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Name: ______________________________________________________________________________________ Date: ____________________________________

Making the Map Exercise

0PI¯D``[¯Borders°<l[l¶¯7P<n¯u`o\G¯]<hl¯\``[¯\Q[I¯QN¯[QGl¯uIkI¯Q^¯EP<kOI¼¯7I\\¶¯uI¯<kI¯O`Q^O¯n`¯{^G¯`on¯DIE<olI¯Qn¯Ql

w`ok¯nok^¯n`¯ÒhQE[¯oh¯w`ok¯hI^¯<^G¯OQtI¯Qn¯<¯nkwºÓ

7P<n¯u`o\G¯w`ok¯priorities°DI¯Q^¯]<[Q^O¯GIEQlQ`^l¯<D`on¯nPI¯^<nQ`^Õl¯territory¼


k<Q^ln`k]¯w`ok¯QGI<l¯Q^¯nPI¯D`v¯DI\`u·

My nation’s values (what I
think is important) are:

What will be allowed and
not allowed within your

borders?

What will you name the
places you create?

Will your borders be “curvy,
jagged, or straight?”

I will allow:

I will not allow:

My map will have:
Shapes

Number of places

Capitals

Borders

Name

!Ivn¶¯olI¯nPI¯`on\Q^I¯]<h¯`^¯nPI¯D<E[¯`N¯nPQl¯h<OI¯n`¯Gk<u¯nPI¯D`kGIkl¯`N¯nPI¯1^QnIG¯/n<nIl¯Q^¯<¯u<w¯nP<n¯kI|IEnl

w`ok¯prioritiesµ¯�<tI¯No^¯<^G¯olI¯w`ok¯Ek<w`^l¶¯]<k[Ikl¶¯<^G¯E`\`kIG¯hI^EQ\l¯n`¯DkQ^O¯w`ok¯QGI<l¯n`¯\QNIº

Lesson 1: How Do Values and Interests Shape a Nation?

Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

http://creativecommons.org/licenses/by-nc/4.0/


Blank Map of USA courtesy of Worldmapblank.com

Lesson 1: How Do Values and Interests Shape a Nation?

Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

3

https://worldmapblank.com/blank-map-of-usa/
http://creativecommons.org/licenses/by-nc/4.0/


Name: ______________________________________________________________________________________ Date: ____________________________________

Supporting Question Launch

 Were the foreign policy decisions made by the leaders of the Early Republic shaped more by

the nation’s declared values or other interests?

Foreign Policy - A government’s plan and actions in its
dealings with other nations

Circle the question word.

What keywords or ideas do I already know in this
question?

What smaller questions can I ask to help me answer this big question?
1.

2.

Lesson 2: Foreign Policy Decisions in the Northwest Territory
Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Name: ______________________________________________________________________________________ Date: ____________________________________

Northwest Territory Graphic Organizer

Card 1- 1783

United States Indigenous Nations

Perspective
about the
Northwest
Territory:

Reasons why
they have this
perspective:
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Card 2- 1787 Card 3- 1789 Card 4- 1795

The leaders of the US decided to

Their decision was shaped most by

Values*
-Liberty
-Equality
-Democracy
-Pursuit of
Happiness

Other
Interests
-Security
-Citizen
Opportunity
-Economy

*Declared in Declaration of Independence

The leaders of the US decided to
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Values*
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-Equality
-Democracy
-Pursuit of
Happiness
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Interests
-Security
-Citizen
Opportunity
-Economy

*Declared in Declaration of Independence
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Values*
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-Democracy
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Name: ____________________________________________________________ Date: __________________________

Foreign Policy Scenarios

Scenario 1

Context

�nÕl¯nPI¯����l¯<^G¯nPI¯1^QnIG¯/n<nIl¯P<l¯Qnl¯{kln¯hkIlQGI^n¶¯�I`kOI¯7<lPQ^On`^µ¯9`o¯<kI
<¯]I]DIk¯`N¯+kIlQGI^n¯7<lPQ^On`^Õl¯N`kIQO^¯h`\QEw¯nI<]¯<^G¯PI¯^IIGl¯w`ok¯<GtQEI
<D`on¯nPI¯E`o^nkwÕl¯N`kIQO^¯h`\QEw¯kI\<nQ`^lPQhl¯uQnP¯�k<^EI¯<^G¯�^O\<^Gµ

Key Background Information for this Foreign Policy Decision

�µ 0PI¯1^QnIG¯/n<nIl¯`uIl¯�k<^EI¯]`^Iw¯DIE<olI¯�k<^EI¯hk`tQGIG¯Qn¯uQnP¯]Q\Qn<kw

<^G¯{^<^EQ<\¯PI\h¯n`¯uQ^¯nPI¯�]IkQE<^¯.It`\onQ`^µ

�µ �NnIk¯nPI¯�]IkQE<^¯.It`\onQ`^¶¯nPI¯1^QnIG¯/n<nIl¯lQO^IG¯<¯nkI<nw¯uQnP¯nPI¯[Q^O

`N¯�k<^EI¯nP<n¯l<QG¯nPI¯^<nQ`^l¯<OkIIG¯n`¯PI\h¯I<EP¯`nPIk¯Q^¯NonokI¯u<klµ

�µ /Q^EI¯nPI¯<OkII]I^n¯u<l¯lQO^IG¶¯�k<^EI¯P<G¯Qnl¯`u^¯kIt`\onQ`^µ¯0PI¯�kI^EP

nPkIu¯nPIQk¯[Q^O¯Q^n`¯Y<Q\¯<^G¯GIE\<kIG¯nP<n¯�k<^EI¯u<l¯^`u¯<¯kIhoD\QEµ¯!`u¯nPIw

P<tI¯nPI¯l<]I¯nwhI¯`N¯O`tIk^]I^n¯<l¯nPI¯1^QnIG¯/n<nIlº

�µ �kI<n¯
kQn<Q^¯Ql¯<^¯Q]h`kn<^n¯nk<GQ^O¯h<kn^Ik¯`N¯nPI¯1^QnIG¯/n<nIlµ¯0k<GI¯Ql¯<^

Q]h`kn<^n¯h<kn¯`N¯nPI¯�]IkQE<^¯IE`^`]w¯<^G¯]<^w¯�]IkQE<^l¯kI\w¯`^¯nk<GI¯n`

lohh`kn¯nPIQk¯N<]Q\QIlµ

The Issue

0PI¯.IhoD\QE¯`N¯�k<^EI¯Ql¯^`u¯<n¯u<k¯uQnP¯�kI<n¯
kQn<Q^µ¯�k<^EI¯^IIGl¯nPI¯PI\h¯`N¯nPI¯1^QnIG
/n<nIlµ¯�k<^EI¯P<l¯<l[IG¯nPI¯1^QnIG¯/n<nIl¯n`¯h<w¯D<E[¯nPI¯GIDn¯Qn¯`uIl¯Nk`]¯nPI

.It`\onQ`^<kw¯7<kµ¯
on¯�kI<n¯
kQn<Q^¯P<l¯]<GI¯Qn¯E\I<k¯nP<n¯QN¯nPI¯1^QnIG¯/n<nIl¯PI\hl¯nPI

�kI^EP¶¯nP<n¯uQ\\¯DI¯<l[Q^O¯N`k¯<¯{OPnµ¯7P<n¯lP`o\G¯+kIlQGI^n¯7<lPQ^On`^¯G`¼
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President Washington needs to make a decision.
Which option do you recommend?

Option A Option B

Stay neutral. Do not offer help to
France or Great Britain. This option
allows the United States to continue to

trade with both nations. This option
also avoids war with Great Britain
which would be expensive and cost

American lives. The downside is that it
will mean that the United States is not

living up to an agreement or
supporting a nation that shares its
values.

Repay France and help pay for the war
against Great Britain. This option
allows the United States to live up to

the agreement it made with France
after the American Revolution. It also
allows the United States to support a

fellow republic that shares many of its
values. The downside is that it would

ruin the United States trade
relationship with the British. It also
might start a war with them.

We recommend Option _____.

Our top priority in choosing this option is:

security economy citizens declared values

because:

Lesson 3: Foreign Policy Advice for Presidents of the Early Republic
Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Scenario 2

The Context

It’s the late 1790s. John Adams is the second president of the United States. You are a
member of President Adams’ foreign policy team and he needs your advice about a
matter of national security.

Key Background Information for this Foreign Policy Decision

1. �NnIk¯nPI¯�]IkQE<^¯.It`\onQ`^¶¯nPI¯1^QnIG¯/n<nIl¯lQO^IG¯<¯nkI<nw¯uQnP¯nPI¯[Q^O¯`N

�k<^EIµ¯0PI¯nkI<nw¯l<QG¯nP<n¯nPI¯1^QnIG¯/n<nIl¯<^G¯�k<^EI¯<OkIIG¯n`¯PI\h¯I<EP

`nPIk¯Q^¯nQ]Il¯`N¯u<kµ

2. �NnIk¯nP<n¯<OkII]I^n¯u<l¯lQO^IG¶¯�k<^EI¯P<G¯Qnl¯`u^¯kIt`\onQ`^¯<^G¯DIE<]I¯<

kIhoD\QEµ¯0PI¯.IhoD\QE¯`N¯�k<^EI¯Ql¯^`u¯<n¯u<k¯uQnP¯�kI<n¯
kQn<Q^µ

3. 7PI^¯7<lPQ^On`^¯u<l¯hkIlQGI^n¶¯nPI¯1^QnIG¯/n<nIl¯GIEQGIG¯n`¯ln<w¯^Ionk<\¯Q^

nPI¯u<k¯DInuII^¯�kI<n¯
kQn<Q^¯<^G¯�k<^EIµ¯0PI¯1µ/µ¯GQG¯nPQl¯h<kn\w¯n`¯<t`QG

E`^|QEn¯uQnP¯�kI<n¯
kQn<Q^¶¯Don¯<\l`¯DIE<olI¯^Ionk<\Qnw¯<\\`uIG¯�]IkQE<¯n`

E`^nQ^oI¯nk<GQ^O¯uQnP¯D`nP¯E`o^nkQIlµ

The Issue
�k<^EI¯Ql¯<^Okw¯uQnP¯nPI¯1^QnIG¯/n<nIl¯N`k¯nk<GQ^O¯uQnP¯�kI<n¯
kQn<Q^µ¯0`¯ho^QlP¯nPI¯1^QnIG

/n<nIl¶¯�k<^EI¯Ql¯<nn<E[Q^O¯1µ/µ¯]IkEP<^n¯lPQhl¯Q^¯nPI¯�<kQDDI<^µ¯�QOPnQ^O¯Ql¯DkI<[Q^O¯`on

DInuII^¯nPI¯�kI^EP¯<^G¯1µ/µ¯^<tQIlµ¯0PI¯o^GIE\<kIG¯u<k¯nPkI<nI^l¯nPI¯�]IkQE<^¯IE`^`]w

<^G¯nPI¯\QtIl¯`N¯�]IkQE<^¯l<Q\`klµ

0PIkI¯<kI¯E\<Q]l¯nP<n¯kIEI^n¯Q]]QOk<^nl¯<kI¯lhwQ^O¯uQnPQ^¯nPI¯1^QnIG¯/n<nIl¯<^G¯PI\hQ^O¯nPI
�kI^EP¯Q^¯nPIQk¯o^GIE\<kIG¯u<k¯uQnP¯�]IkQE<µ¯0PIkI¯<kI¯<\l`¯E\<Q]l¯nP<n¯+kIlQGI^n¯�G<]l¯Ql

Yoln¯l<wQ^O¯nPIkI¯<kI¯lhQIl¯n`¯lQ\I^EI¯PQl¯EkQnQElµ¯�`P^¯�G<]l¯lohh`knl¯<¯lnk`^O¯NIGIk<\

O`tIk^]I^n¯Don¯PQl¯kQt<\l¯lohh`kn¯ln<nIlÕ¯kQOPnlµ¯�`P^¯�G<]lÕ¯kQt<\l¯uIkI¯[^`u^¯<l¯nPI


I]`Ek<nQEÆ.IhoD\QE<^lµ¯�^¯nPI¯I\IEnQ`^¯`N¯����¶¯]<^w¯kIEI^n¯Q]]QOk<^nl¯t`nIG¯N`k¯nPI


I]`Ek<nQEÆ.IhoD\QE<^lµ
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President Adams needs to make a decision.

Which option do you recommend?

Option A Option B

Ask Congress to pass a law that makes
it legal to arrest and deport (send out
of country) immigrants who might be

spying on the United States. This law
could protect the security of the

nation. It could also protect United
States trade in the Caribbean. The
downside of this law is that it would

discriminate against people because
of where they came from. It would
also limit freedom of speech. This

would go against America's founding
values of freedom and equality. People

might also accuse John Adams of
making the law for political reasons.

Do nothing. You don't have enough
proof that recent immigrants are
spies. It is more important to uphold

America's values. Do not discriminate
against people because of where they

come from. Do not risk being accused
of using laws to protect your power.
The downside of this law is that if the

immigrants are spying on the United
States allowing them to stay could
hurt the nation's security and

economy.

We recommend Option _____.

Our top priority in choosing this option is:

security economy citizens declared values

because:

Lesson 3: Foreign Policy Advice for Presidents of the Early Republic
Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Scenario 3

Context

It’s 1808 and James Madison is the fourth president, following Washington, Adams,
and Jefferson. You are a member of President Madison’s foreign policy team and he
needs your advice!

Key Background Information for This Foreign Policy Decision

1. Great Britain is at war with France. The United States has decided to stay neutral

in the war and continues to trade with both nations.

2. Neither country is happy with the United States for trading with the other.

The Issue

Great Britain is punishing the United States by seizing its merchant ships and forcing

American men to serve in the British navy. Britain is also causing problems for the United

States at home by encouraging Indigenous nations to attack the United States in the

Northwest Territory.

Lesson 3: Foreign Policy Advice for Presidents of the Early Republic
Student Handout

Grade 5, Unit 3: The Growth of the Republic
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President Madison needs to make a decision!

Which option do you recommend?

Option A Option B


IE\<kI¯u<k¯`^¯�kI<n¯
kQn<Q^µ¯0PQl¯uQ\\

<\l`¯lI^G¯nPI¯]Ill<OI¯nP<n¯Qn¯Q^nI^Gl
n`¯hk`nIEn¯Qnl¯nIkkQn`kw¯<^G¯kQOPn¯n`
nk<GIµ¯0PI¯1^QnIG¯/n<nIl¯^IIGl¯n`

ln<^G¯oh¯N`k¯QnlI\N¯<l¯<¯l`tIkIQO^
h`uIk¯`k¯Qn¯uQ\\¯\``[¯uI<[º¯�n¯<\l`¯^IIGl
n`¯hk`nIEn¯Qnl¯EQnQzI^l¯<^G¯nPI

IE`^`]wµ¯0PI¯G`u^lQGI¯`N¯nPQl¯`hnQ`^
Ql¯nP<n¯u<k¯uQnP¯�kI<n¯
kQn<Q^¯uQ\\¯DI

IvhI^lQtI¯<^G¯E`ln¯�]IkQE<^¯\QtIlµ¯�n
E`o\G¯<\l`¯GQlkohn¯nk<GI¯<^G¯Pokn¯nPI
IE`^`]wµ

�t`QG¯E`^|QEn¯Dw¯[IIhQ^O¯]IkEP<^n

lPQhl¯<n¯P`]Iµ¯0PQl¯GIEQlQ`^¯uQ\\¯<t`QG
E`^|QEn¯uQnP¯�kI<n¯
kQn<Q^¯<^G¯hk`nIEn
�]IkQE<^¯l<Q\`klµ¯�n¯uQ\\¯<\l`¯]<[I¯Qn

I<lQIk¯n`¯E`^nk`\¯nPI¯!`knPuIln
0IkkQn`kw¯uQnP`on¯
kQnQlP¯Q^nIkNIkI^EIµ
0PI¯G`u^lQGI¯`N¯nPQl¯`hnQ`^¯Ql¯nP<n¯Qn

uQ\\¯]<[I¯nPI¯1^QnIG¯/n<nIl¯\``[¯uI<[
n`¯�kI<n¯
kQn<Q^¯<^G¯�^GQOI^`ol

^<nQ`^lµ

7I¯kIE`]]I^G¯#hnQ`^¯_____µ

#ok¯n`h¯priority°Q^¯EP``lQ^O¯nPQl¯`hnQ`^¯Ql·

lIEokQnw IE`^`]w EQnQzI^l GIE\<kIG¯t<\oIl

DIE<olI·

Image Credits: France by Rafe from Noun Project (CC BY 3.0), George Washington by Samuel Rosenzweig from

Noun Project (CC BY 3.0), United Kingdom by Rafe from Noun Project (CC BY 3.0), John Adams by Samuel

Rosenzweig from Noun Project (CC BY 3.0), James Madison by Samuel Rosenzweig from Noun Project (CC BY 3.0).
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Name: ______________________________________________________________________________________ Date: ____________________________________

Foreign Policy Decision Tracker

Were the foreign policy decisions made by the leaders of the Early Republic shaped
more by the nation’s declared values or other interests?

L
Decision /Issue - Check off the priorities of

major relevance for each decision.
Values Security Economy Citizens

2 Control Northwest Territory

3
Help France in its war against Britain
(Washington)

3
Pass the Alien and Sedition Acts
(Adams)

3
Declare War on Britain
(Madison)

4 Recognize the sovereignty of Haiti

5 Purchase the Louisiana Territory

6 Create the Lewis and Clark Expedition
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Name: ______________________________________________________________________________________ Date: ____________________________________

Haiti Claim-Evidence-Reasoning

Source: "Plantation Scene- Sugar" Screenshot 11/4/22, adapted.

Based on what you see in this map, do you think the United States will want to have a good relationship with
Haiti?

Claim
Circle one.

�¯nPQ^[¯nP<n¯nPI¯1^QnIG¯/n<nIl will / will not u<^n¯n`¯P<tI¯<¯O``G¯kI\<nQ`^lPQh¯uQnP¯�<QnQµ

Evidence
Provide a piece of
evidence from the map
that supports your
claim.

Reasoning
Explain how/why the
evidence supports your
claim.

First: �QkE\I¯<\\¯nPI¯u`kGl¯w`o¯G`^Õn¯[^`uµ¯0PI^¯nkw¯<^G¯{OokI¯`on¯uP<n¯nPIw¯]I<^µ

Lesson 4: The United States and the Haitian Revolution
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Second: Read the Haitian Constitution again and answer this question:  

1801 Haitian Constitution
Art. 3. - There cannot exist slaves on this territory, servitude is therein forever abolished. All men are born, live, and die free.

Art. 5. – There shall exist no distinction [between men] other than those based on virtue and talent...

The law is the same for all whether in punishment or in protection.

Art. 12. – The Constitution guarantees freedom and individual security.

Art. 66. – Any person shall have the right to address individual petitions to all constitutional authority and especially to the

Governor.

Based on what you see in this Constitution do you think that the United States will want to have a good relationship
with Haiti?

Claim
Circle one.

I think that the United States will / will not want to have a good relationship
with Haiti.

Evidence
Provide a piece of evidence from
the constitution that supports
your claim.

Reasoning
Explain how/why the evidence
supports your claim.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Haitian Revolution Notetaking Sheet

Saint Domingue was a colony of ____________________.

Today it is known as the sovereign nation of ________________.

Saint Domingue was a very valuable colony because it grew most of the world’s

___________________ and ____________________.

The crops on Saint Domingue were grown with the stolen labor of

__________________________.

At the time of the Haitian Revolution, there were ________________ enslaved Africans living and

being forced to labor in Saint Domingue.

Image Credits: Googlemaps Screenshot 11/4/22, adapted, Money bag by Leah Lilith from Noun Project (CC BY 3.0), Prisoner by orpus delicti from Noun

Project (CC BY 3.0), "Plantation Scene- Sugar" by William O. Blake is in the Public Domain.
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�¯N`k]Ik\w¯I^l\<tIG¯]<^¯^<]IG¯0`oll<Q^n¯�Õ#otIknokI¯\IG¯nPI¯kIt`\onQ`^¯N`k¯Q^GIhI^GI^EI
<O<Q^ln¯nPI¯E`\`^Q<\¯ko\I¯`N¯______________________µ

�I¯l<QG·¯Ò
k`nPIkl¯<^G¯NkQI^Gl¶¯�¯<]¯0`oll<Q^n¯�`otIknokIµ¯µµ�¯u<^n¯�QDIknw¯<^G¯�jo<\Qnw¯n`
kIQO^¯Q^¯/nµ¯
`]Q^OoIµ¯�¯<]¯u`k[Q^O¯n`¯]<[I¯nP<n¯P<hhI^µ¯1^QnI¯w`oklI\tIl¯n`¯ol¶¯Dk`nPIkl¶

<^G¯{OPn¯uQnP¯ol¯N`k¯nPI¯l<]I¯E<olIµÓ

1^GIk¯0`oll<Q^n¯�Õ#otIknokIÕl¯\I<GIklPQh¶¯nPI¯kIDI\\Q`^l¯E`^nQ^oIG¯n`¯___________________µ

�^l\<tIG¯<^G¯NkII¯
\<E[l¯<^G¯hI`h\I¯`N¯]QvIGÆk<EI¯PIkQn<OI¯kIDI\\IG¯<O<Q^ln¯______________

`u^Ikl¯<^G¯�kI^EP¯ko\Iµ

0PI¯kIt`\n¯u<l¯loEEIllNo\µ¯
w¯__________¯0`oll<Q^n¯�Õ#otIknokI¯E`^nk`\\IG¯nPI¯Ql\<^Gµ

�^¯_________¯PI¯QlloIG¯<¯E`^lnQnonQ`^µ

Image Credits: "Toussaint Louverture Chef des Noirs Insurgés de Saint Domingue" by an unknown artist is in the Public Domain, "Attack and take of the

Crête-à-Pierrot" by Auguste Raffet is in the Public Domain, "Toussaint Louverture and General Thomas Maitland" by Jean-François Villain is in the Public

Domain.
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�^¯����¶¯�<QnQ¯GIE\<kIG¯Qnl¯Q^GIhI^GI^EI¯<^G¯DIE<]I¯<¯_____________________¯^<nQ`^µ¯�n¯u<l¯nPI
lIE`^G¯N`k]Ik¯E`\`^w¯Q^¯nPI¯7IlnIk^¯�I]QlhPIkI¯n`¯G`¯l`µ¯0PI¯1^QnIG¯/n<nIl¯u<l¯nPI¯{klnµ

�<QnQ¯u<l¯nPI¯_____________¯
\<E[¯kIhoD\QE¯Q^¯nPI¯PQln`kw¯`N¯nPI¯u`k\Gµ

0PI¯1^QnIG¯/n<nIl¯GIEQGIG¯nP<n¯Qn¯GQG¯^`n¯u<^n¯n`¯P<tI¯<¯O``G¯kI\<nQ`^lPQh¯uQnP¯�<QnQµ¯0PI
1^QnIG¯/n<nIl¯kINolIG¯n`¯kIE`O^QzI¯�<QnQ¯<l¯<¯l`tIkIQO^¯^<nQ`^µ¯0PI¯1^QnIG¯/n<nIl¯kINolIG¯n`

nk<GI¯uQnP¯�<QnQµ

Image Credits: Image based on Timbre poste d'Haïti de 1954 in the Public Domain, Flag of Haiti is in the Public Domain, X by Lina from Noun Project (CC BY

3.0)
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The claim I made at the beginning of class was _______________ because _________________________________.

Which foreign policy priority did the United States
decision about Haiti support?

How does the decision of the United States
about Haiti make you feel?

Add this decision to your tracker.

Draw a picture or write a few words.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning for Foreign Policy

Claim
Circle one

I think that foreign policy decisions made by the leaders of the Early Republic
were shaped more by the nation’s declared values / other interests. (circle one)

Evidence #1
Provide a piece of

evidence from your
foreign policy

tracker.

Reasoning #1
Explain how/why

the evidence
supports your claim.

Evidence #2
Provide a piece of

evidence from your
foreign policy

tracker.

Reasoning #2
Explain how/why

the evidence
supports your claim.

Lesson 6: Foreign Policy Decisions of the Early Republic in the Louisiana Territory
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Name: ______________________________________________________________________________________ Date: ____________________________________

Meriwether Lewis - Speech to the Yankton Sioux, August 3, 1804
Note: “Yankton Sioux” is the name given to this Indigenous nation by European settlers. Their name for themselves is Ihanktonwan Dakota Oyate,

meaning "People of the End Village.”

�PQ\GkI^µ¯Ç¯7I¯P<tI¯E`]I¯n`¯Q^N`k]¯w`o¯nP<n¯nPI¯�kI<n¯�PQIN¯`N¯nPI¯/ItI^nII^¯�kI<n°!<nQ`^l°`N¯�]IkQE<¯P<l¯DIE`]I

w`ok¯`^\w¯N<nPIkµ¯7I¯]<GI¯<^¯<OkII]I^n¯uQnP¯w`ok¯�kI^EP¯<^G¯/h<^QlP¯N<nPIklµ¯0PIw¯P<tI¯\INn¯nPIlI¯\<^Gl¯<^G¯O`^I

D<E[¯<Ek`ll¯nPI¯u<nIklµ

9`o¯]oln¯\QtI¯Q^¯hI<EI¯uQnP¯<\\¯nPI¯uPQnI¯]I^¯<^G¯<\\¯nPI¯kIG¯]I^µ


`¯^`n¯P<k]¯nPI¯nk<GIkl¯uP`¯]<w¯E`]I¯<]`^O¯w`oµ¯
`¯^`n¯n<[I¯nPIQk¯hk`hIknw¯Nk`]¯nPI]µ


`¯^`n¯`DlnkoEn¯nPI¯h<ll<OI¯`N¯<^w¯D`<n¯`^¯nPI¯ Qll`okQ¯.QtIkµ¯°0PI¯kQtIkl¯^`u¯DI\`^O¯n`¯w`ok¯OkI<n¯�<nPIkµ

�PQ\GkI^µ¯Ç¯
`¯nPIlI¯nPQ^Ol¯uPQEP¯nPI¯OkI<n¯�PQIN¯`N¯nPI¯/ItI^nII^¯OkI<n¯^<nQ`^l¯`N¯�]IkQE<¯P<l¯E`]]<^GIG¯<^G

w`o¯uQ\\¯DI¯P<hhwµ

�PQ\GkI^¯Æ¯�N¯w`o¯G`¯^`n¯`DIw¯w`ok¯OkI<n¯N<nPIk¯PI¯uQ\\¯DI¯o^P<hhwµ¯°9`ok¯OkI<n¯N<nPIk¯E`o\G¯GIlnk`w¯w`o¯<^G¯w`ok

^<nQ`^¯<l¯nPI¯{kI¯GIlnk`wl¯<^G¯E`^lo]Il¯nPI¯Ok<ll¯`N¯nPI¯h\<Q^lµ

Adapted for the 5th-grade reader from Captain Meriwether Lewis's Speech to the Yankton Sioux, August 30, 1804

__________________________________________________________________________________

�l¯w`o¯<^luIk¯nPI¯joIlnQ`^l¯DI\`u¶¯u`k[¯nPI¯t`E<Do\<kw¯sovereign/sovereignty Q^n`¯w`ok¯kIlh`^lIlµ¯�N¯w`o¯^IIG¯<

kI]Q^GIk¯`N¯nPI¯GI{^QnQ`^l¶¯w`o¯E<^¯{^G¯nPI]¯`^¯nPI¯D<E[¯lQGI¯`N¯nPQl¯h<OIµ
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�µ �l¯nPQl¯<¯hkQ]<kw¯`k¯<¯lIE`^G<kw¯l`okEI¼¯�`u¯G`¯w`o¯[^`u¼

�µ 7P<n¯Ql¯nPI¯hokh`lI¯`N¯nPQl¯lhIIEP¼¯°7P<n¯hIklhIEnQtI¯Ql¯ IkQuInPIk¯�IuQl¯nkwQ^O¯n`¯E`]]o^QE<nI¯n`¯nPI

9<^[n`^¯/Q`ov¼

�µ 7P<n¯N<En`kl¯<EE`o^n¯N`k¯�IuQlÕ¯hIklhIEnQtI¼

�µ 
`Il¯nPQl¯]Ill<OI¯lohh`kn¯nPI¯]Ill<OI¯`N¯nPI¯�INNIkl`^¯+I<EI¯ IG<\¼¯°7Pw¯`k¯uPw¯^`n¼¯°ÊSee back of page

for image)

�µ 7`o\G¯nPI¯9<^[n`^¯/Q`ov¯tQIu¯nPQl¯<l¯<¯]Ill<OI¯`N¯E``hIk<nQ`^¯`k¯E`^|QEn¼¯7P<n¯N<En`kl¯u`o\G¯<EE`o^n¯N`k

nPQl¯hIklhIEnQtI¼
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Jefferson Peace Medal by Robert Scott, gift of the Lookout family, courtesy of the National Museum of American History

sovereign (adj.) Having the authority to rule and make independent decisions

The sovereign nation of Haiti was once a French colony known as Saint Domingue.

sovereignty (n.) The authority of a state to govern itself

After the American Revolution, Britain gave up their rights to the 13 colonies and acknowledged the

sovereignty of the United States.

Haitian Flag by Wrestlingring, Public Domain
Betsy Ross Flag by jacobolus, Public Domain
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Name: ______________________________________________________________________________________ Date: ____________________________________

Supporting Question Launch and Map

How did Indigenous nations take action to protect their sovereignty* and what motivated their choices?

What are 2 smaller questions I could ask to help answer the big question?

Circle the question word.

Underline the words or ideas you already know in the question.

*The authority to rule and make independent decisions.

Lesson 7: Inquiry Cycle: Protecting Indigenous Sovereignty (Part I)
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Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

24

http://creativecommons.org/licenses/by-nc/4.0/


Blank Map of the USA by Zntrip, GNU General Public License, via Wikipedia (adapted)

Label the map to show the land of the Mashpee Wampanoag, the Cherokee, and the Shawnee and their allies at the

time of the Early Republic.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Mashpee Wampanoag Action

1. The council did not do a good job
helping the Mashpee Wampanoag,
The council rented what they said
was "extra” Mashpee Wampanoag
land to non-Indigenous people.

The Mashpee Wampanoag sent a
petition to the Massachusetts
colonial legislature. They asked the
legislature to protect their lands
from this encroachment. A petition is a formal
request to the government that asks for help with
a particular issue.

When the legislature would not listen, the
Mashpee Wampanoag sent a representative all
the way to London with a petition for King George
IIl.

2. In 1776, the Mashpee
Wampanoag sided
with the colonies in the
AmericanRevolution.

Many Mashpee
Wampanoag men enlisted in the army and fought
to help the United States win independence from
Great Britain.

‘The Mashpee Wampanoag supported ideas of
independence and liberty at the heart of the
Revolution.

petition (n.) - a formal request to the government that asks for help with a particular issue

petition (v.) - to formally request that the government provides help with a particular issue
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�µ¯�NnIk¯nPI¯.It`\onQ`^¶
nPI¯E`o^EQ\¯E`^nQ^oIG
n`
E`^nk`\¯nPI¯ <lPhII
7<]h<^`<Oµ¯0PI
E`o^EQ\
kI^nIG¯`on¯nPIQk¯\<^G¯n`
^`^Æ�^GQOI^`ol
N<k]Ikl¯<^G¯[Ihn¯nPI
]`^Iw¯N`k¯QnlI\Nµ

0PI¯E`o^EQ\¯GQG¯^`n¯ln`h¯I^Ek`<EPIkl¯Nk`]¯lnI<\Q^O
{kIu``G¯Nk`]¯ <lPhII¯7<]h<^`<O¯N`kIlnl¯<^G
lPI\\{lP¯Nk`]¯nPIQk¯u<nIkl¶

0PI¯ <lPhII¯7<]h<^`<O¯hInQnQ`^IG¯nPI¯E`o^EQ\
<^G¯<l[IG¯N`k¯PI\hµ¯0PI¯E`o^EQ\¯QO^`kIG¯nPI
hInQnQ`^µ

�µ�^¯����¶¯<^
�^GQOI^`ol¯]<^
^<]IG¯7Q\\Q<]¯�hIl
E<]I¯n`¯ <lPhIIµ¯�I
u<l¯<¯]I]DIk¯`N¯nPI
+Ijo`n¯0kQDI¯<^G¯<
�PkQlnQ<^¯]Q^QlnIkµ

�hIl¯PI\hIG¯nPI
 <lPhII¯7<]h<^`<O
n`¯ukQnI¯<ÒGIE\<k<nQ`^
`N¯Q^GIhI^GI^EIÚ¯Nk`]
nPI¯E`o^EQ\µ

0PI¯GIE\<k<nQ`^¯<kOoIG¯nP<n¯nPI¯E`o^EQ\¯u<l¯^`n
hk`tQGQ^O¯nPI¯ <lPhII¯7<]h<^`<O¯uQnP¯O``G
O`tIk^]I^nµ

encroach (v.) - to intrude on the territory or rights of someone else

encroachment (n.)- intrusion on the territory or rights of someone else

encroacher (n.) - a person or government intruding on someone else's territory or rights
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�µ¯�^¯����¶¯nPI¯ <lPhII
7<]h<^`<O
hInQnQ`^IG
nPI¯O`tIk^]I^n¯`N¯nPI
ln<nI¯`N¯ <ll<EPolInnlµ
0PIw¯<kOoIG¯nP<n¯nPIw
P<G¯<kQOPn¯n`¯DI
Q^GIhI^GI^nµ

0PIw¯\QlnIG¯nPIQk
OkQIt<^EIl¯uQnP¯nPI
E`o^EQ\¯Yoln
0Q[I¯nPI¯E`\`^Qlnl¯Q^¯nPI

IE\<k<nQ`^¯`N
�^GIhI^GI^EIºËµ

�`k¯Iv<]h\I¶¯nPIw¯ln<nIG¯nP<n¯nPI¯E`o^EQ\¯GI^QIG
nPI¯ <lPhII¯7<]h<^`<O¯kI\QOQ`ol¯NkIIG`]¯<^G
<\\`uIG¯uPQnI¯]I^¯n`¯lnI<\¯ <lPhII¯7<]h<^`<O
u``G¶¯{lP¶¯P<w¶¯<^G¯Ok<zQ^O¯h<lnokIlµ

�µ

 �/�+��¯
����.�0�#!¯È¯ <w¯��¶¯����
Resolved

0P<n¯uI¯<l¯<¯0kQDI¯uQ\\¯ko\I¯`oklI\tIl¯<^G¯P<tI
nPI¯kQOPn¯n`¯G`¯N`k¯<\\¯]I^¯<kI¯D`k^¯NkII¯<^G
�jo<\¯l<wl¯nPI¯E`^lnQnonQ`^¯`N¯nPI¯E`o^nkwµ

Resolved
0P<n¯uI¯uQ\\¯^`n¯hIk]Qn¯<^w¯uPQnI¯]<^¯n`¯E`]I
oh`^¯`ok¯Î�<^GÏ¯n`¯Eon¯`k¯E<kkw¯`NN¯u``G¯`k¯P<w
`k¯<^w¯`nPIk¯<knQE\I¶¯uQnP`on¯`ok¯hIk]QllQ`^
<NnIk¯nPI¯{kln¯`N¯�o\w¯^Ivnµ

Resolved
0P<n¯uI¯uQ\\¯hon¯l<QG¯kIl`\onQ`^¯Q^N`kEI¯<NnIk¯nPI
G<nI¯`N¯�o\w¯^Ivn¯uQnP¯nPI¯hI^<\nw¯`N¯DQ^GQ^Oµ
<^G¯nPk`uQ^O¯nPI]¯`NN¯Î`ok¯\<^GÏ¯nPIw¯uQ\\¯`n
ln<w¯<u<wµ


`^I¯`^¯DIP<\N¯`N¯nPI¯ <lPhII¯0kQDI¯Î<^G
lQO^IG¯Dw¯���¯]I^¯<^G¯u`]I^Ïµ
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7. At the end of their petition the Mashpee
Wampanoag reminded the people of the
Massachusetts court that they had been allies in
the American Revolution.

... our fathers fought, bled, and died for the
liberties...the same as did your
fathers. Oh White Man, Oh White Man, the
blood our fathers spilt i the
Revolutionary War cries…to brake the chains of
oppression and let us] so
free.

Yours, we are, most respectfully, The Mashpee
Indians.
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How did the Mashpee Wampanoag take action to protect their sovereignty and what
motivated their choices?

Action Motivation

Image Sources: King George III by Alan Ramsway, Public Domain, via Wikimedia, 1777 Flag by Gunter Küchler,

Public Domain, via Wikimedia, Clam Digger, Public Domain, via Wikipedia, William Apes, Public Domain, via Wikipedia, Petition of the Mashpee Indians to

the Senate and House of Representatives of the Commonwealth of Massachusetts, courtesy of nativenortheastportal.com,
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Actions Motivations

�µ

Tecumseh’s Speech to the Osage

Winter 1811-1812


k`nPIklÈ0PI¯uPQnI¯]I^¯<kI¯^`n¯NkQI^Gl¯n`
nPI¯�^GQ<^lµ¯!`nPQ^O¯uQ\\¯l<nQlNw¯nPI]¯Don¯nPI
uP`\I¯`N¯`ok¯Po^nQ^O¯Ok`o^Glµ


k`nPIklÈ w¯hI`h\I¯uQlP¯N`k¯hI<EI¸¯nPI¯kIG
]I^¯<\\¯uQlP¯N`k¯hI<EIµ¯7PIkI¯nPI¯uPQnI
hI`h\I¯<kI¶¯nPIkI¯Ql¯^`¯hI<EI¯N`k¯nPI¯kIG¯]I^µ

k`nPIklÈ w¯hI`h\I¯<kI¯Dk<tI¯<^G¯^o]Ik`ol¶
Don¯nPI¯uPQnI¯hI`h\I¯<kI¯n``¯lnk`^O¯N`k¯nPI]
<\`^Iµ¯�¯uQlP¯w`o¯n`¯n<[I¯oh¯nPI¯n`]<P<u[
uQnP¯ÌolÏµ


k`nPIkl¶È�N¯w`o¯G`¯^`n¯o^QnI¯uQnP¯ol¶¯nPIw¯uQ\\
{kln¯GIlnk`w¯ol¶¯<^G¯nPI^¯w`o¯uQ\\¯N<\\¯I<lw¯hkIw
n`¯nPI]µ

k`nPIkl¶È7I¯]oln¯DI¯o^QnIGµ¯7I¯]oln
l]`[I¯nPI¯l<]I¯hQhIµ¯7I¯]oln¯{OPn¯I<EP
`nPIkÛl¯D<nn\Ilµ
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Actions Motivations

5.

Image Sources

1. 0kI<nw¯`N¯�`hIuI\\, courtesy of the �^GQOI^`ol¯
QOQn<\¯�kEPQtI (adapted), 2.  <h, courtesy of John Currahee, chenocetah.wordpress.com (adapted), 3.

�PIk`[II¯�<DQ^l, from Cherokee Path, 4. L→R: /Ijo`w<P¶¯�kI<n`k¯`N¯�PIk`[II¯�\hP<DIn by Lehman and Duvall, Public Domain via Wikimedia Commons,

�PIk`[II¯�`^lnQnonQ`^; Public Domain via Library of Congress, �PIk`[II¯+P`I^Qv¯�Qkln¯�lloI, Public Domain.

1. !7¯0IkkQn`kw¯ <h, 1795, Public Domain via Wikipedia, !<nQtI¯�]IkQE<^¯0kQDIl¯ <h, Mapping History via University of Oregon, 2. 0kI<nw¯`N¯�kII^tQ\\I, 1795,

Public Domain via Wikipedia, �kII^tQ\\I¯0kI<nw¯�Q^I, Public Domain via Wikipedia (adapted), 3. 0IEo]lIP by Owen Staples, Public Domain via Wikipedia,

+k`hPInln`u^¯Dw¯�\Ivk[�, CC BY 3.0 via Wikipedia, (adapted), 5. 0IEo]lIP¯ IInQ^O¯uQnP¯<¯
kQnQlP¯#N{EIk, Public Domain, via Wikisource.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning

Claim


okQ^O¯nPI¯�<k\w¯.IhoD\QE¶¯�^GQOI^`ol¯^<nQ`^l¯n``[¯<EnQ`^¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw
olQ^O¯GQtIklI¯lnk<nIOQIlµ¯#^I¯lnk<nIOw¯�^GQOI^`ol¯^<nQ`^l¯olIG¯u<l·

Evidence

�`k¯Iv<]h\I¶¯nPI¯___________________¯^<nQ`^¯Êhk`tQGI¯<¯lhIEQ{E¯Iv<]h\I¯`N¯nPI¯<EnQ`^Ë

Reasoning

0PI¯___________________________¯^<nQ`^¯u<l¯]`nQt<nIG¯n`¯n<[I¯nPQl¯<EnQ`^¯DIE<olI
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Name: ______________________________________________________________________________________ Date: ____________________________________

Supporting Question Launch

How did the people and government of the United States respond to Indigenous resistance?

What were the consequences?

What are the question words? What keywords or ideas do I
already know in this question?
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How did the Mashpee resist? How did the people and
government of the United

States respond to Mashpee
resistance?

What were the
consequences?
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning for Mashpee Sovereignty

What happened to Mashpee sovereignty between 1843 and 2021?
Claim
Make a claim in response
to the question.

Evidence #1
Provide a piece of
evidence from the
timeline.

Reasoning #1
Explain how/why the
evidence supports
your claim.

Evidence #2
Provide a piece of
evidence from the
timeline

Reasoning #2
Explain how/why the
evidence supports
your claim.
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Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

40

http://creativecommons.org/licenses/by-nc/4.0/


Name: ____________________________________________________________ Date: __________________________

Shawnee Sovereignty After Tecumseh

.I<G¯nPQl¯lIE`^G<kw¯l`okEI¯<D`on¯/P<u^II¯l`tIkIQO^nw¯<NnIk¯0IEo]lIPµ¯0PI^¯<^luIk

nPI¯{tI¯joIlnQ`^l¯nP<n¯<hhI<k¯<n¯nPI¯I^Gµ¯9`o¯E<^¯{^G¯nPI¯<^luIk¯n`¯I<EP¯joIlnQ`^¯Q^

nPI¯h<k<Ok<hP¯uQnP¯nPI¯l<]I¯^o]DIkµ

0PI¯1^QnIG¯/n<nIl¯GQG¯^`n¯u<^n¯nPQl¯<\\Q<^EI¯n`¯O<Q^¯lnkI^OnPµ
�l¯<¯kIlo\n¶¯����¯1µ/µ¯nk``hl¯<nn<E[IG¯<¯/P<u^II¯lInn\I]I^n¯Q^
nPI¯N<\\¯`N¯����µ

�µ �^¯�o^I¯`N¯����¶¯nPI¯1^QnIG¯/n<nIl¯GIE\<kIG¯u<k¯`^¯
kQn<Q^µ¯0PI

1^QnIG¯/n<nIl¯u<l¯Nkolnk<nIG¯Dw¯
kQn<Q^Õl¯nkI<n]I^n¯`N¯�]IkQE<^

l<Q\`klµ¯�n¯u<l¯<\l`¯<^Okw¯<D`on¯
kQn<Q^Õl¯lohh`kn¯`N¯�^GQOI^`ol

Ok`ohl¯Q^¯nPI¯!`knPuIln¯0IkkQn`kwµ¯°�\kI<Gw¯<n¯u<k¯uQnP¯nPI

�]IkQE<^l¶¯0IEo]lIPÕl¯<\\Q<^EI¯lQGIG¯uQnP¯nPI¯
kQnQlP¯Q^¯nPI

E`^|QEnµ¯0IEo]lIPÕl¯u<kkQ`kl¯<nn<E[IG¯1^QnIG¯/n<nIl¯N`knlµ¯!Ivn¶

0IEo]lIP¯<^G¯PQl¯u<kkQ`kl¯nk<tI\IG¯n`¯�<^<G<¯n`¯Y`Q^¯
kQnQlP

N`kEIl¯{OPnQ^O¯<O<Q^ln¯nPI¯1^QnIG¯/n<nIlµ

�µ 0IEo]lIP¯u<l¯lP`n¯<^G¯[Q\\IG¯uPQ\I¯{OPnQ^O¯<\`^O¯nPI¯0P<]Il

.QtIk¯Q^¯#^n<kQ`¶¯�<^<G<µ¯°7QnP`on¯Qnl¯n<\I^nIG¯\I<GIk¶¯nPI¯<\\Q<^EI

DInuII^¯nPI¯�^GQOI^`ol¯^<nQ`^l¯joQE[\w¯GQll`\tIGµ¯ <^w¯\`ln

nPIQk¯I^nPolQ<l]¯N`k¯{OPnQ^Oµ¯°�NnIk¯nPI¯<\\Q<^EI¯I^GIG¶

�^GQOI^`ol¯^<nQ`^l¯E`o\G¯^`n¯ln`h¯nPI¯1^QnIG¯/n<nIlÛ¯k<hQG

Ivh<^lQ`^µ
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4. In 1831, the leader of the Shawnee people, Catahecassa,

expressed his frustration with the continued encroachment of

the United States to John Johnston, the American agent to the

Shawnee.

Black Hoof

(Catahecassa)

Catahecassa said:
7I¯[^`u¯uPIkItIk¯uI¯]<w¯O`¶¯w`ok¯hI`h\I

uQ\\¯N`\\`uµ¯7I¯uQ\\¯DI¯N`kEIG¯n`¯kI]`tI¯<O<Q^
<^G¯<O<Q^¯o^nQ\¯ÎuIÏ¯<kkQtI¯<n¯nPI¯+<EQ{E
#EI<^µ¯7I¯u`o\G¯DI¯N`kEIG¯n`¯Yo]h¯`NN¯<^G

hIkQlPµ¯0PIkI¯u`o\G¯DI¯^`¯]`kI¯k``]¯\INn¯N`k
nPI¯h``k¯�^GQ<^µ¯Ê<G<hnIG¯N`k¯nPI¯�nPÆOk<GI

kI<GIkË

5. In 1831, the United States passed the

Indian Removal Act. As a result, the

Shawnee nation was forced to sign a

treaty. In this treaty, the Shawnee

ceded (gave up control of) their land in

Ohio to the United States in return for

land in Kansas.
Removal of the Shawnee Nation

Gene Thorp/Cartographic

Concepts, Inc. Smithsonian
Institution, National Museum of

the American Indian.

In 1854, the Shawnee were forced to move to Oklahoma. The
Shawnee made the trip from Ohio to Kansas on horseback.
They ran out of food along the way. More than 50 Shawnee
people died on the trip. The Shawnee people continue to live
on their land in Oklahoma today.

Sources:

“Tecumseh and the War of 1812” Smithsonian American Art Museum, Tecumseh and the War of 1812

Removal of the Shawnee Nation | Interactive Case Study, The Other Trails of Tears by Mary Stockwell
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Paragraph Question

1. Why do you think the United States wanted to destroy
Tecumseh’s alliance?

2. Why do you think Tecumseh’s alliance allied with the
British in the War of 1812?

3. What happened to Tecumseh in Canada? How did this
affect the alliance?

4. What is Catahecassa’s perspective about the
encroachment of the United States? What factors account
for this point of view?

5. How did the people and government of the United States
respond to the resistance of the Shawnee?  What were the
consequences?

Lesson 10: The Mashpee Wampanoag Fight for Sovereignty (1834–Present)
Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Name: ____________________________________________________________ Date: __________________________

The Trail of Tears

0PI¯�`^lnQnonQ`^¯ln<nIl¯nP<n¯Qn¯Ql¯nPI¯Y`D¯`N¯nPI¯IvIEonQtI
Dk<^EP¯n`¯I^N`kEI¯nPI¯\<ul¯`N¯nPI¯1^QnIG¯/n<nIlµ¯0PI
hkIlQGI^n¯Ql¯nPI¯EPQIN¯IvIEonQtI¯`N¯nPI¯1^QnIG¯/n<nIlµ
+kIlQGI^n¯�^GkIu¯�<E[l`^¯QO^`kIG¯nPI¯/ohkI]I¯�`oknÕl
GIEQlQ`^¯n`¯ohP`\G¯�PIk`[II¯l`tIkIQO^nwµ¯�I¯E`^nQ^oIG¯n`
lohh`kn¯nPI¯kI]`t<\¯`N¯nPI¯�PIk`[II¯hI`h\I¯Nk`]¯nPIQk
\<^Gµ¯�I¯n`\G¯<¯�I`kOQ<¯E`^OkIll]<^¶¯Ò
oQ\G¯<¯{kI¯o^GIk
nPI]¶¯uPI^¯Qn¯OInl¯P`n¯I^`oOP¶¯nPIwÕ\\¯]`tIµÓ

�^E`ok<OIG¯Dw¯�^GkIu¯�<E[l`^¶¯nPI¯ln<nI¯`N¯�I`kOQ<¯<\l`
QO^`kIG¯nPI¯/ohkI]I¯�`oknµ¯�I`kOQ<¯PI\G¯<¯\`nnIkw¯<^G
O<tI¯�PIk`[II¯\<^G¯<u<w¯n`¯�I`kOQ<Õl¯EQnQzI^lµ¯�NnIk¯nPI
\`nnIkw¶¯nPI¯uQ^^Ikl¯`N¯nPI¯\<^G¯lP`uIG¯oh¯<n¯�PIk`[II
P`]Il¯n`¯E\<Q]¯nPIQk¯hkQzIµ

Georgia Land Lottery

Map

�N¯nPI¯�PIk`[II¯GQG¯^`n¯O`¯t`\o^n<kQ\w¶¯nPI¯hI`h\I¯`N¯�I`kOQ<¯olIG¯N`kEIµ¯ <^w¯�PIk`[II
N<]Q\QIl¯N`o^G¯nPI]lI\tIl¯P`]I\Ill¯Q^¯nPIQk¯`u^¯E`o^nkwµ¯°

Signing New Echota Treaty

0PI¯�PIk`[II¯P<G¯<G<hnIG¯n`¯�ok`hI<^¯7PQnI¯Eo\nokI¯<^G
u`^¯<¯/ohkI]I¯�`okn¯E<lIµ¯/nQ\\¶¯nPIQk¯l`tIkIQO^nw¯u<l¯^`n
hk`nIEnIGµ¯0PIw¯uIkI¯^`n¯l<NI¯Q^¯nPIQk¯`u^¯P`]Ilµ¯0PI
lQno<nQ`^¯P<G¯O`nnI^¯l`¯D<G¯nP<n¯<¯Ok`oh¯`N¯�PIk`[II
\I<GIkl¯GIEQGIG¯nP<n¯Qn¯u`o\G¯DI¯DIln¯N`k¯nPIQk¯^<nQ`^¯n`
]`tI¯uIlnµ¯7QnP`on¯^`nQNwQ^O¯nPI¯kIln¯`N¯nPI¯�PIk`[II
^<nQ`^¶¯nPIw¯^IO`nQ<nIG¯<^G¯lQO^IG¯<¯kI]`t<\¯nkI<nw¯uQnP
nPI¯1^QnIG¯/n<nIl¯Q^¯����µ

�^¯ <w¯`N¯����¶¯�¶���¯NIGIk<\¯<^G¯]Q\QnQ<¯nk``hl¯I^nIkIG
�PIk`[II¯E`o^nkw¯n`¯kI]`tI¯nPI¯�PIk`[II¯Nk`]¯nPIQk
P`]I\<^Glµ¯0PI¯�PIk`[II¯nk<tI\IG¯���¯]Q\Il¶¯]`ln\w
`^¯N``n¶¯n`¯nPIQk¯^Iu¯P`]I¯Q^¯#[\<P`]<µ¯0PQl¯N`kEIG
Y`ok^Iw¯Ql¯[^`u^¯<l¯nPI¯0k<Q\¯`N¯0I<klµ

Trail of Tears

Routes

1. Did Andrew Jackson’s actions uphold the Constitution? Why or why not?

2. What were the consequences of Jackson’s actions for the Cherokee

nation?

Adapted from: Trail of Tears Video; by National Parks Service, Public Domain. Image Sources: Georgia Land Lottery Map,

courtesy of American Antiquarian Society, Signing New Echota Treaty, courtesy of UGA.edu, Trail of Tears Routes by

Nikater, Public Domain, via Wikipedia, adapted.
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Watch the video Trail of Tears National Historic Trail (begin at 17:15). As you
watch, keep Essential Question 3 in mind:

How have people shown resilience, fought for their rights, and resisted
oppression when confronted by injustice?  

Complete the sentence frame below

The Cherokee Nation (claim) ______________________________________________
(showed resilience, fought for rights, resisted oppression)

by ________________________________________________________________________.
(evidence)

This action was ___________________________________________________________

because __________________________________________________________________.
(reasoning)

Facts about the Trail of Tears and its Consequences

The Cherokee traveled 800 miles, mostly by foot.

12,000-13,000 members of the Cherokee Nation traveled the Trail of Tears.

Historians estimate that at least 2,000 Cherokee died as a result of Removal.

In 1838, the Cherokee began rebuilding their community in Oklahoma.
Today, the Cherokee are one of the largest populations of Indigenous
peoples in the United States.

In 1987, the United States passed a bill establishing the Trail of Tears National
Historic Trail.

“The Trail of Tears” refers to both the event (the forced journey) and the
actual routes the Cherokee took.

Lesson 12: The Trail of Tears and the Resilience of the Cherokee Nation

Student Handout

Grade 5, Unit 3: The Growth of the Republic
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Name: ______________________________________________________________________________________ Date: ____________________________________

Early Republic Map Analysis Questions

Use Map Set for Analysis to answer the questions below.
1. �``[¯<n¯ <h¯�µ¯7<l¯nPI¯\<^G¯n<[I^¯Nk`]¯nPI¯�PIk`[II¶¯�P`En<u¶¯/I]Q^`\I¶¯<^G¯�kII[¯!<nQ`^l¯Dw¯nPI¯�^GQ<^¯.I]`t<\¯�En

Q^¯nPI¯!`knP¯`k¯nPI¯/`onP¼

2. �``[¯<n¯ <h¯�µ¯7P<n¯Ek`h¯u<l¯Ok`u^¯`^¯nPI¯\<^G¯n<[I^¯Nk`]¯�PIk`[II¶¯�P`En<u¶¯/I]Q^`\I¶¯<^G¯�kII[¯!<nQ`^l¯Dw¯nPI

�^GQ<^¯.I]`t<\¯�En¼

3. �``[¯<n¯ <h¯�µ¯7P<n¯G`Il¯Qn¯loOOIln¯<D`on¯P`u¯nPI¯E`nn`^¯Q^¯ <h¯�¯u<l¯Ok`u^¯<^G¯P<ktIlnIG¼

4. �`]h<kI¯ <hl¯�¯<^G¯�µ¯�^¯uPQEP¯wI<k¯GQG¯nPI¯1^QnIG¯/n<nIl¯P<tI¯]`kI¯nIkkQn`kw¯È¯����¯`k¯����¼

5. �`]h<kI¯ <hl¯�¯<^G¯�µ¯7P<n¯P<hhI^l¯n`¯nPI¯h`ho\<nQ`^¯`N¯I^l\<tIG¯hI`h\I¯<l¯nPI¯1^QnIG¯/n<nIl¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

6.7P<n¯G`¯ <hl¯�¯<^G¯�¯nI\\¯w`o¯<D`on¯nPI¯E`^^IEnQ`^¯DInuII^¯nPI¯Ok`unP¯`N¯l\<tIkw¯<^G¯nPI¯Ok`unP¯`N¯nPI¯1µ/µ¼

7. �`u¯E`o\G¯w`o¯olI¯nPIlI¯]<hl¯n`¯<kOoI¯uP`¯DI^I{nl¯<^G¯uP`¯Ql¯P<k]IG¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼
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�`u¯E`o\G¯w`o¯olI¯nPIlI¯E`^^IEnQ`^l¯n`¯<kOoI¯uP`¯DI^I{nl¯<^G¯uP`¯Ql¯P<k]IG¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼
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Name: ____________________________________________________________ Date: __________________________

Cotton Gin Notesheet

1. Why did Eli Whitney invent the cotton
gin? Use this picture to explain.

Cotton Flower

Cotton Flower, Alice Noir,CC BY 3.0, Noun Project

2. The cotton gin was
invented in 1794.  What
happened to the number
of bales of cotton that
were produced after the
invention of the cotton
gin?

Lesson 15: The Cotton Gin, Cotton Mills, and Northern Connections to Slavery
Student Handout
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�µ¯7Pw¯G`¯w`o¯nPQ^[¯nPI¯^<kk<n`k¯`N¯nPI¯tQGI`¯l<QG¯nP<n

Ò�`nn`^¯u<l¯[Q^O¼Ó

�µ¯7P`¯`k¯uP<n¯G`¯w`o¯nPQ^[¯E`nn`^¯u<l¯nPI¯[Q^O¯`N¼
�vh\<Q^¯w`ok¯<^luIk¯olQ^O¯nPI¯u`kG¯ÒDIE<olIµÓ

Cotton, Bernd Lakenbrink, CC BY

3.0, Noun Project; Crown, Vectors

Point, CC BY 3.0, Noun Project

�µ¯0PQ^[¯<D`on¯uP<n¯w`o¯\I<k^IG¯n`G<w¯<D`on¯nPI¯kI\<nQ`^lPQh¯DInuII^¯nPI¯E`nn`^¯OQ^

<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯<^G¯E`nn`^¯E\`nP¯N<En`kQIl¯Q^¯!Iu¯�^O\<^Gµ¯°7kQnI

`^I¯lI^nI^EI¯<\`^O¯I<EP¯\Q^I¯`N¯nPI¯nkQ<^O\I¯olQ^O¯nPI¯u`kG¯ÒDIE<olIÓ¯°n`¯Ivh\<Q^¯nPI

kI\<nQ`^lPQh¯DInuII^¯nPI¯nu`¯QnI]l¯Qn¯E`^^IEnlµ

�`u¯E`o\G¯w`o¯olI¯nPI¯lI^nI^EIl¯w`o¯uk`nI¯`^¯nPQl¯GQ<Ok<]¯n`¯Ivh\<Q^¯uP`¯DI^I{nl

<^G¯uP`¯loNNIkl¯uPI^¯<¯^<nQ`^¯GIEQGIl¯n`¯Ivh<^G¯Qnl¯nIkkQn`kw¼
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�µ¯�`u¯E`o\G¯w`o¯olI¯nPI¯lI^nI^EIl¯w`o¯uk`nI¯`^¯nPQl¯GQ<Ok<]¯n`¯Ivh\<Q^¯uP`

DI^I{nl¯<^G¯uP`¯loNNIkl¯uPI^¯<¯^<nQ`^¯GIEQGIl¯n`¯Ivh<^G¯Qnl¯nIkkQn`kw¼
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Name: ____________________________________________________________ Date: __________________________

Perspectives About Enslaved People Reading

Wealth Map, Patrick Rael, CC BY 3.0, Bowdoin College

Enslaved African Americans were not paid for their labor. It was stolen from them.

Their labor created enormous wealth for the White people who enslaved them.

Enslaved African Americans were forced to grow cotton and other cash crops by

those who owned them as property. This was legal because the Constitution of the

United States allowed African Americans to be enslaved and treated as property. The

cotton economy helped the nation to grow and provided opportunities for White

Americans. However, by 1860, nearly 4 million African Americans were enslaved in the

United States.

1. According to this secondary source, what perspective did the United States

government have about enslaved African Americans? Why did they have this

point of view?

2. According to this secondary source, what perspective did enslaver States have

about enslaved African Americans?  Why did they have this point of view?

3. Who might have had a different perspective about enslaved African Americans

than the United States government or people who were enslavers?  Why?
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Narratives from Formerly Enslaved People

John W. Fields

John W. Fields

Note: This narrative was collected

by the U.S. government’s Works

Progress Administration in the
1930s.

7I¯<k`lI¯Nk`]¯�¯n`¯�¯Q^¯nPI¯]`k^Q^O¯<^G¯h<kI^nl¯<^G¯EPQ\GkI^¯uIkI¯OQtI^¯P<kG¯u`k[¶
\<lnQ^O¯o^nQ\¯!QOPnN<\\¯O<tI¯ol¯`ok¯respiteµ¯�NnIk¯<¯meager¯lohhIk¯uI¯OI^Ik<\\w¯n<\[IG¯o^nQ\
uI¯OkIu¯l\IIhw¶¯uI¯P<G¯n`¯O`¯n`¯DIGµ¯/`]I¯`N¯ol¯u`o\G¯kI<G¯QN¯uI¯uIkI¯\oE[w¯I^`oOP¯n`
[^`u¯P`uµ

�^¯]`ln¯`N¯ol colored¯N`\[l¯u<l¯nPI¯OkI<n¯GIlQkI¯n`¯DI¯<D\I¯n`¯kI<G¯<^G¯ukQnIµ¯7I¯n``[
<Gt<^n<OI¯`N¯ItIkw¯`hh`kno^Qnw¯n`¯IGoE<nI¯`oklI\tIlµ

�n¯u<l¯nPI¯\<u¯nP<n¯QN¯<¯uPQnI¯]<^¯u<l¯E<oOPn¯nkwQ^O¯n`¯IGoE<nI¯<¯^IOk`¯l\<tI¯PI¯u<l¯\Q<D\I
n`¯hk`lIEonQ`^¶¯<¯{^I¯`N¯ê��¯<^G¯<¯Y<Q\¯lI^nI^EIµ¯ `ln¯h\<^n<nQ`^¯`u^Ikl¯uIkI¯tIkw¯P<klP¯QN
uI¯uIkI¯E<oOPn¯nkwQ^O¯n`¯\I<k^¯n`¯kI<G¯`k¯ukQnIµ

0PIkI¯u<l¯��¯`nPIk¯EPQ\GkI^¯DIlQGIl¯]wlI\N¯Q^¯]w¯N<]Q\wµ¯7PI^¯�¯u<l¯lQv¯wI<kl¯`\G¶¯<\\¯`N¯ol
EPQ\GkI^¯uIkI¯n<[I^¯Nk`]¯]w¯h<kI^nl¶¯DIE<olI¯]w¯]<lnIk¯GQIGµ¯�¯u<l¯OQtI^¯n`¯<¯kI\<nQtI¯`N
]w¯]<lnIkµ¯�¯E<^Ûn¯GIlEkQDI¯nPI¯PI<knDkI<[¯`N¯nP<n¯lIh<k<nQ`^µ¯�¯u<l¯`^\w¯�¯wI<kl¯`\G¯<^G¯Qn
u<l¯nPI¯\<ln¯nQ]I¯�¯ItIk¯l<u¯]w¯]`nPIk¯N`k¯\`^OIk¯nP<^¯`^I¯^QOPnµ

�n¯nPI¯<OI¯`N¯lQv¯�¯ln<knIG¯]w¯\QNI¯<l¯<^¯Q^GIhI^GI^n¯l\<tIµ¯�k`]¯nPI^¯`^¯]w¯\QNI¯u<l¯<
kIhInQnQ`^¯`N¯P<kG¯u`k[¶¯h``k¯quarters¯<^G¯boardµ¯7I¯P<G¯^`¯DIGl¯<n¯nP<n¯nQ]I¶¯uI¯Yoln
ÒDo^[ÛGÓ¯`^¯nPI¯|``kµ¯�¯P<G¯`^I¯D\<^[In¯<^G¯]<^w¯nPI¯^QOPn¯�¯lIn¯Dw¯nPI¯{kIh\<EI¯GokQ^O¯nPI
�`^O¯�`\G¯!QOPnl¯Q^¯nPI¯uQ^nIkµ

-Born in Slavery: Slave Narratives from the Federal Writers’ Project, 1936 to 1938 via Library of Congress

respite Æ¯<¯lP`kn¯hIkQ`G¯`N¯nQ]I¯uPI^¯w`o¯<kI¯<D\I¯n`¯ln`h¯G`Q^O¯l`]InPQ^O¯nP<n¯Ql¯GQN{Eo\n¯`k¯o^h\I<l<^n
meager¯Æ¯tIkw¯l]<\\¯`k¯n``¯l]<\\¯Q^¯<]`o^n
colored Æ¯<n¯nPQl¯nQ]I¯Q^¯PQln`kw¯nPQl¯nIk]¯u<l¯olIG¯n`¯kINIk¯n`¯
\<E[¯hI`h\Iµ¯0`G<w¶¯Qn¯Ql¯^`n¯`[<w¯n`¯olI¯Qn¯Q^¯nPQl¯u<wµ
quarters Æ¯nPI¯h\<EI¯uPIkI¯l`]I`^I¯\QtIl
board¯Æ¯G<Q\w¯]I<\l

Lesson 18: Engaging with the Perspectives of Enslaved People
Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

52

https://www.loc.gov/collections/slave-narratives-from-the-federal-writers-project-1936-to-1938/articles-and-essays/voices-and-faces-from-the-collection/
http://creativecommons.org/licenses/by-nc/4.0/


Sara Frances Shaw Graves

Sara Frances Shaw Graves

Note: This narrative was collected

by the U.S. government’s Works

Progress Administration in the
1930s.

I am 87 years old and I was born March 23, 1850 in Kentucky, somewhere near Louisville.
When I was 6 months old I was brought with my mama to Missouri by her master who was
a man named Shaw. We lived with his daughter, Emily Crowdes. We left my papa in
Kentucky because he was owned by another man. My papa never knew where my mama
went. They never wanted mama to know where papa was, an' she never did.”
We lived in a room in a log house, joined onto the Master’s house.

Many times I have carried three buckets of water from one place to another, one in each
hand and one balanced on my head. We were never allowed to be idle, always doing
something. My work was often choreing around to say I was doing something. I gathered
the wool off the fences where it had been caught off the sheep and used it to make
mittens.

-Born in Slavery: Slave Narratives from the Federal Writers’ Project, 1936 to 1938 via Library of Congress

idle - not working
choreing - doing small jobs

0Ivn¯<G<hnIG¯Nk`]¯`kQOQ^<\¯^<kk<nQtI¯N`k¯nPI¯{NnP¯Ok<GI¯kI<GIkµ
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Narratives Graphic Organizer

Person Examples of oppression
EkoI\¯<^G¯o^N<Qk¯nkI<n]I^n¯`N
hI`h\I, IlhIEQ<\\w¯Dw¯^`n¯OQtQ^O

nPI]¯nPI¯l<]I¯kQOPnl¯<^G¯NkIIG`]
<l¯`nPIkl

Examples of resistance
n`¯kINolI¯n`¯<EEIhn¶¯`k¯nkw¯n`¯ln`h
l`]InPQ^O¶¯Dw¯n<[Q^O¯<EnQ`^

Examples of resilience
nPI¯<DQ\Qnw¯n`¯uQnPln<^G¯`k¯kIE`tIk

Nk`]¯GQN{Eo\nQIl

John W.
Fields

John W.

Fields

Sarah
Frances Shaw

Graves

Sara

Frances

Shaw

Graves

Image Sources: Image: USWPA, Public Domain, Library of Congress, USWPA, Public Domain, Library of Congress
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Name: ______________________________________________________________________________________ Date: ____________________________________

Slavery and SEL Organizer

How does this topic make me
feel? Why do I feel this way?

What can I do about how I feel? How can I hear how other people
feel about this topic?
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Name: ____________________________________________________________ Date: __________________________

Frederick Douglass: Learning to Read and Write

As you listen, underline examples of oppression and circle examples of resistance

and rebellion.

�µ 7PI^¯�¯{kln¯uI^n¯n`¯\QtI¯uQnP¯nPI¯�o\G¯N<]Q\w¶¯]w¯]QlnkIll¯u<l¯nI^GIkÆPI<knIGµ

/PI¯nkI<nIG¯]I¯<l¯lPI¯Ql¯lohh`lIG¯n`¯nkI<n¯<^`nPIk¯Po]<^¯DIQ^O¯<^G¯PI\hIG

]I¯n`¯kI<Gµ¯
on¯PIk¯PolD<^G¯n`\G¯PIk¯n`¯ln`hµ¯�NnIk¯nP<n¶¯PIk¯nI^GIkÆPI<kn

nok^IG¯Q^n`¯<¯ln`^Iµ¯!`nPQ^O¯lII]IG¯n`¯]<[I¯PIk¯]`kI¯<^Okw¯nP<^¯n`¯lII¯]I

uQnP¯<¯^Iulh<hIkµ¯/PI¯u`o\G¯kolP¯<n¯]I¯uQnP¯<^¯<^Okw¯N<EI¯<^G¯l^<nEP¯nPI

^Iulh<hIk¯Nk`]¯]Iµ¯�N¯�¯u<l¯Q^¯<¯lIh<k<nI¯k``]¯N`k¯]`kI¯nP<^¯<¯NIu¯]Q^onIl¶¯�

u<l¯lolhIEnIG¯`N¯P<tQ^O¯<¯D``[¶¯<^G¯u<l¯E<\\IG¯n`¯Ivh\<Q^¯uP<n¯�¯u<l¯G`Q^Oµ

�µ �\\¯nPQl¶¯P`uItIk¶¯u<l¯n``¯\<nIµ¯�^¯nI<EPQ^O¯]I¯nPI¯<\hP<DIn¶¯ QlnkIll¯P<G¯OQtI^

]I¯nPI¯inch¶¯<^G¯�¯u<l¯GInIk]Q^IG¯n`¯\I<k^¯nPI¯kIlnµ

�µ �¯]<GI¯NkQI^Gl¯uQnP¯uPQnI¯D`wl¯�¯]In¯`^¯nPI¯lnkIInµ¯�¯]<GI¯nPI]¯]w¯nI<EPIklµ

7QnP¯nPIQk¯PI\h¶¯�¯{^<\\w¯\I<k^IG¯n`¯kI<Gµ¯7PI^¯�¯u<l¯lI^n¯`^¯Ikk<^Gl¶¯�¯n``[

D``[l¯uQnP¯]Iµ¯�¯Dk`oOPn¯DkI<G¯uQnP¯]I¯n`¯nP<^[¯nPI]¯N`k¯nPIQk¯PI\hµ

�µ 7PI^¯�¯u<l¯nuI\tI¶¯�¯O`n¯P`\G¯`N¯nPI¯D``[¶¯Ò0PI¯�`\`]DQ<^°#k<n`kµÓ¯0PQl¯D``[

P<G¯lhIIEPIl¯<D`on¯P`u¯l\<tIkw¯u<l¯uk`^O¯<^G¯Q]]`k<\µ¯�¯kI<G¯nPI]¯<O<Q^

<^G¯<O<Q^µ¯0PIw¯n<oOPn¯]I¯P`u¯n`¯]<[I¯<kOo]I^nl¯<O<Q^ln¯l\<tIkw¯nP<n¯uIkI

hIklo<lQtI¯<^G¯h`uIkNo\µ

�µ �¯PI<kG¯hI`h\I¯lhI<[¯<D`on¯nPI¯<D`\QnQ`^Qlnlµ¯�¯lIn¯<D`on¯\I<k^Q^O¯uP<n¯Qn¯]I<^nµ

�¯O`n¯`^I¯`N¯`ok¯EQnw¯h<hIkl¯<^G¯kI<G¯<^¯<knQE\I¯<D`on¯nPI¯^o]DIk¯`N¯hInQnQ`^l

Nk`]¯nPI¯^`knP¶¯hk<wQ^O¯N`k¯nPI¯<D`\QnQ`^¯`N¯l\<tIkwµ¯�k`]¯nPQl¯nQ]I¯�¯o^GIkln``G

nPI¯u`kGl¯<D`\QnQ`^¯<^G¯<D`\QnQ`^Qln¶¯<^G¯<\u<wl¯GkIu¯^I<k¯uPI^¯nP<n¯u`kG¯u<l

lh`[I^¶¯IvhIEnQ^O¯n`¯PI<k¯l`]InPQ^O¯`N¯Q]h`kn<^EI¯n`¯]wlI\N¯<^G¯NI\\`uÆ

l\<tIlµ

�µ �¯n<oOPn¯]wlI\N¯n`¯ukQnI¯n``µ¯�¯E`hQIG¯Nk`]¯7IDlnIkÕl¯/hI\\Q^O¯
``[µ¯�NnIk¯\`^O

<^G¯GQN{Eo\n¯wI<kl¶¯�¯{^<\\w¯loEEIIGIG¯Q^¯\I<k^Q^O¯P`u¯n`¯ukQnIµ

.

0PQl¯nIvn¯P<l¯DII^¯]`GQ{IG¯<^G¯<G<hnIG¯N`k¯Ok<GI¯\ItI\¯<hhk`hkQ<nI^Ill¯Nk`]¯nPI¯I\IEnk`^QE¯tIklQ`^¯`N¯Narrative

of the Life of Frederick Douglass hoD\QlPIG¯<n¯Documenting the American Southµ
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Name: ____________________________________________________________ Date: __________________________

Resilience and Resistance Sources

�``[¯`tIk¯nPI¯{tI¯l`okEIl¯hk`tQGQ^O¯ItQGI^EI¯`N¯nPI¯kIlQ\QI^EI¯<^G¯kIlQln<^EI¯`N¯NkII
<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ¯°

�P``lI¯�¯`N¯nPIlI¯l`okEIl¯<l¯ItQGI^EI¯n`¯lohh`kn¯<¯E\<Q]¯Q^¯kIlh`^lI¯n`¯nPI¯joIlnQ`^·

How did free and enslaved Africans resist oppression and show resilience?

Source 1: John W. Fields Source 2: Sara Frances Shaw Graves

Ò�^¯]`ln¯`N¯ol colored N`\[l¯u<l nPI
OkI<n¯GIlQkI¯n`¯DI¯<D\I¯n`¯kI<G¯<^G¯ukQnIµ
7I¯n``[¯<Gt<^n<OI¯`N¯ItIkw¯`hh`kno^Qnw
n`¯IGoE<nI¯`oklI\tIlµÓ

Ò�¯O<nPIkIG¯nPI¯u``\¯`NN¯nPI¯NI^EIl
uPIkI¯Qn¯P<G¯DII^¯E<oOPn¯`NN¯nPI¯lPIIh
<^G¯olIG¯Qn¯n`¯]<[I¯]QnnI^lµÓ

Source 3: Coded Spiritual Source 4: Frederick Douglass

/uQ^O¯�`u¯/uIIn¯�P<kQ`n
�`]Q^O¯N`k¯n`¯E<kkw¯]I¯P`]Iµ
�¯\``[¯`tIk¯�`kG<^¶¯<^G¯uP<n¯GQG¯�¯lII¼
�`]Q^O¯N`k¯n`¯E<kkw¯]I¯P`]Iµ
�¯D<^G¯`N¯<^OI\l¯E`]Q^O¯<NnIk¯]I
E`]Q^O¯N`k¯n`¯E<kkw¯]I¯P`]Iµ

Ò�¯PI<kG¯hI`h\I¯lhI<[¯<D`on¯nPI
abolitionistsµ¯�¯lIn¯<D`on¯\I<k^Q^O¯uP<n
Qn¯]I<^nµ¯�k`]¯nPQl¯nQ]I¶¯�¯o^GIkln``G
nPI¯u`kGl¯abolition¯<^G¯abolitionist
<^G¯<\u<wl¯GkIu¯^I<k¯uPI^¯nP<n¯u`kG
u<l¯lh`[I^¶¯IvhIEnQ^O¯n`¯PI<k
l`]InPQ^O¯`N¯Q]h`kn<^EI¯n`¯]wlI\N¯<^G
NI\\`u¯l\<tIlµÓ

Source 5: Henry Box Brown

Henry Box Brown

Henry Box Brown, Library of Congress
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During the Early Republic, the United States government and enslavers viewed
enslaved people as  __________________________.

This created oppression because

However, free and enslaved African Americans resisted this oppression and showed
resilience by (claim)

Source ________   shows that free and enslaved Africans Americans resisted oppression
and showed resilience because

Source ________   shows  that free and enslaved Africans Americans resisted oppression
and showed resilience because

In conclusion,
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Name: ____________________________________________________________ Date: __________________________

Go Down Moses: Spiritual T-Chart

As you listen, circle or underline words that you think might have a coded
meaning. After listening, explain what you think the coded meaning is in the
second column.

Go Down Moses

Lyrics Possible Coded Meaning

Go down Moses

Way down in Egypt land

Tell all pharaohs to

Let my people go!

When Israel was in Egypt land

Let my people go!

Oppressed so hard they could not stand

Let my people go!

So the God said: go down, Moses

Way down in Egypt land

Tell all pharaohs to

Let my people go!

So Moses went to Egypt land

Let my people go!

He made all pharaohs understand

Let my people go!

Yes the lord said: go down, Moses

Way down in Egypt land

Tell all pharaohs to

Let my people go!

Thus spoke the lord, bold Moses…
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�¯P<tI¯`NnI^¯DII^¯E`]h\InI\w¯lokhkQlIG¶¯lQ^EI¯�¯E<]I¯n`

nPI¯^`knP¶¯n`¯{^G¯hIkl`^l¯uP`¯E`o\G¯lhI<[¯`N¯nPI

lQ^OQ^O¯<]`^O¯l\<tIl¯<l¯ItQGI^EI¯`N¯nPIQk¯l<nQlN<EnQ`^

<^G¯P<hhQ^Illµ¯�n¯Ql¯Q]h`llQD\I¯n`¯nPQ^[¯`N¯<¯OkI<nIk

]Qln<[Iµ

È¯�kIGIkQE[¯
`oO\<ll¶¯Narrative of the Life of Frederick

Douglass¶¯����

1. Based upon what you have learned about coded spirituals, explain what

Frederick Douglass meant.

2. How does this quote show the importance of understanding point of

view or perspective?
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Name: ______________________________________________________________________________________ Date: ____________________________________

Web Graphic Organizer

Find your industry/ worker on the web and then draw a line to another industry/worker they are connected
to. Write  1-2 sentences explaining the connection. Use the word “because” in your explanation.

When looking for connections, think about the
unit’s Essential Questions:

1. 7P`¯G`Il¯Qn¯DI^I{n¯<^G¯uP`]¯G`Il¯Qn¯P<k]

uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

2. 7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯nP<^

Qnl¯N`o^GQ^O¯t<\oIl¯`k¯Qnl¯IE`^`]QE¯Q^nIkIlnl¼

3. �`u¯P<tI¯hI`h\I¯lP`u^¯kIlQ\QI^EI¶¯N`oOPn

N`k¯nPIQk¯kQOPnl¶¯<^G¯kIlQlnIG¯`hhkIllQ`^

uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¼
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Name: ____________________________________________________________ Date: __________________________

Booth Visiting Log

�l¯w`o¯tQlQn¯`nPIk¯D``nPl¯<^G¯\I<k^¯<D`on¯nPI¯Q^Golnkw¯<^G¯Qnl¯u`k[Ikl¯Nk`]¯nPI

IvhIknl¯uP`¯kIlI<kEP¯Qn¶¯]<[I¯relevant°E`^^IEnQ`^l¯DInuII^¯nP<n¯u`k[¯<^G¯Qnl
u`k[Ikl¯<^G¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯`nPIk¯Q^GolnkQIlµ¯!o]DIk¯w`ok¯E`^^IEnQ`^l¯<l
w`o¯Gk<u¯nPI¯\Q^Il¯<^G¯ukQnI¯<^¯Ivh\<^<nQ`^¯`^¯nPI¯D<E[lQGI¯`N¯nPQl¯h<OI¯olQ^O¯nPI

u`kG¯ÒDIE<olIÓ¯n`¯Ivh\<Q^µ
�llI^nQ<\¯-oIlnQ`^¯�·¯7P`¯G`Il¯Qn¯DI^I{n¯<^G¯uP`¯G`Il¯Qn¯P<k]¯uPI^¯<¯^<nQ`^
Ivh<^Gl¯Qnl¯nIkkQn`kw¼

�llI^nQ<\¯-oIlnQ`^¯�·¯°�`u¯P<tI¯hI`h\I¯lP`u^¯kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk¯kQOPnl¶
<^G¯kIlQlnIG¯`hhkIllQ`^¯uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¼

Connection
Number

Write one sentence explaining the connection between one industry/
worker and another industry/worker. Use “because” in your sentence.
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Name: ____________________________________________________________ Date: __________________________

Expert Interview Questions

1. 7P<n¯Q^Golnkw¯`N¯nPI¯�<k\w¯.IhoD\QE¯GQG¯w`o¯lnoGw¼

2. 7P<n¯O``Gl¯`k¯lIktQEIl¯GQG¯w`ok¯Q^Golnkw¯hk`tQGI¼¯°7P`]¯GQG¯nPIw

DI^I{n¼

3. 7P`¯hokEP<lIG¯`k¯olIG¯nPIlI¯hk`GoEnl¼

4. �<^¯w`o¯nI\\¯ol¯<¯DQn¯<D`on¯nPI¯u`k[Ikl¯uP`¯GQG¯nPI¯u`k[¯Q^¯nPQl¯Q^Golnkw¼

�`k¯Iv<]h\I¶¯uIkI¯nPI¯u`k[Ikl¯h<QG¯uI\\¯`k¯h``k\w¼¯7IkI¯nPIw¯nkI<nIG

N<Qk\w¼¯7IkI¯nPIQk¯u`k[Q^O¯E`^GQnQ`^l¯l<NI¯`k¯G<^OIk`ol¼

5. 
QG¯nPI¯u`k[¯hk`tQGI¯Q^GQtQGo<\l¯uQnP¯<^¯`hh`kno^Qnw¯n`¯Q]hk`tI¯nPIQk

\QtIl¼¯�N¯wIl¶¯P`u¼

6. 
QG¯nPI¯u`k[Ik¯olI¯nPIQk¯I<k^Q^OlÂu`k[¯n`¯PI\h¯l`EQInw¯`k¯n`¯kIlQln

`hhkIllQ`^¼¯�`u¼

7. 
QG¯nPQl¯u`k[¯EkI<nI¯P<k]¼¯�`u¼¯0`¯uP`]¼
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