯lhQkQno<\l¯h\<wIG¯Q^¯G<Q\w¯\QNI¯N`k¯I^l\<tIG

hI`h\I¶¯h<knQEo\<k\w¯<l¯nPIw¯kI\<wIG¯Q^N`k]<nQ`^¯Q^¯E`GIG

\<^Oo<OI¯n`¯<t`QG¯nPI¯GInIEnQ`^¯`N¯nPI¯I^l\<tIklµ

TEACHING TIP

/`]I¯hI`h\I¯IlE<hIG¯Nk`]¯l\<tIkw¶¯Don¯^`n¯<\\¯uIkI¯<D\I¯n`¯G`¯l`µ¯/\<tIkw¯u<l¯GIlQO^IG¯n`¯[IIh

nPI]¯Nk`]¯<EnQ^O¯NkII\wµ¯.o^^Q^O¯<u<w¯u<l¯G<^OIk`ol¶¯<^G¯I^l\<tIG¯hI`h\I¯uP`¯nkQIG¯n`¯|II

kQl[IG¯nPIQk¯\QtIlµ¯0PIw¯<\l`¯]<GI¯GQN{Eo\n¯EP`QEIl¯<D`on¯\I<tQ^O¯DIPQ^G¯N<]Q\w¯]I]DIkl¯uP`

]QOPn¯DI¯P<k]IG¯DIE<olI¯`N¯nPIQk¯GIEQlQ`^¯n`¯IlE<hIµ¯�vh\<Q^¯n`¯lnoGI^nl¯nP<n¯]`ln¯I^l\<tIG

hI`h\I¯GQG¯^`n¯ko^¯<u<w¯N`k¯nPIlI¯kI<l`^l¶¯Don¯nPQl¯G`Il¯^`n¯]I<^¯nPIw¯<EEIhnIG¯nPIQk¯E`^GQnQ`^lµ


IlhQnI¯nPI¯]<^w¯kIlnkQEnQ`^l¯Q]h`lIG¯`^¯nPI]¶¯nPIw¯N`oOPn¯D<E[¯Q^¯nPIQk¯G<Q\w¯\QtIl¶¯`NnI^¯Q^¯\Ill

^`nQEI<D\I¯Don¯<\l`¯]I<^Q^ONo\¯u<wlµ


kQI|w¯GQlEoll¯nPI¯E\Qh¯<^G¯nPI¯Ivh\<^<nQ`^¯nP<n¯E`GIG

lhQkQno<\l¯h`llIllIG¯G`oD\I¯]I<^Q^Ol¶¯<\\`uQ^O¯I^l\<tIG

hI`h\I¯n`¯E`^tIw¯Q^N`k]<nQ`^¯<D`on¯h\<^l¯n`¯IlE<hI¶¯N`k

Q^ln<^EIµ

!`nI·¯0PQl¯<EnQtQnw¯DkQI|w¯Q^nk`GoEIl¯lnoGI^nl¯n`¯E`GIG

lhQkQno<\lµ¯�N¯w`oÕG¯\Q[I¯n`¯lhI^G¯]`kI¯nQ]I¯`^¯nPQl¯n`hQE¶¯w`o

E<^¯nI<EP¯nPI¯�QnIk<Ew¯
\`E[¯�vnI^lQ`^·¯ olQE¯<l¯.IlQln<^EIµ

MAKE CONNECTIONS

�N¯nQ]I¯<\\`ul¶¯w`o¯E`o\G¯<\l`

lP`u¯lnoGI^nl¯Q]<OIl¯Nk`]

6 Incredible Places Around

Massachusetts That Were

Once Part of the

Underground Railroad¶

uPQEP¯G`Eo]I^nl¯ln`hl¯`^

nPI¯1^GIkOk`o^G¯.<Q\k`<G

\`E<nIG¯Q^¯ <ll<EPolInnlµ
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Frederick Douglass’s Autobiography: The

Power of Literacy (10 minutes)

+k`YIEn¯Slide 6¯n`¯lP`u¯lnoGI^nl¯nPI¯Q]<OI¯`N¯�kIGIkQE[


`oO\<llµ¯�vh\<Q^¯nP<n¯PI¯u<l¯D`k^¯Q^n`¯l\<tIkw¯<k`o^G¯����

<^G¯n<oOPn¯PQ]lI\N¯n`¯kI<G¯<^G¯ukQnI¯uPQ\I¯I^l\<tIG¯Q^

 <kw\<^Gµ¯�vh\<Q^¯nP<n¯PI¯IlE<hIG¯n`¯NkIIG`]¯<^G¯DIE<]I

<^¯<D`\QnQ`^Qlnµ

!`nI¯nP<n¯
`oO\<llÕl¯lhI<[Q^O¯<^G¯ukQnQ^O¯l[Q\\l¯uIkI¯l`

h`uIkNo\¯nP<n¯PI¯DIE<]I¯nPI¯]`ln¯N<]`ol¯N`k]Ik\w¯I^l\<tIG

hIkl`^¯Q^¯nPI¯I^nQkI¯^<nQ`^¯<^G¯h`llQD\w¯nPI¯I^nQkI¯u`k\Gµ¯�I

<\l`¯DIE<]I¯nPI¯]`ln¯kIlhIEnIG¯\I<GIk¯`N¯nPI¯<D`\QnQ`^Qln

]`tI]I^nµ¯/P<kI¯uQnP¯lnoGI^nl¯nP<n¯w`oÕG¯\Q[I¯nPI]¯n`¯P<tI

<¯EP<^EI¯n`¯<hhkIEQ<nI¯PQl¯ukQnQ^O¶¯kIlQ\QI^EI¶¯<^G¯kIlQln<^EI

Dw¯\QlnI^Q^O¯n`¯<^¯IvEIkhn¯Nk`]¯PQl¯����¯<on`DQ`Ok<hPwµ

�vh\<Q^¯nP<n¯<l¯w`o¯kI<G¯Qn¯<\`oG¶¯w`oÕG¯\Q[I¯nPI]¯n`¯N`\\`u

<\`^O¯<^G¯l^<h¯nPIQk¯{^OIkl¯Ê`k¯OQtI¯<¯nPo]DlÆohË¯ItIkw¯nQ]I

nPIw¯PI<k¯<^¯Iv<]h\I¯`N¯
`oO\<llÕl¯kIlQln<^EI¯<^G¯kIlQ\QI^EIµ

TEACHING TIP

Reading and writing were

often prohibited for

enslaved people.

Throughout the South, laws

were passed restricting

enslaved people’s rights to

education because

enslavers feared they would

be able to read abolitionist

literature, communicate

with one another through

written correspondence,

forge documents, and more

effectively resist the

institution of slavery.

MAKE CONNECTIONS

Frederick Douglass commented on coded spirituals in his autobiography. He wrote:

Ò�¯P<tI¯`NnI^¯DII^¯E`]h\InI\w¯lokhkQlIG¶¯lQ^EI¯�¯E<]I¯n`¯nPI¯^`knP¶¯n`¯{^G¯hIkl`^l¯uP`¯E`o\G

lhI<[¯`N¯nPI¯lQ^OQ^O¯<]`^O¯l\<tIl¯<l¯ItQGI^EI¯`N¯nPIQk¯l<nQlN<EnQ`^¯<^G¯P<hhQ^Illµ¯�n¯Ql

Q]h`llQD\I¯n`¯nPQ^[¯`N¯<¯OkI<nIk¯]Qln<[IµÓ

— !<kk<nQtI¯`N¯nPI¯�QNI¯`N¯�kIGIkQE[¯
`oO\<ll, 1845

If time permits, present this quote to students. Ask them how it shows the importance of

understanding point of view and perspective. It is also included in the Literacy Block extension.

1lI¯Slide 7ÇSlide 10¯n`¯kI<G¯nPI¯nIvn¯`on¯\`oG¯n`¯lnoGI^nl

uQnP¯<¯lnk`^O¯t`QEI¶¯h<olQ^O¯n`¯<\\`u¯N`k¯Òl^<hlµÓ¯�N¯w`oÕG¯\Q[I¯<

P<kG¯E`hw¯`N¯nPI¯IvEIkhn¶¯w`o¯E<^¯{^G¯`^I¯<n¯Frederick

Douglass: Learning to Read and Writeµ

�llokI¯lnoGI^nl¯nP<n¯nPIw¯uQ\\¯\I<k^¯]`kI¯<D`on¯
`oO\<ll¯Q^

1^Qn¯�¶¯uPI^¯nPIw¯lnoGw¯nPI¯�QtQ\¯7<k¯<^G¯Qnl¯<NnIk]<nPµ
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Check-In

7PI^¯w`o¯<kI¯G`^I¶¯<l[¯lnoGI^nl¯n`¯lP<kI

`^I¯Iv<]h\I¯`N¯
`oO\<llÕl¯kIlQln<^EI¯`k

kIlQ\QI^EI¯nP<n¯nPIw¯{^G¯h<knQEo\<k\w

Q^nIkIlnQ^O¯`k¯Q^lhQkQ^O¯uQnP¯nPIQk¯^IQOPD`k¯DIN`kI

GIDkQI{^O¯<l¯<¯uP`\I¯E\<llµ

 Formative Assessment:

Resilience and Resistance in

the Early Republic (10 minutes)


QlnkQDonI¯E`hQIl¯`N¯nPI¯Resilience and

Resistance Sources¯P<^G`on¯n`¯lnoGI^nlµ¯�vh\<Q^¯nP<n

nPIw¯lP`o\G¯\``[¯`tIk¯nPI¯l`okEIl¯<^G¯EP``lI¯nu`¯nPIw

u`o\G¯\Q[I¯n`¯olI¯<l¯ItQGI^EI¯n`¯lohh`kn¯<¯E\<Q]¯Q^

kIlh`^lI¯n`¯nPI¯/ohh`knQ^O¯-oIlnQ`^·

How did free and enslaved African Americans

resist oppression and show resilience?

�NnIk¯nPIw¯lI\IEn¯nPIQk¯ItQGI^EI¶¯Ivh\<Q^¯nP<n¯nPIw

lP`o\G¯olI¯Qn¯n`¯E`]h\InI¯nPI¯E\<Q]¶¯ItQGI^EI¶¯<^G

kI<l`^Q^O¯h<k<Ok<hP¯Nk<]Iµ¯�`\\IEn¯nPQl¯<l¯<¯N`k]<nQtI

<llIll]I^nµ

TEACHING TIP

Since this activity will serve as a key formative assessment for the unit, you may want to extend

this activity into a Literacy Block to gather the most accurate data on student progress.

Optional Literacy Block: Music as

Resistance

�vh\<Q^¯n`¯lnoGI^nl¯nP<n¯nPIwÕ\\¯u`k[¯n`¯{^G¯nPI¯PQGGI^¯Ê`k

E`GIGË¯]Ill<OIl¯Q^¯<¯lhQkQno<\¯Dw¯\QlnI^Q^O¯n`¯<^G¯<^<\wzQ^O

nPI¯\wkQEl¯`N¯Ò�`¯
`u^¯ `lIlµÓ¯+\<w¯nPI¯E`GIG¯lhQkQno<\¯Go
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Down Moses¯Ê�·��Ë¯N`k¯nPI¯E\<llµ¯�<tI¯nPI¯lnoGI^nl¯\QlnI^¯N`k

u`kGl¯nPIw¯nPQ^[¯E`o\G¯P<tI¯<¯G`oD\I¯]I<^Q^Oµ

!Ivn¶¯GQlnkQDonI¯nPI¯Go Down Moses: Spiritual T-Chart¶¯uPQEP

Q^E\oGIl¯nPI¯\wkQEl¶¯n`¯I<EP¯lnoGI^nµ¯+\<w¯nPI¯l`^O¯<O<Q^¯N`k

lnoGI^nl¶¯<l[Q^O¯nPI]¯n`¯EQkE\I¯`k¯o^GIk\Q^I¯u`kGl¯nPIw¯nPQ^[

P<tI¯<¯E`GIG¯]I<^Q^Oµ¯�NnIk¯nPQl¯lIE`^G¯\QlnI^¶¯OQtI¯lnoGI^nl

<¯NIu¯]Q^onIl¯n`¯u`k[¯uQnP¯<¯h<kn^Ik¯n`¯{\\¯`on¯nPI¯lIE`^G

E`\o]^µ¯�IkI¶¯nPIw¯lP`o\G¯Ivh\<Q^¯nPIQk¯QGI<l¯N`k¯nPI¯E`GIG

]I<^Q^O¯<^G¯uP<n¯Ql¯<Eno<\\w¯DIQ^O¯IvhkIllIG¯Q^¯nPI

lhQkQno<\µ

�l[¯lnoGI^nl¯n`¯lP<kI¯Iv<]h\Il¯`N¯h`nI^nQ<\¯G`oD\I

]I<^Q^Ol¯Nk`]¯nPI¯lhQkQno<\µ¯
IOQ^¯uQnP¯nPI¯hPk<lI¶¯Ò�In¯]w

hI`h\I¯O`¶Ó¯<^G¯nPI¯kINIkI^EIl¯n`¯Ò�lk<I\Ó¯Q^¯Ò�Owhn¯\<^G¶Ó¯<^G

<l[¯nPI]¯uP<n¯nPIw¯nPQ^[¯nPIlI¯\wkQEl¯E`o\G¯]I<^µ¯�QlnI^¯n`

lnoGI^nlÕ¯kIlh`^lIl¯<^G¶¯GIhI^GQ^O¯`^¯uP<n¯Ql¯lP<kIG¶¯DoQ\G

`^¯nPI]¯Dw¯GIlEkQDQ^O¯P`u¯nPI¯\wkQEl¯kINIkI^EI¯nPI¯ln`kw¯`N

nPI¯�v`Gol¯Nk`]¯nPI¯
QD\Iµ¯0PQl¯ln`kw¯Ql¯<D`on¯uPI^¯nPI

hI`h\I¯`N¯�lk<I\¯uIkI¯n<[I^¯E<hnQtI¯Q^¯�Owhn¶¯<¯N`kIQO^¯\<^G

uPIkI¯nPIw¯uIkI¯loDYIEnIG¯n`¯EkoI\nw¯<^G¯N`kEIG¯\<D`kµ¯�l[

lnoGI^nl¯uP<n¯nPI¯E`GIG¯]I<^Q^O¯E`o\G¯DIµ¯7Pw¯]QOPn¯nPI

ln`kw¯`N¯E<hnQtQnw¯Q^¯�Owhn¯<hhI<\¯n`¯I^l\<tIG¯hI`h\I¯Q^¯nPI

1^QnIG¯/n<nIl¼


kQ^O¯nPI¯\Ill`^¯n`¯<¯E\`lI¯Dw¯GQkIEnQ^O¯lnoGI^nlÕ¯<nnI^nQ`^¯n`

nPI¯h<ll<OI¯Ê<G<hnIG¯N`k¯nPI¯�nPÆOk<GI¯kI<GIkË¯`^¯nPI

lIE`^G¯h<OI¯`N¯nPI¯Go Down Moses: Spiritual T-Chartµ

�kIGIkQE[¯
`oO\<ll¯uk`nI¯nPQl¯h<ll<OI¯Q^¯PQl¯����¯]I]`Qk¶

Narrative of the Life of Frederick Douglassµ

�l[¯lnoGI^nl¯n`¯nok^¯<^G¯n<\[¯<D`on¯nPI¯nu`¯joIlnQ`^l¯DI\`u

nPI¯jo`nI¯<^G¯nPI^¯kIE`kG¯nPIQk¯<^luIkl¯`^¯nPIQk¯h<hIklµ

�Q^<\\w¶¯\I<G¯<¯uP`\IÆE\<ll¯GQlEollQ`^¯`N¯nPIQk¯kIlh`^lIlµ

Optional Literacy Block: Slave Rebellions

0PQl¯\QnIk<Ew¯D\`E[¯<EnQtQnw¯N`EolIl¯`^¯l\<tI¯kIDI\\Q`^l¯<^G

hk`]hnl¯lnoGI^nl¯n`¯E`^lQGIk¯nPIQk¯INNIEnQtI^Illµ

�Qkln¶¯Ivh\<Q^¯n`¯lnoGI^nl¯nP<n¯DInuII^¯����¯<^G¯����¶¯nPIkI

uIkI¯���¯G`Eo]I^nIG¯kIt`\nl¯Dw¯I^l\<tIG¯hI`h\I¯Q^¯nPI

nIkkQn`kw¯nP<n¯Ql¯^`u¯nPI¯1^QnIG¯/n<nIlµ¯0PIw¯uQ\\¯DI¯\``[Q^O¯<n

Yoln¯nPkII¯`N¯nPIlI¯kIt`\nlµ


QtQGI¯lnoGI^nl¯Q^n`¯nPkII¯Ok`ohl¯<^G¯hk`tQGI¯I<EP¯uQnP

E`hQIl¯`N¯`^I¯`N¯nPI¯nPkII¯<EE`o^nl¯`N¯<¯l\<tI¯kIt`\n¯nP<n
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P<hhI^IG¯Q^¯nPI¯�<k\w¯.IhoD\QE·¯�<DkQI\Õl¯.IDI\\Q`^¯Ê����Ë¶

!<n¯0ok^IkÕl¯.IDI\\Q`^¯Ê����Ë¶¯`k¯nPI¯�Ik]<^¯�`<ln¯1hkQlQ^O

Ê����Ëµ¯0PIw¯E<^¯DI¯N`o^G¯Q^¯nPI¯Slave Revolts in the Early

Republic¯G`Eo]I^nµ

!`nI·¯/\<tI¯kIt`\nl¯<^G¯nPI¯D<E[\<lP¯<O<Q^ln¯nPI

h<knQEQh<^nl¯nI^GIG¯n`¯DI¯joQnI¯tQ`\I^nµ¯0PI¯GIn<Q\l¯`N

nPIlI¯kIt`\nl¯P<tI¯DII^¯hkIlI^nIG¯Q^¯<¯u<w¯nP<n¯Ql

<hhk`hkQ<nI¯N`k¯nPI¯�nPÆOk<GI¯kI<GIkµ¯/nQ\\¶¯E`^lQGIk¯nPI

l`EQ<\ÆI]`nQ`^<\¯^IIGl¯`N¯w`ok¯lnoGI^nl¯DIN`kI

nI<EPQ^O¯nPQl¯\QnIk<Ew¯D\`E[µ

�l¯nPIw¯kI<G¯nPIQk¯lo]]<kQIl¶¯<l[¯lnoGI^nl¯n`¯hon¯<¯Ò+Ó¯^Ivn

n`¯nPQ^Ol¯nPIw¯nPQ^[¯]<GI¯nPI¯l\<tI¯kIt`\n¯nPIw¯<kI¯kI<GQ^O

<D`on¯INNIEnQtI¯<^G¯<¯Ò➖Ó¯^Ivn¯n`¯nPQ^Ol¯nPIw¯nPQ^[¯]<GI¯nPI

l\<tI¯kIt`\n¯Q^INNIEnQtIµ¯.I]Q^G¯lnoGI^nl¯nP<n¯GIhI^GQ^O¯`^

nPIQk¯hkQ`kQnQIl¶¯hI`h\I¯E<^¯P<tI¯<¯GQNNIkI^n¯QGI<¯`N¯uP<n¯Ql

INNIEnQtI¯ÊuP<n¯u`k[lËµ

!`nI·¯0PQl¯<EnQtQnw¯E`]Il¯<NnIk¯<^¯Q^joQkw¯EwE\I

Iv<]Q^Q^O¯P`u¯�^GQOI^`ol¯E`]]o^QnQIl¯kIlQlnIG

uPI^¯I^Ek`<EPIG¯oh`^¯<^G¯GQlh`llIllIG¯Dw¯nPI

1^QnIG¯/n<nIlµ¯�t`QG¯]<[Q^O¯N<\lI¯IjoQt<\I^EQIl

DInuII^¯�^GQOI^`ol¯kIlQln<^EI¯<^G¯nPI¯E`^GQnQ`^l¶

n<EnQEl¶¯<^G¯]`nQt<nQ`^l¯`N¯nP`lI¯uP`¯I^O<OIG¯Q^¯l\<tI

kIDI\\Q`^l¸¯uPQ\I¯nPIkI¯<kI¯lQ]Q\<kQnQIl¶¯nPI¯GQNNIkI^EIl

Q^¯EQkEo]ln<^EIl¯<kI¯<\l`¯lQO^Q{E<^nµ¯�`k¯Iv<]h\I¶

I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯uIkI¯^`n¯E`^GoEnQ^O

N`kIQO^¯h`\QEw¯uPI^¯nPIw¯kIlQlnIGµ¯�^`nPIk¯EkQnQE<\

GQNNIkI^EI¯Ql¯nP<n¯nPI¯O`tIk^]I^n¯`N¯nPI¯1^QnIG¯/n<nIl

P<G¯Ivh\QEQn\w¯GI^QIG¯nPI¯Po]<^Qnw¯`N¯I^l\<tIG¯hI`h\I

<^G¯E`^lQGIkIG¯nPI]¯hk`hIknwµ

�NnIk¯lnoGI^nl¯P<tI¯E`]h\InIG¯nPIQk¯kI<GQ^Ol¶¯P<^G¯nPI]¯<

E`hw¯`N¯nPI¯\<ln¯h<OI¯`N¯nPI¯Slave Revolts in the Early

Republic¯h<E[In¯<^G¯<l[¯nPI]¯n`¯n<[I¯<¯h`lQnQ`^¯`^¯nPI

joIlnQ`^¶

Were slave revolts effective?

�^lnkoEn¯lnoGI^nl¯n`¯EP``lI¯<¯lQGI·¯IQnPIk¯ÒwIlÓ¯l\<tI¯kIt`\nl

uIkI¯INNIEnQtI¶¯`k¯Ò^`Ó¯l\<tI¯kIt`\nl¯uIkI¯Q^INNIEnQtIµ¯�l[¯nPI]

n`¯]`tI¯Q^n`¯nPI¯Ok`oh¯nP<n¯kIhkIlI^nl¯nPIQk¯h`lQnQ`^µ¯!Ivn¶

OQtI¯lnoGI^nl¯<D`on¯�¯]Q^onIl¯n`¯GItI\`h¯<¯E\<Q]¯<^G

lohh`knQ^O¯ItQGI^EI¯N`k¯nPIQk¯h`lQnQ`^¯<^G¯EP``lI

kIhkIlI^n<nQtIl¯n`¯hkIlI^n¯Qnµ¯�\\`u¯nPI¯ÒwIlÓ¯<^G¯Ò^`Ó¯lQGIl¯n`

hkIlI^n¶¯<^G¯nPI^¯<\\`u¯lnoGI^nl¯n`¯hkIlI^n¯<GGQnQ`^<\

ItQGI^EI¯QN¯nPIw¯u`o\G¯\Q[Iµ¯0PI^¯<l[¶
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How can we reconcile these two positions?

Invite students to choose one of the two statements and

complete the sentence frame, or craft one as an entire class.

Although slave revolts _______________________________,

they could still be considered effective because they

___________________.

Although slave revolts

__________________________________________, they were

largely not effective because _______________________.

Note: Time permitting, an additional source that could be

shared with students in a whole-class read is Nat Turner’s

Slave Rebellion by Michael Burgan. This source provides a

more concentrated and elaborate narrative of one slave

rebellion.

TEACHING TIP

The article Black Spirituals as Poetry and Resistance from the New York Times Style Magazine is

an excellent resource for teachers wanting to know more about the tradition and meaning of

coded spirituals.
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The Economy of the Early Republic
7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯DI^I{n¶¯<^G¯uP`¯GQG¯Qn

P<k]¼

CONTENTS Overview

Lesson 20

Building the Early

Republic: The Civic Value

of Education

Lesson 21

The Economy and

Workers of the Early

Republic

Lesson 22

Researching and

Analyzing the Industries

and Work of the Early

Republic

Lesson 23

Expert Convention: The

Economy of the Early

Republic

Lesson 24

Webbing the Economic

Ecosystem of the Early

Republic

0PQl¯E\olnIk¯DIOQ^l¯uQnP¯<¯lnoGw¯`N¯nPI¯EQtQE¯<^G¯IE`^`]QE

Q]h`kn<^EI¯`N¯IGoE<nQ`^¯n`¯nPI¯^<nQ`^Õl¯I<k\w¯loEEIllµ¯�^

G`Q^O¯l`¶¯lnoGI^nl¯I^O<OI¯uQnP¯nPI¯QGI<\Ql]¯`N¯nPI¯hIkQ`G

<l¯uI\\¯<l¯nPI¯lP`knE`]Q^Ol¯`N¯nPI¯^<nQ`^¯Q^¯IvnI^GQ^O

`hh`kno^QnQIl¯n`¯<\\¯<l¯nPIw¯hkIh<kI¯n`¯lnoGw¯nPI¯{OPn¯N`k

IGoE<nQ`^<\¯<EEIll¯<l¯<¯[Iw¯E`]h`^I^n¯`N¯nPI¯�QtQ\¯.QOPnl

 `tI]I^n¯Q^¯1^Qn¯�µ¯�NnIk¯I^O<OQ^O¯uQnP¯nPI¯n`hQE¯`N

IGoE<nQ`^¶¯lnoGI^nl¯<kI¯Q^nk`GoEIG¯n`¯nPI¯Q^GolnkQIl¯<^G

u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯nPk`oOP¯<¯lIn¯`N¯kIlI<kEPÆ

D<lIG¯<EnQtQnQIlµ

�^¯nPIlI¯\Ill`^l¶¯lnoGI^nl¯IvhIkQI^EI¯nPI¯GQtIklI¯t`QEIl¯`N

hI`h\I¯uP`¯E`^nkQDonIG¯n`¯nPI¯Ok`unP¯`N¯nPI¯�<k\w

.IhoD\QE¯<^G¯u`k[¯n`¯<^<\wzI¯nPI¯Q^nIkE`^^IEnIG^Ill¯`N

nPI¯IE`^`]QE¯IE`lwlnI]¯`N¯nPI¯^<nQ`^¯<^G¯nPI¯\QtIl¯`N¯nPI

hI`h\I¯uP`¯u`k[IG¯uQnPQ^¯Qnµ¯�^¯lIIQ^O¯nPI¯u`k[¯<^G

u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯E`^^IEnIG¯nPk`oOP¯D`nP

E``hIk<nQtI¯<^G¯Ivh\`Qn<nQtI¯kI\<nQ`^lPQhl¶¯lnoGI^nl¯<kI

<D\I¯n`¯<hhkIEQ<nI¯nPI¯E`]h\Iv¯kI\<nQ`^lPQh¯DInuII^

IE`^`]QE¯Q^nIkIlnl¯<^G¯nPI¯^<nQ`^Õl¯GIE\<kIG¯t<\oIl¯<^G

E`^lQGIk¯nPI¯k`\I¯nP<n¯GQtIklI¯hI`h\Il¯h\<wIG¯Q^¯DoQ\GQ^O

nPI¯^<nQ`^µ¯0Pk`oOP`on¯nPIlI¯\Ill`^l¶¯lnoGI^nl¯E`^lQGIk

]o\nQh\I¯hIklhIEnQtIl¶¯QGI^nQNw¯ItQGI^EI¶¯<^G¯]<[I¯E\<Q]l

<D`on¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯�^¯G`Q^O

l`¶¯nPIw¯hk<EnQEI¯PQln`kQE<\¯kI<l`^Q^O¶¯kItQlQnQ^O¯nPI¯o^QnÕl

nPkII¯IllI^nQ<\¯joIlnQ`^l¯DIN`kI¯nPI¯/o]]<nQtI

�llIll]I^nµ

Learning Objectives

By the end of this cluster, students should be able to…

�GI^nQNw¯<^G¯Ivh\<Q^¯nPI¯<kOo]I^n¯N`k¯hoD\QE

IGoE<nQ`^¯Q^¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯ItQGI^EI¯Nk`]

hkQ]<kw¯l`okEIlµ

#kO<^QzI¯Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯l`okEIl¯n`

GIlEkQDI¯<^G¯<^<\wzI¯<^¯Q^Golnkw¯`N¯nPI¯�<k\w

.IhoD\QE¯<^G¯Qnl¯u`k[Iklµ

�vh\<Q^¯P`u¯GQtIklI¯hI`h\Il¯PI\hIG¯n`¯DoQ\G¯nPI

IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯ItQGI^EI¯Nk`]
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]o\nQh\I¯l`okEIlµ

 <[I¯<^¯<kOo]I^n¯<D`on¯uP`¯DI^I{nIG¯<^G¯uP`

u<l¯P<k]IG¯Dw¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE

olQ^O¯ItQGI^EI¯Nk`]¯]o\nQh\I¯l`okEIl¯<^G

GQlEQh\Q^<kw¯kI<l`^Q^Oµ

Vocabulary

TIER 2 TIER 3

IvhIkn hoD\QE¯lEP``\

Q^Golnkw

Cluster Focus Standards

Content Standards

STANDARD LESSON(S)

5.T1.7:¯�`]h<kI¯<^G¯E`^nk<ln¯nPI¯\QtQ^O¯<^G¯u`k[Q^O¯E`^GQnQ`^l¯`N¯I^l\<tIG¯<^G

NkII¯�NkQE<^l¯Q^¯nPI¯E`\`^QIl¯Q^¯nPI¯��nP¯EI^nokw¶¯<^G¯Ivh\<Q^¯P`u¯l`]I¯I^l\<tIG

hI`h\I¯l`oOPn¯nPIQk¯NkIIG`]µ

��

5.T1.7c:¯/`]I¯�NkQE<^l¯E<]I¯n`¯�]IkQE<¯<l¯Q^GI^nokIG¯lIkt<^nl¯`k¯l<Q\`kl¯<^G

uIkI¯NkIIG¯uPI^¯nPIQk¯lIktQEI¯u<l¯E`]h\InIG¸¯l`]I¯N`k]Ik¯l\<tIl¯uIkI¯Ok<^nIG

NkIIG`]¯<^G¯l`]I¯Q^¯nPI¯!`knP¯n``[¯\IO<\¯<EnQ`^¯n`¯`Dn<Q^¯nPIQk¯NkIIG`]¯ÊIµOµ¶¯Q^

 <ll<EPolInnl¶¯�\Qz<DInP¯�kII]<^¶¯-o`E[¯7<\[Ik¶¯<^G¯+kQ^EI¯�<\\Ëµ

��

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI

7<lPQ^On`^¶¯����Æ����¶¯�`P^¯�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç

����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I¯ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N

h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G

It<\o<nI¯nPIQk¯\I<GIklPQh¯`N¯nPI¯^Iu¯^<nQ`^µ

��

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n

k`\Il¯Q^¯nPI¯GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶

lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI¯��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il

`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI¯Q^GolnkQIlµ

��Æ��
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Practice Standards

STANDARD LESSON(S)

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸

O<nPIk¯Q^N`k]<nQ`^¯<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G

GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw¯l`okEIlµ

��Æ��

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n

Q^|oI^EI¯hI`h\IÕl¯hIklhIEnQtIlµ

��¶¯��

PS 6:¯!#¯�#!��.¯�!¯1/� ��Æ��

Literacy Standards

STANDARD LESSON(S)

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n

lQ]Q\<kQnQIl¯<^G¯GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

��

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`

ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

��Æ��

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^

Ok`ohl¶¯<^G¯nI<EPIkÆ\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶

DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk¯`u^¯E\I<k\wµ

��Æ��¶¯��Æ

��

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^

<^<\wlQl¶¯kI|IEnQ`^¶¯<^G¯kIlI<kEPµ

��Æ��
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LESSON 20

Building the Early Republic: The Civic Value of

Education

Learning Objective

Analyze perspectives about public education in order to identify its

purposes in the Early Republic.

Language Objective

Read primary sources in order to summarize and compare perspectives

about public education in the Early Republic using a graphic organizer.

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: +<Qk¯lnoGI^nl¯nP`oOPnNo\\w¯l`¯nP<n¯lnoGI^nl¯uP`¯^IIG¯]`kI¯lohh`kn¯uPQ\I¯kI<GQ^O¯E<^

u`k[¯uQnP¯lnk`^OIk¯kI<GIklµ¯/noGI^nl¯<n¯nPQl¯\ItI\¯E<^¯DI^I{n¯Nk`]¯ukQnQ^O¯QGI<l¯Q^¯nPI¯nP`oOPn
DoDD\Il¯DIN`kI¯nPI¯h<QkÆlP<kI¯<^G¯E\<ll¯GQlEollQ`^µ

Levels 4-5: +k`tQGI¯lI^nI^EI¯lnI]l¯N`k¯nPI¯E\<ll¯GQlEollQ`^¯nP<n¯olI¯E`]h<kIÂE`^nk<ln¯\<^Oo<OIµ
1lI¯<¯E\<ll¯GQlEollQ`^¯lnkoEnokI¯`k¯hk`n`E`\¯n`¯I^lokI¯IjoQn<D\I¯h<knQEQh<nQ`^µ

Lesson Context

In Cluster 2, students considered education as resistance by

enslaved people who were denied the right to literacy. Lesson

20 provides a segue between Clusters 2 and 3 by focusing on

the role of public education in the Early Republic. Students

begin with a quick introduction to the concept of public

education by making predictions about the purpose of Lot 16

in the planned towns of the Northwest Territory (PS 3) before

learning the land was reserved for the building of a public

school. Next, they consider why education was important to

the new nation by analyzing quotes providing the

perspectives of three individuals: George Washington; an

unknown woman in Norwich, Connecticut; and Prince Hall, a

MATERIALS

Lesson 20 Slide Deck

Education in the Early

Republic

Education in the Early

Republic Quotes

Education in the Early

Republic (Teacher

Version)
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NkII¯
\<E[¯]<^¯uP`lI¯EPQ\GkI^¯uIkI¯GI^QIG¯IGoE<nQ`^¯Q^


`ln`^µ¯�^¯G`Q^O¯l`¶¯nPIw¯O<Q^¯hk<EnQEI¯uQnP¯<^<\wzQ^O¯h`Q^nl

`N¯tQIu¯<^G¯hIklhIEnQtIl¶¯l[Q\\l¯nP<n¯<kI¯Q^E\oGIG¯Q^¯nPI

/o]]<nQtI¯�llIll]I^n¯Ê+/¯�¶¯.�µ�Ëµ¯0PI¯\Ill`^¯E`^E\oGIl

uQnP¯<¯GQlEollQ`^¯`N¯nPIQk¯{^GQ^Ol¯<^G¯nPI¯`hh`kno^Qnw¯n`

GQlEoll¯uP<n¯nPI¯nPkII¯Q^GQtQGo<\l¯]<w¯P<tI¯nP`oOPn¯<D`on

nPI¯`nPIklÕ¯h`Q^nl¯`N¯tQIu¯Ê/�µ�Ëµ¯�^¯�Ill`^¯��¶¯lnoGI^nl¯uQ\\

E`^lQGIk¯P`u¯IGoE<nQ`^¯<\QO^IG¯uQnP¯nPI¯IE`^`]QE¯Q^nIkIlnl

`N¯nPI¯�<k\w¯.IhoD\QE¯<l¯nPIw¯\<o^EP¯nPI¯/ohh`knQ^O¯-oIlnQ`^

N`k¯nPI¯E\olnIk·¯7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE

DI^I{n¶¯<^G¯uP`¯GQG¯Qn¯P<k]¼

VOCABULARY

hoD\QE¯lEP``\

Lesson Standards

5.T1.7:¯�`]h<kI¯<^G¯E`^nk<ln¯nPI¯\QtQ^O¯<^G¯u`k[Q^O¯E`^GQnQ`^l¯`N¯I^l\<tIG¯<^G¯NkII¯�NkQE<^l¯Q^¯nPI
E`\`^QIl¯Q^¯nPI¯��nP¯EI^nokw¶¯<^G¯Ivh\<Q^¯P`u¯l`]I¯I^l\<tIG¯hI`h\I¯l`oOPn¯nPIQk¯NkIIG`]µ

5.T1.7c:¯/`]I¯�NkQE<^l¯E<]I¯n`¯�]IkQE<¯<l¯Q^GI^nokIG¯lIkt<^nl¯`k¯l<Q\`kl¯<^G¯uIkI¯NkIIG¯uPI^¯nPIQk
lIktQEI¯u<l¯E`]h\InIG¸¯l`]I¯N`k]Ik¯l\<tIl¯uIkI¯Ok<^nIG¯NkIIG`]¯<^G¯l`]I¯Q^¯nPI¯!`knP¯n``[¯\IO<\

<EnQ`^¯n`¯`Dn<Q^¯nPIQk¯NkIIG`]¯ÊIµOµ¶¯Q^¯ <ll<EPolInnl¶¯�\Qz<DInP¯�kII]<^¶¯-o`E[¯7<\[Ik¶¯<^G¯+kQ^EI
�<\\Ëµ

5.T4.1:¯�GI^nQNw¯nPI¯{kln¯nPkII¯+kIlQGI^nl¯`N¯nPI¯1^QnIG¯/n<nIl¯Ê�I`kOI¯7<lPQ^On`^¶¯����Æ����¶¯�`P^
�G<]l¶¯����Ç����¶¯<^G¯0P`]<l¯�INNIkl`^¶¯����Ç����Ë¸¯lo]]<kQzI¯[Iw¯GItI\`h]I^nl¯GokQ^O¯nPIQk¯nQ]I
ÊIµOµ¶¯nPI¯N`o^GQ^O¯`N¯h`\QnQE<\¯h<knQIl¯Q^¯nPI¯����l¸¯nPI¯{kln¯
<^[¯`N¯nPI¯1µ/µ¶¯nPI¯�\QI^¯<^G¯/IGQnQ`^¯�Enl

Q^¯����¸¯nPI¯�`oQlQ<^<¯+okEP<lI¯`N¯����¶¯nPI¯�<QnQ<^¯.It`\onQ`^¯Q^¯����Ë¶¯<^G¯It<\o<nI¯nPIQk¯\I<GIklPQh¯`N
nPI¯^Iu¯^<nQ`^µ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^
<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl
hIklhIEnQtIlµ

RI.5.6:¯�^<\wzI¯]o\nQh\I¯<EE`o^nl¯`N¯nPI¯l<]I¯ItI^n¯`k¯n`hQE¶¯^`nQ^O¯Q]h`kn<^n¯lQ]Q\<kQnQIl¯<^G
GQNNIkI^EIl¯Q^¯nPI¯h`Q^nl¯`N¯tQIu¯nPIw¯kIhkIlI^nµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk
`u^¯E\I<k\wµ
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Making Predictions: Public Education in

the Early Republic (5 minutes)

+k`YIEn¯Slide 2¯<^G¯Ivh\<Q^¯nPI¯OkQG¯Q]<OI¯n`¯lnoGI^nl¶

lP<kQ^O¯nP<n¯I<EP¯ln<nI¯`N¯nPI¯!`knPuIln¯0IkkQn`kw¯u<l¯Dk`[I^

Q^n`¯n`u^lµ¯�<EP¯n`u^¯P<G¯��¯\`nl¯N`k¯lInn\Iklµ¯�`uItIk¶¯nPI

O`tIk^]I^n¯lIn¯<lQGI¯�`n¯��¯N`k¯<¯tIkw¯h<knQEo\<k¯hokh`lIµ¯�l[

lnoGI^nl·

What do you think Lot 16 was for?

TEACHING TIP

Since the title of the lesson
and the cover slide picture
might give away the answer

to the activator, you may
choose not to project Slide 1
at the beginning of the
lesson.

�l[¯lnoGI^nl¯n`¯lP<kI¯nPIQk¯OoIllIl¯DIN`kI¯lP<kQ^O¯nP<n¯�`n¯��

u<l¯lIn¯<lQGI¯n`¯DoQ\G¯<¯hoD\QE¯lEP``\º¯+k`YIEn¯Slide 3¯n`¯lP<kI

nPI¯GI{^QnQ`^¯`N¯public schoolµ

1lI¯Slide 4¯n`¯Ivh\<Q^¯nP<n¯nPI¯QGI<¯`N¯hoD\QE¯lEP``\¯u<l¯^Iu

<^G¯IvEQnQ^Oµ¯�vh\<Q^¯nP<n¯IGoE<nQ`^¯u<l¯PQln`kQE<\\w¯`^\w

<t<Q\<D\I¯n`¯ko\Ikl¶¯kI\QOQ`ol¯\I<GIkl¶¯<^G¯tIkw¯uI<\nPw¯hI`h\I

uP`¯h<QG¯N`k¯hkQt<nI¯non`klµ¯Ê0PI¯IvEIhnQ`^¯n`¯nPQl¯u<l

kI\QOQ`ol¯nk<GQnQ`^l¯uPIkI¯hI`h\I¯^IIGIG¯n`¯kI<G¯nPI¯u`kGl

`N¯lEkQhnokI¶¯loEP¯<l¯�PkQlnQ<^Qnw¶¯�l\<]¶¯<^G¯�oG<Ql]µË¯
on

hoD\QE¯IGoE<nQ`^¯]<GI¯Qn¯<t<Q\<D\I¯n`¯<\\¯nwhIl¯`N¯hI`h\Iµ

TEACHING TIP

If you’d like to review the
location of the Northwest

Territory, click the link to
show a map. The map slide
includes a link to return you
to Slide 2.

+k`YIEn¯Slide 5¯<^G¯lP<kI¯nP<n¯<\nP`oOP¯hk`tQGQ^O¯hoD\QE

IGoE<nQ`^¯u<l¯<^¯Q]h`kn<^n¯lnIh¯N`k¯nPI¯^Iu¯^<nQ`^¶¯Qn¯u<l

^`n¯<t<Q\<D\I¯n`¯<\\¯`N¯Ò7I¯nPI¯+I`h\IµÓ¯�vh\<Q^¯nP<n¯<EEIll¯n`

hoD\QE¯IGoE<nQ`^¯u<l¯\Q]QnIG¯N`k¯�NkQE<^¯�]IkQE<^l¯\QtQ^O¯Q^

nPI¯�<k\w¯.IhoD\QEµ¯ `tI¯n`¯Slide 6¯n`¯kI]Q^G¯lnoGI^nl¯nP<n

IGoE<nQ^O¯<^¯I^l\<tIG¯hIkl`^¯Q^¯nPI¯1^QnIG¯/n<nIl¯u<l

Q\\IO<\µ

TEACHING TIP

Be sure to keep pace
through this introductory

activity. Slide 2–Slide 6 are
important to provide
context for the lesson.

However, the quote analysis
that follows is the key
activity of the lesson.
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 Analyzing Point of View and

Perspectives: Public Education in the Early

Republic (15 minutes)

#kO<^QzI¯lnoGI^nl¯Q^n`¯h<Qklµ¯+k`tQGI¯I<EP¯lnoGI^n¯uQnP¯<

Education in the Early Republic lnoGI^n¯P<^G`on¶¯<^G¯I<EP

h<Qk¯uQnP¯<¯lIn¯`N¯nPI¯nPkII¯jo`nIlµ

+k`YIEn¯Slide 7 <^G¯Ivh\<Q^¯nP<n¯Q^¯nPQl¯<EnQtQnw¶¯nPIw¯uQ\\¯u`k[

n`¯o^GIkln<^G¯uPw¯GQNNIkI^n¯hI`h\I¯nP`oOPn¯IGoE<nQ`^¯u<l

Q]h`kn<^n¯Q^¯nPI¯�<k\w¯.IhoD\QEµ

SUPPORT ALL

STUDENTS

�N¯lnoGI^nl¯E`o\G¯DI^I{n

Nk`]¯]`GI\Q^O¶¯w`o¯E`o\G
<^<\wzI¯nPI¯�I`kOI
7<lPQ^On`^¯jo`nI¯<l¯<

uP`\IÆE\<ll¯IvIkEQlIµ

MAKE CONNECTIONS

0`¯PI\h¯lnoGI^nl¯]<[I¯E`^E\olQ`^l¯<D`on¯uPw¯nPI¯u`]<^¯Q^¯!`kuQEP¶¯�0¶¯PI\G¯PIk¯h`Q^n¯`N¯tQIu
<D`on¯IGoE<nQ`^µ¯�n¯]<w¯DI¯PI\hNo\¯n`¯kI]Q^G¯nPI]¯`N¯�DQO<Q\¯�G<]lÕl¯\InnIk¯n`¯�`P^¯�G<]l¶

uPIkI¯lPI¯<G]`^QlPIG¯PQ]¯n`¯ÒkI]I]DIk¯nPI¯\<GQIlµÓ

9`o¯E<^¯olI¯Slide 14¯n`¯kItQIu¯+kQ^EI¯�<\\¯uQnP¯lnoGI^nlµ¯0PIw¯\I<k^IG¯<D`on¯PQ]¯Q^¯1^Qn¯�µ

+k`YIEn¯Slide 8¯<^G¯Ivh\<Q^¯nP<n¯nPIw¯lP`o\G¯kI<G¯I<EP¯l`okEI

<^G¯nPI^¯u`k[¯n`OInPIk¯n`¯<^luIk¯nPI¯nu`¯joIlnQ`^l¯`^¯nPI

Ok<hPQE¯`kO<^QzIkµ

+k`tQGI¯lnoGI^nl¯uQnP¯<D`on¯��¯]Q^onIl¯n`¯E`]h\InI¯nPQl

n<l[µ

Discussion: Comparing Viewpoints on

Education in the Early Republic (10 minutes)


kQ^O¯nPI¯uP`\I¯E\<ll¯n`OInPIk¯n`¯lP<kI¯nPIQk¯{^GQ^Olµ¯9`o

E<^¯olI¯Slide 9ÇSlide 11 n`¯hk`YIEn¯nPI¯jo`nIl¯Nk`]¯I<EP

lhI<[Ik¯<l¯w`o¯GQlEollµ¯1lI¯nPQl¯Education in the Early

Republic (Teacher Version) `N¯nPI¯Ok<hPQE¯`kO<^QzIk¯n`¯OoQGI

nPIQk¯E`^tIkl<nQ`^µ

�NnIk¯kItQIuQ^O¯nPIQk¯<^<\wlQl¯`N¯nPI¯nPkII¯jo`nIl¯<^G

<\\`uQ^O¯nQ]I¯N`k¯GQlEollQ`^¯<^G¯joIlnQ`^l¶¯hk`YIEn¯Slide 12µ

�^tQnI¯lnoGI^nl¯n`¯nok^¯<^G¯n<\[¯uQnP¯nPIQk¯h<kn^Ikl¯<D`on

uP<n¯nPI¯nPkII¯Q^GQtQGo<\l¯]QOPn¯\Q[I¯n`¯l<w¯n`¯`^I¯<^`nPIk

<D`on¯nPIQk¯h`Q^nl¯`N¯tQIu¯`^¯IGoE<nQ`^µ¯�`k¯Iv<]h\I¶¯P`u
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might they agree or disagree with the opinions of the other

two? (Note: If you’d like students to write out their responses,

a copy of Slide 12 with the speech bubbles can be printed on

the back of the graphic organizer.)

End the class by having students share their comments with

the rest of the class. If you had students write their responses,

you could collect them as a formative assessment.

TEACHING TIP

To learn more about the role of women in raising good citizens in the Early Republic, see Women

of the Republic from the Museum of the American Revolution.
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Author Why did they believe
education is important?

Why did they have
that point of view?

George Washington

°7<lPQ^On`^¯DI\QItIl¯IGoE<nQ`^¯Ql¯Q]h`kn<^n
DIE<olI¯nPI¯1^QnIG¯/n<nIl¯Ql¯<¯GI]`Ek<Ew¯Ê<l
`hh`lIG¯n`¯<¯]`^<kEPwËµ¯�I¯DI\QItIl¯nP<n
hI`h\I¯^IIG¯n`¯DI¯IGoE<nIG¯n`¯]<[I¯O``G
EP`QEIl¯uPI^¯nPIw¯h<knQEQh<nI¯Q^¯O`tIk^]I^nµ
°�GoE<nIG¯EQnQzI^l¯E<^¯\QlnI^¯n`¯GQNNIkI^n
`hQ^Q`^l¯<^G¯]<[I¯Q^N`k]IG¯GIEQlQ`^lµ

7<lPQ^On`^¯u<l¯nPI¯{kln¯hkIlQGI^n¯<^G¯u<l¯Q^¯EP<kOI¯`N¯nPI
IvIEonQtI¯Dk<^EP¯`N¯nPI¯O`tIk^]I^n¯Æ¯<¯.IhoD\QEµ

�I¯h\<wIG¯<¯k`\I¯Q^¯GIlQO^Q^O¯nPQl¯O`tIk^]I^n¶¯l`¯PI¯Ql¯uI\\
<u<kI¯`N¯nPI¯k`\I¯`N¯ÒuI¯nPI¯hI`h\IÓ¯Q^¯nPI¯^<nQ`^Ûl¯NonokI
loEEIllµ

Unknown Woman

0PI¯1^[^`u^¯7`]<^¯DI\QItIl¯nP<n¯IGoE<nQ`^
Ql¯Q]h`kn<^n¯DIE<olI¯u`]I^¯^IIG¯n`¯DI¯<D\I
n`¯nI<EP¯nPIQk¯l`^l¯P`u¯n`¯DI¯O``G¯EQnQzI^lµ

7`]I^¯G`¯^`n¯P<tI¯h`uIk¯Q^¯nPI¯^<nQ`^µ¯�^¯]`ln¯h\<EIl¶¯nPIw
E<^^`n¯t`nI¯`k¯P`\G¯`N{EIµ¯°�DQO<Q\¯�G<]l¯u<^nIG¯nPI¯ukQnIkl¯`N
nPI¯�`^lnQnonQ`^¯n`¯ÒkI]I]DIk¯nPI¯\<GQIl¶Ó¯Don¯nPIw¯GQG¯^`nµ
°�^|oI^EQ^O¯nPIQk¯l`^l¯hk`tQGIl¯<¯u<w¯n`¯P<tI¯<¯t`QEIµ

*It is important to note here that it was not illegal to educate
women. However, in most cases, other than teaching, they had
limited opportunities to put that education to use.

Prince Hall

+kQ^EI¯�<\\¯DI\QItIl¯IGoE<nQ`^¯Ql¯Q]h`kn<^n¯n`
PQl¯EPQ\GkI^Õl¯NonokIµ¯�I¯DI\QItIl¯nP<n¯nPI
1^QnIG¯/n<nIl¯Ql¯<¯Ò\<^G¯`N¯\QOPnÓ¯<^G¯nP<n
hoD\QE¯IGoE<nQ`^¯Ql¯nPI¯[Iw¯n`¯hk`tQGQ^O¯<EEIll
n`¯`hh`kno^Qnwµ

�I¯DI\QItIl¯nP<n¯lQ^EI¯PI¯h<wl¯n<vIl¯ÊYoln¯\Q[I¯7PQnI¯hI`h\IË¶¯PQl
EPQ\GkI^¯<kI¯I^nQn\IG¯n`¯<nnI^G¯hoD\QE¯lEP``\µ¯�I¯u<^nl¯nPI]¯n`
P<tI¯Ijo<\¯`hh`kno^Qnw

�I¯u<l¯<¯h<nkQ`n¯Q^¯nPI¯.It`\onQ`^<kw¯7<kµ¯�I¯lohh`knl¯nPI
t<\oIl¯`N¯NkIIG`]¯<^G¯Ijo<\Qnwµ¯�I¯u<^nl¯PQl¯EPQ\GkI^¯n`¯DI¯<D\I
n`¯DI¯O``G¯EQnQzI^l¯Q^¯nPI¯^<nQ`^¯PI¯N`oOPn¯n`¯EkI<nIµ¯�I¯NI<kl
PQl¯EPQ\GkI^¯uQ\\¯DI¯GQlEkQ]Q^<nIG¯<O<Q^ln¯DIE<olI¯nPIw¯<kI
o^IGoE<nIG¯<^G¯
\<E[µ¯�l¯<¯hIkl`^¯uP`¯P<G¯IvhIkQI^EIG
l\<tIkw¶¯PI¯o^GIkln<^Gl¯nPI¯h`uIk¯`N¯IGoE<nQ`^µ

Images: George Washington by Gilbert Stuart, Public Domain, via Wikipedia; Woman by Michael Scott Fischer from Noun Project (CC BY 3.0), Prince Hall,

Public Domain, via Wikipedia (detail)
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What might Prince Hall, the Unknown Woman, and George Washington like to say to each other about the
importance of education?

Images: George Washington by Gilbert Stuart, Public Domain, via Wikipedia; Woman by Michael Scott Fischer from Noun Project (CC BY 3.0),

Prince Hall, Public Domain, via Wikipedia (detail)
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LESSON 21

The Economy and Workers of the Early Republic

Learning Objective

 <[I¯hkIGQEnQ`^l¯<D`on¯<¯lhIEQ{E¯Q^Golnkw¯<^G¯Qnl¯u`k[Ikl¯GokQ^O¯nPI

�<k\w¯.IhoD\QE¯olQ^O¯<¯lIn¯`N¯OoQGQ^O¯joIlnQ`^lµ

Language Objective

 <[I¯ukQnnI^¯hkIGQEnQ`^l¯<D`on¯nPI¯DI^I{nl¯<^G¯P<k]l¯`N¯GQNNIkI^n

Q^GolnkQIl¯`N¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯GQlEQh\Q^IÆlhIEQ{E¯nIk]l¯N`k¯nwhIl

`N¯u`k[Iklµ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: �QtI¯lnoGI^nl¯nQ]I¯n`¯nk<^l\<nI¯`k¯kItQIu¯nPI¯^<]Il¯`N¯nPI¯GQNNIkI^n¯Q^Golnkw¯u`k[Ikl

<^G¯]<nEP¯nPI]¯n`¯Q]<OIl¯`^¯/\QGI¯�¯`N¯nPI¯l\QGI¯GIE[¯DIN`kI¯<llQO^Q^O¯Ok`ohlµ¯+k`tQGI¯<

lI^nI^EI¯Nk<]I¯`k¯lI^nI^EI¯ln<knIk¯N`k¯hkIGQEnQ`^l¯N`k¯-oIlnQ`^l¯�¯<^G¯�¯`^¯nPI¯P<^G`onµ

Levels 4-5: �P<\\I^OI¯lnoGI^nl¯n`¯Ivh\<Q^¯nPIQk¯hkIGQEnQ`^l¯`^¯nPI¯P<^G`on¯Dw¯<^luIkQ^O¯Q^

E`]h\InI¶¯I\<D`k<nIG¯lI^nI^EIl¯olQ^O¯nPI¯nIk]l¯ÒDI^I{nÓ¯<^G¯ÒP<k]Ó¯E`kkIEn\w¶¯hk`tQGQ^O¯]`GI\

lI^nI^EIl¯QN¯^IEIll<kwµ

Lesson Context

In Lesson 20, students analyzed sources to understand the

civic importance of education to the growth of the Republic.

Lesson 21 begins with a consideration of how education

supported the economic interests of the nation. Here,

students visit the themes of the Essential Question: 7<l¯nPI

�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k

IE`^`]QE¯Q^nIkIlnl¼ and launch the Supporting Question:

7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯DI^I{n¶¯<^G¯uP`

GQG¯Qn¯P<k]¼ (SL 1). In the second half of the lesson, students

prepare for the research they will do in Lesson 22 by

reviewing key vocabulary for the cluster (“industry” and

“expert”) and collaborating with group partners to make

MATERIALS

Lesson 21 Slide Deck

Industry and Worker

Predictions

Cluster 6 Planning

Document

VOCABULARY

expert

industry
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predictions about the work and workers of their assigned

industry (PS 3).

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

ADVANCE PREPARATION


IN`kI¯DIOQ^^Q^O¯�Ill`^¯��¶¯<llQO^¯lnoGI^nl¯n`¯kIlI<kEP¯Ok`ohlµ¯0PQl¯Cluster 6 Planning

Document¯hk`tQGIl¯<¯\Qln¯`N¯nPI¯IvhIkn¯Ok`ohl¶¯kIl`okEIl¶¯u`k[Ikl¶¯<^G¯nPI¯loOOIlnIG

^o]DIk¯`N¯lnoGI^nl¯N`k¯I<EP¯`^Iµ

+kQ^n¯`on¯nPI¯Q^Golnkw¯GIlEkQhnQ`^l¯<^G¯u`k[Ik¯DQ`Ok<hPQIl¯N`k¯I<EP¯`N¯nPI¯`EEoh<nQ`^l¯`k

P<tI¯GItQEIl¯<t<Q\<D\I¯N`k¯lnoGI^nl¯n`¯tQIu¯nPI]µ¯
QOQn<\¯GItQEIl¯<kI¯<\l`¯^IIGIG¯n`¯tQIu

nPI¯`hnQ`^<\¯]o\nQ]IGQ<¯l`okEIlµ

Activator: Making Connections: The

Economic Importance of Public Education

(5 minutes)

In this unit, we have been thinking about how the nation’s

declared values and economic interests shaped the Early

Republic. Yesterday, we discussed why education was

important to the nation’s declared values. But it was also

important to the Early Republic’s economic interests. Why do

you think that was the case?

Project Slide 2 and ask students to brainstorm why

education would be important to the nation’s economic

interests. Invite them to share their ideas back popcorn style.

For example, students might offer that:
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+I`h\I¯^IIGIG¯Y`Dlµ

0PIkI¯u<l¯<¯\`n¯`N¯u`k[¯n`¯DI¯G`^I¯n`¯DoQ\G¯<^G¯Ivh<^G

nPI¯^<nQ`^µ

0PI¯^<nQ`^¯^IIGIG¯]`^Iw¯n`¯lohh`kn¯QnlI\N¯^`u¯nP<n¯Qn

u<l¯Q^GIhI^GI^nµ

+I`h\I¯^IIGIG¯nPI¯nk<Q^Q^O¯n`¯G`¯Y`Dl¯nP<n¯nPI¯
kQnQlP

O`tIk^]I^n¯`k¯`N{EQ<\l¯olIG¯n`¯G`µ

 `kI¯hI`h\I¯u<^nIG¯n`¯ln<kn¯DolQ^IllIl¯<l¯nPI¯E`o^nkw

Ivh<^GIG¶¯InEµ

�l¯lnoGI^nl¯lhI<[¶¯kIE`kG¯nPIQk¯QGI<l¯`^¯nPI¯D`<kG¶¯I\It<nI

kIlh`^lIl¯<E[^`u\IGOQ^O¯nP<n¯<l¯nPI¯^<nQ`^¯OkIu¶¯l`¯GQG¯Qnl

h`ho\<nQ`^¯<^G¯IE`^`]wµ

Launching the Question:

Supporting Question Launch (10

minutes)

+k`YIEn¯/\QGI¯�¯<^G¯Ivh\<Q^¯nPI¯Q]h`kn<^EI¯`N¯nI<EPIkl¯Q^¯nPI

�<k\w¯.IhoD\QEµ¯0PI^¶¯Ivh\<Q^¯nP<n¯Q^¯nPQl¯o^Qn¶¯lnoGI^nl¯<kI

O`Q^O¯n`¯u`k[¯n`¯o^GIkln<^G¯nPI¯k`\Il¯`N¯]<^w¯GQNNIkI^n

hI`h\I¯uP`¯E`^nkQDonIG¯n`¯nPI¯Ok`unP¯`N¯nPI¯^<nQ`^Õl

IE`^`]wµ

0PIw¯uQ\\¯DI¯<^luIkQ^O¯nPI¯/ohh`knQ^O¯-oIlnQ`^¯Ê/\QGI¯�Ë·

7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE

DI^I{n¶¯<^G¯uP`¯GQG¯Qn¯P<k]¼

.I]Q^G¯lnoGI^nl¯nP<n¯uPI^ItIk¯uI¯lIn¯`on¯n`¯<^luIk¯<

joIlnQ`^¯Q^¯l`EQ<\¯lnoGQIl¶¯uI¯u<^n¯n`¯n<[I¯nQ]I¯n`¯nPQ^[

<D`on¯nu`¯nPQ^Ol·¯u`kGl¯<^G¯joIlnQ`^lµ

7`kGl· What is the question word? What keywords or

ideas do I already know in this question?

-oIlnQ`^l· What smaller questions could I ask to help

answer the big question?

�l¯<¯E\<ll¶ <l[¯lnoGI^nl¯n`¯lP<kI¯nPI¯u`kGl¯<^G¯QGI<l¯nP<n¯<kI

N<]Q\Q<k¯uQnPQ^¯nPI¯joIlnQ`^µ¯�P<kn¯nPIQk¯kIlh`^lIlµ

�^¯h<Qkl¯`k¯l]<\\¯Ok`ohl¶¯<l[¯lnoGI^nl¯n`¯Dk<Q^ln`k]¯<n¯\I<ln

nu`¯joIlnQ`^l¯nP<n¯E`o\G¯PI\h¯nPI]¯<^luIk¯nPQl¯\<kOIk
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joIlnQ`^¶¯nPI^¯P<tI¯Ok`ohl¯lP<kI¯nPI]¯uQnP¯nPI¯E\<llµ

.IE`kG¯nPI¯E\<llÕl¯joIlnQ`^l¯<l¯nPIw¯O`µ¯�IIh¯nPI¯lnoGI^n

joIlnQ`^l¯`^¯GQlh\<w¯N`k¯nPI¯kI]<Q^GIk¯`N¯nPI¯E\olnIkµ

�l¯lnoGI^nl¯u`k[¯n`¯\<o^EP¯nPI¯/ohh`knQ^O¯-oIlnQ`^¶¯\QlnI^

N`k¯]I^nQ`^¯`N¯nPI¯E`nn`^¯Q^Golnkw¯<^G¯nPI¯u`k[¯`N¯I^l\<tIG

hI`h\I¯uP`lI¯\<D`k¯u<l¯olIG¯n`¯NoI\¯nPI¯I^`k]`ol¯hk`{nl

nP<n¯nPI¯Ok`unP¯`N¯E`nn`^¯EkI<nIGµ¯/noGI^nl¯lP`o\G¯DI¯<D\I¯n`

kIE`O^QzI¯nP<n¯nPI¯Ok`unP¯`N¯nPI¯E`nn`^¯IE`^`]w¯P<k]IG

I^l\<tIG¯hI`h\Iµ¯�\It<nI¯nPIlI¯E`]]I^nl¯n`¯Gk<u¯<nnI^nQ`^

n`¯nPQl¯u`k[µ

�N¯lnoGI^nl¯G`¯^`n¯]I^nQ`^¯nPQl¯u`k[¯Q^GIhI^GI^n\w¶¯hk`DI¯<

DQn¯n`¯Gk<u¯Qn¯`onµ¯.IE<\\Q^O¯nPQl¯u`k[¯<^G¯nPI¯k`\I¯`N¯I^l\<tIG

\<D`k¯Q^¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯uQ\\¯DI¯Q]h`kn<^n

N`k¯nPI¯<EnQtQnQIl¯Q^¯nPI¯kIln¯`N¯nPI¯E\olnIkµ

MAKE CONNECTIONS

Bridgewater State University was originally called the Bridgewater Normal School and was

founded to educate teachers.

 Expert Groups and Predictions (15 minutes)

+k`YIEn¯Slide 5¯<^G¯kItQIu¯nPI¯GI{^QnQ`^¯`N¯nPI¯u`kG

industryµ¯�vh\<Q^¯n`¯lnoGI^nl¯nP<n¯Q^¯nPQl¯Ok`oh¯`N¯\Ill`^l¶

nPIw¯uQ\\¯\I<k^¯<D`on¯Q^GolnkQIl¯uP`lI¯u`k[Ikl¯E`^nkQDonIG¯n`

nPI¯Ok`unP¯`N¯nPI¯^<nQ`^Õl¯IE`^`]w¯GokQ^O¯nPI¯�<k\w

.IhoD\QEµ¯�E[^`u\IGOI¯nP<n¯Qn¯u`o\G¯DI¯Q]h`llQD\I¯n`¯E`tIk

ItIkw¯Q^Golnkw¯<^G¯`EEoh<nQ`^¯Q^¯nPI¯�<k\w¯.IhoD\QEµ¯!`nI

nP<n¯nPIlI¯\Ill`^l¯uQ\\¯N`Eol¯`^¯^Iu¯`k¯t<ln\w¯Ivh<^GQ^O

nwhIl¯`N¯u`k[¯GokQ^O¯nPQl¯hIkQ`Gµ

!Ivn¶¯olI¯Slide 6¯n`¯kItQIu¯nPI¯GI{^QnQ`^¯`N¯expert¯N`k

lnoGI^nlµ¯0I\\¯lnoGI^nl¯nP<n¯PQln`kQ<^l¯kI\w¯`^¯IvhIknl¯n`¯PI\h

nPI]¯o^GIkln<^G¯lhIEQ{E¯GIn<Q\l¯`N¯<¯nQ]I¯hIkQ`G¶¯Ok`oh¶¯`k

ItI^n¯nP<n¯nPIw¯u<^n¯n`¯\I<k^¯]`kI¯<D`onµ¯ <^w¯PQln`kQ<^l

<kI¯IvhIknl¯nPI]lI\tIlµ¯�vhIknl¯`NnI^¯lP<kI¯nPIQk¯[^`u\IGOI

Dw¯nI<EPQ^O¶¯ukQnQ^O¯D``[l¶¯OQtQ^O¯\IEnokIl¶¯<^G¯h<knQEQh<nQ^O

Q^¯Q^nIktQIulµ¯�vh\<Q^¯nP<n¯nPIw¯uQ\\¯u`k[¯n`¯DIE`]I¯IvhIknl

`^¯<¯h<knQEo\<k¯Q^Golnkw¯<^G¯Qnl¯u`k[Ikl¯GokQ^O¯nPI¯�<k\w

.IhoD\QEµ
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Assign student groups by industry so that students will know

the topic they will be researching and who their work

partners will be. Explain that tomorrow, they will receive a

packet of information and work to make One-Pagers about

their industry and its workers.

To wrap up the lesson, distribute a copy of the Industry and

Worker Predictions document to each group or student and

ask them to answer one or more of the questions on the

handout.

If time permits, end the lesson by asking students to share

some of their predictions.

TEACHING TIP

This group of lessons uses a slightly adapted version of Essential Question 1. The nation’s

economic growth is inextricably linked to its territorial growth, but making this small change for

these lessons will make it less confusing for students to make connections.
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Cluster 6 Planning Document

# Industry & Workers Resources
*Indicates a laptop/tablet is
necessary to access links to the
resource.

Students

1 Whaling
(3-4 students)
For stronger readers

Industry
Summary

Worker Bios:

Crew Workers

Absalom
Boston - Ship
Captain

Whaling* 1.

2.
3.
4.

2 Overseas Trade with
China
(2-3 students)

Industry
Summary

Worker Bio:

Thomas
Handasyd
Perkins-China
Merchant

Overseas Trade with China 1.

2.
3.

3 Canal Building
(2-3 students)

Industry
Summary

Worker Bio:

Canal Builder

Canal-Building;* 1.
2.
3.

4 General Store
(2-3 students)

Industry
Summary

Worker Bio:

Asa Knight-
Shop Keeper

General Stores 1.
2.

3.

Lesson 21: The Economy and Workers of the Early Republic
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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# Industry & Workers Resources
*Indicates a laptop/tablet is
necessary to access links to the
resource.

Students

5 Farming
(2-3 students)

Industry
Summary

Worker Bio:

Charles and
Keziah  Grier -
Indiana
Farmers

Farming 1.

2.
3.

6 Cloth Manufacturing
(3-4 students)

Industry
Summary

Worker Bios:

Julia Wilson -
Mill Girl

Rowland
Hazard-
Factory Owner

Cotton Cloth Manufacturing 1.
2.
3.

4.

7 Steamboat
Transportation
(3-4 students)

Industry
Summary

Worker Bios

Catherine
Grandy -
Stewardess

Joseph Jones -
Deck Sweep

Steamboat Transportation 1.
2.
3.

4.

8 Teacher
(2-3 students)

Industry
Summary

Worker Bio

Cynthia
Bishop

Teaching 1.
2.
3.

Lesson 21: The Economy and Workers of the Early Republic
Answer Key

Grade 5, Unit 3: The Growth of the Republic
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LESSON 22

Researching and Analyzing the Industries and

Work of the Early Republic

Learning Objective

.IlI<kEP¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯<^¯Q^Golnkw¯Q^¯nPI¯�<k\w¯.IhoD\QE¯<^G

olI¯n<kOInIG¯joIlnQ`^l¯n`¯QGI^nQNw¯[Iw¯EP<k<EnIkQlnQEl¯`N¯nPIQk¯u`k[¯<^G

GInIk]Q^I¯P`u¯nPIQk¯u`k[¯{n¯Q^n`¯nPI¯IE`^`]QE¯lwlnI]¯`N¯nPI¯�<k\w

.IhoD\QEµ

Language Objective

.IE`o^n¯<^luIkl¯n`¯<¯lIkQIl¯`N¯n<kOInIG¯joIlnQ`^l¯<D`on¯nPI¯u`k[¯<^G

u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯Q^¯ukQnQ^O¯Dw¯E`^GoEnQ^O¯kIlI<kEP¯olQ^O¯<

lIn¯`N¯Eok<nIG¯kIl`okEIlµ¯�vh\<Q^¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w

.IhoD\QE¯Dw¯<^luIkQ^O¯joIlnQ`^l¯Q^¯ukQnQ^O¯olQ^O¯Q^N`k]<nQ`^¯Nk`]

kIlI<kEP¯<^G¯^`o^l¯N`k¯t<kQ`ol¯u`k[Ikl¯Êh<llI^OIk¶¯lP`h[IIhIk¶

lnIu<kGIll¶¯Eoln`]IkËµ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: �^luIk¯joIlnQ`^l¯<D`on¯u`k[Ikl¯Q^¯<^¯Q^Golnkw¯Q^¯lP`kn¯hPk<lIl¯uQnP¯hIIk¯lohh`knµ¯�

O\`ll<kw¯`N¯u`kGl¯N`k¯u`k[Ikl¯]<w¯DI¯hk`tQGIGµ

Levels 4-5: �^luIk¯joIlnQ`^l¯<D`on¯u`k[Ikl¯Q^¯<^¯Q^Golnkw¯Q^¯Ivh<^GIG¯lI^nI^EIl¯uQnP¯GIn<Q\µ

/noGI^nl¯]<w¯^IIG¯]`GI\Q^O¯N`k¯P`u¯n`¯QGI^nQNw¯lI^nI^EI¯h<nnIk^l¯Q^¯Q^N`k]<nQ`^<\¯nIvn¯nP<n

lP`u¯GI{^QnQ`^l¶¯IµOµ¶¯Ò�¯ÉÉÉÉ¯Ql¯<¯hIkl`^¯uP`¯ÉÉÉÉÉµÓ

Lesson Context

In Lesson 21, students launched the Supporting Question,

7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE¯DI^I{n¶¯<^G¯uP`

GQG¯Qn¯P<k]¼, and made predictions about their industry and
its workers in the Early Republic. In Lesson 22, students work
in groups to research their assigned industry and workers
and create graphic organizers to present to their classmates

MATERIALS

Lesson 22 Slide Deck

Cluster 6 Planning

Document

Whaling
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Q^¯�Ill`^¯��µ¯�l¯nPIw¯kIlI<kEP¶¯lnoGI^nl¯hk<EnQEI¯lItIk<\
ln<^G<kGl·¯`kO<^QzQ^O¯Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯l`okEIl¯n`
Gk<u¯E`^E\olQ`^l¯Ê+/¯�Ë¸¯lohh`knQ^O¯E\<Q]l¯<D`on¯nPI¯�<k\w
.IhoD\QE¯olQ^O¯nIvno<\¯ItQGI^EI¯<^G¯GQlEQh\Q^<kw¯kI<l`^Q^O
Ê+/¯�¶¯+/¯�¶¯.�µ�Ë¸¯Q^nIOk<nQ^O¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl
`^¯nPI¯l<]I¯n`hQE¯n`¯ukQnI¯`k¯lhI<[¯[^`u\IGOI<D\w¯<D`on¯nPI
loDYIEn¯Ê7µ�Ë¸¯<^G¯Gk<uQ^O¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k
Q^N`k]<nQ`^<\¯nIvn¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ

Overseas Trade with

China

Canal-Building

General Stores

Farming

Cotton Cloth

Manufacturing

Steamboat

Transportation

Teaching

Industry Graphic

Organizer

Worker Graphic

Organizer

Web Graphic Organizer

Web Exemplar

Graphic Organizer

Exemplar

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw

l`okEIlµ

PS 4:¯�^<\wzI¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯l`okEIl¶¯Ivh\<Q^Q^O¯N<En`kl¯nP<n¯Q^|oI^EI¯hI`h\IÕl

hIklhIEnQtIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[

[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G

kIlI<kEPµ
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ADVANCE PREPARATION

 <[I¯<GGQnQ`^<\¯E`hQIl¯`N¯nPI¯Ok<hPQE¯`kO<^QzIkl¯<^G¯P<tI¯nPI]¯<t<Q\<D\I¯<n¯nPI¯Nk`^n¯`N¯nPI

E\<llk``]µ¯
`Q^O¯l`¯uQ\\¯<\\`u¯lnoGI^nl¯n`¯olI¯nPI]¯n`¯n<[I¯^`nIl¯DIN`kI¯]<[Q^O¯nPIQk¯{^<\¯E`hQIl

QN¯nPIw¯hkINIkµ

 Researching and Analyzing the

Industries and Work of the Early Republic

(30 minutes)

Project Slide 2 and tell students they will be researching one
of the industries that was important to the growth of the
Early Republic. Explain that just as these industries were
important to economic growth, so were the workers who did
these jobs. Remind students that in the early decades of the
Republic, immigrants from Ireland, China, and elsewhere in
the world worked alongside workers (enslaved and free) who

were born in the United States.

TEACHING TIP

�`P^¯7µ¯�QI\Gl¯<^G¯/<k<P¯�k<^EIl¯/P<u¯�k<tIl¶¯uP`lI¯`k<\¯PQln`kQIl¯uIkI¯kI<G¯Q^¯�\olnIk¯�¶¯<kI¯^`n

olIG¯<l¯nPI¯N`Eol¯N`k¯nPI¯IvI]h\<k¯DIE<olI¯nPIw¯uIkI¯^`n¯I^l\<tIG¯`^¯E`nn`^¯h\<^n<nQ`^lµ

Explain to students that in the next class, there will be an
Expert Convention where they will share what they learn with
their classmates. Project Slide 3 to show students the

Graphic Organizer Exemplar, the completed graphic
organizer for Green Cumby, who was enslaved on a cotton
plantation.

Use this as an opportunity to review the questions they
will answer and to demonstrate the amount of
information they should include.

Note that in the square on the bottom right, students
can draw or paste a picture or choose a quote from the
reading. Slide 4 provides an example with a quote.

Also, show students the exemplar of the connection
sheet on Slide 5. Provide copies of these exemplars in
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each packet so that students can refer to them as they
prepare their own.

Provide students with their industry packets (either digitally
or as hard copies) and allow students to spend the period
researching answers to the questions on the packet. As they
work, circulate to answer questions and probe
understanding.

TEACHING TIP

Enslaved people typically did not have access to money or resources. Some had small farm plots

or special skills that they could use to earn money on the side, if circumstances allowed. This

money could be used to purchase necessities, gifts, or even their own freedom, as in the example

of Catherine Grandy.

Below is a list of the industries, the workers in that industry,

and the student resources (*laptop/tablet needed to access
links to the resource.)

Whaling

(3–4 students)
(For stronger readers)

Industry Summary

Worker Bios:

Crew Workers

Absalom Boston - Ship Captain

Resources:

Whaling*

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x2, Web

Graphic Organizer x3, Web Exemplar x1,
Graphic Organizer Exemplar x1

Overseas Trade with China

(2–3 students)
Industry Summary

Worker Bio:

Thomas Handasyd Perkins - China Merchant

Resources:

Overseas Trade with China*
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Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x1, Web

Graphic Organizer x2, Web Exemplar x1,
Graphic Organizer Exemplar x1

Canal Building

(2–3 students)
Industry Summary

Worker Bio:

Canal Builder

Resources:

Canal-Building*

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x1, Web

Graphic Organizer x2, Web Exemplar x1,
Graphic Organizer Exemplar x1

General Store

(2–3 students)
Industry Summary

Worker Bio:

Asa Knight - Shop Keeper

Resources:

General Stores*

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x1, Web

Graphic Organizer x2, Web Exemplar x1,
Graphic Organizer Exemplar x1

Farming

(2–3 students)
Industry Summary

Worker Bio:

Charles and Keziah Grier - Indiana Farmers

Resources:

Farming

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x1, Web

Graphic Organizer x2, Web Exemplar x1,
Graphic Organizer Exemplar x1

Cloth Manufacturing
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https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
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https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Web%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Graphic%20Organizer%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Canal-Building.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Worker%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Web%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Graphic%20Organizer%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20General%20Stores.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Worker%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Web%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Graphic%20Organizer%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Farming.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Worker%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Web%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Graphic%20Organizer%20Exemplar.pdf
http://creativecommons.org/licenses/by-nc/4.0/


(3–4 students)
Industry Summary

Worker Bios:

Julia Wilson - Mill Girl

Roland Hazard - Factory Owner

Resources:

Cotton Cloth Manufacturing

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x2, Web

Graphic Organizer x3, Web Exemplar x1,
Graphic Organizer Exemplar x1

Steamboat Transportation

(3–4 students)
Industry Summary

Worker Bios:

Cath. Grandy - Stewardess

Joseph Jones - Deck Sweep

Resources:

Steamboat Transportation

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x2, Web

Graphic Organizer x3, Web Exemplar x1,
Graphic Organizer Exemplar x1

Teachers

(2–3 students)
Industry Summary

Worker Bio:

Cynthia Bishop - Teacher

Resources:

Teaching

Graphic organizers needed: Industry Graphic

Organizer x1, Worker Graphic Organizer x1, Web

Graphic Organizer x2, Web Exemplar x1,
Graphic Organizer Exemplar x1
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https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Cotton%20Cloth%20Manufacturing.pdf
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https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
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https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Steamboat%20Transportation.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Worker%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Web%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Graphic%20Organizer%20Exemplar.pdf
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https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Industry%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Worker%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.SH%20-%20Web%20Graphic%20Organizer.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Web%20Exemplar.pdf
https://dese-uploads-production.s3.amazonaws.com/public/references/G5_U3/materials/G5.U3.L22.LRC%20-%20Graphic%20Organizer%20Exemplar.pdf
http://creativecommons.org/licenses/by-nc/4.0/


 Formative Assessment

At the end of the class, collect their graphic
organizers to check as a formative
assessment. If students need additional time,

they can complete the work for homework. The
research period could also be extended into a Literacy
Block.
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LESSON 23

Expert Convention: The Economy of the Early

Republic

Learning Objective


InIk]Q^I¯E`^^IEnQ`^l¯DInuII^¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w

.IhoD\QE¯Dw¯h<knQEQh<nQ^O¯Q^¯l]<\\¯Ok`oh¯GQlEollQ`^l¯<^G¯]<hhQ^O¯nPI]

`^¯<¯Ok<hPQE¯`kO<^QzIkµ

Language Objective


QlEoll¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯Dw¯h<knQEQh<nQ^O¯Q^

l]<\\¯Ok`oh¯GQlEollQ`^l¯<^G¯]<[Q^O¯kI\It<^n¯E`^^IEnQ`^l¯<D`on¯P`u

lhIEQ{E¯Q^GolnkQIl¯<NNIEnIG¯nPI¯IE`^`]w¯`N¯nPI¯1^QnIG¯/n<nIl¯<^G¯nPI

\QtIl¯`N¯nPI¯hI`h\I¯uP`¯u`k[IG¯Q^¯nPI]¶¯olQ^O¯nPI¯u`kG¯ÒDIE<olIÓ¯n`

Ivh\<Q^¯nPI¯E`^^IEnQ`^µ¯�vh\<Q^¯E`^^IEnQ`^l¯DInuII^¯u`k[Ikl¯`N¯nPI

�<k\w¯.IhoD\QE¯Q^¯ukQnQ^O¯Dw¯Gk<uQ^O¯E`^^IEnQ`^l¯`^¯<¯GQ<Ok<]¯<^G

ukQnQ^O¯<¯lI^nI^EI¯uQnP¯nPI¯u`kG¯ÒDIE<olIµÓ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: /noGI^nl¯ukQnI¯<¯lP`kn¯lI^nI^EI¯uQnP¯nPI¯lI^nI^EI¯Nk<]I¯ÒÉÉÉÉ¯<^G¯ÉÉÉÉ¯<kI¯E`^^IEnIG
DIE<olI¯ÉÉÉÓ¯olQ^O¯<¯O\`ll<kw¯`N¯nIk]l¯N`k¯GQNNIkI^n¯u`k[Ikl¯<^G¯hIIk¯lohh`kn¯<l¯^IIGIGµ

Levels 4-5: /noGI^nl¯ukQnI¯<^¯Ivh<^GIG¯lI^nI^EI¯uQnP¯GIn<Q\l¯O<Q^IG¯nPk`oOP¯GQlEollQ`^¯uQnP
hIIkl¶¯olQ^O¯hPk<lIl¯loEP¯<l¯ÒDI^I{nIG¯Nk`]Ó¯<^GẦ k¯Òu<l¯P<k]IG¯DwÓ¯<l¯]`GI\IG¯Dw¯<¯nI<EPIkµ

Lesson Context

In Lesson 22, students researched their assigned industry

and workers and created graphic organizers about their role

in the Early Republic. In Lesson 23, students participate in an

Expert Convention to share what they learned and make

connections by webbing the “economic ecosystem” of the

Early Republic. Students use a booth visiting log to organize

information, analyze evidence, and draw conclusions as they

MATERIALS

Lesson 23 Slide Deck

Booth Visiting Log

Expert Interview

Questions
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\QlnI^¯n`¯nPIQk¯E\<ll]<nIl¯<^G¯I^O<OI¯uQnP¯nPIQk¯N<En¯lPIInl¯<n

I<EP¯ln<nQ`^¯Ê+/¯�¶¯+/¯�¶¯.�µ�¶¯7�Ëµ¯
w¯h<knQEQh<nQ^O¯Q^¯nPQl

<EnQtQnw¶¯lnoGI^nl¯<\l`¯hk<EnQEI¯nPIQk¯lhI<[Q^O¯<^G¯\QlnI^Q^O

l[Q\\l¯Ê/�µ�Ë¯<^G¯kIQ^N`kEI¯nPI¯<^<\wnQE<\¯P<DQnl¯`N¯<¯PQln`kQ<^¯Dw

<^<\wzQ^O¯nPI¯Q^nIklIEnQ`^l¯`N¯nPI¯\QtIl¯<^G¯u`k[¯nP<n¯DoQ\n

nPI¯�<k\w¯.IhoD\QEµ¯�^¯�Ill`^¯��¶¯nPI¯{^<\¯\Ill`^¯`N¯nPI¯o^Qn¶

lnoGI^nl¯uQ\\¯uID¯<^G¯GQlEoll¯nPIQk¯E`^^IEnQ`^l¯Q^¯<¯+onnQ^O

�n¯0`OInPIk¯GQlEollQ`^µ

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI
��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI
Q^GolnkQIlµ

PS 3:¯�^<\wzI¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯n`¯GInIk]Q^I¯QGI<l¯<^G¯[Iw¯GIn<Q\l¸¯O<nPIk¯Q^N`k]<nQ`^

<D`on¯nPI¯h<ln¯Nk`]¯<OIÆ¯<hhk`hkQ<nI¯hkQ]<kw¯l`okEIl¶¯<^G¯GQlnQ^OoQlP¯hkQ]<kw¯Nk`]¯lIE`^G<kw
l`okEIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

RI.5.9:¯�^nIOk<nI¯Q^N`k]<nQ`^¯Nk`]¯lItIk<\¯nIvnl¯`^¯nPI¯l<]I¯n`hQE¯Q^¯`kGIk¯n`¯ukQnI¯`k¯lhI<[
[^`u\IGOI<D\w¯<D`on¯nPI¯loDYIEnµ

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk
`u^¯E\I<k\wµ

W.5.9:¯
k<u¯ItQGI^EI¯Nk`]¯\QnIk<kw¯`k¯Q^N`k]<nQ`^<\¯nIvnl¯n`¯lohh`kn¯ukQnnI^¯<^<\wlQl¶¯kI|IEnQ`^¶¯<^G
kIlI<kEPµ

ADVANCE PREPARATION

0PQl¯\Ill`^¯uQ\\¯kIjoQkI¯<¯DQn¯`N¯<Gt<^EI¯`kO<^Qz<nQ`^µ¯0PI¯E\<llk``]¯uQ\\¯^IIG¯n`¯DI¯`kO<^QzIG¯Q^n`
IQOPn¯ln<nQ`^l¶¯`^I¯N`k¯I<EP¯Q^Golnkwµ¯+k`tQGI¯^<]I¯n<Ol¯N`k¯lnoGI^nl¯nP<n¯OQtI¯nPIQk¯^<]Il¯<^G
<kI<¯`N¯IvhIknQlI¶¯loEP¯<l¯nPI¯Ò�I\\`¯ w¯!<]I¯QlµµµÓ¯n<Ol¯n`¯uI<kµ

 Expert Convention (30 minutes)

+k`YIEn¯Slide 2¯<^G¯Ivh\<Q^¯n`¯lnoGI^nl¯nP<n¯n`G<w¯nPIw¯uQ\\

h<knQEQh<nI¯Q^¯nPI¯7`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE¯�vhIkn

�`^tI^nQ`^µ¯�vh\<Q^¯n`¯lnoGI^nl¯nP<n¯nPI¯hokh`lI¯`N¯nPIQk

<nnI^G<^EI¯<n¯nPI¯E`^tI^nQ`^¯Ql¯n`¯]IIn¯uQnP¯`nPIk¯IvhIknl

`^¯nPI¯u`k[¯`N¯nPI¯�<k\w¯.IhoD\QE¯<^G¯<^<\wzI¯P`u¯nPI
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^<nQ`^Õl¯Q^GolnkQIl¯<^G¯u`k[Ikl¯uIkI¯E`^^IEnIG¯n`¯I<EP

`nPIkµ

�vh\<Q^¯n`¯lnoGI^nl¯nP<n¯nPIw¯uQ\\¯n<[I¯nok^l¯ln<wQ^O¯DIPQ^G¯<n

nPIQk¯D``nP¯<^G¯tQlQnQ^O¯nPI¯D``nPl¯`N¯`nPIk¯Q^GolnkQIlµ

+k`tQGI¯I<EP¯lnoGI^n¯uQnP¯<¯E`hw¯`N¯nPI¯Booth Visiting Log¯n`

kIE`kG¯nPIQk¯{^GQ^Ol¯<^G¯E`^^IEnQ`^lµ¯+k`YIEn¯Slide 4¯<^G

Slide 5¯<^G¯]`GI\¯nPI¯<EnQtQnw¯N`k¯lnoGI^nl¶¯<l¯uI\\¯<l¯Slide 6¶

uPQEP¯`NNIkl¯joIlnQ`^l¯nPIw¯E<^¯<l[¯<n¯nPI¯D``nPlµ¯Ê!`nI·¯9`o

E`o\G¯<\l`¯hkQ^n¯`on¯<^G¯hk`tQGI¯E`hQIl¯`N¯Slide 6¯n`¯lnoGI^nl

Q^GQtQGo<\\w¯QN¯w`o¯u`o\G¯\Q[IµË


QtQGI¯nPI¯lnoGI^nl¯Q^n`¯nu`¯Ok`ohl¶¯P<\N¯ln<wQ^O¯<n¯nPIQk

D``nP¯<^G¯nPI¯`nPIk¯P<\N¯nk<tI\Q^Oµ¯�QtI¯nPI¯{kln¯Ok`oh¯`N

lnoGI^nl¯<D`on¯��Ç��¯]Q^onIl¯n`¯tQlQn¯D``nPl¯<^G¯]<[I

E`^^IEnQ`^l¶¯<^G¯nPI^¯P<tI¯lnoGI^nl¯luQnEP¯l`¯nP<n¯nPI

lIE`^G¯Ok`oh¯E<^¯lII¯nPI¯D``nPlµ

�^G¯nPI¯E\<ll¯Dw¯P<tQ^O¯lnoGI^nl¯kInok^¯n`¯nPIQk¯D``nPlµ

+k`YIEn¯Slide 7¯<^G¯<l[¯nPI]¯n`¯kI<G¯`tIk¯nPI¯E`^^IEnQ`^l

nPIw¯]<GIµ¯�l[¯nPI]¯n`¯h\<EI¯<¯ln<k¯^Ivn¯n`¯nPI¯`^I¯nPIw

nPQ^[¯Ql¯]`ln¯Q^nIkIlnQ^O¯`k¯Q]h`kn<^nµ

 Formative Assessment

�`\\IEn¯nPIQk¯Booth Visiting Log¯<l¯<

N`k]<nQtI¯<llIll]I^nµ
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LESSON 24

Webbing the Economic Ecosystem of the Early

Republic

Learning Objective

�GI^nQNw¯E`^^IEnQ`^l¯DInuII^¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE

Q^¯`kGIk¯n`¯<^<\wzI¯P`u¯GQNNIkI^n¯nwhIl¯`N¯u`k[¯DI^I{nIG¯l`]I¯<^G

P<k]IG¯`nPIklµ

Language Objective


QlEoll¯E`^^IEnQ`^l¯DInuII^¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QE

Q^¯`kGIk¯n`¯<^<\wzI¯P`u¯Qn¯DI^I{nIG¯l`]I¯<^G¯P<k]IG¯`nPIklµ

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Students discuss using the graphic organizer and sentence frames from the previous

class as support for their oral participation.

Levels 4-5: Students discuss using the graphic organizer and sentence frames from the previous

class as support for their oral participation.

Lesson Context

In Lesson 23, students visited stations to learn about and

make connections between the work and workers of the

Early Republic. In Lesson 24, students participate in an

interactive Putting It Together discussion focused on the

cluster’s Supporting Question—7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI

�<k\w¯.IhoD\QE¯DI^I{n¶¯<^G¯uP`¯GQG¯Qn¯P<k]¼—and two of the

unit’s Essential Questions: �`u¯P<tI¯hI`h\I¯lP`u^

kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk¯kQOPnl¶¯<^G¯kIlQlnIG¯`hhkIllQ`^

uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¼¯and¯7<l¯nPI¯�<k\w¯.IhoD\QE

lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k¯IE`^`]QE¯Q^nIkIlnl¼

As students participate in the discussion, the class builds a

web tracing the economic ecosystem of the Early Republic

MATERIALS

Lesson 24 Slide Deck

Workers for Web

markers in a variety of

colors
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<^G¯E`\`kÆE`GIl¯Qn¯Dw¯nPI¯^<nokI¯`N¯nPI¯E`^^IEnQ`^¯Ê+/¯�¶¯/�µ�Ëµ

�Ill`^¯��¯hk`tQGIl¯<¯{nnQ^O¯E`^E\olQ`^¯n`¯nPI¯o^Qn¯<^G¯<^

IvEI\\I^n¯kItQIu¯N`k¯nPI¯/o]]<nQtI¯�llIll]I^nµ

Lesson Standards

5.T4.4:¯#^¯<¯]<h¯`N¯!Iu¯�^O\<^G¶¯\`E<nI¯EQnQIl¯<^G¯n`u^l¯nP<n¯h\<wIG¯Q]h`kn<^n¯k`\Il¯Q^¯nPI

GItI\`h]I^n¯`N¯nPI¯nIvnQ\I¯<^G¯]<EPQ^Ikw¯Q^GolnkQIl¶¯uP<\Q^O¶¯lPQhhQ^O¶¯<^G¯nPI¯�PQ^<¯nk<GI¯Q^¯nPI

��nP¯<^G¯��nP¯EI^nokQIl¯<^G¯OQtI¯Iv<]h\Il¯`N¯nPI¯lP`knÆ¯<^G¯\`^OÆnIk]¯DI^I{nl¯<^G¯E`lnl¯`N¯nPIlI

Q^GolnkQIlµ

PS 6:¯!#¯�#!��.¯�!¯1/�

SL.5.1:¯�^O<OI¯INNIEnQtI\w¯Q^¯<¯k<^OI¯`N¯E`\\<D`k<nQtI¯GQlEollQ`^l¯Ê`^IÆ`^Æ`^I¶¯Q^¯Ok`ohl¶¯<^G¯nI<EPIkÆ

\IGË¯uQnP¯GQtIklI¯h<kn^Ikl¯`^¯Ok<GI¯�¯n`hQEl¯<^G¯nIvnl¶¯DoQ\GQ^O¯`^¯`nPIklÕ¯QGI<l¯<^G¯IvhkIllQ^O¯nPIQk

`u^¯E\I<k\wµ

ADVANCE PREPARATION


IN`kI¯nPQl¯\Ill`^¶¯hkQ^n¯`on¯nPI¯Workers for Web¯n<Ol¯<^G¯]<[I¯<¯\<kOI¯nI]h\<nI¯n`¯EkI<nI¯<¯E\<ll

uID¯Dw¯n<hQ^O¯nPI]¯n`¯\<kOI¯h<hIk¯`k¯n<hQ^O¯nPI]¯oh¯`^¯<¯E\<llk``]¯uPQnID`<kGµ

 Putting it Together (30 minutes)

+k`YIEn¯/\QGI¯�¯<^G¯Ivh\<Q^¯n`¯lnoGI^nl¯nP<n¯n`G<w¶

nPI¯E\<ll¯uQ\\¯u`k[¯n`¯]<[I¯`^I¯\<kOI¯uID¯nP<n

E`^^IEnl¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯.Inok^

nPI¯\`Ol¯n`¯lnoGI^nl¯<^G¯<l[¯nPI]¯n`¯\``[¯<n¯nPI¯E`^^IEnQ`^

nPIw¯ln<kkIG¯<l¯nPIQk¯]`ln¯Q^nIkIlnQ^O¯`k¯Q]h`kn<^n¯<n¯nPI¯I^G

`N¯E\<ll¯wIlnIkG<wµ

0I\\¯lnoGI^nl¯nP<n¯I<EP¯`N¯nPI]¯Ql¯O`Q^O¯n`¯P<tI¯nPI

`hh`kno^Qnw¯n`¯]<[I¯<n¯\I<ln¯`^I¯E`^^IEnQ`^¯`^¯nPI¯uIDµ

�vh\<Q^¯nP<n¯nPIw¯<kI¯O`Q^O¯n`¯DIOQ^¯Dw¯uIDDQ^O¯E`^^IEnQ`^l

nP<n¯<kI¯kI\It<^n¯n`¯nPI¯/ohh`knQ^O¯-oIlnQ`^·

7P`¯GQG¯nPI¯IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QE

DI^I{n¶¯<^G¯uP`¯GQG¯Qn¯P<k]¯¼

+k`YIEn¯/\QGI¯�¯n`¯lP`u¯lnoGI^nl¯nPI¯GQNNIkI^n¯nwhIl¯`N

E`^^IEnQ`^l¯nP<n¯nPI¯E\<ll¯uQ\\¯]<h¯`^¯nPI¯uID¯N`k¯nPQl

joIlnQ`^µ¯0I\\¯lnoGI^nl¯w`o¯<kI¯O`Q^O¯n`¯ln<kn¯uQnP

E`^^IEnQ`^l¯DInuII^¯hI`h\I¯uP` D`nP¯DI^I{nIG¯Nk`]¯nPI

IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯�l[¯N`k¯lnoGI^n¯t`\o^nIIkl¯n`
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E`]I¯n`¯nPI¯uID¯<^G¯Gk<u¯D\oI¯\Q^Il¯DInuII^¯u`k[Ikl¯nP<n

{n¯nPQl¯GIlEkQhnQ`^¯<^G¯n`¯Ivh\<Q^¯nPIQk¯E`^^IEnQ`^¯olQ^O¯nPI

u`kG¯ÒDIE<olIµÓ¯�l¯lnoGI^nl¯]<[I¯<^G¯Ivh\<Q^¯E`^^IEnQ`^l¶

lohh`kn¯`k¯EP<\\I^OI¯nPIQk¯{^GQ^Ol¯<l¯^IEIll<kw¯n`¯DoQ\G

GIIhIk¯o^GIkln<^GQ^O¯Q^¯nPI¯E\<llµ¯�NnIk¯]<[Q^O¯ÒD\oI

E`^^IEnQ`^lÛÛ¯N`k¯hI`h\I¯uP`¯D`nP¯DI^I{nIG¶¯]`tI¯`^¯n`¯nPI

`nPIk¯E<nIO`kQIl¯N`k¯�llI^nQ<\¯-oIlnQ`^¯�¯DI\`u¶¯olQ^O¯nPI

hk`EIll¯^`nIG¯`^¯Slide 3µ


\oI¯\Q^I¯Æ¯�`^^IEnl¯hI`h\I¯uP`¯D`nP¯DI^I{nIG¯Nk`]

nPI¯^<nQ`^Õl¯IE`^`]w

.IG¯\Q^I¯Æ¯�`^^IEnl¯hI`h\I¯uP`¯uIkI¯D`nP¯P<k]IG

+okh\I¯\Q^I¯Æ¯�`^^IEnl¯`^I¯hIkl`^¯uP`¯DI^I{nIG¯uQnP

`^I¯uP`¯loNNIkIG

!Ivn¶¯hk`YIEn¯Slide 4 `N¯�llI^nQ<\¯-oIlnQ`^¯�¯N`k¯lnoGI^nl¶¯<^G

<l[¯N`k¯E`^^IEnQ`^l¯kI\<nIG¯n`¯Qn·

How have people shown resilience, fought for their

rights, and resisted oppression when confronted by

the injustice of powerful nations, policies, and ideas?

#k<^OI¯\Q^I¯Æ¯�`^^IEnl¯hI`h\I¯uP`¯kIlQlnIG


\<E[¯\Q^I¯Æ¯�`^^IEnl¯hI`h\I¯uP`¯lP`uIG¯kIlQ\QI^EI

�kII^¯\Q^I¯Æ¯�`^^IEnl¯hI`h\I¯uP`¯olIG¯nPIQk¯I<k^Q^Ol

n`¯PI\h¯`nPIkl

�n¯nPQl¯h`Q^n¶¯n<[I¯<¯hQEnokI¯`N¯nPI¯uID¯nPI¯E\<ll¯P<l¯]<GI¯Q^

`kGIk¯n`¯hkIlIktI¯Qn¯<^G¯lP<kI¯Qn¯uQnP¯lnoGI^nl¶¯<\\`uQ^O¯nPI]

n`¯]`kI¯E<kINo\\w¯E`^lQGIk¯<\\¯`N¯nPI¯E`^^IEnQ`^l¯nPIw¯]<GIµ

0PI^¯hk`YIEn¯Slide 5¯`N¯�llI^nQ<\¯-oIlnQ`^¯�·

Was the Early Republic shaped more by its declared

values or its economic interests?

�`\\`u¯nPQl¯Dw¯hk`YIEnQ^O¯Slide 6¶¯<^G¯<l[¯lnoGI^nl¯n`¯nok^

<^G¯n<\[¯<D`on¯nPI¯N`\\`uQ^O¯joIlnQ`^l·

What do the connections between the workers and

the industries tell you about the tension between the

nation’s declared values and economic interests?

Which of these industries violated the nation's

declared values to prioritize economic interests?

Which of these workers used their economic resources

to support the nation’s declared values?
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Have a brief discussion about students' ideas and evidence in

response to these prompts.

Check-In

End the lesson by inviting students to place

an “X” or a “$” next to industries that violated

the nation’s declared values to prioritize

economic interests or a ➕ sign next to workers who

supported the nation’s declared values with their

earnings.
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SUMMATIVE ASSESSMENT

199





The Growth of the Republic

ASSESSMENT PACING Assessment Overview

Lesson 25

Task 1

Lesson 26

Task 2

0PI¯/o]]<nQtI¯�llIll]I^n¯N`k¯1^Qn¯�¯DIOQ^l¯uQnP¯<¯n<l[

N`EolIG¯`^¯<^<\wzQ^O¯hkQ]<kw¯l`okEIl¯N`k¯hokh`lI¶¯h`Q^n¯`N

tQIu¶¯<^G¯nPI¯N<En`kl¯Q^|oI^EQ^O¯nPI¯<onP`kÕl¯hIklhIEnQtIµ

/noGI^nl¯Gk<u¯`^¯nPIQk¯o^GIkln<^GQ^O¯`N¯�\olnIk¯�¯n`

<^<\wzI¯nu`¯G`Eo]I^nl¯<D`on¯nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<

0IkkQn`kwµ¯0PI¯G`Eo]I^nl¯<kI¯^Iu¯n`¯lnoGI^nl¯Don

lohh`knIG¯Dw¯E`^nIvnµ¯�NnIk¯nPQl¯n<l[¶¯lnoGI^nl¯<kI¯<l[IG¯n`

EP``lI¯`^I¯`N¯nPI¯l`okEIl¯Nk`]¯nPI¯{kln¯n<l[¯<^G¯Ivh\<Q^

P`u¯Qn¯E`o\G¯DI¯olIG¯<l¯ItQGI^EI¯n`¯<^luIk¯nPI¯IllI^nQ<\

joIlnQ`^·¯7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯Dw¯Qnl

GIE\<kIG¯t<\oIl¯`k¯Qnl¯IE`^`]QE¯Q^nIkIlnl¼

�^¯nPI¯lIE`^G¯h<kn¯`N¯nPI¯<llIll]I^n¶¯lnoGI^nl¯<^<\wzI

nPkII¯l`okEIl¯N`k¯ItQGI^EI¯`N¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l

P<k]IG¯uPI^¯nPI¯^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯!Ivn¶¯nPIw

ukQnI¯<¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O¯h<k<Ok<hP¯olQ^O

ItQGI^EI¯Nk`]¯<n¯\I<ln¯nu`¯l`okEIl¯Q^¯kIlh`^lI¯n`¯nPI

IllI^nQ<\¯joIlnQ`^·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il

Qn¯P<k]¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼¯0PQl¯h<kn¯`N

nPI¯<llIll]I^n¯N`EolIl¯`^¯`kO<^QzQ^O¯Q^N`k]<nQ`^¯Nk`]

]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl¯<^G¯lohh`knQ^O

E\<Q]l¯<D`on¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯nIvno<\¯ItQGI^EI¯<^G

GQlEQh\Q^<kw¯kI<l`^Q^Oµ

Assessment at a Glance

Task 1·¯.I<G¯nu`¯hkQ]<kw¯l`okEI¯G`Eo]I^nl¯<^G

E`]h\InI¯<¯Ok<hPQE¯`kO<^QzIk¯N`k¯I<EP¸¯olI¯`^I

l`okEI¯<l¯ItQGI^EI¯n`¯kIlh`^G¯n`¯�llI^nQ<\¯-oIlnQ`^

�µ

Task 2: �^<\wzI¯nPkII¯l`okEIl¯<^G¯O<nPIk¯ItQGI^EI

`^¯<¯Ok<hPQE¯`kO<^QzIk¸¯olI¯nPI]¯n`¯ukQnI¯<¯E\<Q]¶

ItQGI^EI¶¯<^G¯kI<l`^Q^O¯n`¯kIlh`^G¯n`¯�llI^nQ<\

-oIlnQ`^¯�µ

Assessment Focus Standards

Content Standards:¯�µ0�µ�¶¯�µ0�µ�¶¯�µ0�µ�¶¯�µ0�µ�¶¯�µ0�µ�

Practice Standards:¯+/¯�¶¯+/¯�¶¯+/¯�

Literacy Standards:¯.�µ�µ�¶¯.�µ�µ�¶¯7µ�µ�
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Grading and Providing Feedback

Task 2

�N¯w`ok¯lEP``\¯<\kI<Gw¯olIl¯<¯lhIEQ{E¯koDkQE¯N`k¯hIklo<lQtI¯ukQnQ^O¯olQ^O¯E\<Q]¶¯ItQGI^EI¶¯<^G

kI<l`^Q^O¶¯Qn¯\Q[I\w¯]<[Il¯lI^lI¯n`¯olI¯nP<n¯koDkQE¯N`k¯<llIllQ^O¯nPI¯h<k<Ok<hPµ¯0P<n¯uQ\\¯PI\h

lnoGI^nl¯lII¯E`^^IEnQ`^l¯DInuII^¯ukQnQ^O¯Q^¯GQNNIkI^n¯loDYIEn¯<kI<l¯<^G¯<t`QG¯E`^NolQ`^µ
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LESSON 25

Summative Assessment, Day 1

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: Provide sentence frames for the graphic organizer that students complete about the
two texts. For the “Purpose” box, an example of a frame is “Argue for/against buying the territory.”

For the “Point of view” box, provide a frame such as “The land should belong to…” Students should
use Option 2 for the writing assignment. Students may need prompting or an example for the
“Factors that count for this perspective” box.

Levels 4-5: Students may use Option 2 for the writing assignment.

Teacher Notes MATERIALS


<w¯�¯`N¯nPI¯lo]]<nQtI¯<llIll]I^n¯N`k¯nPI¯�k`unP¯`N¯nPI

.IhoD\QE¯o^Qn¯uQ\\¯<llIll¯lnoGI^nlÛ¯<DQ\QnQIl¯n`¯<^<\wzI¯hkQ]<kw

l`okEIl¯n`¯QGI^nQNw¯hokh`lI¶¯h`Q^n¯`N¯tQIu¶¯<^G¯N<En`kl¯nP<n

<EE`o^n¯N`k¯nPI¯<onP`kÕl¯hIklhIEnQtI¯Ê+/¯�Ëµ¯0PQl¯{kln¯h<kn¯`N

nPI¯<llIll]I^n¯<\l`¯I^O<OIl¯uQnP¯1^Qn¯�Õl¯�llI^nQ<\¯-oIlnQ`^

�¶¯Was the Early Republic shaped more by its declared

values or economic interests?

/noGI^nl¯u`k[IG¯uQnP¯h`Q^n¯`N¯tQIu¯<^G¯N<En`kl¯Q^|oI^EQ^O

nPI¯hIklhIEnQtIl¯`N¯D`nP¯^<nQ`^l¯<^G¯Q^GQtQGo<\l¯nPk`oOP`on

nPI¯��¯\Ill`^l¯`N¯1^Qn¯�µ¯�^¯h<knQEo\<k¶¯�Ill`^¯��¯Ê+IklhIEnQtIl

`^¯nPI¯�^GQ<^¯.I]`t<\¯�EnË¯hk`tQGIG¯n<kOInIG¯hk<EnQEI¯Q^

<^luIkQ^O¯nPI¯l<]I¯joIlnQ`^l¯lnoGI^nl¯<kI¯<l[IG¯n`¯kIlh`^G

n`¯Q^¯nPQl¯h<kn¯`N¯nPI¯lo]]<nQtI¯<llIll]I^nµ¯0PQl¯<llIll]I^n

olIl¯nu`¯hkQ]<kw¯l`okEIl¯nP<n¯<kI¯^Iu¯n`¯lnoGI^nlµ¯�`uItIk¶

nPI¯l`okEIl¯<kI¯lohh\I]I^nIG¯Dw¯E`^nIvn¯<^G¯D<lIG¯`^

Q^N`k]<nQ`^¯lnoGI^nl¯I^E`o^nIkIG¯Q^¯�Ill`^l¯�Ç�¯<D`on¯nPI

�`oQlQ<^<¯0IkkQn`kw¯<^G¯Q^¯�Ill`^l¯��Ç��¯<D`on¯nPI¯�^GQ<^

.I]`t<\¯�En¯<^G¯kIlQln<^EIµ¯�¯olINo\¯hkIh<k<nQ`^¯lnIh¯N`k¯nPI

nI<EPIk¯Ql¯n`¯kItQIu¯nP`lI¯\Ill`^lµ

Unit 3 Summative

Assessment: Task 1 -

Student Instructions

ukQnQ^O¯]<nIkQ<\l
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Task 1 (30 minutes)

/noGI^nl¯kI<G¯nu`¯hkQ]<kw¯l`okEIl¯hk`tQGQ^O¯hIklhIEnQtIl

<D`on¯nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ¯�`k¯I<EP¯l`okEI¶

nPIw¯{\\¯`on¯nPI¯Ok<hPQE¯`kO<^QzIk¯n`¯QGI^nQNw¯<^G¯Ivh\<Q^·

0PI¯<onP`k

0PI¯hokh`lI¯`N¯nPI¯G`Eo]I^n

0PI¯<onP`kÕl¯h`Q^n¯`N¯tQIu¯<D`on¯nPI¯�`oQlQ<^<

0IkkQn`kw¶¯<^G

0PI¯kI<l`^l¯N`k¯nPI¯<onP`kÕl¯h`Q^n¯`N¯tQIu¯<D`on¯nPI

�`oQlQ<^<¯0IkkQn`kwµ

/noGI^nl¯nPI^¯EP``lI¯`^I¯l`okEI¯n`¯olI¯<l¯ItQGI^EI¯n`

E`]h\InI¯<¯lI^nI^EI¯Nk<]I¯`k¯ukQnI¯<¯�Ç�¯lI^nI^EI¯kIlh`^lI

n`¯�llI^nQ<\¯-oIlnQ`^¯�¶¯Was the Early Republic shaped more

by its declared values or its economic interests?

TEACHING TIP

�n¯u`o\G¯DI¯PI\hNo\¯n`¯kItQIu
nPI¯]<h¯`N¯nPI¯�`oQlQ<^<
0IkkQn`kw¯uQnP¯lnoGI^nl

DIN`kI¯nPIw¯<^<\wzI¯nPI
l`okEIl¯n`¯kINkIlP¯nPIQk
]I]`kQIl¯<^G¯hk`tQGI
E`^nIvn¯<D`on¯uPIkI¯nPI

\<^G¯u<l¯\`E<nIGµ

SUPPORT ALL STUDENTS

0PIkI¯<kI¯nu`¯`hnQ`^l¯N`k¯nPI¯{^<\¯h<kn¯`N¯0<l[¯�µ¯#hnQ`^¯�¯Ql¯\Ill¯lE<NN`\GIG¯<^G¯<l[l¯lnoGI^nl¯P`u
nPIw¯u`o\G¯olI¯ItQGI^EI¯Nk`]¯/`okEI¯�¯`k¯/`okEI¯�¯n`¯<^luIk¯�llI^nQ<\¯-oIlnQ`^¯�µ¯#hnQ`^¯�
hk`tQGIl¯]`kI¯lE<NN`\GQ^O¯Dw¯hk`tQGQ^O¯Iv<]h\Il¯`N¯nPI¯^<nQ`^Õl¯GIE\<kIG¯t<\oIl¯<^G¯<¯GI{^QnQ`^

`N¯nPI¯nIk]¯ÒIE`^`]QE¯Q^nIkIlnlµÓ¯
IEQGI¯uPQEP¯`hnQ`^¯DIln¯{nl¯nPI¯^IIGl¯`N¯w`ok¯E\<ll¯`k
Q^GQtQGo<\¯lnoGI^nl¯<^G¯Q^E\oGI¯nP<n¯tIklQ`^¯Q^¯nPIQk¯lnoGI^n¯h<E[Inµ
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LESSON 26

Summative Assessment, Day 2

SUPPORTING MULTILINGUAL LEARNERS

Levels 1-3: /noGI^nl¯]<w¯^IIG¯Ivnk<¯nQ]I¯N`k¯nPI¯<llQO^]I^nµ¯+on¯<¯E`^EQlI¶¯Do\\InIG¯\Qln¯`N
Q^lnkoEnQ`^l¯`^¯nPI¯D`<kG¯l`¯nP<n¯lnoGI^nl¯E<^¯nk<E[¯nPIQk¯hk`OkIllµ¯�oQGI¯lnoGI^nl¯n`¯ukQnI¯`^I

lI^nI^EI¯N`k¯uP`¯u<l¯P<k]IG¯olQ^O¯`^I¯l`okEI¶¯<^G¯`^I¯lI^nI^EI¯N`k¯uP`¯DI^I{nIG¯olQ^O
<^`nPIk¯l`okEIµ¯+k`tQGI¯lI^nI^EI¯lnI]l¯`k¯<¯]`GI\¯lI^nI^EI¯N`k¯nPI¯ItQGI^EIÂkI<l`^Q^O¯lIEnQ`^
`N¯nPI¯Ok<hPQE¯`kO<^QzIkµ

Levels 4-5: +k`tQGI¯<¯D<^[¯`N¯hPk<lIl¯N`k¯EQnQ^O¯ItQGI^EIÈloEP¯<l¯Ò�EE`kGQ^O¯n`¯/`okEI¯�Ó¯<^G¯Ò�l
lII^¯Q^¯nPI¯Ok<hP¯Q^¯/`okEI¯�ÓÈn`¯PI\h¯lnoGI^nl¯olI¯]`kI¯l`hPQlnQE<nIG¯\<^Oo<OIµ

Teacher Notes MATERIALS

0PQl¯h<kn¯`N¯nPI¯lo]]<nQtI¯<llIll]I^n¯It<\o<nIl¯lnoGI^nlÛ

<DQ\QnQIl¯n`¯lohh`kn¯<¯E\<Q]¯uQnP¯ItQGI^EI¯<^G¯kI<l`^Q^Oµ¯0PQl

lIEnQ`^¯`N¯nPI¯lo]]<nQtI¯<llIll]I^n¯<\l`¯I^O<OIl¯1^Qn¯�Õl

�llI^nQ<\¯-oIlnQ`^¯�·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il

Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

/noGI^nl¯P<tI¯u`k[IG¯uQnP¯nPI¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O

Nk<]Iu`k[¯nPk`oOP`on¯nPI¯o^Qnµ¯�¯olINo\¯hkIh<k<nQ`^¯lnIh¯N`k

nPI¯nI<EPIk¯Ql¯n`¯kItQIu¯�Ill`^¯��¯Ê+IklhIEnQtIl¯`^¯nPI¯�^GQ<^

.I]`t<\¯�EnË¶¯�Ill`^¯��¯Ê0PI¯0k<Q\¯`N¯0I<kl¯<^G¯nPI¯.IlQ\QI^EI

`N¯nPI¯�PIk`[II¯!<nQ`^Ë¶¯�Ill`^¯��¯Ê�`nn`^¯�Q^¶¯�`nn`^¯ Q\\l¶

<^G¯!`knPIk^¯�`^^IEnQ`^l¯n`¯/\<tIkwË¯<^G¯�Ill`^¯��¯Ê0PI

�`nn`^¯�E`^`]w¶¯/\<tIkw¶¯<^G¯7I<\nPË¸¯nPI¯l`okEIl¯<kI¯Gk<u^

Nk`]¯nP`lI¯\Ill`^lµ

Unit 3 Summative

Assessment: Task 2 -

Student Instructions

ukQnQ^O¯]<nIkQ<\l

Task 2 (30 minutes)

�Qkln¶¯lnoGI^nl¯<^<\wzI¯nPkII¯l`okEIl¯<^G¯O<nPIk¯ItQGI^EI

<D`on¯nPI¯DI^I{nl¯<^G¯P<k]¯EkI<nIG¯Dw¯nPI¯Ivh<^lQ`^¯`N¯nPI

1^QnIG¯/n<nIl¯`^¯<¯Ok<hPQE¯`kO<^QzIkµ

0PI^¶¯nPIw¯ukQnI¯<¯E\<Q]¯<D`on¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l

P<k]IG¯Dw¯nPI¯Ivh<^lQ`^¯`N¯nPI¯1^QnIG¯/n<nIlµ

�Q^<\\w¶¯nPIw¯ukQnI¯nPI¯D`Gw¯`N¯nPIQk¯h<k<Ok<hP¯Dw¯hk`tQGQ^O

ItQGI^EI¯<^G¯kI<l`^Q^O¯n`¯lohh`kn¯nPIQk¯E\<Q]µ¯/noGI^nl
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need to provide evidence and reasoning from at least two of

the sources they analyzed.

SUPPORT ALL STUDENTS

0PIkI¯<kI¯nu`¯`hnQ`^l¯N`k¯nPI¯{^<\¯h<kn¯`N¯0<l[¯�µ¯#hnQ`^¯�¯Ql¯\Ill¯lE<NN`\GIG¯<^G¯<l[l¯lnoGI^nl¯n`
GItI\`h¯nPIQk¯E\<Q]¯Q^GIhI^GI^n\w¶¯#hnQ`^¯�¯hk`tQGIl¯]`kI¯lE<NN`\GQ^O¯Dw¯hk`tQGQ^O¯<¯lI^nI^EI

Nk<]I¯N`k¯lnoGI^nl¯n`¯olI¯Q^¯GItI\`hQ^O¯nPIQk¯E\<Q]µ¯
IEQGI¯uPQEP¯`hnQ`^¯DIln¯{nl¯nPI¯^IIGl¯`N
w`ok¯E\<ll¯`k¯Q^GQtQGo<\¯lnoGI^nl¯<^G¯Q^E\oGI¯nP<n¯tIklQ`^¯Q^¯nPIQk¯lnoGI^n¯h<E[Inµ
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Name: ______________________________________________________________________________________ Date: ____________________________________

Unit 3 Summative Assessment: Task 1 - Student Instructions

�^¯nPQl¯o^Qn¶¯uIÕtI¯DII^¯<^<\wzQ^O¯l`okEIl¯n`¯GInIk]Q^I¯nPIQk¯hokh`lI¶¯h`Q^n¯`N¯tQIu¶¯<^G¯hIklhIEnQtI¯n`¯GInIk]Q^I¯QN

nPI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k¯IE`^`]QE¯Q^nIkIlnlµ¯0PQl¯h<kn¯`N¯`ok¯<llIll]I^n¯uQ\\

EPIE[¯`^¯w`ok¯<DQ\Qnw¯n`·


InIk]Q^I¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯<¯hkQ]<kw¯l`okEI¯<^G¯QGI^nQNw¯nPI¯N<En`kl¯nP<n¯<EE`o^n¯N`k¯nPI

<onP`kÕl¯hIklhIEnQtI

�GI^nQNw¯<^G¯Ivh\<Q^¯ItQGI^EI¯lohh`knQ^O¯nPI¯QGI<¯nP<n¯nPI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k

IE`^`]QE¯Q^nIkIlnlµ

Step 1:

.I<G¯nPI¯hkQ]<kw¯l`okEIl¯<D`on¯nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ¯�`k¯I<EP¯l`okEI¶¯{\\¯`on¯nPI¯Ok<hPQE¯`kO<^QzIk¯n`

QGI^nQNw¯<^G¯Ivh\<Q^·

0PI¯<onP`k

0PI¯hokh`lI¯`N¯nPI¯G`Eo]I^n

0PI¯<onP`kÕl¯h`Q^n¯`N¯tQIu¯<D`on¯nPI¯�`oQlQ<^<¯0IkkQn`kw¶¯<^G

0PI¯kI<l`^l¯nPI¯<onP`k¯P<l¯nP<n¯h`Q^n¯`N¯tQIu¯<D`on¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ

Step 2:

�P``lI¯one source°n`¯olI¯<l¯ItQGI^EI¯n`¯E`]h\InI¯nPI¯lI^nI^EI¯Nk<]I¯Q^¯kIlh`^lI¯n`¯�llI^nQ<\¯-oIlnQ`^¯�·

Was the Early Republic shaped more by its declared values or its economic interests?

Summative Assessment

Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Context Information

Note: The land of the Louisiana Territory is shown in white on the map below. Arkansas, discussed in Document 2, is

circled on the map.

Land of the Louisiana Territory with Current State Borders

Land of the Louisiana Territory with Current State Borders
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Primary Sources

/`okEI¯�

Thomas Jefferson, President of the United States

Third Annual Message to Congress - October 17, 1803

To the Senate and the House of Representatives
Ò0PI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw¯Ql¯O``G¯N`k¯N<k]Q^Oµ¯�n¯P<l¯nPI¯kQOPn¯E\Q]<nI¯N`k¯Ok`uQ^O¯Ek`hlµ¯0PIlI¯Ek`hl¯uQ\\¯Q^EkI<lI¯nPI

uI<\nP¯`N¯`ok¯^<nQ`^µ¯0PI¯�`oQlQ<^<¯0IkkQn`kw¯uI¯P<tI¯D`oOPn¯Nk`]¯�k<^EI¯Ql¯\<kOIµ¯�n¯uQ\\¯hk`tQGI¯\<^G¯N`k¯NonokI¯OI^Ik<nQ`^l¯`N

�]IkQE<^lµ¯0PQl¯^Iu¯\<^G¯uQ\\¯hk`tQGI¯<¯uQGIÆlhkI<G¯{I\G¯N`k¯nPI¯D\IllQ^Ol¯`N¯NkIIG`]µÓ

Source: October 17, 1803: Third Annual Message | Miller Center (Note: Text adapted for grade level.)

/`okEI¯�

Heckaton, Chief of the Quapaw Nation

Speech to the United States Government - November 15, 1824

Context: The Quapaw Nation lived in Arkansas on land that was part of the Louisiana Territory. The land of the Quapaw
Nation was the type of land needed to grow cotton. White settlers wanted this land. In 1833, The Quapaw Nation was
removed by the United States government to Indian territory in Oklahoma.
0PI¯\<^G¯uI¯^`u¯\QtI¯`^¯DI\`^OIG¯n`¯`ok¯N`kIN<nPIklµ¯�N¯uI¯\I<tI¯Qn¶¯uPIkI¯lP<\\¯uI¯O`¼¯�\\¯`N¯]w¯^<nQ`^¶¯NkQI^Gl¶¯<^G¯kI\<nQtIl¯<kI

DokQIG¯nPIkIµ¯�¯<]¯`\G¯<^G¯uQlP¯n`¯DI¯DokQIG¯nPIkI¯uPI^¯�¯GQIµ¯/Q^EI¯w`o¯P<tI¯IvhkIllIG¯<¯GIlQkI¯N`k¯ol¯n`¯kI]`tI¯Nk`]¯Qn¶¯nI<kl

P<tI¯|`uIG¯PI<tQ\w¯Nk`]¯]w¯IwIlµ¯0PI¯\<^Gl¯w`o¯uQlP¯ol¯n`¯O`¯n`¯DI\`^O¯n`¯lnk<^OIklµ¯�<tI¯]IkEwµ¯
`¯^`n¯lI^G¯ol¯nPIkIµ¯7I

P<tI¯l`\G¯w`o¯l`]I¯`N¯`ok¯\<^Gl¯<^G¯kIlIktIG¯Yoln¯<¯l]<\\¯h`knQ`^¯N`k¯`oklI\tIlµ¯7I¯DIO¯w`o¯n`¯\In¯ol¯[IIh¯Qnµ

Source: Chronicles of Oklahoma, Vol. 33, No.3 (Note: Text adapted for grade level.)
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Student Response Graphic Organizer

Source 1
Thomas Jefferson, President of the United States

Third Annual Message to Congress - October 17, 1803

Who is the author?

What is the purpose
of the document?

What is their point of
view about the land of
the Louisiana
Territory?

Why do they have this
point of view about
the land of the
Louisiana Territory?
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Student Response Graphic Organizer

Source 2
Huckaton, Chief of the Quapaw Nation

Speech to the United States Government - November 15, 1824

Who is the author?

What is the purpose
of the document?

What is their point of
view about the land of
the Louisiana
Territory?

Why do they have this
point of view about
the land of the
Louisiana Territory?

Summative Assessment

Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Student Response - Essential Question 2 (Option 1)

Directions:

Explain how one piece of evidence from Source 1 or Source 2 could be used to answer the question below

(2-3 sentences). Be sure to identify the author of the source in your answer.

EQ 2: Was the Early Republic shaped more by its declared values or its economic interests?

Source:

Evidence + Reasoning:

Summative Assessment

Student Handout
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Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

212

http://creativecommons.org/licenses/by-nc/4.0/


Student Response - Essential Question 2 (Option 2)

Directions:

Choose either Source 1 or Source 2.

Complete the sentence frame using evidence from one of the documents. Be sure to identify the author of the

source in your answer.

EQ 2: Was the Early Republic shaped more by its declared values or its economic interests?

↓
Freedom/Liberty
Equality
Democracy
Pursuit of Happiness

↓
Things that help the nation and its
people to make money.

Source _______ provides evidence that the Early Republic was shaped by its
__________________________________________

Evidence:

Reasoning:

Summative Assessment
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Name: ______________________________________________________________________________________ Date: ____________________________________

Unit 3 Summative Assessment: Task 2 - Student Instructions

�^¯nPQl¯o^Qn¶¯uIÕtI¯DII^¯<^<\wzQ^O¯l`okEIl¯n`¯GInIk]Q^I¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯Dw¯nPI¯Ivh<^lQ`^¯`N¯nPI
1^QnIG¯/n<nIlµ¯0`G<wÕl¯<llIll]I^n¯<l[l¯w`o¯n`·

#kO<^QzI¯Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl

/ohh`kn¯E\<Q]l¯<D`on¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯nIvno<\¯ItQGI^EI¯<^G¯GQlEQh\Q^<kw¯kI<l`^Q^O

7kQnI¯<¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O¯h<k<Ok<hP¯nP<n¯olIl¯ItQGI^EI¯Nk`]¯l`okEIl¯<D`on¯nPI¯�<k\w¯.IhoD\QE

Step 1

9`ok¯lnoGI^n¯h<E[In¯Q^E\oGIl¯nPkII¯l`okEIl¯<D`on¯nPI¯�<k\w¯.IhoD\QEµ¯.I<G¯I<EP¯l`okEI¯E<kINo\\w¶¯E`^lQGIkQ^O¯uP<n
w`o¯\I<k^IG¯Q^¯1^Qn¯�¯n`¯PI\h¯w`o¯<^<\wzI¯<^G¯Gk<u¯Q^NIkI^EIl¯<D`on¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯uPI^¯nPI
^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯.IE`kG¯nPI¯ItQGI^EI¯w`o¯QGI^nQNw¯`^¯w`ok¯lnoGI^n¯Ok<hPQE¯`kO<^QzIkµ

Step 2

�`^lQGIk¯nPI¯ItQGI^EI¯w`o¯l<u¯Q^¯nPI¯nPkII¯l`okEIl¯<^G¯ukQnI¯<¯E\<Q]¯Q^¯kIlh`^lI¯n`¯nPI¯joIlnQ`^·¯°7P`]¯G`Il¯Qn
DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼°`^¯w`ok¯/noGI^n¯.Ilh`^lI¯/PIInµ

Step 3

7kQnI¯nPI¯D`Gw¯`N¯w`ok¯h<k<Ok<hP¯Dw¯hk`tQGQ^O¯ItQGI^EI¯<^G¯kI<l`^Q^O¯n`¯lohh`kn¯w`ok¯E\<Q]µ¯9`o¯^IIG¯n`¯hk`tQGI
ItQGI^EI¯<^G¯kI<l`^Q^O¯Nk`]¯at least two°`N¯nPI¯l`okEIl¯w`o¯<^<\wzIGµ
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Student Graphic Organizer
�llI^nQ<\¯-oIlnQ`^¯�·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

.I<G¯<^G¯<^<\wzI¯I<EP¯G`Eo]I^n¶¯olQ^O¯nPI¯Q^N`k]<nQ`^¯nP<n¯w`o¯\I<k^IG¯n`¯Gk<u¯E`^E\olQ`^l¯<^G¯]<[I¯Q^NIkI^EIl
<D`on¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯uPI^¯nPI¯^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯°
o\\In¯h`Q^n¯w`ok¯ItQGI^EI¯`^
nPI¯n<D\I¯DI\`uµ

/`okEI �tQGI^EI¯`N¯
I^I{n �tQGI^EI¯`N¯�<k]

Source A

�^GQ<^¯.I]`t<\¯�En
<^G¯.`onIl¯0<[I^¯Dw
�QtI¯/`onPIk^
!<nQ`^l

Source B

�`nn`^¯+k`GoEnQ`^
<^G
nPI¯!Iu¯�^O\<^G
�E`^`]w

Source C

0IkkQn`kw¯<^G
�^l\<tIG¯+`ho\<nQ`^
`N¯nPI¯1^QnIG¯/n<nIl
Q^¯����¯<^G¯����
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Student Response Sheet
�llI^nQ<\¯-oIlnQ`^¯�·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

�\<Q]·

In the space below, provide the evidence and reasoning to support your claim by writing the body of your
paragraph. You should use evidence from at least two of the sources.

�tQGI^EI¯ï¯.I<l`^Q^O¯ÊP`uÂuPw¯Qn¯hk`tIl¯l`]I`^I¯u<l¯DI^I{nIG¯`k¯P<k]IGË·

�tQGI^EI¯ï¯.I<l`^Q^O¯ÊP`uÂuPw¯Qn¯hk`tIl¯l`]I`^I¯u<l¯DI^I{nIG¯`k¯P<k]IGË·
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Source Packet

Source A
Indian Removal Act and Routes Taken by Five Southern Nations

0PI¯�^GQ<^¯.I]`t<\¯�En¯`hI^IG¯oh¯��¯]Q\\Q`^¯<EkIl¯`N¯I<lnIk^¯\<^G¯n`¯lInn\I]I^nµ

0PI¯]<h¯DI\`u¯lP`ul¯nPI¯k`onIl¯`N¯{tI¯�^GQOI^`ol¯^<nQ`^l¯Nk`]¯nPIQk¯P`]I\<^Gl¯Q^¯nPI¯/`onPIk^¯h<kn¯`N¯nPI
1^QnIG¯/n<nIl¯n`¯nPI¯�^GQ<^¯0IkkQn`kw¯Q^¯#[\<P`]<µ

Trail of Tears Routes by Nikater via Wikipedia, Public Domain (adapted)

Andrew Jackson's Speech to Congress on Indian Removal

�

1 
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Source B
Cotton Production and the New England Economy

The economy of New England depended on the textile industry. The textile industry depended on cotton. The
cotton used to make cloth in New England textile factories was grown in Southern states by enslaved Black
people.

GoogleMyMap created by Primary Source (Screenshot). Information source: COTTON MILLS in New England: Historic Information

Why Was Cotton 'King'? by Henry Louis Gates, Jr. Full article originally posted on The Root (2014)

1

1 
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Source C
Territory and Enslaved Population of the United States in 1790 and 1840

Source: Lincoln Mullen, "The Spread of U.S.
Slavery, 1790–1860," interactive map,
https://lincolnmullen.com/projects/slavery/,
doi: 10.5281/zenodo.9825. Minnesota
Population Center, *National Historical
Geographic Information System: Version 2.0*
(Minneapolis, MN: University of Minnesota,
2011), http://www.nhgis.org.

Adapted to show territory not yet
included in the United States in

each year.
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Name: ____________________________________________________________ Date: __________________________

Summative Assessment Rubric

Task 1: Jefferson’s Message to Congress

Criteria Description Feedback

Purpose /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯nPI
hokh`lI¯`N¯�INNIkl`^Õl¯lhIIEP¯Dw
Ivh\<Q^Q^O¯<n¯\I<ln¯`^I¯kI<l`^¯Qn
u<l¯OQtI^µ

Point of View /noGI^n¯<EEok<nI\w¯QGI^nQ{Il
�INNIkl`^Õl¯h`Q^n¯`N¯tQIu¯<D`on
nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw
<^G¯hk`tQGIl¯<n¯\I<ln¯`^I
Iv<]h\I¯Nk`]¯nPI¯nIvnµ

Perspective /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯<n
\I<ln¯`^I¯N<En`k¯nP<n¯<EE`o^nl¯N`k
�INNIkl`^Õl¯hIklhIEnQtIµ

Task 1: Heckaton's Speech to the United States Government

Criteria Description Feedback

Purpose /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯nPI
hokh`lI¯`N¯�IE[<n`^Õl¯lhIIEP¯Dw
Ivh\<Q^Q^O¯<n¯\I<ln¯`^I¯kI<l`^¯Qn
u<l¯OQtI^µ

Point of View /noGI^n¯<EEok<nI\w¯QGI^nQ{Il
�IE[<n`^Õl¯h`Q^n¯`N¯tQIu¯<D`on
nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw
<^G¯hk`tQGIl¯<n¯\I<ln¯`^I
Iv<]h\I¯Nk`]¯nPI¯nIvnµ

Perspective /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯<n
\I<ln¯`^I¯N<En`k¯nP<n¯<EE`o^nl¯N`k
�IE[<n`^Õl¯hIklhIEnQtIµ

Summative Assessment

Rubric
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Task 1: Answer to Essential Question

Criteria Description Feedback

Author �EEok<nI\w¯QGI^nQ{Il¯nPI¯<onP`k¯`N
nPI¯l`okEIµ

Evidence /I\IEnIG¯ItQGI^EI¯lP`ul¯nP<n¯nPI
�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯Dw¯Qnl
GIE\<kIG¯t<\oIl¯`k¯Qnl¯IE`^`]QE
Q^nIkIlnlµ

Reasoning .I<l`^Q^O¯<EEok<nI\w¯Ivh\<Q^l
P`uÂuPw¯nPI¯lI\IEnIG¯ItQGI^EI
lP`ul¯nPI¯�<k\w¯.IhoD\QE¯u<l
lP<hIG¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k
Qnl¯IE`^`]QE¯Q^nIkIlnlµ

Task 2: Claim, Evidence, Reasoning Paragraph

Criteria Description Feedback

Claim �\<Q]¯Ql¯lhIEQ{E¯<^G¯<GGkIllIl
D`nP¯h<knl¯`N¯nPI¯joIlnQ`^µ

Evidence +<k<Ok<hP¯olIl¯ItQGI^EI¯Nk`]
nu`¯l`okEIlµ

�tQGI^EI¯Nk`]¯D`nP¯G`Eo]I^nl¯Ql
<EEok<nIµ

Reasoning .I<l`^Q^O¯\Q^[l¯ItQGI^EI¯Nk`]
I<EP¯G`Eo]I^n¯n`¯nPI¯E\<Q]¯<^G
Ivh\<Q^l¯uPw¯nPI¯ItQGI^EI¯Ql
kI\It<^nµ

Overall Feedback:

Summative Assessment

Rubric

Grade 5, Unit 3: The Growth of the Republic
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SUPPLEMENTAL RESOURCES
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Grade 5, Unit 3: The Growth of the Republic

Resources for Educators

As you prepare to teach this unit, we encourage you to deepen your own understanding of

the content you will be covering with students. Throughout the lesson plans, sidebars

highlight opportunities for you to learn more about various topics and historical events being

covered, including links to a wide range of external resources. This document provides a

complete list of these linked resources and a brief description of each to support your

continued learning.

Cluster 1: Foreign Policy Choices in the Early Republic

Author Resource Use

Lesson 2


`EnkQ^I¯`N¯
QlE`tIkw¯+k`YIEn Doctrine of Discovery Project Information about the

creation of the Doctrine of

Discovery

0PI¯�Q\GIk¯�IPk]<^¯�^lnQnonI

`N¯�]IkQE<^¯�Qln`kw

The Doctrine of Discovery, 1493 Information about the

creation of the Doctrine of

Discovery


`EnkQ^I¯`N¯
QlE`tIkw¯+k`YIEn Repudiations by Faith Communities Statements from faith

communities that have

repudiated the Doctrine of

Discovery

7Q^{I\G¶¯!QE`\I Vatican Formally Denounces 15th-

Century 'Doctrine of Discovery'

Reporting on the Vatican's

2023 formal repudiation of the

Doctrine of Discovery

�`^lnQnonQ`^<\¯.QOPnl

�`o^G<nQ`^

The Northwest Ordinance and

Westward Expansion

Information about the

Northwest Territories

Lesson 4

.`l<\l[w¶¯�kIO "The Greatest Heist in History": How

Haiti Was Forced to Pay Reparations

for Freedom

Explains how, after the Haitian

Revolution, Haiti was forced to

pay reparations to France to

compensate former enslavers

for the loss of their property,

including the people they had

enslaved
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https://doctrineofdiscovery.org/
https://www.gilderlehrman.org/history-resources/spotlight-primary-source/doctrine-discovery-1493?gclid=Cj0KCQjw2eilBhCCARIsAG0Pf8sBx0IYWwiA39SGvXC-jCo0bIthVYYNn-Y-zBC0qKyM-ZIgIDlgE2QaArWZEALw_wcB
https://doctrineofdiscovery.org/faith-communities/
https://www.americamagazine.org/faith/2023/03/30/indigenous-vatican-catholic-church-discovery-doctrine-americas-244997?gad=1&gclid=Cj0KCQjw2eilBhCCARIsAG0Pf8vGbiD5HgSBDibhmLvJ-1ds1HpiK4-cotBI8mYylQP6OxZjZH3vhb8aAi0NEALw_wcB
https://www.americamagazine.org/faith/2023/03/30/indigenous-vatican-catholic-church-discovery-doctrine-americas-244997?gad=1&gclid=Cj0KCQjw2eilBhCCARIsAG0Pf8vGbiD5HgSBDibhmLvJ-1ds1HpiK4-cotBI8mYylQP6OxZjZH3vhb8aAi0NEALw_wcB
https://www.crf-usa.org/images/pdf/gates/NorthwestOrdinance.pdf
https://www.crf-usa.org/images/pdf/gates/NorthwestOrdinance.pdf
https://www.npr.org/sections/money/2021/10/05/1042518732/-the-greatest-heist-in-history-how-haiti-was-forced-to-pay-reparations-for-freed
https://www.npr.org/sections/money/2021/10/05/1042518732/-the-greatest-heist-in-history-how-haiti-was-forced-to-pay-reparations-for-freed
https://www.npr.org/sections/money/2021/10/05/1042518732/-the-greatest-heist-in-history-how-haiti-was-forced-to-pay-reparations-for-freed
http://creativecommons.org/licenses/by-nc/4.0/


Garamio, Lorazo and Méheut,

Constant

Haiti’s Lost Billions Explains how, after the Haitian

Revolution, Haiti was forced to

pay reparations to France to

compensate former enslavers

for the loss of their property,

including the people they had

enslaved

Lesson 5

National Park Service The Power of the Pipe Information about the role of

ceremonial pipes in

Indigenous American cultures

Landry, Alysa Thomas Jefferson: Architect of

Indian Removal Policy

Information on Thomas

Jefferson’s interactions with

Indigenous nations

United States Department of

State

Louisiana Purchase, 1803 Information about why the

United States pursued the

purchase of the Louisiana

Territory and how the

transaction unfolded

Lesson 6

Duncan, Dayton The Living, Breathing Natives Who

Made Lewis and Clark

About the Lewis and Clark

Expedition and the

Indigenous people who

contributed to its success

Potter, Teresa and Brandman,

Mariana

Sacagawea About the Lewis and Clark

Expedition and the

Indigenous people who

contributed to its success

Ronda, James P. Why Lewis and Clark Matter About the Lewis and Clark

Expedition and the

Indigenous people who

contributed to its success

Cluster 2: Indigenous Nations’ Foreign Policy Choices

Author Resource Use

Lesson 8

Smith, Ryan P. How Native American Slaveholders

Complicate the Trail of Tears

Narrative

Explains enslavement

practices in Indigenous

cultures before and after the

arrival of Europeans
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https://www.nytimes.com/interactive/2022/05/20/world/americas/enslaved-haiti-debt-timeline.html
https://www.nps.gov/articles/the-power-of-the-pipe.htm
https://ictnews.org/archive/thomas-jefferson-architect-of-indian-removal-policy
https://ictnews.org/archive/thomas-jefferson-architect-of-indian-removal-policy
https://history.state.gov/milestones/1801-1829/louisiana-purchase
https://www.hcn.org/issues/280/14923
https://www.hcn.org/issues/280/14923
https://www.womenshistory.org/education-resources/biographies/sacagawea
https://www.smithsonianmag.com/history/why-lewis-and-clark-matter-87847931/
https://www.smithsonianmag.com/smithsonian-institution/how-native-american-slaveholders-complicate-trail-tears-narrative-180968339/
https://www.smithsonianmag.com/smithsonian-institution/how-native-american-slaveholders-complicate-trail-tears-narrative-180968339/
https://www.smithsonianmag.com/smithsonian-institution/how-native-american-slaveholders-complicate-trail-tears-narrative-180968339/
http://creativecommons.org/licenses/by-nc/4.0/


Cluster 3: Indigenous Resistance and Resilience

Author Resource Use

Lesson 10

The Presidents and Fellows of

Harvard College

Identity and Tribal Recognition: The

Mashpee Wampanoag Community |

The Pluralism Project

�^N`k]<nQ`^¯<D`on¯nPI

 <lPhII¯7<]h<^`<O

E`]]o^Qnw¯<^G¯nPIQk¯lnkoOO\I

n`¯hk`nIEn¯nPIQk¯^<nQ`^Õl

l`tIkIQO^nw

Taylor, Rory Trump Administration Revokes

Reservation Status for the Mashpee

Wampanoag Tribe amid Coronavirus

Crisis – Vox

�^N`k]<nQ`^¯<D`on¯nPI

 <lPhII¯7<]h<^`<O

E`]]o^Qnw¯<^G¯nPIQk¯lnkoOO\I

n`¯hk`nIEn¯nPIQk¯^<nQ`^Õl

l`tIkIQO^nw

The Associated Press Feds Drop Legal Battle Over Tribe's

Reservation Status – WBUR News

�^N`k]<nQ`^¯<D`on¯nPI

 <lPhII¯7<]h<^`<O

E`]]o^Qnw¯<^G¯nPIQk¯lnkoOO\I

n`¯hk`nIEn¯nPIQk¯^<nQ`^Õl

l`tIkIQO^nw

Lesson 12

Library of Congress S.J.Res.14 0Ivn¯`N¯/µ�µ.Ilµ��¶¯nPI¯1^QnIG

/n<nIlÛ¯N`k]<\¯<h`\`Ow¯N`k¯Qnl

nkI<n]I^n¯`N¯�^GQOI^`ol

hI`h\I

NPR U.S. Apology to Native Americans:

Unnecessary or Not Enough?


QlEollIl¯uPInPIk¯nPI¯1^QnIG

/n<nIlÛ¯N`k]<\¯<h`\`Ow¯N`k¯Qnl

nkI<n]I^n¯`N¯�^GQOI^`ol

hI`h\I¯u<l¯loN{EQI^n

Covart, Liz Episode 297: Claudio Saunt, Indian

Removal Act of 1830


IlEkQDIl¯nPI¯E<olIl¯<^G

E`^lIjoI^EIl¯`N¯nPI¯�^GQ<^

.I]`t<\¯�En

Covart, Liz Ben Franklin’s World 
IlEkQDIl¯nPI¯E<olIl¯<^G

E`^lIjoI^EIl¯`N¯nPI¯�^GQ<^

.I]`t<\¯�En

Hughes, Art Tuesday, May 23, 2023: The

Remaining Promises of the Treaty of

New Echota

�okkI^nÆG<w¯Q^N`k]<nQ`^

<D`on¯nPI¯0kI<nw¯`N¯!Iu

�EP`n<

Cluster 4: Slavery and the Growth of the Nation

Author Resource Use

Lesson 14
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https://pluralism.org/identity-and-tribal-recognition-the-mashpee-community
https://pluralism.org/identity-and-tribal-recognition-the-mashpee-community
https://pluralism.org/identity-and-tribal-recognition-the-mashpee-community
https://www.vox.com/identities/2020/4/2/21204113/mashpee-wampanoag-tribe-trump-reservation-native-land
https://www.vox.com/identities/2020/4/2/21204113/mashpee-wampanoag-tribe-trump-reservation-native-land
https://www.vox.com/identities/2020/4/2/21204113/mashpee-wampanoag-tribe-trump-reservation-native-land
https://www.vox.com/identities/2020/4/2/21204113/mashpee-wampanoag-tribe-trump-reservation-native-land
https://www.wbur.org/news/2021/02/20/mashpee-wampanoag-tribe-legal-victory
https://www.wbur.org/news/2021/02/20/mashpee-wampanoag-tribe-legal-victory
https://www.congress.gov/bill/111th-congress/senate-joint-resolution/14/text
https://www.npr.org/templates/story/story.php?storyId=113728438
https://www.npr.org/templates/story/story.php?storyId=113728438
https://benfranklinsworld.com/episode-297-claudio-saunt-indian-removal-act-of-1830/
https://benfranklinsworld.com/episode-297-claudio-saunt-indian-removal-act-of-1830/
https://benfranklinsworld.com/
https://www.nativeamericacalling.com/tuesday-may-23-2023-the-remaining-promises-of-the-treaty-of-new-echota/
https://www.nativeamericacalling.com/tuesday-may-23-2023-the-remaining-promises-of-the-treaty-of-new-echota/
https://www.nativeamericacalling.com/tuesday-may-23-2023-the-remaining-promises-of-the-treaty-of-new-echota/
http://creativecommons.org/licenses/by-nc/4.0/


Gates, Jr., Henry Louis Free Blacks Lived in the North,

Right?

Information about the lives of

free Black Americans in the

Early Republic

Cluster 5: African Americans’ Resistance, and Resilience

Author Resource Use

Lesson 17

Learning for Justice Tera Hunter: Teaching Hard History:

American Slavery, Key Concept 5

The entirety of the Henry Box

Brown Video from Learning

for Justice's “Teaching Hard

History” series, which includes

the video portion that is not

appropriate for 5th-grade

students

Lesson 19

Greenidge, Kaitlyn Black Spirituals as Poetry and

Resistance

Information about the

tradition and meaning of

coded spirituals

Cluster 6: The Economy of the Early Republic

Author Resource Use

Lesson 20

The Museum of the American

Revolution

Women of the Republic Describes the role of women

in raising good citizens in the

Early Republic
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https://www.pbs.org/wnet/african-americans-many-rivers-to-cross/history/free-blacks-lived-in-the-north-right/
https://www.pbs.org/wnet/african-americans-many-rivers-to-cross/history/free-blacks-lived-in-the-north-right/
https://www.youtube.com/watch?v=3LhTLaNwELU
https://www.youtube.com/watch?v=3LhTLaNwELU
https://www.nytimes.com/2021/03/05/t-magazine/black-spirituals-poetry-resistance.html
https://www.nytimes.com/2021/03/05/t-magazine/black-spirituals-poetry-resistance.html
https://www.amrevmuseum.org/read-the-revolution/women-of-the-republic
http://creativecommons.org/licenses/by-nc/4.0/


Grade 5, Unit 3: The Growth of the Republic

Picture Book List

This list contains grade-appropriate, content-aligned books that could be used alongside this

unit. Some of these books appear directly in the curriculum as part of lesson extension

activities, while others are suggestions from Investigating History teachers and could

supplement instruction by being taught in a literacy block, added to a classroom library, or

read aloud as a whole class. Teachers should review any materials they use with students,

including the books on this list, which does not constitute an endorsement or

recommendation by DESE.

Books in the Curriculum

Author Title Lesson

Lise Erdrich and Julie

Buffalohead

Sacagawea 6

Robbie Robertson Hiawatha and the Peacemaker 6

Elizabeth VanSteenwyk and

Bill Farnsworth

My Name Is York 6
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