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Name: ______________________________________________________________________________________ Date: ____________________________________

Making the Map Exercise

0PI¯D``[¯Borders°<l[l¶¯7P<n¯u`o\G¯]<hl¯\``[¯\Q[I¯QN¯[QGl¯uIkI¯Q^¯EP<kOI¼¯7I\\¶¯uI¯<kI¯O`Q^O¯n`¯{^G¯`on¯DIE<olI¯Qn¯Ql

w`ok¯nok^¯n`¯ÒhQE[¯oh¯w`ok¯hI^¯<^G¯OQtI¯Qn¯<¯nkwºÓ

7P<n¯u`o\G¯w`ok¯priorities°DI¯Q^¯]<[Q^O¯GIEQlQ`^l¯<D`on¯nPI¯^<nQ`^Õl¯territory¼


k<Q^ln`k]¯w`ok¯QGI<l¯Q^¯nPI¯D`v¯DI\`u·

My nation’s values (what I
think is important) are:

What will be allowed and
not allowed within your

borders?

What will you name the
places you create?

Will your borders be “curvy,
jagged, or straight?”

I will allow:

I will not allow:

My map will have:
Shapes

Number of places

Capitals

Borders

Name

!Ivn¶¯olI¯nPI¯`on\Q^I¯]<h¯`^¯nPI¯D<E[¯`N¯nPQl¯h<OI¯n`¯Gk<u¯nPI¯D`kGIkl¯`N¯nPI¯1^QnIG¯/n<nIl¯Q^¯<¯u<w¯nP<n¯kI|IEnl

w`ok¯prioritiesµ¯�<tI¯No^¯<^G¯olI¯w`ok¯Ek<w`^l¶¯]<k[Ikl¶¯<^G¯E`\`kIG¯hI^EQ\l¯n`¯DkQ^O¯w`ok¯QGI<l¯n`¯\QNIº
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Blank Map of USA courtesy of Worldmapblank.com
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Name: ______________________________________________________________________________________ Date: ____________________________________

Supporting Question Launch

 Were the foreign policy decisions made by the leaders of the Early Republic shaped more by

the nation’s declared values or other interests?

Foreign Policy - A government’s plan and actions in its
dealings with other nations

Circle the question word.

What keywords or ideas do I already know in this
question?

What smaller questions can I ask to help me answer this big question?
1.

2.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Northwest Territory Graphic Organizer

Card 1- 1783

United States Indigenous Nations

Perspective
about the
Northwest
Territory:

Reasons why
they have this
perspective:
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Card 2- 1787 Card 3- 1789 Card 4- 1795

The leaders of the US decided to

Their decision was shaped most by

Values*
-Liberty
-Equality
-Democracy
-Pursuit of
Happiness

Other
Interests
-Security
-Citizen
Opportunity
-Economy

*Declared in Declaration of Independence

The leaders of the US decided to

Their decision was shaped most by

Values*
-Liberty
-Equality
-Democracy
-Pursuit of
Happiness

Other
Interests
-Security
-Citizen
Opportunity
-Economy

*Declared in Declaration of Independence

The leaders of the US decided to

Their decision was shaped most by

Values*
-Liberty
-Equality
-Democracy
-Pursuit of
Happiness

Other
Interests
-Security
-Citizen
Opportunity
-Economy

*Declared in Declaration of Independence
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Foreign Policy in the Northwest Territory

1783 (1)

Map by Golbez, CC-BY 2.5 via Wikimedia (adapted)

Map via UOregon.edu (adapted)

A treaty is a formal and legally binding agreement between two or more sovereign nations. At the end of the
Revolutionary War, the United States signed the Treaty of Paris with Great Britain.

In the Treaty of Paris, Great Britain ceded (signed over) the land of the 13 colonies and the Unorganized Territory to
the United States. The United States believed the Treaty of Paris gave them a legal claim to this land.
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1787 (2)

Image: The Great Indian Council by Lewis Foy, Public Domain, via Wikimedia

�^¯����¶¯nPI¯1^QnIG¯/n<nIl¯DIO<^¯n`¯E<\\¯nPI¯1^`kO<^QzIG¯0IkkQn`kw¯nPI¯!`knPuIln¯0IkkQn`kwµ¯�n¯u<^nIG¯n`¯lI\\¯nPQl¯\<^G
n`¯EQnQzI^l¯uP`¯P`hIG¯n`¯DoQ\G¯P`]Il¯<^G¯N<k]l¯`^¯nPI¯\<^Gµ¯0PI¯^<nQ`^¯h\<^^IG¯N`k¯nPI¯!`knPuIln¯0IkkQn`kw¯n`
DIE`]I¯�Æ�¯^Iu¯ln<nIlµ¯0PI¯1^QnIG¯/n<nIl¯^IIGIG¯n`¯E`^nk`\¯nPI¯!`knPuIln¯0IkkQn`kw¯N`k¯nPQl¯n`¯P<hhI^µ

0PI¯\I<GIkl¯`N¯nPI¯1^QnIG¯/n<nIl¯<l[IG¯nPI¯�^GQOI^`ol¯!<nQ`^l¯n`¯lI\\¯nPI¯\<^Gµ¯0PIw¯P`hIG¯n`¯O<Q^¯E`^nk`\¯`N¯nPI
!`knPuIln¯0IkkQn`kw¯uQnP`on¯{OPnQ^Oµ¯0PIw¯u<^nIG¯n`¯]<[I¯<¯nkI<nw¯n`¯Dow¯nPI¯\<^Gµ

0PI¯�^GQOI^`ol¯^<nQ`^l¯GQG¯^`n¯u<^n¯n`¯]<[I¯nkI<nQIl¯<OkIIQ^O¯n`¯lI\\¯nPIQk¯\<^G¯Q^¯nPI¯!`knPuIln¯0IkkQn`kw¯n`¯nPI
1^QnIG¯/n<nIlµ¯0PIw¯u<^nIG¯n`¯E`^nQ^oI¯n`¯\QtI¯`^¯<^G¯E`^nk`\¯nPIQk¯P`]I\<^Glµ
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1789 (3)

Detail from Across the Continent by Currier & Ives, Public Domain, via

Nga.gov.

Bluejacket at Fort Miamis by Hal Sherman via Slideserve.com

0PI¯lInn\Ikl¯GQG¯^`n¯u<Qn¯N`k¯nPI¯1^QnIG¯/n<nIl¯n`¯]<[I¯nkI<nQIl¯n`¯Dow¯nPI¯\<^Gµ¯�QnQzI^l¯`N¯nPI¯1^QnIG¯/n<nIl¯holPIG
`^n`¯nPI¯!`knPuIln¯0IkkQn`kwµ¯0PIw¯DIO<^¯n`¯E\I<k¯\<^G¶¯DoQ\G¯P`olIl¶¯<^G¯h\<^n¯Ek`hlµ

0PI¯�^GQOI^`ol¯^<nQ`^l¯N`oOPn¯D<E[µ¯0PIw¯^IIGIG¯n`¯hk`nIEn¯nPIQk¯\<^G¯<^G¯nPIQk¯hI`h\Iµ

�^¯����¶¯0PI¯1^QnIG¯/n<nIl¯GIEQGIG¯n`¯olI¯N`kEI¯<O<Q^ln¯nPI¯�^GQOI^`ol¯^<nQ`^lµ¯0PI¯1^QnIG¯/n<nIl¯u<^nIG¯n`¯hk`nIEn
Qnl¯EQnQzI^l¶¯ItI^¯nP`oOP¯nPIw¯P<G¯E<olIG¯nPI¯{OPnQ^Oµ¯0PI¯1^QnIG¯/n<nIl¯<\l`¯u<^nIG¯n`¯O<Q^¯E`^nk`\¯`N¯nPI¯\<^G¯`N
nPI¯!`knPuIln¯0IkkQn`kwµ¯0PI¯^<nQ`^¯DI\QItIG¯Qn¯P<G¯<¯\IO<\¯E\<Q]¯n`¯Qn¯DIE<olI¯`N¯nPI¯0kI<nw¯`N¯+<kQl¯uQnP¯�kI<n

kQn<Q^µ
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1795 (4)

Signature Page of the Treaty of Greenville, Public Domain,

DocsTeach.org

Little Turtle, Public Domain, via Wikimedia Commons

In 1793, the United States defeated an alliance of Indigenous nations.

The Indigenous nations had told the United States they did not want to sell the Northwest Territory. After losing the
war, most Indigenous leaders felt they had no choice. In 1795, the defeated Indigenous leaders led by
Mihšihkinaahkwa, known as Little Turtle, signed the Treaty of Greenville with the United States.

In the Treaty of Greenville, the Indigenous nations ceded most of their land in the Northwest Territory to the United
States. The Indigenous Nations reserved some of the land for themselves. In return for the land, the Indigenous
nations received $20,000 in supplies and yearly payments of supplies, including farm animals and farming tools.

However, not all Indigenous leaders agreed to the treaty—a Shawnee chief and warrior known as Tecumseh refused
to sign it. He did not want to cede any Indigenous land to the United States.
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Name: ____________________________________________________________ Date: __________________________

Foreign Policy Scenarios

Scenario 1

Context

�nÕl¯nPI¯����l¯<^G¯nPI¯1^QnIG¯/n<nIl¯P<l¯Qnl¯{kln¯hkIlQGI^n¶¯�I`kOI¯7<lPQ^On`^µ¯9`o¯<kI
<¯]I]DIk¯`N¯+kIlQGI^n¯7<lPQ^On`^Õl¯N`kIQO^¯h`\QEw¯nI<]¯<^G¯PI¯^IIGl¯w`ok¯<GtQEI
<D`on¯nPI¯E`o^nkwÕl¯N`kIQO^¯h`\QEw¯kI\<nQ`^lPQhl¯uQnP¯�k<^EI¯<^G¯�^O\<^Gµ

Key Background Information for this Foreign Policy Decision

�µ 0PI¯1^QnIG¯/n<nIl¯`uIl¯�k<^EI¯]`^Iw¯DIE<olI¯�k<^EI¯hk`tQGIG¯Qn¯uQnP¯]Q\Qn<kw

<^G¯{^<^EQ<\¯PI\h¯n`¯uQ^¯nPI¯�]IkQE<^¯.It`\onQ`^µ

�µ �NnIk¯nPI¯�]IkQE<^¯.It`\onQ`^¶¯nPI¯1^QnIG¯/n<nIl¯lQO^IG¯<¯nkI<nw¯uQnP¯nPI¯[Q^O

`N¯�k<^EI¯nP<n¯l<QG¯nPI¯^<nQ`^l¯<OkIIG¯n`¯PI\h¯I<EP¯`nPIk¯Q^¯NonokI¯u<klµ

�µ /Q^EI¯nPI¯<OkII]I^n¯u<l¯lQO^IG¶¯�k<^EI¯P<G¯Qnl¯`u^¯kIt`\onQ`^µ¯0PI¯�kI^EP

nPkIu¯nPIQk¯[Q^O¯Q^n`¯Y<Q\¯<^G¯GIE\<kIG¯nP<n¯�k<^EI¯u<l¯^`u¯<¯kIhoD\QEµ¯!`u¯nPIw

P<tI¯nPI¯l<]I¯nwhI¯`N¯O`tIk^]I^n¯<l¯nPI¯1^QnIG¯/n<nIlº

�µ �kI<n¯
kQn<Q^¯Ql¯<^¯Q]h`kn<^n¯nk<GQ^O¯h<kn^Ik¯`N¯nPI¯1^QnIG¯/n<nIlµ¯0k<GI¯Ql¯<^

Q]h`kn<^n¯h<kn¯`N¯nPI¯�]IkQE<^¯IE`^`]w¯<^G¯]<^w¯�]IkQE<^l¯kI\w¯`^¯nk<GI¯n`

lohh`kn¯nPIQk¯N<]Q\QIlµ

The Issue

0PI¯.IhoD\QE¯`N¯�k<^EI¯Ql¯^`u¯<n¯u<k¯uQnP¯�kI<n¯
kQn<Q^µ¯�k<^EI¯^IIGl¯nPI¯PI\h¯`N¯nPI¯1^QnIG
/n<nIlµ¯�k<^EI¯P<l¯<l[IG¯nPI¯1^QnIG¯/n<nIl¯n`¯h<w¯D<E[¯nPI¯GIDn¯Qn¯`uIl¯Nk`]¯nPI

.It`\onQ`^<kw¯7<kµ¯
on¯�kI<n¯
kQn<Q^¯P<l¯]<GI¯Qn¯E\I<k¯nP<n¯QN¯nPI¯1^QnIG¯/n<nIl¯PI\hl¯nPI

�kI^EP¶¯nP<n¯uQ\\¯DI¯<l[Q^O¯N`k¯<¯{OPnµ¯7P<n¯lP`o\G¯+kIlQGI^n¯7<lPQ^On`^¯G`¼
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President Washington needs to make a decision.
Which option do you recommend?

Option A Option B

Stay neutral. Do not offer help to
France or Great Britain. This option
allows the United States to continue to

trade with both nations. This option
also avoids war with Great Britain
which would be expensive and cost

American lives. The downside is that it
will mean that the United States is not

living up to an agreement or
supporting a nation that shares its
values.

Repay France and help pay for the war
against Great Britain. This option
allows the United States to live up to

the agreement it made with France
after the American Revolution. It also
allows the United States to support a

fellow republic that shares many of its
values. The downside is that it would

ruin the United States trade
relationship with the British. It also
might start a war with them.

We recommend Option _____.

Our top priority in choosing this option is:

security economy citizens declared values

because:

Lesson 3: Foreign Policy Advice for Presidents of the Early Republic
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Scenario 2

The Context

It’s the late 1790s. John Adams is the second president of the United States. You are a
member of President Adams’ foreign policy team and he needs your advice about a
matter of national security.

Key Background Information for this Foreign Policy Decision

1. �NnIk¯nPI¯�]IkQE<^¯.It`\onQ`^¶¯nPI¯1^QnIG¯/n<nIl¯lQO^IG¯<¯nkI<nw¯uQnP¯nPI¯[Q^O¯`N

�k<^EIµ¯0PI¯nkI<nw¯l<QG¯nP<n¯nPI¯1^QnIG¯/n<nIl¯<^G¯�k<^EI¯<OkIIG¯n`¯PI\h¯I<EP

`nPIk¯Q^¯nQ]Il¯`N¯u<kµ

2. �NnIk¯nP<n¯<OkII]I^n¯u<l¯lQO^IG¶¯�k<^EI¯P<G¯Qnl¯`u^¯kIt`\onQ`^¯<^G¯DIE<]I¯<

kIhoD\QEµ¯0PI¯.IhoD\QE¯`N¯�k<^EI¯Ql¯^`u¯<n¯u<k¯uQnP¯�kI<n¯
kQn<Q^µ

3. 7PI^¯7<lPQ^On`^¯u<l¯hkIlQGI^n¶¯nPI¯1^QnIG¯/n<nIl¯GIEQGIG¯n`¯ln<w¯^Ionk<\¯Q^

nPI¯u<k¯DInuII^¯�kI<n¯
kQn<Q^¯<^G¯�k<^EIµ¯0PI¯1µ/µ¯GQG¯nPQl¯h<kn\w¯n`¯<t`QG

E`^|QEn¯uQnP¯�kI<n¯
kQn<Q^¶¯Don¯<\l`¯DIE<olI¯^Ionk<\Qnw¯<\\`uIG¯�]IkQE<¯n`

E`^nQ^oI¯nk<GQ^O¯uQnP¯D`nP¯E`o^nkQIlµ

The Issue
�k<^EI¯Ql¯<^Okw¯uQnP¯nPI¯1^QnIG¯/n<nIl¯N`k¯nk<GQ^O¯uQnP¯�kI<n¯
kQn<Q^µ¯0`¯ho^QlP¯nPI¯1^QnIG

/n<nIl¶¯�k<^EI¯Ql¯<nn<E[Q^O¯1µ/µ¯]IkEP<^n¯lPQhl¯Q^¯nPI¯�<kQDDI<^µ¯�QOPnQ^O¯Ql¯DkI<[Q^O¯`on

DInuII^¯nPI¯�kI^EP¯<^G¯1µ/µ¯^<tQIlµ¯0PI¯o^GIE\<kIG¯u<k¯nPkI<nI^l¯nPI¯�]IkQE<^¯IE`^`]w

<^G¯nPI¯\QtIl¯`N¯�]IkQE<^¯l<Q\`klµ

0PIkI¯<kI¯E\<Q]l¯nP<n¯kIEI^n¯Q]]QOk<^nl¯<kI¯lhwQ^O¯uQnPQ^¯nPI¯1^QnIG¯/n<nIl¯<^G¯PI\hQ^O¯nPI
�kI^EP¯Q^¯nPIQk¯o^GIE\<kIG¯u<k¯uQnP¯�]IkQE<µ¯0PIkI¯<kI¯<\l`¯E\<Q]l¯nP<n¯+kIlQGI^n¯�G<]l¯Ql

Yoln¯l<wQ^O¯nPIkI¯<kI¯lhQIl¯n`¯lQ\I^EI¯PQl¯EkQnQElµ¯�`P^¯�G<]l¯lohh`knl¯<¯lnk`^O¯NIGIk<\

O`tIk^]I^n¯Don¯PQl¯kQt<\l¯lohh`kn¯ln<nIlÕ¯kQOPnlµ¯�`P^¯�G<]lÕ¯kQt<\l¯uIkI¯[^`u^¯<l¯nPI


I]`Ek<nQEÆ.IhoD\QE<^lµ¯�^¯nPI¯I\IEnQ`^¯`N¯����¶¯]<^w¯kIEI^n¯Q]]QOk<^nl¯t`nIG¯N`k¯nPI


I]`Ek<nQEÆ.IhoD\QE<^lµ
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President Adams needs to make a decision.

Which option do you recommend?

Option A Option B

Ask Congress to pass a law that makes
it legal to arrest and deport (send out
of country) immigrants who might be

spying on the United States. This law
could protect the security of the

nation. It could also protect United
States trade in the Caribbean. The
downside of this law is that it would

discriminate against people because
of where they came from. It would
also limit freedom of speech. This

would go against America's founding
values of freedom and equality. People

might also accuse John Adams of
making the law for political reasons.

Do nothing. You don't have enough
proof that recent immigrants are
spies. It is more important to uphold

America's values. Do not discriminate
against people because of where they

come from. Do not risk being accused
of using laws to protect your power.
The downside of this law is that if the

immigrants are spying on the United
States allowing them to stay could
hurt the nation's security and

economy.

We recommend Option _____.

Our top priority in choosing this option is:

security economy citizens declared values

because:
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Scenario 3

Context

It’s 1808 and James Madison is the fourth president, following Washington, Adams,
and Jefferson. You are a member of President Madison’s foreign policy team and he
needs your advice!

Key Background Information for This Foreign Policy Decision

1. Great Britain is at war with France. The United States has decided to stay neutral

in the war and continues to trade with both nations.

2. Neither country is happy with the United States for trading with the other.

The Issue

Great Britain is punishing the United States by seizing its merchant ships and forcing

American men to serve in the British navy. Britain is also causing problems for the United

States at home by encouraging Indigenous nations to attack the United States in the

Northwest Territory.

Lesson 3: Foreign Policy Advice for Presidents of the Early Republic
Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

5

http://creativecommons.org/licenses/by-nc/4.0/


President Madison needs to make a decision!

Which option do you recommend?

Option A Option B


IE\<kI¯u<k¯`^¯�kI<n¯
kQn<Q^µ¯0PQl¯uQ\\

<\l`¯lI^G¯nPI¯]Ill<OI¯nP<n¯Qn¯Q^nI^Gl
n`¯hk`nIEn¯Qnl¯nIkkQn`kw¯<^G¯kQOPn¯n`
nk<GIµ¯0PI¯1^QnIG¯/n<nIl¯^IIGl¯n`

ln<^G¯oh¯N`k¯QnlI\N¯<l¯<¯l`tIkIQO^
h`uIk¯`k¯Qn¯uQ\\¯\``[¯uI<[º¯�n¯<\l`¯^IIGl
n`¯hk`nIEn¯Qnl¯EQnQzI^l¯<^G¯nPI

IE`^`]wµ¯0PI¯G`u^lQGI¯`N¯nPQl¯`hnQ`^
Ql¯nP<n¯u<k¯uQnP¯�kI<n¯
kQn<Q^¯uQ\\¯DI

IvhI^lQtI¯<^G¯E`ln¯�]IkQE<^¯\QtIlµ¯�n
E`o\G¯<\l`¯GQlkohn¯nk<GI¯<^G¯Pokn¯nPI
IE`^`]wµ

�t`QG¯E`^|QEn¯Dw¯[IIhQ^O¯]IkEP<^n

lPQhl¯<n¯P`]Iµ¯0PQl¯GIEQlQ`^¯uQ\\¯<t`QG
E`^|QEn¯uQnP¯�kI<n¯
kQn<Q^¯<^G¯hk`nIEn
�]IkQE<^¯l<Q\`klµ¯�n¯uQ\\¯<\l`¯]<[I¯Qn

I<lQIk¯n`¯E`^nk`\¯nPI¯!`knPuIln
0IkkQn`kw¯uQnP`on¯
kQnQlP¯Q^nIkNIkI^EIµ
0PI¯G`u^lQGI¯`N¯nPQl¯`hnQ`^¯Ql¯nP<n¯Qn

uQ\\¯]<[I¯nPI¯1^QnIG¯/n<nIl¯\``[¯uI<[
n`¯�kI<n¯
kQn<Q^¯<^G¯�^GQOI^`ol

^<nQ`^lµ

7I¯kIE`]]I^G¯#hnQ`^¯_____µ

#ok¯n`h¯priority°Q^¯EP``lQ^O¯nPQl¯`hnQ`^¯Ql·

lIEokQnw IE`^`]w EQnQzI^l GIE\<kIG¯t<\oIl

DIE<olI·

Image Credits: France by Rafe from Noun Project (CC BY 3.0), George Washington by Samuel Rosenzweig from

Noun Project (CC BY 3.0), United Kingdom by Rafe from Noun Project (CC BY 3.0), John Adams by Samuel

Rosenzweig from Noun Project (CC BY 3.0), James Madison by Samuel Rosenzweig from Noun Project (CC BY 3.0).
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Name: ______________________________________________________________________________________ Date: ____________________________________

Foreign Policy Decision Tracker

Were the foreign policy decisions made by the leaders of the Early Republic shaped
more by the nation’s declared values or other interests?

L
Decision /Issue - Check off the priorities of

major relevance for each decision.
Values Security Economy Citizens

2 Control Northwest Territory

3
Help France in its war against Britain
(Washington)

3
Pass the Alien and Sedition Acts
(Adams)

3
Declare War on Britain
(Madison)

4 Recognize the sovereignty of Haiti

5 Purchase the Louisiana Territory

6 Create the Lewis and Clark Expedition
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Name: ______________________________________________________________________________________ Date: ____________________________________

Haiti Claim-Evidence-Reasoning

Source: "Plantation Scene- Sugar" Screenshot 11/4/22, adapted.

Based on what you see in this map, do you think the United States will want to have a good relationship with
Haiti?

Claim
Circle one.

�¯nPQ^[¯nP<n¯nPI¯1^QnIG¯/n<nIl will / will not u<^n¯n`¯P<tI¯<¯O``G¯kI\<nQ`^lPQh¯uQnP¯�<QnQµ

Evidence
Provide a piece of
evidence from the map
that supports your
claim.

Reasoning
Explain how/why the
evidence supports your
claim.

First: �QkE\I¯<\\¯nPI¯u`kGl¯w`o¯G`^Õn¯[^`uµ¯0PI^¯nkw¯<^G¯{OokI¯`on¯uP<n¯nPIw¯]I<^µ
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Second: Read the Haitian Constitution again and answer this question:  

1801 Haitian Constitution
Art. 3. - There cannot exist slaves on this territory, servitude is therein forever abolished. All men are born, live, and die free.

Art. 5. – There shall exist no distinction [between men] other than those based on virtue and talent...

The law is the same for all whether in punishment or in protection.

Art. 12. – The Constitution guarantees freedom and individual security.

Art. 66. – Any person shall have the right to address individual petitions to all constitutional authority and especially to the

Governor.

Based on what you see in this Constitution do you think that the United States will want to have a good relationship
with Haiti?

Claim
Circle one.

I think that the United States will / will not want to have a good relationship
with Haiti.

Evidence
Provide a piece of evidence from
the constitution that supports
your claim.

Reasoning
Explain how/why the evidence
supports your claim.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Haitian Revolution Notetaking Sheet

Saint Domingue was a colony of ____________________.

Today it is known as the sovereign nation of ________________.

Saint Domingue was a very valuable colony because it grew most of the world’s

___________________ and ____________________.

The crops on Saint Domingue were grown with the stolen labor of

__________________________.

At the time of the Haitian Revolution, there were ________________ enslaved Africans living and

being forced to labor in Saint Domingue.

Image Credits: Googlemaps Screenshot 11/4/22, adapted, Money bag by Leah Lilith from Noun Project (CC BY 3.0), Prisoner by orpus delicti from Noun

Project (CC BY 3.0), "Plantation Scene- Sugar" by William O. Blake is in the Public Domain.
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�¯N`k]Ik\w¯I^l\<tIG¯]<^¯^<]IG¯0`oll<Q^n¯�Õ#otIknokI¯\IG¯nPI¯kIt`\onQ`^¯N`k¯Q^GIhI^GI^EI
<O<Q^ln¯nPI¯E`\`^Q<\¯ko\I¯`N¯______________________µ

�I¯l<QG·¯Ò
k`nPIkl¯<^G¯NkQI^Gl¶¯�¯<]¯0`oll<Q^n¯�`otIknokIµ¯µµ�¯u<^n¯�QDIknw¯<^G¯�jo<\Qnw¯n`
kIQO^¯Q^¯/nµ¯
`]Q^OoIµ¯�¯<]¯u`k[Q^O¯n`¯]<[I¯nP<n¯P<hhI^µ¯1^QnI¯w`oklI\tIl¯n`¯ol¶¯Dk`nPIkl¶

<^G¯{OPn¯uQnP¯ol¯N`k¯nPI¯l<]I¯E<olIµÓ

1^GIk¯0`oll<Q^n¯�Õ#otIknokIÕl¯\I<GIklPQh¶¯nPI¯kIDI\\Q`^l¯E`^nQ^oIG¯n`¯___________________µ

�^l\<tIG¯<^G¯NkII¯
\<E[l¯<^G¯hI`h\I¯`N¯]QvIGÆk<EI¯PIkQn<OI¯kIDI\\IG¯<O<Q^ln¯______________

`u^Ikl¯<^G¯�kI^EP¯ko\Iµ

0PI¯kIt`\n¯u<l¯loEEIllNo\µ¯
w¯__________¯0`oll<Q^n¯�Õ#otIknokI¯E`^nk`\\IG¯nPI¯Ql\<^Gµ

�^¯_________¯PI¯QlloIG¯<¯E`^lnQnonQ`^µ

Image Credits: "Toussaint Louverture Chef des Noirs Insurgés de Saint Domingue" by an unknown artist is in the Public Domain, "Attack and take of the

Crête-à-Pierrot" by Auguste Raffet is in the Public Domain, "Toussaint Louverture and General Thomas Maitland" by Jean-François Villain is in the Public

Domain.

Lesson 4: The United States and the Haitian Revolution

Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

https://commons.wikimedia.org/wiki/File:Toussaint_L%27Ouverture.jpg
https://commons.wikimedia.org/wiki/File:Haitian_Revolution.jpg
https://commons.wikimedia.org/wiki/File:Haitian_Revolution.jpg
https://en.m.wikipedia.org/wiki/File:Maitland_and_Louverture.jpg
http://creativecommons.org/licenses/by-nc/4.0/


�^¯����¶¯�<QnQ¯GIE\<kIG¯Qnl¯Q^GIhI^GI^EI¯<^G¯DIE<]I¯<¯_____________________¯^<nQ`^µ¯�n¯u<l¯nPI
lIE`^G¯N`k]Ik¯E`\`^w¯Q^¯nPI¯7IlnIk^¯�I]QlhPIkI¯n`¯G`¯l`µ¯0PI¯1^QnIG¯/n<nIl¯u<l¯nPI¯{klnµ

�<QnQ¯u<l¯nPI¯_____________¯
\<E[¯kIhoD\QE¯Q^¯nPI¯PQln`kw¯`N¯nPI¯u`k\Gµ

0PI¯1^QnIG¯/n<nIl¯GIEQGIG¯nP<n¯Qn¯GQG¯^`n¯u<^n¯n`¯P<tI¯<¯O``G¯kI\<nQ`^lPQh¯uQnP¯�<QnQµ¯0PI
1^QnIG¯/n<nIl¯kINolIG¯n`¯kIE`O^QzI¯�<QnQ¯<l¯<¯l`tIkIQO^¯^<nQ`^µ¯0PI¯1^QnIG¯/n<nIl¯kINolIG¯n`

nk<GI¯uQnP¯�<QnQµ

Image Credits: Image based on Timbre poste d'Haïti de 1954 in the Public Domain, Flag of Haiti is in the Public Domain, X by Lina from Noun Project (CC BY

3.0)

Lesson 4: The United States and the Haitian Revolution

Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

3

https://commons.wikimedia.org/wiki/File:Timbre_ha%C3%AFtien_de_50_centimes_de_gourdes.jpg
https://commons.wikimedia.org/wiki/File:Flag_of_Haiti.svg
https://thenounproject.com/icon/x-2172392/
http://creativecommons.org/licenses/by-nc/4.0/


The claim I made at the beginning of class was _______________ because _________________________________.

Which foreign policy priority did the United States
decision about Haiti support?

How does the decision of the United States
about Haiti make you feel?

Add this decision to your tracker.

Draw a picture or write a few words.
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Name: ____________________________________________________________ Date: __________________________

+kKlSIK^nÍ�K�Kkl`^ÆlÍ�^lnkoGnS`^lÍn`Í KkSuKnRKkÍ�KuSl¨Í�o^K

��nR¨Í����

9`ok¯]QllQ`^¯Ql¯n`¯Ivh\`kI¯nPI¯ Qll`okQ¯.QtIkµ¯9`o¯lP`o\G¯Ivh\`kI¯<^w¯lnkI<]¯`N¯nPI

kQtIk¯nP<n¯E`^^IEnl¯uQnP¯nPI¯+<EQ{E¯#EI<^µ¯0PI¯^<nQ`^¯^IIGl¯n`¯GInIk]Q^I¯nPI¯]`ln

GQkIEn¯Ý¯h`llQD\I¯u<nIk¯k`onI¯<Ek`ll¯nPI¯E`^nQ^I^nµ¯0PI¯^<nQ`^¯^IIGl¯n`¯G`¯nPQl¯N`k¯nPI

hokh`lI¯`N¯nk<GIµ

�\l`¶¯^`nQEI¯nPI¯l`Q\¯<^G¯nIkk<Q^¯`N¯nPI¯E`o^nkwµ¯!`nQEI¯nPI¯h\<^nl¯nP<n¯Ok`uµ¯!`nQEI¯nPI

tIOIn<D\Il¯nP<n¯<kI¯hk`GoEIGµ¯!`nQEI¯nPI¯<^Q]<\l¯`N¯nPI¯E`o^nkw¶¯IlhIEQ<\\w¯nP`lI¯^`n

[^`u^¯Q^¯nPI¯1µ/µ¯°

7I¯^IIG¯n`¯[^`u¯<D`on¯nPI¯hI`h\I¯uP`¯\QtI¯`^¯nPQl¯\<^Gµ¯0kw¯n`¯\I<k^·

�µ 0PI¯^<]Il¯`N¯nPI¯^<nQ`^l¯Ý¯nPIQk¯^o]DIkl

�µ 0PI¯IvnI^n¯Ý¯\Q]Qnl¯`N¯nPIQk¯nIkkQn`kQIl

�µ 0PIQk¯kI\<nQ`^l¯uQnP¯`nPIk¯nkQDIl¯`k¯^<nQ`^l

�µ 0PIQk¯\<^Oo<OI¯<^G¯nk<GQnQ`^l

�µ �`u¯nPIw¯N<k]¶¯{lP¶¯<^G¯Po^n

�µ �`u¯nPIw¯{OPn

�µ �`u¯nPIw¯]<[I¯<kn

�µ 0PI¯n``\l¯<^G¯uI<h`^l¯nP<n¯nPIw¯olI

�µ 0PI¯]IGQEQ^Il¯nPIw¯olI

��µ 0PI¯QnI]l¯nPIw¯]<w¯^IIG¯<^G¯nPI¯QnI]l¯nPIw¯P<tI¯n`¯nk<GI

��µ �`u¯nPIw¯hk<EnQEI¯kI\QOQ`^¯<^G¯QN¯nPIw¯<kI¯]`k<\µ

Source: "Instructions for Meriwether Lewis" via founders.archives.gov (adapted for the 5th-grade reader)
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Meet the Document

What is the type of document? Check all that apply.

Speech

Letter

Newspaper

Oral history

Is it a primary or a secondary source?

Observe its parts.

What is the date of the document?

Whose words are these?

Who are these words for?

Try to make sense of it.

What is the document talking about? State the main idea.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Lewis and Clark Artifacts Analysis

Ceremonial Pipe Peace Medal

What is it made of?

What is its purpose?

What does it suggest about the people who
made it?

What does the giving of the pipe tell you about
the Indigenous nation’s foreign policy
priorities?

security / economy / founding values / citizens

What is it made of?

What is its purpose?

What does it suggest about the people who
made it?

What does the giving of the medal tell you
about the United States' foreign policy
priorities?

security / economy / founding values / citizens
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning for Foreign Policy

Claim
Circle one

I think that foreign policy decisions made by the leaders of the Early Republic
were shaped more by the nation’s declared values / other interests. (circle one)

Evidence #1
Provide a piece of

evidence from your
foreign policy

tracker.

Reasoning #1
Explain how/why

the evidence
supports your claim.

Evidence #2
Provide a piece of

evidence from your
foreign policy

tracker.

Reasoning #2
Explain how/why

the evidence
supports your claim.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Meriwether Lewis - Speech to the Yankton Sioux, August 3, 1804
Note: “Yankton Sioux” is the name given to this Indigenous nation by European settlers. Their name for themselves is Ihanktonwan Dakota Oyate,

meaning "People of the End Village.”

�PQ\GkI^µ¯Ç¯7I¯P<tI¯E`]I¯n`¯Q^N`k]¯w`o¯nP<n¯nPI¯�kI<n¯�PQIN¯`N¯nPI¯/ItI^nII^¯�kI<n°!<nQ`^l°`N¯�]IkQE<¯P<l¯DIE`]I

w`ok¯`^\w¯N<nPIkµ¯7I¯]<GI¯<^¯<OkII]I^n¯uQnP¯w`ok¯�kI^EP¯<^G¯/h<^QlP¯N<nPIklµ¯0PIw¯P<tI¯\INn¯nPIlI¯\<^Gl¯<^G¯O`^I

D<E[¯<Ek`ll¯nPI¯u<nIklµ

9`o¯]oln¯\QtI¯Q^¯hI<EI¯uQnP¯<\\¯nPI¯uPQnI¯]I^¯<^G¯<\\¯nPI¯kIG¯]I^µ


`¯^`n¯P<k]¯nPI¯nk<GIkl¯uP`¯]<w¯E`]I¯<]`^O¯w`oµ¯
`¯^`n¯n<[I¯nPIQk¯hk`hIknw¯Nk`]¯nPI]µ


`¯^`n¯`DlnkoEn¯nPI¯h<ll<OI¯`N¯<^w¯D`<n¯`^¯nPI¯ Qll`okQ¯.QtIkµ¯°0PI¯kQtIkl¯^`u¯DI\`^O¯n`¯w`ok¯OkI<n¯�<nPIkµ

�PQ\GkI^µ¯Ç¯
`¯nPIlI¯nPQ^Ol¯uPQEP¯nPI¯OkI<n¯�PQIN¯`N¯nPI¯/ItI^nII^¯OkI<n¯^<nQ`^l¯`N¯�]IkQE<¯P<l¯E`]]<^GIG¯<^G

w`o¯uQ\\¯DI¯P<hhwµ

�PQ\GkI^¯Æ¯�N¯w`o¯G`¯^`n¯`DIw¯w`ok¯OkI<n¯N<nPIk¯PI¯uQ\\¯DI¯o^P<hhwµ¯°9`ok¯OkI<n¯N<nPIk¯E`o\G¯GIlnk`w¯w`o¯<^G¯w`ok

^<nQ`^¯<l¯nPI¯{kI¯GIlnk`wl¯<^G¯E`^lo]Il¯nPI¯Ok<ll¯`N¯nPI¯h\<Q^lµ

Adapted for the 5th-grade reader from Captain Meriwether Lewis's Speech to the Yankton Sioux, August 30, 1804

__________________________________________________________________________________

�l¯w`o¯<^luIk¯nPI¯joIlnQ`^l¯DI\`u¶¯u`k[¯nPI¯t`E<Do\<kw¯sovereign/sovereignty Q^n`¯w`ok¯kIlh`^lIlµ¯�N¯w`o¯^IIG¯<

kI]Q^GIk¯`N¯nPI¯GI{^QnQ`^l¶¯w`o¯E<^¯{^G¯nPI]¯`^¯nPI¯D<E[¯lQGI¯`N¯nPQl¯h<OIµ
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�µ �l¯nPQl¯<¯hkQ]<kw¯`k¯<¯lIE`^G<kw¯l`okEI¼¯�`u¯G`¯w`o¯[^`u¼

�µ 7P<n¯Ql¯nPI¯hokh`lI¯`N¯nPQl¯lhIIEP¼¯°7P<n¯hIklhIEnQtI¯Ql¯ IkQuInPIk¯�IuQl¯nkwQ^O¯n`¯E`]]o^QE<nI¯n`¯nPI

9<^[n`^¯/Q`ov¼

�µ 7P<n¯N<En`kl¯<EE`o^n¯N`k¯�IuQlÕ¯hIklhIEnQtI¼

�µ 
`Il¯nPQl¯]Ill<OI¯lohh`kn¯nPI¯]Ill<OI¯`N¯nPI¯�INNIkl`^¯+I<EI¯ IG<\¼¯°7Pw¯`k¯uPw¯^`n¼¯°ÊSee back of page

for image)

�µ 7`o\G¯nPI¯9<^[n`^¯/Q`ov¯tQIu¯nPQl¯<l¯<¯]Ill<OI¯`N¯E``hIk<nQ`^¯`k¯E`^|QEn¼¯7P<n¯N<En`kl¯u`o\G¯<EE`o^n¯N`k

nPQl¯hIklhIEnQtI¼
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Jefferson Peace Medal by Robert Scott, gift of the Lookout family, courtesy of the National Museum of American History

sovereign (adj.) Having the authority to rule and make independent decisions

The sovereign nation of Haiti was once a French colony known as Saint Domingue.

sovereignty (n.) The authority of a state to govern itself

After the American Revolution, Britain gave up their rights to the 13 colonies and acknowledged the

sovereignty of the United States.

Haitian Flag by Wrestlingring, Public Domain
Betsy Ross Flag by jacobolus, Public Domain

Lesson 6: Foreign Policy Decisions of the Early Republic in the Louisiana Territory
Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

3

https://www.si.edu/object/indian-peace-medal-thomas-jefferson-united-states-1801%3Anmah_1120847
https://commons.wikimedia.org/wiki/File:Flag_of_Haiti_(civil).svg
https://commons.wikimedia.org/wiki/File:Us_flag_large_Betsy_Ross.png
http://creativecommons.org/licenses/by-nc/4.0/




Name: ______________________________________________________________________________________ Date: ____________________________________

Supporting Question Launch and Map

How did Indigenous nations take action to protect their sovereignty* and what motivated their choices?

What are 2 smaller questions I could ask to help answer the big question?

Circle the question word.

Underline the words or ideas you already know in the question.

*The authority to rule and make independent decisions.
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Blank Map of the USA by Zntrip, GNU General Public License, via Wikipedia (adapted)

Label the map to show the land of the Mashpee Wampanoag, the Cherokee, and the Shawnee and their allies at the

time of the Early Republic.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Mashpee Wampanoag Action

1. The council did not do a good job
helping the Mashpee Wampanoag,
The council rented what they said
was "extra” Mashpee Wampanoag
land to non-Indigenous people.

The Mashpee Wampanoag sent a
petition to the Massachusetts
colonial legislature. They asked the
legislature to protect their lands
from this encroachment. A petition is a formal
request to the government that asks for help with
a particular issue.

When the legislature would not listen, the
Mashpee Wampanoag sent a representative all
the way to London with a petition for King George
IIl.

2. In 1776, the Mashpee
Wampanoag sided
with the colonies in the
AmericanRevolution.

Many Mashpee
Wampanoag men enlisted in the army and fought
to help the United States win independence from
Great Britain.

‘The Mashpee Wampanoag supported ideas of
independence and liberty at the heart of the
Revolution.

petition (n.) - a formal request to the government that asks for help with a particular issue

petition (v.) - to formally request that the government provides help with a particular issue
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�µ¯�NnIk¯nPI¯.It`\onQ`^¶
nPI¯E`o^EQ\¯E`^nQ^oIG
n`
E`^nk`\¯nPI¯ <lPhII
7<]h<^`<Oµ¯0PI
E`o^EQ\
kI^nIG¯`on¯nPIQk¯\<^G¯n`
^`^Æ�^GQOI^`ol
N<k]Ikl¯<^G¯[Ihn¯nPI
]`^Iw¯N`k¯QnlI\Nµ

0PI¯E`o^EQ\¯GQG¯^`n¯ln`h¯I^Ek`<EPIkl¯Nk`]¯lnI<\Q^O
{kIu``G¯Nk`]¯ <lPhII¯7<]h<^`<O¯N`kIlnl¯<^G
lPI\\{lP¯Nk`]¯nPIQk¯u<nIkl¶

0PI¯ <lPhII¯7<]h<^`<O¯hInQnQ`^IG¯nPI¯E`o^EQ\
<^G¯<l[IG¯N`k¯PI\hµ¯0PI¯E`o^EQ\¯QO^`kIG¯nPI
hInQnQ`^µ

�µ�^¯����¶¯<^
�^GQOI^`ol¯]<^
^<]IG¯7Q\\Q<]¯�hIl
E<]I¯n`¯ <lPhIIµ¯�I
u<l¯<¯]I]DIk¯`N¯nPI
+Ijo`n¯0kQDI¯<^G¯<
�PkQlnQ<^¯]Q^QlnIkµ

�hIl¯PI\hIG¯nPI
 <lPhII¯7<]h<^`<O
n`¯ukQnI¯<ÒGIE\<k<nQ`^
`N¯Q^GIhI^GI^EIÚ¯Nk`]
nPI¯E`o^EQ\µ

0PI¯GIE\<k<nQ`^¯<kOoIG¯nP<n¯nPI¯E`o^EQ\¯u<l¯^`n
hk`tQGQ^O¯nPI¯ <lPhII¯7<]h<^`<O¯uQnP¯O``G
O`tIk^]I^nµ

encroach (v.) - to intrude on the territory or rights of someone else

encroachment (n.)- intrusion on the territory or rights of someone else

encroacher (n.) - a person or government intruding on someone else's territory or rights
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�µ¯�^¯����¶¯nPI¯ <lPhII
7<]h<^`<O
hInQnQ`^IG
nPI¯O`tIk^]I^n¯`N¯nPI
ln<nI¯`N¯ <ll<EPolInnlµ
0PIw¯<kOoIG¯nP<n¯nPIw
P<G¯<kQOPn¯n`¯DI
Q^GIhI^GI^nµ

0PIw¯\QlnIG¯nPIQk
OkQIt<^EIl¯uQnP¯nPI
E`o^EQ\¯Yoln
0Q[I¯nPI¯E`\`^Qlnl¯Q^¯nPI

IE\<k<nQ`^¯`N
�^GIhI^GI^EIºËµ

�`k¯Iv<]h\I¶¯nPIw¯ln<nIG¯nP<n¯nPI¯E`o^EQ\¯GI^QIG
nPI¯ <lPhII¯7<]h<^`<O¯kI\QOQ`ol¯NkIIG`]¯<^G
<\\`uIG¯uPQnI¯]I^¯n`¯lnI<\¯ <lPhII¯7<]h<^`<O
u``G¶¯{lP¶¯P<w¶¯<^G¯Ok<zQ^O¯h<lnokIlµ

�µ

 �/�+��¯
����.�0�#!¯È¯ <w¯��¶¯����
Resolved

0P<n¯uI¯<l¯<¯0kQDI¯uQ\\¯ko\I¯`oklI\tIl¯<^G¯P<tI
nPI¯kQOPn¯n`¯G`¯N`k¯<\\¯]I^¯<kI¯D`k^¯NkII¯<^G
�jo<\¯l<wl¯nPI¯E`^lnQnonQ`^¯`N¯nPI¯E`o^nkwµ

Resolved
0P<n¯uI¯uQ\\¯^`n¯hIk]Qn¯<^w¯uPQnI¯]<^¯n`¯E`]I
oh`^¯`ok¯Î�<^GÏ¯n`¯Eon¯`k¯E<kkw¯`NN¯u``G¯`k¯P<w
`k¯<^w¯`nPIk¯<knQE\I¶¯uQnP`on¯`ok¯hIk]QllQ`^
<NnIk¯nPI¯{kln¯`N¯�o\w¯^Ivnµ

Resolved
0P<n¯uI¯uQ\\¯hon¯l<QG¯kIl`\onQ`^¯Q^N`kEI¯<NnIk¯nPI
G<nI¯`N¯�o\w¯^Ivn¯uQnP¯nPI¯hI^<\nw¯`N¯DQ^GQ^Oµ
<^G¯nPk`uQ^O¯nPI]¯`NN¯Î`ok¯\<^GÏ¯nPIw¯uQ\\¯`n
ln<w¯<u<wµ


`^I¯`^¯DIP<\N¯`N¯nPI¯ <lPhII¯0kQDI¯Î<^G
lQO^IG¯Dw¯���¯]I^¯<^G¯u`]I^Ïµ
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7. At the end of their petition the Mashpee
Wampanoag reminded the people of the
Massachusetts court that they had been allies in
the American Revolution.

... our fathers fought, bled, and died for the
liberties...the same as did your
fathers. Oh White Man, Oh White Man, the
blood our fathers spilt i the
Revolutionary War cries…to brake the chains of
oppression and let us] so
free.

Yours, we are, most respectfully, The Mashpee
Indians.
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How did the Mashpee Wampanoag take action to protect their sovereignty and what
motivated their choices?

Action Motivation

Image Sources: King George III by Alan Ramsway, Public Domain, via Wikimedia, 1777 Flag by Gunter Küchler,

Public Domain, via Wikimedia, Clam Digger, Public Domain, via Wikipedia, William Apes, Public Domain, via Wikipedia, Petition of the Mashpee Indians to

the Senate and House of Representatives of the Commonwealth of Massachusetts, courtesy of nativenortheastportal.com,
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Name: ______________________________________________________________________________________ Date: ____________________________________

Gallery Walk Graphic Organizer

Cherokee Nation

Actions Motivations

1.

2.
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Actions Motivations

3.

4.
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Shawnee Nation (and Allies)

Actions Motivations

1.

2.
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Actions Motivations
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Actions Motivations

�µ

Tecumseh’s Speech to the Osage

Winter 1811-1812


k`nPIklÈ0PI¯uPQnI¯]I^¯<kI¯^`n¯NkQI^Gl¯n`
nPI¯�^GQ<^lµ¯!`nPQ^O¯uQ\\¯l<nQlNw¯nPI]¯Don¯nPI
uP`\I¯`N¯`ok¯Po^nQ^O¯Ok`o^Glµ


k`nPIklÈ w¯hI`h\I¯uQlP¯N`k¯hI<EI¸¯nPI¯kIG
]I^¯<\\¯uQlP¯N`k¯hI<EIµ¯7PIkI¯nPI¯uPQnI
hI`h\I¯<kI¶¯nPIkI¯Ql¯^`¯hI<EI¯N`k¯nPI¯kIG¯]I^µ

k`nPIklÈ w¯hI`h\I¯<kI¯Dk<tI¯<^G¯^o]Ik`ol¶
Don¯nPI¯uPQnI¯hI`h\I¯<kI¯n``¯lnk`^O¯N`k¯nPI]
<\`^Iµ¯�¯uQlP¯w`o¯n`¯n<[I¯oh¯nPI¯n`]<P<u[
uQnP¯ÌolÏµ


k`nPIkl¶È�N¯w`o¯G`¯^`n¯o^QnI¯uQnP¯ol¶¯nPIw¯uQ\\
{kln¯GIlnk`w¯ol¶¯<^G¯nPI^¯w`o¯uQ\\¯N<\\¯I<lw¯hkIw
n`¯nPI]µ

k`nPIkl¶È7I¯]oln¯DI¯o^QnIGµ¯7I¯]oln
l]`[I¯nPI¯l<]I¯hQhIµ¯7I¯]oln¯{OPn¯I<EP
`nPIkÛl¯D<nn\Ilµ
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Actions Motivations

5.

Image Sources

1. 0kI<nw¯`N¯�`hIuI\\, courtesy of the �^GQOI^`ol¯
QOQn<\¯�kEPQtI (adapted), 2.  <h, courtesy of John Currahee, chenocetah.wordpress.com (adapted), 3.

�PIk`[II¯�<DQ^l, from Cherokee Path, 4. L→R: /Ijo`w<P¶¯�kI<n`k¯`N¯�PIk`[II¯�\hP<DIn by Lehman and Duvall, Public Domain via Wikimedia Commons,

�PIk`[II¯�`^lnQnonQ`^; Public Domain via Library of Congress, �PIk`[II¯+P`I^Qv¯�Qkln¯�lloI, Public Domain.

1. !7¯0IkkQn`kw¯ <h, 1795, Public Domain via Wikipedia, !<nQtI¯�]IkQE<^¯0kQDIl¯ <h, Mapping History via University of Oregon, 2. 0kI<nw¯`N¯�kII^tQ\\I, 1795,

Public Domain via Wikipedia, �kII^tQ\\I¯0kI<nw¯�Q^I, Public Domain via Wikipedia (adapted), 3. 0IEo]lIP by Owen Staples, Public Domain via Wikipedia,

+k`hPInln`u^¯Dw¯�\Ivk[�, CC BY 3.0 via Wikipedia, (adapted), 5. 0IEo]lIP¯ IInQ^O¯uQnP¯<¯
kQnQlP¯#N{EIk, Public Domain, via Wikisource.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning

Claim


okQ^O¯nPI¯�<k\w¯.IhoD\QE¶¯�^GQOI^`ol¯^<nQ`^l¯n``[¯<EnQ`^¯n`¯hk`nIEn¯nPIQk¯l`tIkIQO^nw
olQ^O¯GQtIklI¯lnk<nIOQIlµ¯#^I¯lnk<nIOw¯�^GQOI^`ol¯^<nQ`^l¯olIG¯u<l·

Evidence

�`k¯Iv<]h\I¶¯nPI¯___________________¯^<nQ`^¯Êhk`tQGI¯<¯lhIEQ{E¯Iv<]h\I¯`N¯nPI¯<EnQ`^Ë

Reasoning

0PI¯___________________________¯^<nQ`^¯u<l¯]`nQt<nIG¯n`¯n<[I¯nPQl¯<EnQ`^¯DIE<olI
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Name: ______________________________________________________________________________________ Date: ____________________________________

Supporting Question Launch

How did the people and government of the United States respond to Indigenous resistance?

What were the consequences?

What are the question words? What keywords or ideas do I
already know in this question?
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How did the Mashpee resist? How did the people and
government of the United

States respond to Mashpee
resistance?

What were the
consequences?
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning for Mashpee Sovereignty

What happened to Mashpee sovereignty between 1843 and 2021?
Claim
Make a claim in response
to the question.

Evidence #1
Provide a piece of
evidence from the
timeline.

Reasoning #1
Explain how/why the
evidence supports
your claim.

Evidence #2
Provide a piece of
evidence from the
timeline

Reasoning #2
Explain how/why the
evidence supports
your claim.
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Name: ____________________________________________________________ Date: __________________________

Shawnee Sovereignty After Tecumseh

.I<G¯nPQl¯lIE`^G<kw¯l`okEI¯<D`on¯/P<u^II¯l`tIkIQO^nw¯<NnIk¯0IEo]lIPµ¯0PI^¯<^luIk

nPI¯{tI¯joIlnQ`^l¯nP<n¯<hhI<k¯<n¯nPI¯I^Gµ¯9`o¯E<^¯{^G¯nPI¯<^luIk¯n`¯I<EP¯joIlnQ`^¯Q^

nPI¯h<k<Ok<hP¯uQnP¯nPI¯l<]I¯^o]DIkµ

0PI¯1^QnIG¯/n<nIl¯GQG¯^`n¯u<^n¯nPQl¯<\\Q<^EI¯n`¯O<Q^¯lnkI^OnPµ
�l¯<¯kIlo\n¶¯����¯1µ/µ¯nk``hl¯<nn<E[IG¯<¯/P<u^II¯lInn\I]I^n¯Q^
nPI¯N<\\¯`N¯����µ

�µ �^¯�o^I¯`N¯����¶¯nPI¯1^QnIG¯/n<nIl¯GIE\<kIG¯u<k¯`^¯
kQn<Q^µ¯0PI

1^QnIG¯/n<nIl¯u<l¯Nkolnk<nIG¯Dw¯
kQn<Q^Õl¯nkI<n]I^n¯`N¯�]IkQE<^

l<Q\`klµ¯�n¯u<l¯<\l`¯<^Okw¯<D`on¯
kQn<Q^Õl¯lohh`kn¯`N¯�^GQOI^`ol

Ok`ohl¯Q^¯nPI¯!`knPuIln¯0IkkQn`kwµ¯°�\kI<Gw¯<n¯u<k¯uQnP¯nPI

�]IkQE<^l¶¯0IEo]lIPÕl¯<\\Q<^EI¯lQGIG¯uQnP¯nPI¯
kQnQlP¯Q^¯nPI

E`^|QEnµ¯0IEo]lIPÕl¯u<kkQ`kl¯<nn<E[IG¯1^QnIG¯/n<nIl¯N`knlµ¯!Ivn¶

0IEo]lIP¯<^G¯PQl¯u<kkQ`kl¯nk<tI\IG¯n`¯�<^<G<¯n`¯Y`Q^¯
kQnQlP

N`kEIl¯{OPnQ^O¯<O<Q^ln¯nPI¯1^QnIG¯/n<nIlµ

�µ 0IEo]lIP¯u<l¯lP`n¯<^G¯[Q\\IG¯uPQ\I¯{OPnQ^O¯<\`^O¯nPI¯0P<]Il

.QtIk¯Q^¯#^n<kQ`¶¯�<^<G<µ¯°7QnP`on¯Qnl¯n<\I^nIG¯\I<GIk¶¯nPI¯<\\Q<^EI

DInuII^¯nPI¯�^GQOI^`ol¯^<nQ`^l¯joQE[\w¯GQll`\tIGµ¯ <^w¯\`ln

nPIQk¯I^nPolQ<l]¯N`k¯{OPnQ^Oµ¯°�NnIk¯nPI¯<\\Q<^EI¯I^GIG¶

�^GQOI^`ol¯^<nQ`^l¯E`o\G¯^`n¯ln`h¯nPI¯1^QnIG¯/n<nIlÛ¯k<hQG

Ivh<^lQ`^µ

Lesson 10: The Mashpee Wampanoag Fight for Sovereignty (1834–Present)
Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


4. In 1831, the leader of the Shawnee people, Catahecassa,

expressed his frustration with the continued encroachment of

the United States to John Johnston, the American agent to the

Shawnee.

Black Hoof

(Catahecassa)

Catahecassa said:
7I¯[^`u¯uPIkItIk¯uI¯]<w¯O`¶¯w`ok¯hI`h\I

uQ\\¯N`\\`uµ¯7I¯uQ\\¯DI¯N`kEIG¯n`¯kI]`tI¯<O<Q^
<^G¯<O<Q^¯o^nQ\¯ÎuIÏ¯<kkQtI¯<n¯nPI¯+<EQ{E
#EI<^µ¯7I¯u`o\G¯DI¯N`kEIG¯n`¯Yo]h¯`NN¯<^G

hIkQlPµ¯0PIkI¯u`o\G¯DI¯^`¯]`kI¯k``]¯\INn¯N`k
nPI¯h``k¯�^GQ<^µ¯Ê<G<hnIG¯N`k¯nPI¯�nPÆOk<GI

kI<GIkË

5. In 1831, the United States passed the

Indian Removal Act. As a result, the

Shawnee nation was forced to sign a

treaty. In this treaty, the Shawnee

ceded (gave up control of) their land in

Ohio to the United States in return for

land in Kansas.
Removal of the Shawnee Nation

Gene Thorp/Cartographic

Concepts, Inc. Smithsonian
Institution, National Museum of

the American Indian.

In 1854, the Shawnee were forced to move to Oklahoma. The
Shawnee made the trip from Ohio to Kansas on horseback.
They ran out of food along the way. More than 50 Shawnee
people died on the trip. The Shawnee people continue to live
on their land in Oklahoma today.

Sources:

“Tecumseh and the War of 1812” Smithsonian American Art Museum, Tecumseh and the War of 1812

Removal of the Shawnee Nation | Interactive Case Study, The Other Trails of Tears by Mary Stockwell
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Paragraph Question

1. Why do you think the United States wanted to destroy
Tecumseh’s alliance?

2. Why do you think Tecumseh’s alliance allied with the
British in the War of 1812?

3. What happened to Tecumseh in Canada? How did this
affect the alliance?

4. What is Catahecassa’s perspective about the
encroachment of the United States? What factors account
for this point of view?

5. How did the people and government of the United States
respond to the resistance of the Shawnee?  What were the
consequences?
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(1)

March - 1834

After the Mashpee Wampanoag declared their independence in 1833, they petitioned the Massachusetts legislature. They asked the

legislature to abolish the council and give the Mashpee Wampanoag people the right to govern themselves.

In March of 1834, the Massachusetts Senate and House of Representatives passed The Act to Establish the District of Marshpee.*

This law ended the council of white overseers and gave the Mashpee Wampanoag the right to govern themselves. It also gave them the

right to manage their resources and ownership of their land.

* During the Early Republic, “Marshpee” was the preferred spelling.

Map, courtesy of Mashpee Wampanoag | Native Northeast Portal
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(2)

1870

In 1870, the state of Massachusetts changed its mind about Mashpee Wampanoag independence. The government of Massachusetts
told the Mashpee Wampanoag that their land must become a town in Massachusetts. This meant that the Mashpee Wampanoag had
to follow Massachusetts state laws and were not sovereign in their land.

Balloon view Provincetown to Boston

Balloon view Provincetown to Boston - Norman B. Leventhal Map & Education Center

Reproduction courtesy of the Norman B. Leventhal Map & Education Center at the Boston Public Library

Lesson 10: The Mashpee Wampanoag Fight for Sovereignty (1834–Present)
Student Material

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

https://collections.leventhalmap.org/search/commonwealth:wd376681g
http://creativecommons.org/licenses/by-nc/4.0/


(3)

1970

�^¯����¶¯<\]`ln¯<\\¯���¯`N¯nPI¯hI`h\I¯uP`¯\QtIG¯Q^¯ <lPhII¯QGI^nQ{IG¯<l¯�^GQOI^`olµ

#tIk¯nPI¯^Ivn¯���¯wI<kl¶¯nPI¯n`u^¯`N¯ <lPhII¯EP<^OIGµ¯
w¯����¶¯ <lPhII¯P<G¯��¶���¯kIlQGI^nl¯Ç¯`^\w¯���¯`N¯nPIlI¯kIlQGI^nl¯QGI^nQ{IG¯<l
�^GQOI^`olµ

 <lPhII¯EP<^OIG¯DIE<olI¯hI`h\I¯]`tIG¯nPIkI¯n`¯DoQ\G¯t<E<nQ`^¯P`]Il¯<^G¯kInQkI]I^n¯E`]]o^QnQIlµ

Mashpee Commons

Mashpee Commons by John Phelan, CC BY-SA 3.0, via Wikipedia
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(4)

1978

In 1978, the Mashpee Wampanoag people asked the federal government to help them protect the land they still had. They asked the
federal government to recognize the Mashpee Wampanoag as a tribe.

Being a federally recognized tribe would give the Mashpee Wampanoag rights that the state of Massachusetts could not take away.

Great Seal of the United States

Mashpee Wampanoag Tribe Seal

Great Seal of the United States, Wikimedia Commons Mashpee Wampanoag Tribe Seal, Native American Rights Fund
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(5)

2007

�^¯����¶¯nPI federal government¯`N{EQ<\\w¯recognized¯nPI¯ <lPhII¯7<]h<^`<O¯hI`h\I¯<l¯<¯nkQDIµ

Source: #N{EI¯`N¯nPI¯�llQln<^n¯/IEkIn<kw¯Ç¯�^GQ<^¯�NN<Qkl¯�<l`^¯�lloIl¯+`lQnQtI¯�Q^<\¯
InIk]Q^<nQ`^¯n`¯�E[^`u\IGOI¯nPI¯ <lPhII¯7<]h<^`<O,

bia.gov (adapted)
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(6)

2015

In 2015, the federal government put 321 acres of land in the town of Mashpee and the city of Taunton into a trust for the Mashpee
Wampanoag people.

This land could not be taken away from the tribe or sold to a non-Indigenous person without the approval of the federal government.

MA Indian Tribe receives Taunton land-in-trust approval, abc6.com
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(7)

2015 →

After receiving federal recognition and land, the Mashpee Wampanoag made their own decisions for the well-being of their people.
They built affordable housing for their tribal members, established their own police force and courts, and started a Wampanoag-
language elementary school. They also planned to build a casino.

Mashpee Tribe Holds Lottery

for Housing

 <lPhII¯0kQDI¯�`\Gl¯�`nnIkw¯N`k¯�`olQ^O, by Merrily Cape Cod Times, ©

Cape Cod Times – USA TODAY NETWORK

Mashpee Police

Wampanoag

Police Patch

 <lPhII¯+`\QEI¯7<]h<^`<O¯+`\QEI¯+<nEP, via Facebook.

Pumpkin by Christine L. War, CC BY-SA, via Wikimedia 4.0 Bread by FranHogan, CC

BY-SA 4.0 via Wikimedia, Blueberries by Iconarchive,com via Wikimedia , Public

Domain, Skunk by Liliane Lass Erbe from Noun Project (CC BY 3.0)

 <lPhII¯7<]h<^`<O·¯1/¯honl¯\<^G¯Q^¯nkoln¯N`k¯nkQDIÛl¯DI^I{n¯æ¯7��.
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(8)

2016

�Qnn\I{I\G¯tµ¯ <lPhII¯7<]h<^`<O¯�^GQ<^¯0kQDI

�Qnn\I{I\G¯tµ¯ <lPhII¯7<]h<^`<O¯�^GQ<^¯0kQDI¶¯���¯�µ�G¯��¯Ê�ln¯�Qkµ¯����Ë¶¯G`QµO`t¯Ê<G<hnIGË

�^¯����¶¯<¯Ok`oh¯`N¯EQnQzI^l¯uP`¯\QtIG
^Ivn¯n`¯ <lPhII¯7<]h<^`<O¯\<^G¯Q^
0<o^n`^¶¯ <ll<EPolInnl¶¯loIG¯nPI
federal government.

0PI¯EQnQzI^l¯GQG¯^`n¯u<^n¯nPI casino¯n`
DI¯DoQ\nµ¯0PIw¯u<^nIG¯nPI¯O`tIk^]I^n
n`¯n<[I¯nPI¯ <lPhII¯7<]h<^`<O¯\<^G
`on¯`N¯nkolnµ

0PI¯Ok`oh¯E\<Q]IG¯nP<n¯nPI¯ <lPhII
7<]h<^`<O¯GQG¯^`n¯]IIn¯nPI
GI{^QnQ`^¯`N¯<^¯�^GQ<^¯nkQDI¯o^GIk
NIGIk<\¯\<u¯DIE<olI¯nPIw¯P<G¯^ItIk
]<GI¯<¯nkI<nw¯uQnP¯nPI¯1^QnIG¯/n<nIlµ

Lesson 10: The Mashpee Wampanoag Fight for Sovereignty (1834–Present)
Student Material

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

8

https://www.doi.gov/sites/doi.gov/files/uploads/littlefield-v-mashpee-wampanoag-indian-tribe-951-f.3d-30-1st-cir.-2020-signed-2020.03.27.pdf
http://creativecommons.org/licenses/by-nc/4.0/


(9)

March 2020

�Qnn\I{I\G¯tµ¯ <lPhII¯7<]h<^`<O¯�^GQ<^¯0kQDI¶¯���¯�µ�G¯��¯Ê�ln¯�Qkµ¯����Ë, doi.gov (adapted)

In March 2020, the Mashpee
Wampanoag Tribe received the
news that the court ruled in favor
of the people in Taunton who
brought the case.

The federal government told the
Mashpee Wampanoag they would
lose their tribal recognition and
land trust.
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(10)

June 2020

The Mashpee Wampanoag Tribe asked the Supreme Court of the United States to issue an order to stop the federal government from
taking their land out of trust.

In June 2020, the Supreme Court supported the Mashpee Wampanoag Tribe by ruling that the federal government must wait to
remove Mashpee Wampanoag Tribe's land from trust. The actions of the Supreme Court gave the Mashpee Wampanoag more time to
organize resistance against the federal government.

Supreme Court of the United States

Supreme Court of the United States, CC BY 2.0, via Wikipedia
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(11)

February - 2021

As the Mashpee Wampanoag Nation continued to organize to protect their land and sovereignty, the United States elected a new
president. Under the leadership of the new president, the federal government changed its policy. They decided that the Mashpee
Wampanoag could keep their federal recognition and their land trust.

Jessie Little Doe Baird

0PI¯nkQDIÕl¯tQEI¯EP<Qk¶¯�IllQI¯�Qnn\I¯
`I¯
<QkG¶¯l<QG¯ÎnPI¯NIGIk<\¯O`tIk^]I^nÛl¯GIEQlQ`^Ï¯u<l¯<¯ÎtQEn`kwÏ¯N`k¯nPI¯nkQDI¯<^G¯N`k
<^EIln`kl¯ÚuP`¯P<tI¯N`oOPn¯<^G¯GQIG¯n`¯I^lokI¯`ok¯�<^G¯<^G¯l`tIkIQO^¯kQOPnl¯<kI¯kIlhIEnIGµÓ


<QkG¯ln<nIG¯nP<n¯Æ¯Ò0PI¯GIEQlQ`^¯¹¯<\\`ul¯ol¯n`¯E`^nQ^oI¯No\{\\Q^O¯`ok¯E`]]Qn]I^n¯n`¯DIQ^O¯O``G¯lnIu<kGl¯<^G¯hk`nIEnQ^O
`ok¯�<^G¯<^G¯nPI¯NonokI¯`N¯`ok¯w`o^O¯`^Il¯<^G¯hk`tQGQ^O¯N`k¯`ok¯EQnQzI^lµÓ

Jessie Little Doe Baird, Creative Commons Attribution-NonCommercial 4.0 International License, courtesy of the MacArthur Foundation
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Vocabulary

affordable housing (n.) a place to live that allows a person to have enough money for food, healthcare, and
transportation after they pay rent

casino (n.) a building or room that has games of chance and skill that can be played to win money

federal government (n.) the government for the whole country

recognize (v.) to accept or be aware that (something) is true or exists

recognition (n.) the act of accepting that something is true or important or that it exists

sovereign/
sovereignty (adj./n)

[Having] independent authority and the right to self-govern

trust (n.) an arrangement in which someone's property or money is legally held or managed by someone
else or by an organization or government

Sources:
The Mashpee Wampanoag Tribe's Crisis Within a Crisis – The Harvard Crimson

Tribes encouraged by recent Supreme Court decision in Mashpee v Bernhardt

Mashpee Wampanoag Tribe
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Name·°ÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ Date·°ÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ

You Be The Judge!

Should Georgia laws be enforced within the Cherokee Nation?

1.

Map courtesy of

US Census.org

(adapted)

0PI¯�PIk`[II¯!<nQ`^¯GQG¯^`n¯u<^n¯n`¯lQO^¯<
nkI<nw¯n`¯IvEP<^OI¯nPIQk¯\<^G¯N`k¯\<^G¯Q^
#[\<P`]<µ¯0PIw¯GQG¯^`n¯u<^n¯n`¯E``hIk<nI¯uQnP
nPI¯�^GQ<^¯.I]`t<\¯�Enµ

�I`kOQ<¯h<llIG¯\<ul¯n`¯nkw¯n`¯]<[I¯nPI
�PIk`[II¯\I<tIµ


on¯uIkI¯nPIlI¯\<ul¯\IO<\¼

2.

�I`kOQ<¯l<QG¯Qnl¯\<ul¯uIkI¯\IO<\¯DIE<olI¯�PIk`[II¯\<^G¯u<l¯Q^lQGI
nPI¯D`kGIkl¯`N¯nPI¯ln<nI¯`N¯�I`kOQ<µ¯�IkI¯<kI¯nu`¯\<ul¯nPI¯ln<nI¯`N
�I`kOQ<¯h<llIG·

1. �PIk`[II¯Ê<^G¯`nPIk¯�^GQOI^`ol¯hI`h\IË¯E<^^`n¯nIlnQNw

<O<Q^ln¯7PQnI¯]I^¯Q^¯E`oknµ¯0PQl¯\<u¯]<GI¯Qn¯GQN{Eo\n¯N`k

nPI¯�PIk`[II¯n`¯hk`nIEn¯nPIQk¯hk`hIknw¯<^G¯\<^G¯Nk`]

I^Ek`<EP]I^n¯`N¯7PQnI¯lInn\Iklµ

2. 7PQnI¯]I^¯^IIG¯nPI¯hIk]QllQ`^¯`N¯nPI¯ln<nI¯`N¯�I`kOQ<¯n`

\QtI¯`^¯�PIk`[II¯\<^Gµ¯0PQl¯\<u¯u<l¯]<GI¯DIE<olI¯7PQnI

�PkQlnQ<^¯]QllQ`^<kQIl¯\QtIG¯<^G¯u`k[IG¯uQnP¯nPI¯�PIk`[II

<^G¯nkQIG¯n`¯PI\h¯nPI]¯hk`nIEn¯nPIQk¯kQOPnlµ

3.

Separation of

powers, Public
Domain, Clip Art

Library.Com

(adapted)

0PI¯�PIk`[II¯nok^IG¯n`¯nPI¯1µ/µ/ohkI]I¯�`okn
N`k¯YolnQEIµ¯0PIw¯loIG¯nPI¯ln<nI¯`N¯�I`kOQ<¯N`k
nkwQ^O¯n`¯I^N`kEI¯nPIlI¯\<ul¯`^¯�PIk`[II¯\<^Gµ

0PIw¯<kOoIG¯nP<n¯nPI¯�PIk`[II¯^<nQ`^¯u<l
l`tIkIQO^¯\`^O¯DIN`kI¯nPI¯ln<nI¯`N¯�I`kOQ<¯u<l
Iln<D\QlPIGµ

/`¯P`u¯E`o\G¯nPIw¯DI¯<NNIEnIG¯Dw¯�I`kOQ<Ûl
\<ul¼

4.

+<kn¯`N¯nPI¯\<^G¯`N¯nPI¯�PIk`[II¯Ql¯Q^lQGI¯nPI
ln<nI¯`N¯�I`kOQ<µ

0PI¯�`^lnQnonQ`^¯l<wl¯nP<n¯`^\w¯nPI¯NIGIk<\
O`tIk^]I^n¯Ql¯<\\`uIG¯n`¯]<[I¯nkI<nQIl¯<^G¯G`
DolQ^Ill¯uQnP¯N`kIQO^¯^<nQ`^lµ

0PI¯NIGIk<\¯O`tIk^]I^n¯`N¯nPI¯1^QnIG¯/n<nIl
lQO^IG¯]o\nQh\I¯nkI<nQIl¯uQnP¯nPI¯l`tIkIQO^
�PIk`[II¯!<nQ`^µ

You be the

Judge!
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How do you rule? Why?
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Indian Removal Act Perspectives

Andrew Jackson

�^¯����¶¯nPI¯1^QnIG¯/n<nIl¯I\IEnIG¯<
^Iu¯hkIlQGI^n¶¯�^GkIu¯�<E[l`^µ

�<E[l`^¯<^G¯PQl¯lohh`knIkl¯DI\QItIG
nP<n¯�^GQOI^`ol¯^<nQ`^l¶¯\Q[I¯nPI
�PIk`[II¶¯lP`o\G¯DI¯]<GI¯n`¯]`tI
n`¯\<^G¯uIln¯`N¯nPI¯ QllQllQhhQ¯.QtIkµ
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Andrew Jackson - President of the United States

Message to Congress, December 6, 1830

The Indian Removal Act … will relieve the whole State of Mississippi and the western part of Alabama of Indian
occupancy. It will allow those States to advance rapidly in population, wealth, and power.

*Adapted for the 5th-grade reader from Andrew Jackson's Speech to Congress on Indian Removal (NPS.gov)
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Edward Everett, member of the US House of Representatives from MA -

Speech to Congress - May 19, 1830

Do not stain the pure reputation of our country. . . . The Indian Removal Act will force nations of Indigenous people from
their homes into the wilderness. . . When the interests and passions of the day are past, we shall look back on [Indian

Removal] with deep regret and guilt.

*Adapted for the 5th-grade reader from Edward Everett, Speeches on the Passage of the Bill for the Removal of the Indians Delivered
in the Congress of the United States (Boston, 1830), 299, in Native American Voices: A History and Anthology, 114, courtesy of
Columbia.edu
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Cherokee Phoenix (the Cherokee Nation’s Newspaper)

Published Letter - February 10, 1830

The United States claims that the existence of the Cherokee Nation within the state of Georgia is a problem. The problem
is imaginary. This is not a problem. It is the greed of men creating imaginary trouble.

Adapted for the 5th-grade reader from Cherokee Phoenix and Indians' Advocate. (Echota, GA) 10 Feb. 1830, p. 1, Library of Congress
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Name: ____________________________________________________________ Date: __________________________

The Trail of Tears
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Trail of Tears

Routes

1. Did Andrew Jackson’s actions uphold the Constitution? Why or why not?

2. What were the consequences of Jackson’s actions for the Cherokee

nation?

Adapted from: Trail of Tears Video; by National Parks Service, Public Domain. Image Sources: Georgia Land Lottery Map,

courtesy of American Antiquarian Society, Signing New Echota Treaty, courtesy of UGA.edu, Trail of Tears Routes by

Nikater, Public Domain, via Wikipedia, adapted.
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Watch the video Trail of Tears National Historic Trail (begin at 17:15). As you
watch, keep Essential Question 3 in mind:

How have people shown resilience, fought for their rights, and resisted
oppression when confronted by injustice?  

Complete the sentence frame below

The Cherokee Nation (claim) ______________________________________________
(showed resilience, fought for rights, resisted oppression)

by ________________________________________________________________________.
(evidence)

This action was ___________________________________________________________

because __________________________________________________________________.
(reasoning)

Facts about the Trail of Tears and its Consequences

The Cherokee traveled 800 miles, mostly by foot.

12,000-13,000 members of the Cherokee Nation traveled the Trail of Tears.

Historians estimate that at least 2,000 Cherokee died as a result of Removal.

In 1838, the Cherokee began rebuilding their community in Oklahoma.
Today, the Cherokee are one of the largest populations of Indigenous
peoples in the United States.

In 1987, the United States passed a bill establishing the Trail of Tears National
Historic Trail.

“The Trail of Tears” refers to both the event (the forced journey) and the
actual routes the Cherokee took.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Trail of Tears Time Stamps and Note Sheet

Instructions: As you watch, take notes or illustrate each person or group’s actions.

1828

Cherokee Nation Andrew Jackson State of Georgia White Intruders

1829-1830

Cherokee Nation Andrew Jackson Congress

Lesson 12: The Trail of Tears and the Resilience of the Cherokee Nation

Student Handout

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/


1833-1834

Cherokee Nation Supreme Court Andrew Jackson State of Georgia White Intruders

1835-1836

Small Group of
Cherokee Leaders

Cherokee Nation Congress
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Name: ______________________________________________________________________________________ Date: ____________________________________

Claim-Evidence-Reasoning Card
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DI^I{nnIG¶¯<^G¯_________________________________________¯u<l¯P<k]IGµ

Evidence _______________________________¯lP`ul¯nP<n¯____________________________
DI^I{nnIGÂ¯u<l¯P<k]IGµ

Reasoning �n¯lP`ul¯DI^I{nÂP<k]¯DIE<olI¯___________________________________µ

Evidence _______________________________¯lP`ul¯nP<n¯____________________________
DI^I{nnIGÂ¯u<l¯P<k]IGµ

Reasoning �n¯lP`ul¯DI^I{nÂP<k]¯DIE<olI¯___________________________________µ
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Was the Early Republic shaped more by its declared values or its economic interests?

Claim
À�N¯^IEIll<kw¶¯D<lIG¯`^¯nPI
ItQGI^EI¯w`o¯P<tI¶¯w`o¯E<^
]<[I¯<^¯<kOo]I^n¯<D`on¯Yoln
P<k]¯`k¯Yoln¯DI^I{nµ

0PI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯]`kI¯Dw¯Qnl¯_____________________¯nP<^¯Qnl
___________________________µ
À0PI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯Dw¯D`nP¯IE`^`]QE¯Q^nIkIlnl¯<^G
GIE\<kIG¯t<\oIlµ

Evidence _______________________________¯lP`ul¯nPI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG
]`kI¯Dw¯IE`^`]QE¯Q^nIkIlnÂGIE\<kIG¯t<\oIlµ

Reasoning �n¯lP`ul¯IE`^`]QE¯Q^nIkIlnÂGIE\<kIG¯t<\oIl¯DIE<olI
__________________________µ

Evidence _______________________________¯lP`ul¯nP<n¯____________________________

DI^I{nnIGÂ¯u<l¯P<k]IGµ

Reasoning �n¯lP`ul¯DI^I{nÂP<k]¯DIE<olI¯___________________________________µ
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How have people shown resilience, fought for their rights, and resisted oppression when
confronted by injustice?

Claim
À�N¯^IEIll<kw¶¯D<lIG¯`^¯nPI
ItQGI^EI¯w`o¯P<tI¶¯w`o¯E<^
]<[I¯<^¯<kOo]I^n¯<D`on¯Yoln
P<k]¯`k¯Yoln¯DI^I{nµ

_______________________¯lP`uIG¯kIlQ\QI^EI¯Â¯N`oOPn¯N`k¯nPIQk
kQOPnlÂkIlQlnIG¯`hhkIllQ`^¯uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEIµ

Evidence

_______________________________¯lP`uIG¯kIlQ\QI^EIÂN`oOPn¯N`k¯nPIQk¯kQOPnlÂkIlQlnIG
`hhkIllQ`^¯uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¯Dw¯_________________________________µ

Reasoning �n¯lP`uIG¯kIlQ\QI^EI¯Â¯P`u¯nPIw¯N`oOPn¯N`k¯nPIQk¯kQOPnlÂkIlQlnIG¯`hhkIllQ`^
uPI^¯E`^Nk`^nIG¯Dw¯YolnQEI¯DIE<olI¯_______________________________µ

Evidence

_______________________________¯lP`ul¯nP<n¯____________________________
DI^I{nnIGÂ¯u<l¯P<k]IGµ

Reasoning

�n¯lP`ul¯DI^I{nÂP<k]¯DIE<olI¯___________________________________µ
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States and Territories of the

United States of America, 1789

Native American Tribes: 1783

The United States planned to make 3-5 states
out of the Northwest Territory. The land

belonged to Indigenous nations.

First American

Regiment

The US used force against the Indigenous
nations who were protecting their land from
the encroachment of American settlers. After

the war, the Indigenous nations ceded most of
the Northwest Territory to the United States.
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Flag of Haiti via theouvertureproject.org

1801 Haitian Constitution
There cannot exist slaves on the territory. All

men are born, live, and die free.

Louisiana Purchase

Louisiana Purchase courtesy of Library of Congress, Public

Domain(adapted)

Louisiana Territory - 1803
The purchase of the Louisiana Territory more
than doubled the size of the United States.
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Meriwether

Lewis

Wahktágeli,

Yankton Sioux

Chief

Meriwether Lewis - Speech to the Yankton
Sioux, August 3, 1804

“Children. – the Great Chief of … America has
become your only father…

Children - If you do not obey your great father
he will be unhappy. Your great father could
destroy you and your nation…”

Mashpee Declaration - 1833
Resolved… We… will rule ourselves, and have

the right to do so for all men are born free and
equal, says the constitution of this country.
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Tecumseh

Tecumseh warned the United States:
“I want the present boundary line to continue

… should you cross it … I assure you it will
produce bad consequences.”

Sequoyah, Cherokee Constitution, Cherokee Phoenix First Issue

The Cherokee developed an alphabet, wrote a
constitution, and created a newspaper.
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Trail of Tears

Trail of Tears by Nikater Public Domain, via Wikipedia

Indian Removal Map

Black Hoof (Catahecassa)

Black Hoof (Catahecassa) by Charles Bird King, Public Domain (adapted)

Catahecassa, leader of Shawnee Nation
“We know wherever we may go, your people

will follow…. There would be no more room left
for the poor Indian.”
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John Marshall

John Marshall by Henry Inman, Public Domain, via Wikipedia

“The Cherokee Nation is a distinct community,
in which the laws of Georgia can have no

force.”
— John Marshall, Supreme Court Justice

Andrew Jackson, President of the

U.S.

Andrew Jackson, President of the U.S.,, Public Domain, via Wikipedia

“The Indian Removal Act … will [allow]
Mississippi and Alabama to advance rapidly in

population, wealth, and power.”
— Andrew Jackson, President of the United

States
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Edward Everett, U.S.

Representative, Massachusetts

Edward Everett, U.S.Representative, Massachusetts,, By Horace Greeley

Wadlin, 1851-1925, No restrictions, Wikimedia

“When the interests and passions of the day
are past, we shall look back on [Indian
Removal] with deep regret and guilt.”

— Edward Everett, US House Representative
from Massachusetts

Cherokee Phoenix

Cherokee Phoenix, Library of Congress (screenshot)

“The existence of the Cherokee Nation within
the state of Georgia is [not a problem]. It is the

greed of men creating trouble.”

— Cherokee Phoenix
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Chuck Hoskin, Jr.,

Principal Chief

Cherokee Nation

Brian Weeden,

Chairman

Mashpee

Wampanoag

Nation

Ben

Barnes,

Chief

Shawnee

Nation

L to R- Image via Cherokee.org. Image via

https://mashpeewampanoagtribe-nsn.gov/, Image via

https://mashpeewampanoagtribe-nsn.gov/

How did the U.S. respond to Indigenous
resistance? What were the consequences?

Georgia Land Lottery Map

Georgia Land Lottery Map, courtesy of American Antiquarian Society)

The state of Georgia held a lottery and gave
Cherokee land to its citizens.
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The Indian Removal Act passed in
Congress by only 5 votes.

Yes by Adrien Coquet from

Noun Project (CC BY SA3.0)

102 votes

Yes by Adrien Coquet from

Noun Project (CC BY SA3.0)

97 votes
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Trail of Tears Video Screenshot

The Cherokee traveled 800 miles along the
Trail of Tears to their new homeland in

Oklahoma.

Cherokee Flag

Today the Cherokee Nation is located in
Oklahoma. It has held onto its culture despite

terrible hardship.
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Jefferson Peace Medal by Robert Scott, gift of the Lookout family,

courtesy of the National Museum of American History

Ceremonial Pipe, courtesy of the Peabody Museum of Archaeology and

Ethnography at Harvard University, Public Domain, via Wikipedia

Jefferson Peace Medal and
Indigenous Ceremonial Pipe Stem
from Lewis and Clark Expedition

Impressment of American Seamen

Impressment of American Seamen by Howard Pyle, Library of Congress

Britain was capturing U.S. sailors and forcing them
to serve in the British navy.

The U.S. declared war on Britain in 1812.
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Lesson 13: Pausing for Practice: Curating Evidence to Support a Claim
Student Material

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

http://creativecommons.org/licenses/by-nc/4.0/


How have people shown resilience, fought for their rights,
and resisted oppression when confronted by injustice?
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Name: ______________________________________________________________________________________ Date: ____________________________________

Early Republic Map Analysis Questions

Use Map Set for Analysis to answer the questions below.
1. �``[¯<n¯ <h¯�µ¯7<l¯nPI¯\<^G¯n<[I^¯Nk`]¯nPI¯�PIk`[II¶¯�P`En<u¶¯/I]Q^`\I¶¯<^G¯�kII[¯!<nQ`^l¯Dw¯nPI¯�^GQ<^¯.I]`t<\¯�En

Q^¯nPI¯!`knP¯`k¯nPI¯/`onP¼

2. �``[¯<n¯ <h¯�µ¯7P<n¯Ek`h¯u<l¯Ok`u^¯`^¯nPI¯\<^G¯n<[I^¯Nk`]¯�PIk`[II¶¯�P`En<u¶¯/I]Q^`\I¶¯<^G¯�kII[¯!<nQ`^l¯Dw¯nPI

�^GQ<^¯.I]`t<\¯�En¼

3. �``[¯<n¯ <h¯�µ¯7P<n¯G`Il¯Qn¯loOOIln¯<D`on¯P`u¯nPI¯E`nn`^¯Q^¯ <h¯�¯u<l¯Ok`u^¯<^G¯P<ktIlnIG¼

4. �`]h<kI¯ <hl¯�¯<^G¯�µ¯�^¯uPQEP¯wI<k¯GQG¯nPI¯1^QnIG¯/n<nIl¯P<tI¯]`kI¯nIkkQn`kw¯È¯����¯`k¯����¼

5. �`]h<kI¯ <hl¯�¯<^G¯�µ¯7P<n¯P<hhI^l¯n`¯nPI¯h`ho\<nQ`^¯`N¯I^l\<tIG¯hI`h\I¯<l¯nPI¯1^QnIG¯/n<nIl¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

6.7P<n¯G`¯ <hl¯�¯<^G¯�¯nI\\¯w`o¯<D`on¯nPI¯E`^^IEnQ`^¯DInuII^¯nPI¯Ok`unP¯`N¯l\<tIkw¯<^G¯nPI¯Ok`unP¯`N¯nPI¯1µ/µ¼

7. �`u¯E`o\G¯w`o¯olI¯nPIlI¯]<hl¯n`¯<kOoI¯uP`¯DI^I{nl¯<^G¯uP`¯Ql¯P<k]IG¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼
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Name: ____________________________________________________________ Date: __________________________

Cotton Gin Notesheet

1. Why did Eli Whitney invent the cotton
gin? Use this picture to explain.

Cotton Flower

Cotton Flower, Alice Noir,CC BY 3.0, Noun Project

2. The cotton gin was
invented in 1794.  What
happened to the number
of bales of cotton that
were produced after the
invention of the cotton
gin?
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�µ¯7Pw¯G`¯w`o¯nPQ^[¯nPI¯^<kk<n`k¯`N¯nPI¯tQGI`¯l<QG¯nP<n

Ò�`nn`^¯u<l¯[Q^O¼Ó

�µ¯7P`¯`k¯uP<n¯G`¯w`o¯nPQ^[¯E`nn`^¯u<l¯nPI¯[Q^O¯`N¼
�vh\<Q^¯w`ok¯<^luIk¯olQ^O¯nPI¯u`kG¯ÒDIE<olIµÓ

Cotton, Bernd Lakenbrink, CC BY

3.0, Noun Project; Crown, Vectors

Point, CC BY 3.0, Noun Project

�µ¯0PQ^[¯<D`on¯uP<n¯w`o¯\I<k^IG¯n`G<w¯<D`on¯nPI¯kI\<nQ`^lPQh¯DInuII^¯nPI¯E`nn`^¯OQ^

<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯<^G¯E`nn`^¯E\`nP¯N<En`kQIl¯Q^¯!Iu¯�^O\<^Gµ¯°7kQnI

`^I¯lI^nI^EI¯<\`^O¯I<EP¯\Q^I¯`N¯nPI¯nkQ<^O\I¯olQ^O¯nPI¯u`kG¯ÒDIE<olIÓ¯°n`¯Ivh\<Q^¯nPI

kI\<nQ`^lPQh¯DInuII^¯nPI¯nu`¯QnI]l¯Qn¯E`^^IEnlµ

�`u¯E`o\G¯w`o¯olI¯nPI¯lI^nI^EIl¯w`o¯uk`nI¯`^¯nPQl¯GQ<Ok<]¯n`¯Ivh\<Q^¯uP`¯DI^I{nl

<^G¯uP`¯loNNIkl¯uPI^¯<¯^<nQ`^¯GIEQGIl¯n`¯Ivh<^G¯Qnl¯nIkkQn`kw¼
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Name: ______________________________________________________________________________________ Date: ____________________________________

The Cotton Economy and Wealth in the U.S.

7P`¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`¯G`Il¯Qn¯P<k]¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

Map 1 - Click Slide 12 digitally. Map 2 - Click Slide 12 digitally.

What do you see?

What is the map’s title?

Are there colors or symbols used in the
map legend? What do they stand for?

Why do you think this map was made?
List 1 part of the map that tells you this.

How does the information on Map 1
connect to the information on Map 2?

How do they help you answer the
question at the top of this page?

Questions based on National Archives and Records Administration Analyze a Map Worksheet for Novice, Elementary and ELL Students
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Map prepared by Patrick Rael, Department of History, Bowdoin College, CC-BY-NC-ND
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Indian Removal Map

Indian Removal Map by Nikater, Public Domain (adapt)
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Name: ____________________________________________________________ Date: __________________________

Perspectives About Enslaved People Reading

Wealth Map, Patrick Rael, CC BY 3.0, Bowdoin College

Enslaved African Americans were not paid for their labor. It was stolen from them.

Their labor created enormous wealth for the White people who enslaved them.

Enslaved African Americans were forced to grow cotton and other cash crops by

those who owned them as property. This was legal because the Constitution of the

United States allowed African Americans to be enslaved and treated as property. The

cotton economy helped the nation to grow and provided opportunities for White

Americans. However, by 1860, nearly 4 million African Americans were enslaved in the

United States.

1. According to this secondary source, what perspective did the United States

government have about enslaved African Americans? Why did they have this

point of view?

2. According to this secondary source, what perspective did enslaver States have

about enslaved African Americans?  Why did they have this point of view?

3. Who might have had a different perspective about enslaved African Americans

than the United States government or people who were enslavers?  Why?
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Narratives from Formerly Enslaved People

John W. Fields

John W. Fields

Note: This narrative was collected

by the U.S. government’s Works

Progress Administration in the
1930s.

7I¯<k`lI¯Nk`]¯�¯n`¯�¯Q^¯nPI¯]`k^Q^O¯<^G¯h<kI^nl¯<^G¯EPQ\GkI^¯uIkI¯OQtI^¯P<kG¯u`k[¶
\<lnQ^O¯o^nQ\¯!QOPnN<\\¯O<tI¯ol¯`ok¯respiteµ¯�NnIk¯<¯meager¯lohhIk¯uI¯OI^Ik<\\w¯n<\[IG¯o^nQ\
uI¯OkIu¯l\IIhw¶¯uI¯P<G¯n`¯O`¯n`¯DIGµ¯/`]I¯`N¯ol¯u`o\G¯kI<G¯QN¯uI¯uIkI¯\oE[w¯I^`oOP¯n`
[^`u¯P`uµ

�^¯]`ln¯`N¯ol colored¯N`\[l¯u<l¯nPI¯OkI<n¯GIlQkI¯n`¯DI¯<D\I¯n`¯kI<G¯<^G¯ukQnIµ¯7I¯n``[
<Gt<^n<OI¯`N¯ItIkw¯`hh`kno^Qnw¯n`¯IGoE<nI¯`oklI\tIlµ

�n¯u<l¯nPI¯\<u¯nP<n¯QN¯<¯uPQnI¯]<^¯u<l¯E<oOPn¯nkwQ^O¯n`¯IGoE<nI¯<¯^IOk`¯l\<tI¯PI¯u<l¯\Q<D\I
n`¯hk`lIEonQ`^¶¯<¯{^I¯`N¯ê��¯<^G¯<¯Y<Q\¯lI^nI^EIµ¯ `ln¯h\<^n<nQ`^¯`u^Ikl¯uIkI¯tIkw¯P<klP¯QN
uI¯uIkI¯E<oOPn¯nkwQ^O¯n`¯\I<k^¯n`¯kI<G¯`k¯ukQnIµ

0PIkI¯u<l¯��¯`nPIk¯EPQ\GkI^¯DIlQGIl¯]wlI\N¯Q^¯]w¯N<]Q\wµ¯7PI^¯�¯u<l¯lQv¯wI<kl¯`\G¶¯<\\¯`N¯ol
EPQ\GkI^¯uIkI¯n<[I^¯Nk`]¯]w¯h<kI^nl¶¯DIE<olI¯]w¯]<lnIk¯GQIGµ¯�¯u<l¯OQtI^¯n`¯<¯kI\<nQtI¯`N
]w¯]<lnIkµ¯�¯E<^Ûn¯GIlEkQDI¯nPI¯PI<knDkI<[¯`N¯nP<n¯lIh<k<nQ`^µ¯�¯u<l¯`^\w¯�¯wI<kl¯`\G¯<^G¯Qn
u<l¯nPI¯\<ln¯nQ]I¯�¯ItIk¯l<u¯]w¯]`nPIk¯N`k¯\`^OIk¯nP<^¯`^I¯^QOPnµ

�n¯nPI¯<OI¯`N¯lQv¯�¯ln<knIG¯]w¯\QNI¯<l¯<^¯Q^GIhI^GI^n¯l\<tIµ¯�k`]¯nPI^¯`^¯]w¯\QNI¯u<l¯<
kIhInQnQ`^¯`N¯P<kG¯u`k[¶¯h``k¯quarters¯<^G¯boardµ¯7I¯P<G¯^`¯DIGl¯<n¯nP<n¯nQ]I¶¯uI¯Yoln
ÒDo^[ÛGÓ¯`^¯nPI¯|``kµ¯�¯P<G¯`^I¯D\<^[In¯<^G¯]<^w¯nPI¯^QOPn¯�¯lIn¯Dw¯nPI¯{kIh\<EI¯GokQ^O¯nPI
�`^O¯�`\G¯!QOPnl¯Q^¯nPI¯uQ^nIkµ

-Born in Slavery: Slave Narratives from the Federal Writers’ Project, 1936 to 1938 via Library of Congress

respite Æ¯<¯lP`kn¯hIkQ`G¯`N¯nQ]I¯uPI^¯w`o¯<kI¯<D\I¯n`¯ln`h¯G`Q^O¯l`]InPQ^O¯nP<n¯Ql¯GQN{Eo\n¯`k¯o^h\I<l<^n
meager¯Æ¯tIkw¯l]<\\¯`k¯n``¯l]<\\¯Q^¯<]`o^n
colored Æ¯<n¯nPQl¯nQ]I¯Q^¯PQln`kw¯nPQl¯nIk]¯u<l¯olIG¯n`¯kINIk¯n`¯
\<E[¯hI`h\Iµ¯0`G<w¶¯Qn¯Ql¯^`n¯`[<w¯n`¯olI¯Qn¯Q^¯nPQl¯u<wµ
quarters Æ¯nPI¯h\<EI¯uPIkI¯l`]I`^I¯\QtIl
board¯Æ¯G<Q\w¯]I<\l
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Sara Frances Shaw Graves

Sara Frances Shaw Graves

Note: This narrative was collected

by the U.S. government’s Works

Progress Administration in the
1930s.

I am 87 years old and I was born March 23, 1850 in Kentucky, somewhere near Louisville.
When I was 6 months old I was brought with my mama to Missouri by her master who was
a man named Shaw. We lived with his daughter, Emily Crowdes. We left my papa in
Kentucky because he was owned by another man. My papa never knew where my mama
went. They never wanted mama to know where papa was, an' she never did.”
We lived in a room in a log house, joined onto the Master’s house.

Many times I have carried three buckets of water from one place to another, one in each
hand and one balanced on my head. We were never allowed to be idle, always doing
something. My work was often choreing around to say I was doing something. I gathered
the wool off the fences where it had been caught off the sheep and used it to make
mittens.

-Born in Slavery: Slave Narratives from the Federal Writers’ Project, 1936 to 1938 via Library of Congress

idle - not working
choreing - doing small jobs

0Ivn¯<G<hnIG¯Nk`]¯`kQOQ^<\¯^<kk<nQtI¯N`k¯nPI¯{NnP¯Ok<GI¯kI<GIkµ
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Narratives Graphic Organizer

Person Examples of oppression
EkoI\¯<^G¯o^N<Qk¯nkI<n]I^n¯`N
hI`h\I, IlhIEQ<\\w¯Dw¯^`n¯OQtQ^O

nPI]¯nPI¯l<]I¯kQOPnl¯<^G¯NkIIG`]
<l¯`nPIkl

Examples of resistance
n`¯kINolI¯n`¯<EEIhn¶¯`k¯nkw¯n`¯ln`h
l`]InPQ^O¶¯Dw¯n<[Q^O¯<EnQ`^

Examples of resilience
nPI¯<DQ\Qnw¯n`¯uQnPln<^G¯`k¯kIE`tIk

Nk`]¯GQN{Eo\nQIl

John W.
Fields

John W.

Fields

Sarah
Frances Shaw

Graves

Sara

Frances

Shaw

Graves

Image Sources: Image: USWPA, Public Domain, Library of Congress, USWPA, Public Domain, Library of Congress
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Name: ______________________________________________________________________________________ Date: ____________________________________

Slavery and SEL Organizer

How does this topic make me
feel? Why do I feel this way?

What can I do about how I feel? How can I hear how other people
feel about this topic?
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Name: ____________________________________________________________ Date: __________________________

Frederick Douglass: Learning to Read and Write

As you listen, underline examples of oppression and circle examples of resistance

and rebellion.

�µ 7PI^¯�¯{kln¯uI^n¯n`¯\QtI¯uQnP¯nPI¯�o\G¯N<]Q\w¶¯]w¯]QlnkIll¯u<l¯nI^GIkÆPI<knIGµ

/PI¯nkI<nIG¯]I¯<l¯lPI¯Ql¯lohh`lIG¯n`¯nkI<n¯<^`nPIk¯Po]<^¯DIQ^O¯<^G¯PI\hIG

]I¯n`¯kI<Gµ¯
on¯PIk¯PolD<^G¯n`\G¯PIk¯n`¯ln`hµ¯�NnIk¯nP<n¶¯PIk¯nI^GIkÆPI<kn

nok^IG¯Q^n`¯<¯ln`^Iµ¯!`nPQ^O¯lII]IG¯n`¯]<[I¯PIk¯]`kI¯<^Okw¯nP<^¯n`¯lII¯]I

uQnP¯<¯^Iulh<hIkµ¯/PI¯u`o\G¯kolP¯<n¯]I¯uQnP¯<^¯<^Okw¯N<EI¯<^G¯l^<nEP¯nPI

^Iulh<hIk¯Nk`]¯]Iµ¯�N¯�¯u<l¯Q^¯<¯lIh<k<nI¯k``]¯N`k¯]`kI¯nP<^¯<¯NIu¯]Q^onIl¶¯�

u<l¯lolhIEnIG¯`N¯P<tQ^O¯<¯D``[¶¯<^G¯u<l¯E<\\IG¯n`¯Ivh\<Q^¯uP<n¯�¯u<l¯G`Q^Oµ

�µ �\\¯nPQl¶¯P`uItIk¶¯u<l¯n``¯\<nIµ¯�^¯nI<EPQ^O¯]I¯nPI¯<\hP<DIn¶¯ QlnkIll¯P<G¯OQtI^

]I¯nPI¯inch¶¯<^G¯�¯u<l¯GInIk]Q^IG¯n`¯\I<k^¯nPI¯kIlnµ

�µ �¯]<GI¯NkQI^Gl¯uQnP¯uPQnI¯D`wl¯�¯]In¯`^¯nPI¯lnkIInµ¯�¯]<GI¯nPI]¯]w¯nI<EPIklµ

7QnP¯nPIQk¯PI\h¶¯�¯{^<\\w¯\I<k^IG¯n`¯kI<Gµ¯7PI^¯�¯u<l¯lI^n¯`^¯Ikk<^Gl¶¯�¯n``[

D``[l¯uQnP¯]Iµ¯�¯Dk`oOPn¯DkI<G¯uQnP¯]I¯n`¯nP<^[¯nPI]¯N`k¯nPIQk¯PI\hµ

�µ 7PI^¯�¯u<l¯nuI\tI¶¯�¯O`n¯P`\G¯`N¯nPI¯D``[¶¯Ò0PI¯�`\`]DQ<^°#k<n`kµÓ¯0PQl¯D``[

P<G¯lhIIEPIl¯<D`on¯P`u¯l\<tIkw¯u<l¯uk`^O¯<^G¯Q]]`k<\µ¯�¯kI<G¯nPI]¯<O<Q^

<^G¯<O<Q^µ¯0PIw¯n<oOPn¯]I¯P`u¯n`¯]<[I¯<kOo]I^nl¯<O<Q^ln¯l\<tIkw¯nP<n¯uIkI

hIklo<lQtI¯<^G¯h`uIkNo\µ

�µ �¯PI<kG¯hI`h\I¯lhI<[¯<D`on¯nPI¯<D`\QnQ`^Qlnlµ¯�¯lIn¯<D`on¯\I<k^Q^O¯uP<n¯Qn¯]I<^nµ

�¯O`n¯`^I¯`N¯`ok¯EQnw¯h<hIkl¯<^G¯kI<G¯<^¯<knQE\I¯<D`on¯nPI¯^o]DIk¯`N¯hInQnQ`^l

Nk`]¯nPI¯^`knP¶¯hk<wQ^O¯N`k¯nPI¯<D`\QnQ`^¯`N¯l\<tIkwµ¯�k`]¯nPQl¯nQ]I¯�¯o^GIkln``G

nPI¯u`kGl¯<D`\QnQ`^¯<^G¯<D`\QnQ`^Qln¶¯<^G¯<\u<wl¯GkIu¯^I<k¯uPI^¯nP<n¯u`kG¯u<l

lh`[I^¶¯IvhIEnQ^O¯n`¯PI<k¯l`]InPQ^O¯`N¯Q]h`kn<^EI¯n`¯]wlI\N¯<^G¯NI\\`uÆ

l\<tIlµ

�µ �¯n<oOPn¯]wlI\N¯n`¯ukQnI¯n``µ¯�¯E`hQIG¯Nk`]¯7IDlnIkÕl¯/hI\\Q^O¯
``[µ¯�NnIk¯\`^O

<^G¯GQN{Eo\n¯wI<kl¶¯�¯{^<\\w¯loEEIIGIG¯Q^¯\I<k^Q^O¯P`u¯n`¯ukQnIµ

.

0PQl¯nIvn¯P<l¯DII^¯]`GQ{IG¯<^G¯<G<hnIG¯N`k¯Ok<GI¯\ItI\¯<hhk`hkQ<nI^Ill¯Nk`]¯nPI¯I\IEnk`^QE¯tIklQ`^¯`N¯Narrative

of the Life of Frederick Douglass hoD\QlPIG¯<n¯Documenting the American Southµ
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Name: ____________________________________________________________ Date: __________________________

Resilience and Resistance Sources

�``[¯`tIk¯nPI¯{tI¯l`okEIl¯hk`tQGQ^O¯ItQGI^EI¯`N¯nPI¯kIlQ\QI^EI¯<^G¯kIlQln<^EI¯`N¯NkII
<^G¯I^l\<tIG¯�NkQE<^¯�]IkQE<^lµ¯°

�P``lI¯�¯`N¯nPIlI¯l`okEIl¯<l¯ItQGI^EI¯n`¯lohh`kn¯<¯E\<Q]¯Q^¯kIlh`^lI¯n`¯nPI¯joIlnQ`^·

How did free and enslaved Africans resist oppression and show resilience?

Source 1: John W. Fields Source 2: Sara Frances Shaw Graves

Ò�^¯]`ln¯`N¯ol colored N`\[l¯u<l nPI
OkI<n¯GIlQkI¯n`¯DI¯<D\I¯n`¯kI<G¯<^G¯ukQnIµ
7I¯n``[¯<Gt<^n<OI¯`N¯ItIkw¯`hh`kno^Qnw
n`¯IGoE<nI¯`oklI\tIlµÓ

Ò�¯O<nPIkIG¯nPI¯u``\¯`NN¯nPI¯NI^EIl
uPIkI¯Qn¯P<G¯DII^¯E<oOPn¯`NN¯nPI¯lPIIh
<^G¯olIG¯Qn¯n`¯]<[I¯]QnnI^lµÓ

Source 3: Coded Spiritual Source 4: Frederick Douglass

/uQ^O¯�`u¯/uIIn¯�P<kQ`n
�`]Q^O¯N`k¯n`¯E<kkw¯]I¯P`]Iµ
�¯\``[¯`tIk¯�`kG<^¶¯<^G¯uP<n¯GQG¯�¯lII¼
�`]Q^O¯N`k¯n`¯E<kkw¯]I¯P`]Iµ
�¯D<^G¯`N¯<^OI\l¯E`]Q^O¯<NnIk¯]I
E`]Q^O¯N`k¯n`¯E<kkw¯]I¯P`]Iµ

Ò�¯PI<kG¯hI`h\I¯lhI<[¯<D`on¯nPI
abolitionistsµ¯�¯lIn¯<D`on¯\I<k^Q^O¯uP<n
Qn¯]I<^nµ¯�k`]¯nPQl¯nQ]I¶¯�¯o^GIkln``G
nPI¯u`kGl¯abolition¯<^G¯abolitionist
<^G¯<\u<wl¯GkIu¯^I<k¯uPI^¯nP<n¯u`kG
u<l¯lh`[I^¶¯IvhIEnQ^O¯n`¯PI<k
l`]InPQ^O¯`N¯Q]h`kn<^EI¯n`¯]wlI\N¯<^G
NI\\`u¯l\<tIlµÓ

Source 5: Henry Box Brown

Henry Box Brown

Henry Box Brown, Library of Congress
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During the Early Republic, the United States government and enslavers viewed
enslaved people as  __________________________.

This created oppression because

However, free and enslaved African Americans resisted this oppression and showed
resilience by (claim)

Source ________   shows that free and enslaved Africans Americans resisted oppression
and showed resilience because

Source ________   shows  that free and enslaved Africans Americans resisted oppression
and showed resilience because

In conclusion,
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Name: ____________________________________________________________ Date: __________________________

Go Down Moses: Spiritual T-Chart

As you listen, circle or underline words that you think might have a coded
meaning. After listening, explain what you think the coded meaning is in the
second column.

Go Down Moses

Lyrics Possible Coded Meaning

Go down Moses

Way down in Egypt land

Tell all pharaohs to

Let my people go!

When Israel was in Egypt land

Let my people go!

Oppressed so hard they could not stand

Let my people go!

So the God said: go down, Moses

Way down in Egypt land

Tell all pharaohs to

Let my people go!

So Moses went to Egypt land

Let my people go!

He made all pharaohs understand

Let my people go!

Yes the lord said: go down, Moses

Way down in Egypt land

Tell all pharaohs to

Let my people go!

Thus spoke the lord, bold Moses…
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�¯P<tI¯`NnI^¯DII^¯E`]h\InI\w¯lokhkQlIG¶¯lQ^EI¯�¯E<]I¯n`

nPI¯^`knP¶¯n`¯{^G¯hIkl`^l¯uP`¯E`o\G¯lhI<[¯`N¯nPI

lQ^OQ^O¯<]`^O¯l\<tIl¯<l¯ItQGI^EI¯`N¯nPIQk¯l<nQlN<EnQ`^

<^G¯P<hhQ^Illµ¯�n¯Ql¯Q]h`llQD\I¯n`¯nPQ^[¯`N¯<¯OkI<nIk

]Qln<[Iµ

È¯�kIGIkQE[¯
`oO\<ll¶¯Narrative of the Life of Frederick

Douglass¶¯����

1. Based upon what you have learned about coded spirituals, explain what

Frederick Douglass meant.

2. How does this quote show the importance of understanding point of

view or perspective?
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Name: ______________________________________________________________________________________ Date: ____________________________________

Slave Revolts in the Early Republic

As you read, put a “+” next to things you think made the slave revolt effective, and a  “➖” next to things you
think made the slave revolt ineffective.  

Gabriel’s Rebellion (1800)

#^¯�oOoln¯��¶¯����¶¯<¯PoOI¯k<Q^ln`k]¯Q^¯EI^nk<\¯6QkOQ^Q<¯I^GIG¯`^I¯`N¯nPI
\<kOIln¯h\<^^IG¯l\<tI¯kIt`\nl¯Q^¯�]IkQE<^¯PQln`kwµ¯0PI¯h\`n¯u<l¯`kO<^QzIG¯Dw
<^¯I^l\<tIG¯D\<E[l]QnP¯^<]IG¯�<DkQI\µ¯�o^GkIGl¯`N¯I^l\<tIG¯hI`h\I¯Q^
EI^nk<\¯6QkOQ^Q<¯[^Iu¯<D`on¯�<DkQI\Õl¯h\<^µ

�<DkQI\¯[^Iu¯P`u¯n`¯kI<G¯<^G¯ukQnIµ¯�I¯kI<G¯<D`on¯nPI¯kIt`\onQ`^l¯Q^
�]IkQE<¶¯�k<^EI¶¯<^G¯�<QnQµ¯0PI¯QGI<l¯`N¯NkIIG`]¯<^G¯\QDIknw¯olIG¯Q^¯nP`lI
kIt`\onQ`^l¯]<GI¯PQ]¯u<^n¯n`¯\I<G¯<¯kIt`\n¯`N¯l\<tIl¯Q^¯6QkOQ^Q<µ

�<DkQI\¯h\<^^IG¯n`¯\I<G¯<¯Ok`oh¯`N¯I^l\<tIG¯hIkl`^l¯n`¯.QEP]`^G¶¯6QkOQ^Q<µ
0PI¯h\<^¯u<l¯n`¯n<[I¯`tIk¯nPI¯ln<nIP`olI¯<^G¯6QkOQ^Q<Õl¯lohh\w¯`N¯uI<h`^lµ¯0PI^¯nPIw¯h\<^^IG¯n`¯[QG^<h¯nPI
O`tIk^`k¯<^G¯nk<GI¯PQl¯NkIIG`]¯N`k¯nPIQklµ¯�<DkQI\¯h\<^^IG¯n`¯E<kkw¯<¯|<O¯nP<n¯l<QG¯Ò�QDIknw¯`k¯
I<nPÓ¯uPI^¯PI
\IG¯nPI¯kIt`\nµ
0PI¯PI<tw¯k<Q^ln`k]¯]<GI¯Qn¯P<kG¯N`k¯nPI¯I^l\<tIG¯hI`h\I¯uP`¯h\<^^IG¯n`¯n<[I¯h<kn¯Q^¯nPI¯kIt`\n¯n`¯]IIn¯`^
nQ]Iµ¯�¯NIu¯^Ikt`ol¯l\<tIl¯n`\G¯nPIQk¯]<lnIkl¯<D`on¯nPI¯h\`nµ¯ <^w¯I^l\<tIG¯hI`h\I¯uIkI¯<kkIlnIG¯<^G¯hon¯`^
nkQ<\¶¯<^G¯nuI^nwÆlQv¶¯Q^E\oGQ^O¯�<DkQI\¶¯uIkI¯OQtI^¯nPI¯GI<nP¯hI^<\nw¯N`k¯nPIQk¯k`\I¯Q^¯nPI¯h\`nµ¯�GGQnQ`^<\\w¶¯lItIk<\
E`^tQEnIG¯l\<tIl¯uIkI¯l`\G¯<^G¯nPI^¯nk<^lh`knIG¯`on¯`N¯6QkOQ^Q<µ¯0u`¯uP`¯n`\G¯nPIQk¯]<lnIkl¯<D`on¯nPI¯h\<^^IG
kIDI\\Q`^¯uIkI¯OQtI^¯nPIQk¯NkIIG`]µ

Text adapted from Gabriel's Conspiracy, The Library of Virginia, “Death or Liberty” Online Exhibit. Map by SANtosito - Own work Based on File:USA Virginia

location map.svg. Public domain data provided by the National Atlas of the United States of America, CC BY-SA 4.0, via Wikipedia
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As you read, put a “+” next to things you think made the slave revolt effective, and a  “➖” next to things you
think made the slave revolt ineffective.  

Nat Turner’s Rebellion (1831)

Nat Turner and His Confederates [Followers] in Conference

Nat Turner was born in 1800 and was enslaved on a small
plantation in Virginia. His mother was born in Africa and taught
him to hate everything about slavery. Nat Turner learned to read
and write from the son of the man who enslaved him. Nat Turner
read the Bible and was very religious. He preached to local
enslaved people who called him “The Prophet.” Nat Turner
believed that God had chosen him to lead his people out of
slavery.

On the night of August 21, 1831, Turner and about 60 enslaved
men and boys began attacking White plantation owners and
their families. A call for help was sent by the postmaster to the
governor of Virginia. In response, 3000 soldiers and armed
volunteers rushed to Southampton Country to end the rebellion.
The rebellion ended on August 23rd after 55 White people had
been killed by Nat Turner and his followers.

After the rebellion, angry White people who wanted revenge attacked and killed dozens of enslaved people who
were not involved in Nat Turner’s Revolt. Nat Turner and dozens of other enslaved men were arrested and put
on trial for their revolt. All of the judges for these trials were enslavers. Turner and 50 enslaved men were
convicted and given the death penalty. As a result of Nat Turner’s rebellion, Virginia also passed laws that made
it against the law to teach an enslaved or free Black person to read.

Text adapted from “10 Things You May Not Know about Nat Turner's Rebellion” by Christopher Klein history.com; “Nat Turner” britannica.com; “The Five
Greatest Slave Revolts in the History of the United States PBS.org; Nat Turner's Rebellion, The Library of Virginia, “Death or Liberty” Online Exhibit. Image: Nat

Turner and His Confederates [Followers] in Conference, Scan by NYPL, Public domain, via Wikimedia Commons
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As you read, put a “+” next to things you think made the slave revolt effective, and a  “➖” next to things you
think made the slave revolt ineffective.

German Coast Uprising
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uIkI¯[Q\\IG¯<^G¯`nPIkl¯uIkI¯u`o^GIG¯Q^¯nPI¯<nn<E[µ¯0PI¯Ok`oh¯\IG¯Dw¯
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<\`^O¯nPI¯u<wµ¯�l¯nPIw¯]<kEPIG¯n`u<kG¯!Iu¯#k\I<^l¯nPIw¯uIkI¯Y`Q^IG¯Dw¯Po^GkIGl¯`N
I^l\<tIG¯hI`h\I¯{OPnQ^O¯<O<Q^ln¯nPIQk¯`hhkIllQ`^µ

Il\`^GIlÕ¯h\<^¯u<l¯n`¯]<kEP¯n`¯!Iu¯#k\I<^l¯<^G¯EkI<nI¯<¯sovereign¯
\<E[¯ln<nI¯`^¯nPI
D<^[l¯`N¯nPI¯ QllQllQhhQ¯.QtIkµ¯�l¯nPI¯Ok`oh¯]<kEPIG¯nPIw¯EP<^nIG¯Ò�kIIG`]¯`k¯
I<nPµÓ¯ `kI
nP<^¯���¯I^l\<tIG¯hI`h\I¯h<knQEQh<nIG¯Q^¯nPI¯kIDI\\Q`^¶¯uPQEP¯u<l¯l`¯lnk`^O¯nP<n¯nPI¯NIGIk<\¯O`tIk^]I^n¯lI^n
nk``hl¯n`¯I^G¯Qn¯<^G¯hk`nIEn¯7PQnI¯E`^nk`\¯`N¯nPI¯EQnw¯`N¯!Iu¯#k\I<^lµ¯
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Text adapted from “How a Nearly Successful Slave Revolt was Intentionally Lost to History, Smithsonianmag.com and 1811 German Coast uprising
(Wikipedia). Image detail: Unknown author (Bridgman?), Public domain, via Wikimedia Commons
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Now, take a position on the question:  Were slave revolts effective?   Yes  or  No

My claim and evidence:

How can we reconcile these two positions?  Choose one of the sentence frames to complete below.

Although  slave revolts _______________________________ , they could  still be considered effective because they
___________________.

Although slave revolts __________________________________________, they were largely not effective because
_______________________.
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Name: ______________________________________________________________________________________ Date: ____________________________________

Education in the Early Republic

Author Why did they believe
education is important?

Why did they have
that point of view?

George Washington

Unknown Woman

Prince Hall

Images: George Washington by Gilbert Stuart, Public Domain, via Wikipedia; Woman by Michael Scott Fischer from Noun Project (CC BY 3.0),

Prince Hall, Public Domain, via Wikipedia (detail)
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What might Prince Hall, the Unknown Woman, and George Washington say to each other about the importance of
education?

Images: George Washington by Gilbert Stuart, Public Domain, via Wikipedia; Woman by Michael Scott Fischer from Noun Project (CC BY 3.0), Prince Hall,

Public Domain, via Wikipedia (detail)
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George Washington’s Farewell Address* to the
People of United States. September 19, 1796

The structure of our government gives power to
the people. It is essential that people should be
educated. The nation should support institutions
for the spread of knowledge.

—George Washington's Farewell Address via Library of Congress

*Farewell Address (n.) - published letter written to the
American people by Washington when he retired from
public life. It provided advice for the nation moving forward.

George Washington by Gilbert Stuart, Public
Domain, via Wikipedia

Lesson 20: Building the Early Republic: The Civic Value of Education
Student Material

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

https://www.loc.gov/resource/mgw2.024/?sp=229&st=text
https://en.wikipedia.org/wiki/George_Washington
http://creativecommons.org/licenses/by-nc/4.0/


Fourth of July Speech, unknown woman,
Norwich, Connecticut, 1799

�I]<\Il¯P<tI¯<\u<wl¯P<G¯<^¯Q]h<En¯`^¯l`EQInwµ
�^¯l`]I¯l`EQInQIl¶¯u`]I^¯G`¯^`n¯OIn¯<¯O``G
IGoE<nQ`^¶¯l`¯nPIw¯E<^^`n¯nI<EP¯nPIQk¯EPQ\GkI^
<^G¯nPI¯l`EQInw¯DIE`]Il¯D<kD<kQEµÀ¯
on
uPIkItIk¯]I^¯<\\`u¯u`]I^¯n`¯\I<k^¶¯l`EQInw¯P<l
DI^I{nnIGµ

7I¯nI<EP¯\Qnn\I¯D`wl¯ItIkwnPQ^O¯nPIw¯^IIG¯n`
[^`u¯n`¯DI¯O``G¯EQnQzI^l¯l`]IG<wµ¯0PQl¯Ql¯nPI
DIln¯u<w¯uI¯lIktI¯`ok¯E`o^nkwµ

—Republican Motherhood via The New York Historical

*barbaric (adj.) - extremely cruel and unpleasant.

Woman by Michael Scott Fischer from Noun
Project (CC BY 3.0)
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Prince Hall, Petition To the Honorable Senate and
House of Representatives of the Commonwealth of

Massachusetts Bay, 1787

7I¯NkII¯D\<E[¯]I^¯`N¯ <ll<EPolInnl¯h<w¯`ok¯n<vIl¯Yoln
<l¯NkII¯uPQnI¯]I^¯G`µ¯#ok¯EPQ\GkI^¯kIEIQtI¯^`¯DI^I{n
Nk`]¯nPI¯NkII¯lEP``\l¯Q^¯nPI¯n`u^¯`N¯
`ln`^µ¯7I¯nPQ^[
nPQl¯Ql¯<¯OkI<n¯Q^YolnQEIµ

7I¯<kI¯<Nk<QG¯N`k¯`ok¯EPQ\GkI^Õl¯NonokIlµ¯7QnP`on
IGoE<nQ`^¯nPIw¯uQ\\¯DI¯o^IGoE<nIG¯Q^¯<¯\<^G¯`N¯\QOPnµ
7QnP`on¯<^¯IGoE<nQ`^¯nPIw¯E<^^`n¯I^Y`w¯`hh`kno^QnQIlµ
0PIw¯E<^^`n¯I^Y`w¯nPI]¯DIE<olI¯nPIw¯<kI¯D\<E[µ

7I¯hk<w¯nP<n¯w`ok¯�`^`kl¯Q^¯w`ok¯uQlG`]¯uQ\\¯]<[I
IGoE<nQ`^¯<t<Q\<D\I¯N`k¯`ok¯GI<k¯EPQ\GkI^µ

—Petition to the Massachusetts Legislature (1777) via National
Constitution Center

Prince Hall, Public Domain, via
Wikipedia(detail)
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Name: ____________________________________________________________ Date: __________________________

Industry and Worker Predictions
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Name: ______________________________________________________________________________________ Date: ____________________________________

Web Graphic Organizer

Find your industry/ worker on the web and then draw a line to another industry/worker they are connected
to. Write  1-2 sentences explaining the connection. Use the word “because” in your explanation.

When looking for connections, think about the
unit’s Essential Questions:

1. 7P`¯G`Il¯Qn¯DI^I{n¯<^G¯uP`]¯G`Il¯Qn¯P<k]

uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

2. 7<l¯nPI¯�<k\w¯.IhoD\QE¯lP<hIG¯]`kI¯nP<^

Qnl¯N`o^GQ^O¯t<\oIl¯`k¯Qnl¯IE`^`]QE¯Q^nIkIlnl¼

3. �`u¯P<tI¯hI`h\I¯lP`u^¯kIlQ\QI^EI¶¯N`oOPn

N`k¯nPIQk¯kQOPnl¶¯<^G¯kIlQlnIG¯`hhkIllQ`^

uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¼
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The Erie Canal at Lockport, 1839

Canal-Building

A canal is a waterway that allows boats and ships to travel from one body of water to

another. The Erie Canal was built by taking Haudenosaunee (Iroquois Confederacy)

land to create an East-West route connecting the Hudson River to Lake Erie. The state

of New York took the Haudenosaunee land without the consent of Congress. The

building of the Erie Canal displaced Indigenous peoples.

The Erie Canal was started in 1817. It took eight years to

build. The Erie Canal was a huge success for the nation’s

economy and provided opportunities for some

Americans. It provided a cheaper, faster way for people

and products to move west.

The canal connected the farmers of the Midwest to

buyers on the East Coast. It also connected Midwest

farmers to shipping ports in New York City. From New York City, the wheat and corn

were shipped to Europe. The canal moved goods from the East to shopkeepers in the

Midwest. Cotton cloth from spinning mills in New England was sent to the Midwest

on the Erie Canal. Whale oil packaged in New Bedford was shipped to the Midwest on

the Erie Canal. Goods that came to Boston ports from China, like tea, porcelain, and

silk, were shipped to the Midwest on the Erie Canal.

The Erie Canal was important to the economy of the Early Republic. It made

transportation faster and less expensive. By 1853, the Erie Canal carried over half of all

U.S. trade. 

Sources Consulted: The Erie Canal, www.eriecanal.org, Erie Canal by History.com Editors, History.com
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Canal Diggers
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uPI^¯hI`h\I¯G`¯^`n¯P<tI¯I^`oOP¯N``G¯n`¯I<nµ
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l`]Iµ¯/n<wQ^O¯Q^¯�kI\<^G¯`NnI^¯]I<^n¯ln<ktQ^O¯n`¯GI<nPµ


oQ\GQ^O¯nPI¯E<^<\¯u<l¯tIkw¯P<kG¯u`k[µ¯0PI¯GQOOQ^O¯u<l¯G`^I¯Dw¯P<^G¯olQ^O¯hQE[<vIl

<^G¯lP`tI\lµ¯0PI¯GQOOIkl¯u`k[IG¯Q^¯u<nIk¯nP<n¯u<l¯oh¯n`¯<¯N``n¯GIIhµ¯0PIQk¯\IOl

luI\\IG¯Nk`]¯DIQ^O¯uIn¯<\\¯nPI¯nQ]I¯<^G¯Nk`]¯I^G\Ill¯]`ljoQn`¯DQnIlµ¯�<^<\¯GQOOQ^O

u<l¯hPwlQE<\\w¯IvP<olnQ^Oµ¯�n¯u<l¯<\l`¯G<^OIk`olµ¯�<kOI¯k`E[l¯E`o\G¯N<\\¯`^¯u`k[Ikl

uP`¯uIkI¯D\<lnQ^O¯nPI¯h<nP¯N`k¯nPI¯E<^<\µ¯7`k[Ikl¯`NnI^¯O`n¯lQE[¯uQnP¯GQlI<lIl¯loEP

<l¯]<\<kQ<¯<^G¯EP`\Ik<µ¯�n¯u<l¯^`n¯o^E`]]`^¯N`k¯<¯E<^<\¯u`k[Ik¯n`¯GQI¯GoI¯n`¯GQlI<lI

`k¯<EEQGI^nµ

0PI¯GQOOIkl¯I<k^IG¯<D`on¯��¯EI^nl¯Q^¯kInok^¯N`k¯<¯��ÆP`ok¯u`k[G<wµ¯0PIw¯kIEIQtIG

nPkII¯]I<\l¯<¯G<w¯<^G¯uIkI¯OQtI^¯<¯Ek`uGIG¯nI^n¯n`¯l\IIh¯Q^µ¯0PI¯u`k[¯u<l

G<^OIk`ol¯<^G¯o^h\I<l<^nµ¯7`k[Ikl¯uQnP¯`nPIk¯`hnQ`^l¯uIkI¯o^\Q[I\w¯n`¯n<[I¯nPIlI

Y`Dl¶¯Don¯]<^w¯Q]]QOk<^nl¯uIkI¯GIlhIk<nIµ¯0PIQk¯\<D`k¯PI\hIG¯DoQ\G¯nPI¯^<nQ`^µ

Watch one or both of these videos and listen to this Song about the Erie Canal:

Erie Canal at 200: How a ditch transformed New York into the Empire State (2:08) by
NYup

The Erie Canal (2:50) by NBC News Learn

Erie Canal Song (2:20) by Karl Gunnar Holmqvist

Image Sources: The Erie Canal at Lockport, 1839 by W.H.Bartlett, Public Domain, Image, used with permission of

Museum at the Portage
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Boott Mills in Lowell, MA

Cotton Cloth Manufacturing

Spinning Mills

/hQ^^Q^O¯]Q\\l¯uIkI¯\<kOI¯N<En`kQIl¯uPIkI
u`k[Ikl¯nok^IG¯E`nn`^¯Q^n`¯E\`nP¯`^¯\<kOI

]<EPQ^Ilµ¯0PI¯]<EPQ^Il¯uIkI¯h`uIkIG¯Dw¯u<nIk

<^G¯lnI<]µ¯0PIkI¯uIkI¯]`kI¯nP<^¯��¯E`nn`^

lhQ^^Q^O¯]Q\\l¯Q^¯!Iu¯�^O\<^G¯GokQ^O¯nPI¯�<k\w

.IhoD\QEµ¯0PI¯E\`nP¯]<GI¯<n¯nPI¯lhQ^^Q^O¯]Q\\l
u<l¯l`\G¯Q^¯nPI¯1^QnIG¯/n<nIlµ¯�n¯u<l¯<\l`¯lPQhhIG

`tIklI<l¯n`¯N`kIQO^¯]<k[Inlµ¯0IvnQ\I

]<^oN<EnokIkl¯Q^¯!Iu¯�^O\<^G¯P<G¯<EEIll¯n`

Q^IvhI^lQtI¯l`okEIl¯`N¯E`nn`^¯N`k¯nPkII¯kI<l`^lµ

0PI¯{kln¯u<l¯nPI¯Q^tI^nQ`^¯`N¯nPI¯E`nn`^¯OQ^µ¯0PI
lIE`^G¯u<l¯nPI¯N`kEIG¯o^h<QG¯\<D`k¯`N¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¶¯nkI<nIG¯<l

hk`hIknw¯Dw¯nPI¯�`^lnQnonQ`^µ¯0PI¯nPQkG¯u<l¯nPI¯Ivh<^lQ`^¯`N¯nPI¯1^QnIG¯/n<nIl

uIlnu<kG¯<^G¯`^n`¯�^GQOI^`ol¯\<^Gl¯nP<n¯uIkI¯O``G¯N`k¯Ok`uQ^O¯E`nn`^µ¯°


w¯����¶¯nPIkI¯uIkI¯<\]`ln¯�¶���¯nIvnQ\I¯]Q\\l¯Q^¯nPI¯1^QnIG¯/n<nIlµ

The First American Factories [ushistory.org]

Mill Girls

 Q\\¯�Qk\l¯uIkI¯w`o^O¯u`]I^¯<^G¯EPQ\GkI^¯Nk`]¯N<k]Q^O¯E`]]o^QnQIl¯uP`¯]`tIG¯n`

N<En`kw¯n`u^l¯n`¯u`k[¯Q^¯nPI¯E`nn`^¯lhQ^^Q^O¯]Q\\lµ¯/`]I¯`N¯nPI¯OQk\l¯uIkI¯<l¯w`o^O¯<l

nI^¯wI<kl¯`\Gº¯0PI¯OQk\l¯\QtIG¯Q^¯D`<kGQ^O¯P`olIlµ¯0PIw¯uIkI¯hk`tQGIG¯uQnP¯nPkII¯]I<\l

<¯G<wµ¯0PIw¯h<QG¯<D`on¯<¯G`\\<k¯<¯uII[¯N`k¯nPI¯]I<\lµ¯0PI¯kIln¯`N¯nPI¯]`^Iw¯nPIw
I<k^IG¶¯°<D`on¯�Æ�¯G`\\<kl¶¯u<l¯lI^n¯P`]I¯n`¯h<w¯N`k¯<¯Dk`nPIkÕl¯E`\\IOI¯noQnQ`^¯`k

E`^nkQDonI¯n`¯nPI¯N<]Q\w¯Q^E`]Iµ¯0PI¯OQk\l¯lhI^n¯l`]I¯`N¯nPI¯]`^Iw¯`^¯IGoE<nQ`^<\

`hh`kno^QnQIl¶¯D``[l¶¯<^G¯lhI^GQ^O¯]`^Iw¯N`k¯E\`nPIlµ

 Q\\¯OQk\l¯u`k[IG¯Nk`]¯�¯<]¯Æ¯�¯h]¯<^G¯P<\NÆG<wl¯`^¯/<nokG<wlµ¯0PIw¯u`k[IG¯<D`on¯��

P`okl¯<¯uII[µ¯0PI¯u`k[¯u<l¯G<^OIk`ol¯<^G¯GQG¯^`n¯h<w¯uI\\µ¯�Qk\l¯E`o\G¯OIn¯nPIQk

l\IItIl¯`k¯P<Qk¯E<oOPn¯Q^¯<¯]<EPQ^Iµ¯0PIkI¯uIkI¯^`¯l<NInw¯ko\Il¯n`¯hk`nIEn¯nPI]¯<l

nPIw¯u`k[IGµ
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Two Young Spinners

Rowland G. Hazard


IlhQnI¯nPI¯G<^OIk¯<^G¯\`u

h<w¶¯u`k[Q^O¯<n¯nPI

lhQ^^Q^O¯]Q\\l¯O<tI¯nPI]
<^¯<GtI^nokI¯<u<w¯Nk`]

P`]Iµ¯#^EI¯<¯u`]<^

]<kkQIG¶¯<\\¯`N¯PIk¯]`^Iw

DI\`^OIG¯n`¯PIk¯PolD<^Gµ

/`¯nPI¯EP<^EI¯N`k¯<¯OQk\¯n`
I<k^¯lhI^GQ^O¯]`^Iw°N`k

PIklI\N¯u<l¯IvEQnQ^Oµ

�^¯����¶¯nPI¯`u^Ikl¯`N¯nPI
�`uI\\¯ Q\\l¯\`uIkIG¯nPI

OQk\lÕ¯u<OIl¯Dw¯��µ�ûµ¯°�

u`k[Ik¯^<]IG¯�o\Q<¯7Q\l`^

`kO<^QzIG¯<¯lnkQ[I¯n`

hk`nIlnµ¯0PI¯`u^Ikl¯{kIG
PIkµ¯
on¯nPI¯^Ivn¯G<w¶¯���¯Po^GkIG¯OQk\l¯u<\[IG¯`NN¯nPI¯Y`Dµ¯0PIw¯u<^nIG¯n`¯lP`u¯nPIQk

o^P<hhQ^Ill¯uQnP¯nPI¯u<OI¯GIEkI<lIµ

0PI¯N<En`kw¯`u^Ikl¯nP`oOPn¯nPI¯OQk\l¯uIkI¯DIQ^O¯o^Ok<nINo\¯<^G¯QO^`kIG¯nPI¯lnkQ[Iµ¯�^

nPI¯I^G¶¯nPI¯lnkQ[I¯u<l¯^`n¯loEEIllNo\µ¯0PI¯OQk\l¯kInok^IG¯n`¯u`k[¯<^G¯<EEIhnIG¯nPI
h<w¯GIEkI<lIµ¯/`]I¯uI^n¯P`]I¯n`¯nPIQk¯N<k]lµ¯
on¯nPIw¯GQG¯^`n¯OQtI¯oh¯`^¯{OPnQ^O

N`k¯nPIQk¯kQOPnlµ¯�^¯����¶¯nPIw¯N`k]IG¯<¯o^Q`^¶¯uPQEP¯Ql¯<^¯`kO<^Qz<nQ`^¯n`¯hk`nIEn

u`k[IklÕ¯kQOPnlµ

Sources Consulted: Labor Reform: Early Strikes - Lowell National Historical Park (US National Park Service), Factory

Girl (Scholastic.com), The Mill Girls of Lowell - Lowell National Historical Park (US National Park Service)

Rowland Hazard - Factory Owner

.`u\<^G¯�<z<kG¯\QtIG¯Q^¯.P`GI¯�l\<^Gµ¯�I¯`u^IG¯nPI

+I<EIG<\I° <^oN<EnokQ^O¯�`]h<^wµ¯+I<EIG<\I¯u<l¯`^I¯`N¯nPI

^<nQ`^Õl¯\<kOIln¯E\`nP¯hk`GoEIkl¯n`¯]<[I¯E\`nPQ^O¯N`k¯I^l\<tIG

hI`h\I¶¯[^`u^¯<l¯Òl\<tI¯E\`nPµÓ¯0PI¯E\`nP¯u<l¯Q^IvhI^lQtI¯<^G

lEk<nEPwµ¯Ò/\<tI¯E\`nPÓ¯u<l¯<\l`¯]<GI¯<n¯nPI¯�`uI\\¯ Q\\l¯Dw¯u`k[Ikl
\Q[I¯�o\Q<¯7Q\l`^µ¯0P`ol<^Gl¯`N¯I^l\<tIG¯hI`h\I¯uIkI¯N`kEIG¯n`

\<D`k¯`^¯h\<^n<nQ`^l¯Q^¯nPI¯/`onPµ¯�l¯<¯kIlo\n¶¯]<^oN<EnokQ^O¯nPI

E\`nP¯u<l¯joQnI¯hk`{n<D\Iµ¯°
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Peace Dale Manufacturing

Company

.`u\<^G¯�<z<kG¯lohh`knIG¯nPI¯kQOPnl¯`N¯/`onPIk^

h\<^n<nQ`^¯`u^Ikl¯n`¯I^l\<tI¯�NkQE<^¯�]IkQE<^l¯<^G¯N`kEI

nPI]¯n`¯\<D`k¯Q^¯nPIQk¯E`nn`^¯{I\Glµ¯�I¯GQG¯^`n¯G`
<^wnPQ^O¯n`¯I^G¯l\<tIkw¯Q^¯nPI¯^<nQ`^µ¯�I¯<\l`¯hk`{nIG

Nk`]¯Qnl¯IvQlnI^EIµ¯�`uItIk¶¯PI¯<\l`¯olIG¯PQl¯uI<\nP¯n`

PI\h¯NkII¯�NkQE<^¯�]IkQE<^l¯uP`¯uIkI¯Q\\IO<\\w¯E<hnokIG

<^G¯I^l\<tIGµ

.`u\<^G¯�<z<kG¯olIG¯l`]I¯`N¯nPI¯]`^Iw¯PI¯I<k^IG¯<l¯<

N<En`kw¯`u^Ik¯n`¯PI\h¯PQl¯\`E<\¯E`]]o^Qnwµ¯�I¯lohh`knIG¯\`E<\¯lEP``\l¯<^G¯EPokEPIlµ

�I¯<\l`¯O<tI¯ê��¶���¯n`¯
k`u^¯1^QtIklQnwÕl¯hPwlQEl¯GIh<kn]I^nµ

Source Consulted: “Slave Cloth” | EnCompass

�]<OI¯`N¯/\<tI¯�\`nP¶¯E`oknIlw¯`N¯.P`GI¯�l\<^G¯�Qln`kQE<\¯/`EQInwµ
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Slave Cloth
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Links and Sources to Explore:

The Lowell Girls Video (2:07)by NBC News Learn

The Massachusetts Mill Workers, Lowell National Historical Park (6:31) by
Prairie Public

Lowell Mill Girls: Life in a Working City (7:47) by ColleenGCasey

Click here for Rowland Hazard's Letter to Isaac Peace Hazard, 1835, which is
about visits Hazard made to plantations in the South to get business for his
company.

Image Sources: Boott Mills in Lowell, MA by Carol M. Highsmith, Public Domain, Two Young Spinners by Lewis

Wickes Hine, Library of Congress), Rowland G. Hazard by Jean-PaulSelinger, Public Domain, Peace Dale

Manufacturing Company, American Textile History Museum
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The Cornell Farm

Farming

Farmers lived in all parts of the United
States during the Early Republic. They
played an important role in the nation’s
development. As the nation expanded
westward as a result of acquiring the
Louisiana Territory and policies that
encroached upon Indigenous lands,
many American farmers bought land at
a low price from the government. They
developed the land into farms to grow
crops to feed themselves and sell on the
market.

Farmers in the Midwest grew crops like
corn and wheat. These crops were
shipped along the Ohio and Mississippi
Rivers to New Orleans. From there, they

were sold to local buyers or shipped overseas. Farmers in the Midwest also
contributed to the nation by growing food to feed city workers. During the early
Republic, cities continued to grow along the country's East Coast as industrialization
continued.

Farmers grew crops to be used as food. They raised animals like cows and sheep for
their milk. The milk was often made into cheese. Sheep were also an important
source of wool. Like cotton, wool was shipped to spinning mills to make cloth.

Source Consulted: Westward Expansion (1807-1912): Western Economy: Boom and Panic (Sparknotes.com)
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Black Farmers

Indiana Farmers 

In 1813, Charles Grier bought 40 acres of
land from the federal government. He
purchased the land in a territory that

would become the state of Indiana. He
and his wife Keziah cleared the land

themselves. They turned it into farmland
to grow crops to feed their family and to
sell on the market. They were so

successful as farmers that they were
able to buy more land. By 1851, their farm

was almost 200 acres in size. Charles and
Keziah were born into slavery but lived
as free African Americans in the

Midwest.

“Charles and Keziah Grier [produced] wheat, wool, corn, meat, and more. They

were not [only] feeding their families or communities ...these farmers were
feeding the nation. Whether it was their hogs going to Cincinnati and Chicago

or the wheat going to New Orleans and Pittsburgh...farmers were affecting the
market and people far outside their own States.”

The Griers also participated in the Underground Railroad. They provided enslaved
African Americans escaping the South with food, shelter, and supplies. This was very
dangerous and could have cost them their lives.

Indiana became a state in 1816. After that, the rights of African Americans living there
began to decrease. In the new state constitution, only White male property owners

were allowed to vote. In 1851, Indiana citizens passed Article 13 to their Constitution.
Article 13 prohibited any Black immigration into the state. The Griers, as well as Black

families that already lived in Indiana, were allowed to stay. However, they had to
register with the government and could no longer vote or testify in court.

Source: The Bone and Sinew of the Land by Anna-Lisa Cox p. 173, Public Affairs, Hachette Book Group, 2018

Image sources: The Cornell Farm by Edward Hicks, Public Domain, Black Farmers, United States Department of

Agriculture
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Gray's General Store in Adamsville, RI

General Stores

!Iu¯�^O\<^G¯OI^Ik<\¯ln`kIl¯E<kkQIG¯QnI]l¯Nk`]¯<k`o^G¯nPI¯u`k\Gµ¯!Iu¯�^O\<^G

ln`kIl¯l`\G¯u``\I^¯E\`nP¯Nk`]¯�^O\<^Gµ¯0PIw¯l`\G¯E`nn`^¯nIvnQ\Il¯Nk`]¯�^O\<^G¶

�k<^EI¶¯<^G¯�^GQ<µ¯0PIw¯l`\G¯\Q^I^l¯Nk`]¯�kI\<^G¯<^G¯�I^nk<\¯�ok`hIµ¯0PIw¯l`\G¯lQ\[l

Nk`]¯�PQ^<¯<^G¯�n<\wµ¯!Iu¯�^O\<^GIkl¯E`o\G¯hokEP<lI¯nI<l¶¯E`NNIIl¶¯lhQEIl¶¯loO<k¶

k<QlQ^l¶¯<^G¯GwIl¯Nk`]¯�PQ^<¶¯�k<DQ<¶¯�kIIEI¶¯nPI¯�<ln¯<^G¯7Iln¯�^GQIl¶¯<^G¯/`onP

�]IkQE<¯<n¯OI^Ik<\¯ln`kIlµ¯0PIw¯E`o\G¯<\l`¯Dow¯QnI]l¯]<GI¯Q^¯!Iu¯�^O\<^G¶¯\Q[I

E<\QE`¯E\`nP¯Ê<¯nwhI¯`N¯o^{^QlPIG¯N<DkQEË¶¯lPQknQ^O¯<^G¯lPIInQ^O¯ÊE`nn`^¯E\`nP¯N`k

]<[Q^O¯lPQknl¯<^G¯lPIInlË¶¯lP`Il¶¯n``\l¶¯uQ^G`u¯O\<ll¶¯Dk``]l¶¯D``[l¶¯<^G¯h<hIk

O``Glµ¯0PIkI¯uIkI¯<\l`¯O<kGI^¯lIIGl¯<t<Q\<D\I¯n`¯Dowµ

�`E<\¯Eoln`]Ikl¯h<QG¯N`k¯nPIQk¯hokEP<lIl¯uQnP¯nPI

EkIGQn¯nPIw¯I<k^IGµ¯0PIw¯I<k^IG¯EkIGQn¯Dw¯lI\\Q^O

nPQ^Ol¯Nk`]¯nPIQk¯N<k]l¯<^G¯nPIQk¯u`k[¯<n¯P`]I¯n`

nPI¯lP`h[IIhIkµ¯0PIlI¯QnI]l¯Q^E\oGIG¯DonnIk¶¯EPIIlI¶

P<nl¶¯<^G¯[^QnnIG¯l`E[lµ¯0PI¯lP`h[IIhIk¯l`\G¯nPI

QnI]l¯PI¯n``[¯`^¯EkIGQn¯Q^¯nPI¯EQnQIlµ¯�I¯olIG¯nPI

]`^Iw¯n`¯Dow¯O``Gl¯n`¯ln`E[¯PQl¯lPI\tIlµ

�l¯nPI¯^<nQ`^¯Ivh<^GIG¯n`¯nPI¯7Iln¶¯OI^Ik<\¯ln`kIl

uIkI¯`hI^IG¯Q^¯nP`lI¯kIOQ`^l¯n``µ

Source: Asa Knight General Store, Old Sturbridge Village, adapted and used with permission.

Shopkeeper

Asa Knight
Asa Knight Store

�l<¯�^QOPn¯`u^IG¯nPI¯OI^Ik<\¯ln`kI¯Q^¯
o]]Ikln`^¶¯6Ik]`^nµ¯�n¯u<l¯\`E<nIG¯Q^¯nPI

n`u^¯EI^nIk¯^I<k¯nPI¯ IInQ^OP`olIµ¯0PI¯OI^Ik<\¯ln`kI¯kIhkIlI^nIG¯<¯EkoEQ<\¯\Q^[

DInuII^¯nPI¯N<k]Q^O¯E`]]o^Qnw¯<^G¯nPI¯u`k\G¯<n¯\<kOIµ¯�I¯DoQ\n¯nPI¯ln`kI¯Q^¯����¯<l¯<
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one-story building. He added on to it in later years. By 1838 it was a large two-and-a-

half story emporium that stocked a wide variety of products.

In 1972, the store was moved to Old Sturbridge Village in Massachusetts. Museum

workers re-created what the store would have looked like during the Early Republic.

*Be sure to check with your group partner who did the 3-D tour for details to add to

your graphic organizer.

Source: Asa Knight General Store; Old Sturbridge Village, adapted and used with permission

Asa Knight General Store
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Links to Explore

6QlQn¯nPQl¯\Q^[¯n`¯nPI¯Old Sturbridge Village¯uIDlQnI¯n`¯n<[I¯<¯�Æ
¯n`ok¯`N¯nPI
ln`kI¯Ê/Ek`\\¯G`u^¯n`¯nPI¯hQEnokI¯Ò�l<¯�^QOPn¯/n`kIÓ¯uQnP¯<^¯<kk`u¯`^¯QnËµ
7P<n¯<GGQnQ`^<\¯hk`GoEnl¯<kI¯`NNIkIG¯nPIkI¼¯�`u¯]QOPn¯nPIw¯DI¯olINo\¯n`
hI`h\I¯\QtQ^O¯Q^¯nPI¯^<nQ`^¼

7<nEP¯nu`¯lP`kn¯tQGI`l¯<D`on¯nPI¯ln`kI¯nP<n¯<kI¯Q^E\oGIG¯Q^¯nPI¯�Æ
¯n`okµ

0PI¯{kln¯“Introduction to the Asa Knight Store” E<^¯DI¯N`o^G¯Dw¯E\QE[Q^O
nPI¯QE`^¯\`E<nIG¯`^¯nPI¯u``Gln`tI¯<n¯nPI¯EI^nIk¯`N¯nPI¯k``]µ

0PI¯lIE`^G¶¯Óbuying items at the store,”°E<^¯DI¯N`o^G¯Dw¯P`\GQ^O¯nPI
Eokl`k¯<^G¯]`tQ^O¯n`¯nPI¯\INnµ¯�n¯Ql¯nPI¯kIG¯<^G¯uPQnI¯QE`^¯nP<n¯Ql¯E\`lIln¯n`
nPI¯G``kµ

Image Sources: Gray’s General Store in Adamsville, RI by Swampyank; CC BY-SA 3.0, Asa Knight by Zedekiah

Belknap, brattleborohistory.com, Asa Knight Store brattleborohistory.com, Asa Knight General Store; used with

permission, Old Sturbridge Village
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American Clipper Ship

Overseas Trade with China

�PQ^IlI¯hk`GoEnl¯\Q[I¯nI<¶¯h`kEI\<Q^¶¯<^G¯lQ\[¯uIkI¯Q^¯PQOP

GI]<^G¯Q^¯nPI¯1^QnIG¯/n<nIlµ¯�]IkQE<^¯]IkEP<^nl

u<^nIG¯n`¯Dow¯<¯\<kOI¯<]`o^n¯`N¯nPIlI¯hk`GoEnl¯n`¯lI\\¯<n

P`]Iµ¯�PQ^IlI¯]IkEP<^nl¯u`o\G¯nk<GI¯nPIQk¯hk`GoEnl¯N`k

�]IkQE<^¯Nokl¶¯uQ^I¶¯EPIIlI¶¯<^G¯OQ^lI^O¯Ê<¯k``n¯olIG¯N`k

]IGQEQ^IËµ¯�`uItIk¶¯nPIw¯GQG¯^`n¯u<^n¯n`¯Dow¯<¯\<kOI

lohh\w¯DIE<olI¯nPIlI¯O``Gl¯uIkI¯^`n¯Q^¯PQOP¯GI]<^G¯Q^

�PQ^<µ

�]IkQE<^¯]IkEP<^nl¯^IIGIG¯l`]InPQ^O¯I\lI¯n`¯lI\\¯n`¯�PQ^<µ¯0PIw¯EP`lI¯n`¯lI\\

`hQo]µ¯#hQo]¯Ql¯<¯PQOP\w¯<GGQEnQtI¯GkoO¯]<GI¯Nk`]¯nPI¯h`hhw¯|`uIkµ¯#hQo]¯u<l

Q\\IO<\¯Q^¯�PQ^<µ¯�PQ^<¯u<l¯<¯l`tIkIQO^¯h`uIk¯uQnP¯nPI¯kQOPn¯n`¯]<[I¯Qnl¯`u^¯\<ulµ

7PI^¯nPI¯nk<GIkl¯GIEQGIG¯n`¯lI\\¯`hQo]¶¯nPIw¯E<kIG¯]`kI¯<D`on¯nPIQk¯hk`{nl¯nP<^¯nPI

�PQ^IlI¯O`tIk^]I^nÛl¯\<ul¯`k¯nPI¯�PQ^IlI¯hI`h\IÛl¯uI\\ÆDIQ^Oµ¯�]IkQE<^¯]IkEP<^nl

olIG¯nPI¯]`^Iw¯nPIw¯I<k^IG¯Nk`]¯lI\\Q^O¯`hQo]¯n`¯h<w¯N`k¯nPI¯O``Gl¯nPIw¯u<^nIG¯n`

Dow¯Nk`]¯�PQ^<µ¯0PIw¯nPI^¯l`\G¯nPIlI¯�PQ^IlI¯hk`GoEnl¯N`k¯<¯tIkw¯PQOP¯hk`{n¯n`

lP`h[IIhIkl¯Q^¯nPI¯1^QnIG¯/n<nIlµ

Source: The Editors of Encyclopaedia, "opium,” opium trade," Encyclopedia Britannica,

Pnnhl·ÂÂuuuµDkQn<^^QE<µE`]Ân`hQEẦ hQo]Ænk<GI

Thomas Handasyd Perkins

0P`]<l¯�<^G<lwG¯+Ik[Q^l¯u<l¯`^I¯`N¯
`ln`^Õl¯]`ln¯loEEIllNo\¯]IkEP<^nlµ¯�Ql

E`]h<^w¶¯+Ik[Q^l¯<^G¯�`µ¶¯l]oOO\IG¯`hQo]¯Q^n`¯�PQ^<µ¯�I¯olIG¯nPI¯hk`{nl¯n`¯Dow

O``Gl¯loEP¯<l¯nI<¶¯h`kEI\<Q^¶¯<^G¯lQ\[µ¯�I¯l`\G¯nPIlI¯�PQ^IlI¯hk`GoEnl¯n`¯]IkEP<^nl

<^G¯lP`h[IIhIkl¯Q^¯nPI¯1^QnIG¯/n<nIlµ¯+Ik[Q^l¯]<GI¯<¯N`kno^I¯Nk`]¯PQl¯DolQ^Illµ

�`uItIk¶¯Qn¯Ql¯IllI^nQ<\¯n`¯kI]I]DIk¯nP<n¯PQl¯DolQ^Ill¯u<l¯Q\\IO<\¯Q^¯�PQ^<µ¯�n¯P<k]IG

nPI¯PI<\nP¯`N¯]<^w¯hI`h\I¯nPIkIµ

�\nP`oOP¯+Ik[Q^l¯\QtIG¯Q^¯<¯N<^Ew¯P`olI¶¯PI¯GQG¯olI¯l`]I¯`N¯PQl¯]`^Iw¯n`¯PI\h¯hI`h\I

Q^¯�]IkQE<µ¯�`k¯Iv<]h\I¶¯PI¯G`^<nIG¯]`^Iw¯n`¯PI\h¯lohh`kn¯<^G¯DoQ\G¯nPI¯+Ik[Q^l

/EP``\¯N`k¯nPI¯
\Q^G¯Q^¯7<nIkn`u^¶¯ �¶¯ <ll<EPolInnl¯�I^Ik<\¯�`lhQn<\¶¯<^G¯nPI

 olIo]¯`N¯�Q^I¯�knl¯Q^¯
`ln`^µ

Sources consulted: 0P`]<l¯�<^G<lwG¯+Ik[Q^l, Wikipedia.org, �`u¯+k`{nl¯Nk`]¯#hQo]¯/P<hIG¯��nP¯�µ¯
`ln`^,

wbur.org
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Thomas Handasyd Perkins

Image Sources: Image: American Clipper Ship, Public Domain,

Thomas Handasyd Perkins, by Gilbert Stuart, Public Domain
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Steamboat Transportation

Ben Campbell Steamship at Landing

/nI<]D`<nl¯uIkI¯<^¯Q]h`kn<^n¯h<kn¯`N¯nPI¯IE`^`]w¯`N¯nPI¯1^QnIG¯/n<nIl¯GokQ^O¯nPI

�<k\w¯.IhoD\QEµ¯/nI<]D`<nl¯uIkI¯h`uIkIG¯Dw¯<^¯I^OQ^Iµ¯0PIw¯E`o\G¯]`tI¯]`kI
joQE[\w¯nP<^¯l<Q\D`<nl¶¯<^G¯E`o\G¯]`tI¯<O<Q^ln¯nPI¯EokkI^n¯<^G¯uQ^Gµ¯/nI<]D`<nl

h\<wIG¯<¯[Iw¯k`\I¯Q^¯nPI¯E`nn`^¯IE`^`]wµ¯�^¯nPI¯����l¶¯nPIw¯]`tIG¯nP`ol<^Gl¯`N¯D<\Il

`N¯E`nn`^¯n`¯N<En`kQIl¯N`k¯lhQ^^Q^O¯<^G¯lI<h`knl¯N`k¯lPQhhQ^O¯`tIklI<lµ¯/nI<]D`<nl

uIkI¯<\l`¯olIG¯n`¯nk<^lh`kn¯I^l\<tIG¯�NkQE<^¯�]IkQE<^l¯n`¯<oEnQ`^¯Q^¯h\<EIl¯\Q[I¯!Iu

#k\I<^lµ

/nI<]D`<nl¯uIkI¯<\l`¯olIG¯N`k¯hIkl`^<\¯nk<^lh`kn<nQ`^µ¯7I<\nPw¯h<llI^OIkl¯ln<wIG¯Q^

hkQt<nI¯E<DQ^l¯`^¯nPIQk¯ohhIk¯GIE[µ¯0PIw¯uIkI¯E<kIG¯N`k¯Dw¯<¯ln<NN¯`N¯E``[l¯<^G¯u<QnIkl

uP`¯hkIh<kIG¯<^G¯lIktIG¯nPIQk¯]I<\lµ¯0PIw¯uIkI¯<\l`¯E<kIG¯N`k¯Dw¯EP<]DIk]<QGl
uP`¯E\I<^IG¯nPIQk¯k``]l¯<^G¯GQG¯nPIQk¯\<o^Gkwµ¯�n¯u<l¯\Q[I¯ln<wQ^O¯Q^¯<¯N<^Ew¯P`nI\º

+<llI^OIkl¯uQnP¯\Ill¯]`^Iw¶¯\Q[I¯kIEI^n¯Q]]QOk<^nl¯nk<tI\Q^O¯7Iln¶¯h<QG¯ê�¯N`k¯<¯kQGIµ

0PIw¯P<G¯n`¯l\IIh¯DI\`u¯GIE[¯`^¯nPI¯|``k¯<^G¯lohh\w¯nPIQk¯`u^¯N``Gµ

Sources consulted: Economic Development: The Golden Age of the Steamboat, 1851-1900, Steamboat Travel Was

Dirty And Dangerous, Especially on The Missouri River
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The Grand Saloon of the Palace Steamer Drew

Catherine Grandy: Stewardess

�<nPIkQ^I¯�k<^Gw¯u<l¯D`k^¯Q^n`¯l\<tIkw

Q^¯6QkOQ^Q<µ¯/PI¯u<l¯n<[I^¯Nk`]¯PIk

N<]Q\w¯<^G¯l`\G¯<n¯<^¯<oEnQ`^µ¯/PI¯u<l
N`kEIG¯n`¯\<D`k¯Q^¯PIk¯I^l\<tIkÛl

loO<kE<^I¯<^G¯E`nn`^¯{I\Glµ¯#^I¯G<w¶

PIk¯I^l\<tIk¯l`\G¯PIk¯n`¯<^`nPIk¯]<^µ

0PI¯]<^¯^IIGIG¯l`]I`^I¯n`¯n<[I¯E<kI

`N¯PQl¯lQE[¯uQNIµ¯�<nPIkQ^I¯n``[¯E<kI¯`N
nPI¯u`]<^¯o^nQ\¯lPI¯GQIGµ¯�NnIk¯nPI

u`]<^¯GQIG¶¯�<nPIkQ^IÕl¯I^l\<tIk

`NNIkIG¯PIk¯nPI¯EP<^EI¯n`¯Dow¯PIk

NkIIG`]¯N`k¯ê����µ

�<nPIkQ^I¯u`k[IG¯<l¯<¯lnIu<kGIll¯`^¯<¯lnI<]D`<n¯`^¯nPI¯ QllQllQhhQ¯.QtIkµ¯�

lnIu<kGIll¯PI\hIG¯n`¯E\I<^¯nPI¯k``]l¯`N¯nPI¯\ovokw¯h<llI^OIkl¯`^¯nPI¯D`<nµ¯/PI

I<k^IG¯ê��¯hIk¯]`^nP¯Q^¯u<OIl¶¯h\ol¯ê��¯<¯]`^nP¯lI\\Q^O¯<hh\Il¯<^G¯`k<^OIl¯`^

D`<kGµ¯/PI¯<\l`¯]<GI°nQhl¯Nk`]¯h<llI^OIklµ¯�^¯<\\¶¯lPI¯I<k^IG¯<D`on¯ê��¯hIk¯]`^nPµ
/PI¯u`k[IG¯`^¯nPI¯lnI<]D`<n¯o^nQ\¯lPI¯I<k^IG¯nPI¯ê����°n`¯h<w¯N`k¯PIk¯NkIIG`]µ

7PI^¯lPI¯O`n¯PIk¯NkII¯h<hIkl¶¯lPI¯uI^n¯n`¯{^G¯PIk¯lQlnIk¯�P<k\`nnI¶¯uP`¯u<l¯I^l\<tIG

`^¯<¯loO<kE<^I¯h\<^n<nQ`^µ¯�P<k\`nnIÕl¯I^l\<tIk¯<OkIIG¯n`¯\In¯PIk¯hokEP<lI¯PIk

NkIIG`]¯N`k¯ê����µ¯�I¯O<tI¯PIk¯<¯h<ll¯n`¯u`k[¯`^¯<¯lnI<]D`<nµ¯0PI¯nu`¯lQlnIkl¯uI^n

`^¯D`<kG¯<¯lnI<]D`<nµ¯0PIw¯u`k[IG¯n`OInPIk¯o^nQ\¯nPIw¯I<k^IG¯nPI¯ê����¯n`¯h<w¯N`k
�P<k\`nnIÕl¯NkIIG`]µ

0PI¯Q]<OI¯<D`tI¯Ql¯`N¯ÒnPI¯Ok<^G¯l<\``^Ó¯`^¯nPI¯ohhIk¯GIE[¯`N¯nPI¯lnI<]D`<n¯nP<n

u<l¯kIlIktIG¯N`k¯uI<\nPw¯h<llI^OIklµ¯7`k[Ikl¯\Q[I¯�<nPIkQ^I¯�k<^Gw¯]QOPn¯P<tI
PI\hIG¯lIn¯oh¯N`k¯nPQl¯h<knw¯`k¯PI\hIG¯nPI¯\<GQIl¯OIn¯nPIQk¯N<^Ew¯GkIllIl¯kI<Gwµ

Source: "On Buying One's Freedom", nationalhumanitiescenter.org
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Steamboat Workers

Joseph Jones: Deck Sweep

When he was 13 years old, Joseph Jones
escaped from slavery and got a job

working as a “deck sweep” on a

steamboat that was traveling through

Virginia on its way to Ohio. A deck sweep

is a worker who helps to maintain the
ship and keep the deck clean and safe.

He worked on the ship for three years,

and during that time, he learned how to

read, write, and do mathematics.

Source: The African American Experience in

Antebellum Cabell County, Virginia

Image Sources: Ben Campbell Steamship at Landing, unknown artist, Library of Congress, The Grand Saloon of the

Palace Steamer Drew by Charles R. Parsons, Library of Congress, Steamboat Workers, Courtesy of

ConnecticutHistory.org
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The New school-mistress

Teaching

�l¯nPI¯^<nQ`^¯Ivh<^GIG¯n`¯nPI¯7Iln¶¯nPI

^IIG¯N`k¯nI<EPIkl¯Ivh<^GIG¶¯n``µ¯+oD\QE

lEP``\l¯uIkI¯DoQ\n¯n`¯IGoE<nI¯nPI¯EQnQzI^l¯`N
nPI¯�<k\w¯.IhoD\QE¯uP`¯DoQ\n¯<^G¯lInn\IG

n`u^l¯Q^¯ln<nIl¯\Q[I¯�^GQ<^<¶¯ Q^^Il`n<¶¯<^G

#kIO`^µ¯0PI¯lEP``\l¯uIkI¯h<QG¯N`k¯uQnP¯n<vIl

<^G¯h<kI^n¯NIIlµ¯
on¯nI<EPQ^O¯GQG¯^`n¯h<w

uI\\µ¯ `ln¯]I^¯uIkI¯^`n¯Q^nIkIlnIG¯Q^
nI<EPQ^O¯N`k¯]`kI¯nP<^¯`^I¯`k¯nu`¯wI<klµ

�<nPIkQ^I¯
IIEPIk¯P<G¯<^¯QGI<µ¯/PI¯nP`oOPn

u`]I^¯E`o\G¯DI¯olINo\¯n`¯nPI¯^<nQ`^¯<l
nI<EPIkl¯Q^¯hoD\QE¯lEP``\lµ¯/PI¯<kOoIG¯nP<n¯u`]I^¯uIkI¯Q^nI\\QOI^n¶¯^<nok<\\w¯O``G

uQnP¯EPQ\GkI^¶¯<^G¯]`kI¯h<nQI^n¯nP<^¯]I^µ¯�l¯nI<EPIkl¶¯u`]I^¯E`o\G¯I<k^¯]`^Iw

<^G¯DI¯Q^GIhI^GI^n¯uQnP`on¯n<[Q^O¯Y`Dl¯<u<w¯Nk`]¯]I^µ


IIEPIk¯`hI^IG¯<¯hk`Ok<]¯N`k¯u`]I^¯uP`¯u<^nIG¯n`¯DIE`]I¯nI<EPIkl¯Q^¯nPI¯7Ilnµ
0PI¯hk`Ok<]¯u<l¯\`E<nIG¯Q^¯�<knN`kG¶¯�`^^IEnQEonµ¯0PI¯u`]I^¯\I<k^IG¯nI<EPQ^O¯<^G

GQlEQh\Q^I¯nIEP^QjoIl¯<^G¯DkolPIG¯oh¯`^¯nPIQk¯[^`u\IGOI¯`N¯nPI¯n`hQEl¯nPIw¯u`o\G

nI<EPµ¯�NnIk¯
IIEPIk¯`hI^IG¯PIk¯lEP``\¶¯]`kI¯nI<EPIk¯IGoE<nQ`^¯hk`Ok<]l¯uIkI

`hI^IG¯N`k¯u`]I^¯`^¯nPI¯�<ln¯�`<lnµ

#^EI¯nPIw¯uIkI¯nk<Q^IG¶¯nPI¯nI<EPIkl¯]`tIG¯`on¯7Iln¯Dw¯nPI]lI\tIlµ¯0PIw¯`NnI^

nk<tI\IG¯`^¯lnI<]D`<nl¯`^¯<¯Y`ok^Iw¯nP<n¯n``[¯�Æ�¯uII[lµ¯0PIw¯uIkI¯IvhIEnIG¯n`¯ln<w

N`k¯<n¯\I<ln¯nu`¯wI<klµ¯�NnIk¯nPI¯nI<EPIk¯<kkQtIG¶¯lPI¯u<l¯`^¯PIk¯`u^µ¯/PI¯P<G¯n`¯h<w¯N`k

PIk¯N``G¯<^G¯\`GOQ^Oµ¯�`uItIk¶¯u`]I^¯nI<EPIkl¯uIkI¯^`n¯h<QG¯<¯O``G¯l<\<kwµ¯0PIw
`NnI^¯kI^nIG¯<¯k``]¯Q^¯nPI¯P`]I¯`N¯<¯N<]Q\w¯Q^¯n`u^¯<^G¯P<G¯\Qnn\I¯]`^Iw¯\INn¯`tIk¯N`k

nPI]lI\tIlµ¯0PIw¯`NnI^¯NI\n¯P`]IlQE[µ

0I<EPQ^O¯Q^¯nPI¯�<k\w¯.IhoD\QE¯u<l¯<¯GQN{Eo\n¯Y`Dµ¯/`]InQ]Il¶¯nI<EPIkl¯P<G¯<l¯]<^w

<l¯��¯lnoGI^nl¯Q^¯`^I¯E\<llk``]µ¯0PIw¯<\l`¯P<G¯n`¯nI<EP¯lnoGI^nl¯`N¯<\\¯<OIl¶¯Nk`]¯�¯n`
��º¯�\nP`oOP¯nPI¯u`k[¯u<l¯P<kG¶¯nPI¯nI<EPIkl¯uIkI¯GIGQE<nIG¯n`¯nPIQk¯lnoGI^nlµ¯0PIw

DI\QItIG¯nPIQk¯u`k[¯nI<EPQ^O¯kI<GQ^O¶¯]<nP¶¯ukQnQ^O¶¯OI`Ok<hPw¶¯<^G¯PQln`kw¯u<l

Q]h`kn<^n¯n`¯nPI¯^<nQ`^¯<^G¯Qnl¯NonokIµ

Source: Catharine Beecher Educates the West - Connecticut Explored
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Teacher showing dog

Cynthia M. Bishop

�w^nPQ<¯
QlP`h¯u<l¯D`k^¯Q^¯6Ik]`^nµ
/PI¯\INn¯P`]I¯<n¯��¯n`¯u`k[¯Q^¯nPI¯�`uI\\

 Q\\lµ¯/PI¯olIG¯nPI¯]`^Iw¯lPI¯I<k^IG¯Q^

�`uI\\¯n`¯h<w¯N`k¯PIk¯nI<EPIk¯IGoE<nQ`^µ

�NnIk¯lPI¯{^QlPIG¯PIk¯hk`Ok<]¶¯lPI

]`tIG¯n`¯�^GQ<^<¶¯uPIkI¯lPI¯n<oOPn¯Q^
nPI¯{kln¯hoD\QE¯lEP``\¯Q^¯nPI¯EQnw¯`N

�<N<wInnIµ

�<N<wInnI¯u<l¯<¯EQnw¯`N¯�¶���¯hI`h\I¶¯<^G
]<^w¯EPQ\GkI^¯nPIkI¯^IIGIG¯IGoE<nQ`^µ

0PI¯lEP``\¯`hI^IG¯Q^¯nPI¯lhkQ^O¯`N¯����µ

/PI¯P<G¯N`knw¯lnoGI^nl¯Q^¯PIk¯{kln¯E\<ll

<^G¯IvhIEnIG¯n`¯P<tI¯��¯Q^¯nPI¯N<\\µ¯
QlP`h¯u<l¯<¯GIGQE<nIG¯nI<EPIk¯<^G¯u<^nIG¯PIk

EPQ\GkI^¯n`¯\I<k^µ¯/PI¯hon¯<¯h`ln¯`N{EI¯D`v¯Q^¯PIk¯E\<llk``]¯uPIkI¯lnoGI^nl¯E`o\G
Gk`h¯joIlnQ`^l¯`^¯<^w¯loDYIEn¯nPIw¯uIkI¯Q^nIkIlnIG¯Q^µ¯7PI^¯lPI¯GQG^Õn¯[^`u¯nPI

<^luIk¶¯lPI¯n``[¯nPI¯nQ]I¯n`¯kIlI<kEP¯nPI¯n`hQEµ

�w^nPQ<¯
QlP`h¯u<l¯h<QG¯ê���¯<¯wI<k¯N`k¯PIk¯u`k[µ¯�Ik¯l<\<kw¯GQG¯^`n¯Q^E\oGI¯k``]

<^G¯D`<kG¯Ê<¯h\<EI¯n`¯\QtI¯<^G¯N``G¯n`¯I<nËµ¯/PI¯P<G¯n`¯h<w¯N`k¯nP<n¯`on¯`N¯PIk¯l<\<kwµ
/PI¯uk`nI¯P`]I¯nP<n¯lPI¯u`o\G¯^`n¯<EEIhn¯loEP¯<¯\`u¯l<\<kw¯<O<Q^¯DIE<olI¯nPI¯E`ln

`N¯nPI¯D`<kG¯u<l¯l`¯PQOPº¯�n¯u<l¯`NnI^¯P<kG¯N`k¯<¯nI<EPIk¯n`¯]<[I¯I^Gl¯]IIn¯`^¯loEP¯<

\`u¯l<\<kwµ

/nQ\\¶¯lPI¯I^Y`wIG¯PIk¯u`k[¯<^G¯\QtQ^O¯Q^¯<¯^Iu¯h<kn¯`N¯nPI¯E`o^nkwµ¯/PI¯u<l¯GIGQE<nIG

n`¯PIk¯lnoGI^nlµ¯/PI¯u<l¯IvEQnIG¯nP<n¯lPI¯E`o\G¯`NNIk¯IGoE<nQ`^¯n`¯EPQ\GkI^¯uP`¯P<G

^ItIk¯P<G¯<¯O``G¯lEP``\¯n`¯<nnI^G¯DIN`kIµ¯�^¯\InnIkl¯lPI¯uk`nI¯n`¯PIk¯N`k]Ik¯nI<EPIk

IGoE<n`k¶¯lPI¯l<QG¯nP<n¯lPI¯\`tIG¯PIk¯lEP``\º

Image Sources: The New school-mistress / drawn by Miss Jennie Brownscombe. | Library of Congress, Women

Teachers on the Frontier by Polly Welts Kaufmann, accessed via Archive.org
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Find your industry/ worker on the web and then draw a line to another industry/worker they are connected to. Write

 1-2 sentences explaining the connection. Use the word “because” in your explanation.

�kII^¯�o]Dw¯Ql¯E`^^IEnIG¯n`¯.`\<^G¯�<z<kG¯because¯PI¯u<l
N`kEIG¯n`¯hQE[¯nPI¯E`nn`^¯olIG¯n`¯]<[I¯E\`nP¯Q^¯N<En`kQIl¯\Q[I¯nPI
`^I¯`u^IG¯Dw¯.`\<^G¯�<z<kGµ¯.`\<^G¯�<z<kG¯DI^I{nnIG¯Nk`]
nPI¯ln`\I^¯\<D`k¯`N¯�kII^¯�o]Dwµ

7PI^¯\``[Q^O¯N`k¯E`^^IEnQ`^l¶
nPQ^[¯<D`on¯nPI¯o^QnÕl¯�llI^nQ<\
-oIlnQ`^l·

1. 7P`¯G`Il¯Qn¯DI^I{n¯<^G

uP`]¯G`Il¯Qn¯P<k]¯uPI^¯<

^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

2. 7<l¯nPI¯�<k\w¯.IhoD\QE

lP<hIG¯]`kI¯nP<^¯Qnl

N`o^GQ^O¯t<\oIl¯`k¯Qnl

IE`^`]QE¯Q^nIkIlnl¼

3. �`u¯P<tI¯hI`h\I¯lP`u^

kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk

kQOPnl¶¯<^G¯kIlQlnIG

`hhkIllQ`^¯uPI^¯E`^Nk`^nIG

Dw¯Q^YolnQEI¼

Lesson 22: Researching and Analyzing the Industries and Work of the Early Republic
Student Material

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

1

http://creativecommons.org/licenses/by-nc/4.0/




Whaling

A New England whaler

0PI¯uP<\Q^O¯Q^Golnkw¯u<l¯<¯[Iw¯h<kn¯`N¯nPI¯1^QnIG¯/n<nIlÕ¯IE`^`]w¯GokQ^O¯nPI¯�<k\w
.IhoD\QEµ¯ <ll<EPolInnl¯È¯<^G¯nPI¯EQnw¯`N¯!Iu¯
IGN`kG¯Q^¯h<knQEo\<k¯Èu<l¯nPI

uP<\Q^O¯E<hQn<\¯`N¯nPI¯u`k\Gµ¯�^¯nPI¯{kln¯P<\N¯`N¯nPI¯��nP¯EI^nokw¯Ê����Æ����Ë¶¯uP<\Il

uIkI¯<¯t<\o<D\I¯^<nok<\¯kIl`okEIµ¯0PIQk¯`Q\¯u<l¯Dok^IG¯Q^¯\<]hl¯uPI^¯nPI¯lo^¯uI^n

G`u^µ

7P<\I¯`Q\¯<\l`¯\oDkQE<nIG¯]<EPQ^Ilµ¯0PIlI¯]<EPQ^Il¯uIkI¯<^¯Q]h`kn<^n¯h<kn¯`N¯nPI

IE`^`]w¯`N¯nPI¯�<k\w¯.IhoD\QEµ¯ <EPQ^Il¯uIkI¯olIG¯n`¯lhQ^¯E\`nP¯Q^¯N<En`kQIl¯<\\¯`tIk

!Iu¯�^O\<^Gµ¯ <EPQ^Il¯uIkI¯olIG¯N`k¯N<k]Q^O¯IjoQh]I^n¯Q^¯nPI¯ QGuIlnµ¯ <EPQ^Il

uIkI¯olIG¯n`¯Ok`u¯<^G¯P<ktIln¯E`nn`^¯Q^¯nPI¯/`onPµ

Ambergris E<]I¯Nk`]¯nPI¯uP<\IÛl¯ln`]<EP¯<^G¯u<l¯tIkw¯t<\o<D\Iµ¯�]DIkOkQl¯u<l

olIG¯n`¯]<[I¯hIkNo]Iµ¯�¯`^IÆPo^GkIGÆh`o^G¯\o]h¯`N¯<]DIkOkQl¯E`o\G¯lI\\¯N`k

ê��¶���¯n`¯ê��¶���µ

0PI¯D`^Il¯Nk`]¯Q^lQGI¯nPI¯uP<\IÛl¯]`onP¯uIkI¯E<\\IG¯baleen. 
<\II^¯u<l¯|IvQD\I¯<^G

lnk`^Oµ¯�n¯u<l¯olIG¯n`¯]<[I¯umbrellas¶¯P``h¯l[Qknl¶¯P<nl¶¯corsets¶¯buggy whips¶¯<^G

{lPQ^O¯h`\Ilµ¯/`<h¯<^G¯E<^G\Il¯uIkI¯]<GI¯Nk`]¯uP<\I¯`Q\µ

�]IkQE<^l¯E`o\G¯hokEP<lI¯nPIlI¯hk`GoEnl¯<n¯nPIQk¯\`E<\¯OI^Ik<\¯ln`kIµ

Source Consulted: What Products Were Made from Whales in the 1800s? (ThoughtCo.com)
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Workers in the Whaling Industry

0PI¯u`k[¯`^¯<¯uP<\Q^O¯lPQh¯u<l¯P<kG¯<^G¯G<^OIk`olµ¯�n¯Ò]I<^n¯DIQ^O¯<u<w¯Nk`]
P`]I¯N`k¯nPkII¯n`¯N`ok¯wI<kl¯<n¯<¯nQ]Iµ¯�n¯]I<^n¯nk`\\Q^O¯nPI¯lI<l¯Q^¯P`hIl¯`N¯lQOPnQ^O¯<

uP<\Iµ¯�n¯]I<^n¯DIQ^O¯<n¯OkI<n¯kQl[¯`N¯DIQ^O¯]<o\IG¯Q^¯nPI¯Y<ul¯`N¯<¯lhIk]¯uP<\Iµ¯�n

]I<^n¯N<\\Q^O¯Nk`]¯<¯PQOP¯\`Nn¶¯OInnQ^O¯lQE[¯uQnP¯NItIk¯`k¯GQlI<lIµµµÓ

7P<\I¯lPQhl¯uIkI¯No\\¯`N¯k<nlµ¯�kIu¯]I]DIkl¯`^\w¯O`n¯P<kG¯Ek<E[Ikl¯<^G¯l<\nIG¯]I<n
n`¯I<nµ¯0PI¯n``\l¯olIG¯n`¯E<nEP¯<^G¯P<ktIln¯uP<\Il¯uIkI¯lP<khµ¯ I^¯uP`¯u`k[IG¯`^

uP<\I¯lPQhl¯I<k^IG¯]`^Iw¯D<lIG¯`^¯nPI¯^o]DIk¯`N¯uP<\Il¯nP<n¯uIkI¯E<oOPnµ¯�N¯^`

uP<\Il¯uIkI¯E<oOPn¶¯nPIw¯I<k^IG¯^`¯]`^Iwµ

�<hn<Q^l¯I<k^IG¯nPI¯]`ln¯]`^Iwµ¯�<hn<Q^l¯]<GI¯<D`on¯�Â�nP¯`N¯nPI¯hk`{nlµ
�kII^P<^Gl¯Ê]I^¯uP`¯P<G¯^ItIk¯u`k[IG¯`^¯<¯uP<\IlPQh¯DIN`kIË¯]<GI¯<l¯\Qnn\I¯<l

�Â���nPµ¯�kIu¯P<G¯n`¯h<w¯N`k¯nPI¯N``G¯<^G¯lohh\QIl¯nPIw¯olIG¯`^D`<kGµ¯�N¯<¯t`w<OI¯GQG

^`n¯E<nEP¯<^w¯uP<\Il¶¯\`uIk¯EkIu¯]I]DIkl¯E`o\G¯`uI¯]`^Iw¯n`¯nPI¯lPQhÛl¯`u^Ikº

.`DIkn¯7IQk¯u`k[IG¯<l¯<¯EkIu¯]I]DIk¯<D`<kG¯nPI¯uP<\IlPQh¯Clara Bell°Q^¯����µ¯�I

l<QG¶¯Ò7I¯P<tI¯n`¯u`k[¯\Q[I¯P`klIl¯<^G¯\QtI¯\Q[I¯hQOlµÓ

7P<\IlPQhl¯uIkI¯`^I¯`N¯nPI¯]`ln¯GQtIklI¯u`k[h\<EIl¯Q^¯nPI¯�<k\w¯.IhoD\QEµ¯�kII

�NkQE<^¯�]IkQE<^l¶¯+`knoOoIlI¯]I^¯Nk`]¯nPI¯�z`kIl¶¯l[Q\\IG¯lI<]I^¯Nk`]¯nPI¯+<EQ{E
�l\<^Gl¶¯<^G¯�^GQOI^`ol¯hI`h\Il¯Nk`]¯l`onPIk^¯!Iu¯�^O\<^G¯u`k[IG¯<\`^OlQGI

7PQnI¯�]IkQE<^lµ¯/`]InQ]Il¶¯I^l\<tIG¯]I^¯uIkI¯kI^nIG¯`on¯n`¯u`k[¯`^¯uP<\IlPQhl¶

<^G¯nPIQk¯I<k^Q^Ol¯uIkI¯h<QG¯n`¯nPIQk¯I^l\<tIkµ

7P<\IlPQhl¯uIkI¯`^I¯`N¯nPI¯NIu¯h\<EIl¯uPIkI¯]I^¯E`o\G¯]`tI¯oh¯Q^¯k<^[¯D<lIG¯`^
nPIQk¯<DQ\Qnwµ¯�¯\`n¯`N¯hI`h\I¯u`k[IG¯Q^¯uP<\Q^Oµ¯6Ikw¯NIu¯]I^¯O`n¯kQEP¯Nk`]¯Qnµ¯ `ln

kIEIQtIG¯tIkw¯\Qnn\I¯]`^Iw¯N`k¯nPIQk¯\<D`kµ¯�n¯u<l¯<¯P<kG¯u<w¯n`¯]<[I¯<¯\QtQ^Oµ

Sources Consulted: Life Aboard (New Bedford Whaling Museum), What Products Were Made from Whales in the

1800s? (ThoughtCo), Native Hawaiian Whalers in Nantucket, 1820-60 (NHA.org), The Diverse Whaling Crews of

Melville's Era by Matthew Wills - adapted for the 5th grade reader, On the Water - Fishing for a Living, 1840-1920:

Commercial Fishers > Whaling (National Museum of American History)

Lesson 22: Researching and Analyzing the Industries and Work of the Early
Republic

Student Material

Grade 5, Unit 3: The Growth of the Republic

Unless otherwise noted, Investigating History is © 2025 by DESE and licensed under CC BY-NC 4.0.

For more information, visit http://creativecommons.org/licenses/by-nc/4.0/.

2

https://www.whalingmuseum.org/learn/research-topics/overview-of-north-american-whaling/life-aboard
https://www.thoughtco.com/products-produced-from-whales-1774070
https://www.thoughtco.com/products-produced-from-whales-1774070
https://nha.org/research/nantucket-history/history-topics/native-hawaiian-whalers-in-nantucket-1820-60/
https://daily.jstor.org/the-diverse-whaling-crews-of-melvilles-era/
https://daily.jstor.org/the-diverse-whaling-crews-of-melvilles-era/
https://americanhistory.si.edu/onthewater/exhibition/3_7.html
https://americanhistory.si.edu/onthewater/exhibition/3_7.html
http://creativecommons.org/licenses/by-nc/4.0/


Absalom Boston

Absalom Boston - Whale Ship Captain

�Dl<\`]¯
`ln`^¯u<l¯D`k^¯Q^¯!<^noE[In¶¯ �µ¯�Ql
N<nPIk¯u<l¯�NkQE<^¯�]IkQE<^¶¯<^G¯PQl¯]`nPIk¯u<l

7<]h<^`<Oµ¯�I¯DIO<^¯uP<\Q^O¯uPI^¯PI¯u<l¯��µ¯�I

I<k^IG¯I^`oOP¯]`^Iw¯n`¯Dow¯hk`hIknwµ¯�I¯`hI^IG¯<^

Q^^¯uPI^¯PI¯u<l¯��µ¯�^¯����¶¯<n¯��¶¯�Dl<\`]¯
`ln`^

u<l¯nPI¯E<hn<Q^¯`N¯<^¯<\\Æ
\<E[¯EkIu¯`^¯<¯lPQh¯E<\\IG
The Industry. 0PI¯t`w<OI¯\<lnIG¯lQv¯]`^nPlµ¯0PI

t`w<OI¯GQG¯^`n¯\`lI¯<¯lQ^O\I¯EkIu¯]I]DIkµ¯0PI¯t`w<OI

wQI\GIG¯��¯D<kkI\l¯`N¯uP<\I¯`Q\µ¯�<EP¯D<kkI\¯u<l¯u`knP

<l¯]oEP¯<l¯ê�¶���µ

�n¯u<l¯k<kI¯N`k¯<^¯�NkQE<^¯�]IkQE<^¯n`¯kQlI¯n`¯nPI¯k<^[

`N¯E<hn<Q^µ¯�Dl<\`]¯
`ln`^¯DIE<]I¯l`¯uI<\nPw¯Nk`]

nPI¯t`w<OI¯nP<n¯PI¯kInQkIG¯Nk`]¯nPI¯uP<\Q^O¯Q^Golnkwµ

�I¯DIE<]I¯<¯lP`h[IIhIk¶¯]IkEP<^n¶¯<^G¯\<^G`u^Ik
`^¯!<^noE[Inµ¯�I¯u<l¯<¯\I<GIk¯`N¯!<^noE[InÕl¯�NkQE<^Æ

�]IkQE<^¯E`]]o^Qnwµ¯�I¯olIG¯PQl¯uI<\nP¯n`¯PI\h¯nPI¯<D`\QnQ`^Qln¯]`tI]I^nµ¯0PI

<D`\QnQ`^Qln¯]`tI]I^n¯u<l¯u`k[Q^O¯n`¯I^G¯l\<tIkw¯Q^¯nPI¯1^QnIG¯/n<nIlµ¯�^¯����¶

�Dl<\`]¯
`ln`^¯olIG¯PQl¯{^<^EQ<\¯kIl`okEIl¯n`¯loI¯!<^noE[Inµ¯�I¯loIG¯!<^noE[In¯N`k

ÒGIhkQtQ^O¯PQl¯G<oOPnIk¯+PIDI¯�^^¯Î<^G¯<^`nPIk¯�NkQE<^¯�]IkQE<^¯lnoGI^nÏ¯Ò`N¯nPI
<Gt<^n<OIl¯`N¯+oD\QE¯/EP``\¯Q^lnkoEnQ`^µÓ¯�I¯u`^µ¯�NkQE<^Æ�]IkQE<^¯EPQ\GkI^¯uIkI

<\\`uIG¯n`¯<nnI^G¯nPI¯N`k]Ik\w¯<\\Æ7PQnI¯PQOP¯lEP``\¯<¯wI<k¯\<nIkµ

Source Consulted: June 6, 1855: Captain Absalom Boston dies on Nantucket (Massmoments.org), Absalom Boston

by Ugo Bardi, (resilience.org), "This Black Father Won Equal Education for His Daughter by Laura Smith

(timeline.com)
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Images and Maps to Explore About Whaling

1. Click on Graphic Illustrations of Animals: The Whale to zoom in on an

image that illustrates the many different uses of whale products in the

1800s.

2. Click on the links below to see images of and advertisements for

products created from the whales.

 Whalebone Corset
Featured The Whitehall Sperm Candle!!! 19th Century
Bottle of Whale Oil
Oil for Watches, jewelry, etc
Nye Oil - Based in New Bedford, Massachusetts
Whale Oil Soap (1894)
Ambergris

3. Interactive Maps

Click on the American Ports in the Golden Age of Yankee Whaling
interactive map to see where whaling voyages originated and the
value of the whale products that came from the voyages from 1804-
1876. Use the cursor in the lower left-hand corner to change the date
of the map to see the number of voyages and the amount of product
change over time.

The Voyage of the Neptune map allows you to explore the voyage of
the whaling ship The Neptune, which sailed out of New London,
Connecticut. The voyage lasted from October 1840 – April 1842. The
dates show the ship’s day-to-day events described in its logbook as it
traveled to the South Atlantic and Indian Oceans.

Image Sources: Image by Currier and Ives, Public Domain, via Wikipedia, Image: Courtesy of New Bedford Whaling

Museum, Absalom Boston, Public Domain via Wikipedia
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http://media.vam.ac.uk/collections/img/2010/EC/2010EC7559_2500.jpg
http://www.girlonawhaleship.org/jernapp/artifact_zoom.do?shortName=corset_advertisement&page=
https://www.antiquers.com/threads/the-whitehall-sperm-candle-19th-century.27844/
https://en.wikipedia.org/wiki/Whale_oil#/media/File:Natural_whale_oil_bottle.jpg
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https://en.wikipedia.org/wiki/Absalom_Boston#/media/File:AbsalonBostom.gif
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Name: ____________________________________________________________ Date: __________________________

Booth Visiting Log

�l¯w`o¯tQlQn¯`nPIk¯D``nPl¯<^G¯\I<k^¯<D`on¯nPI¯Q^Golnkw¯<^G¯Qnl¯u`k[Ikl¯Nk`]¯nPI

IvhIknl¯uP`¯kIlI<kEP¯Qn¶¯]<[I¯relevant°E`^^IEnQ`^l¯DInuII^¯nP<n¯u`k[¯<^G¯Qnl
u`k[Ikl¯<^G¯nPI¯u`k[¯<^G¯u`k[Ikl¯`N¯`nPIk¯Q^GolnkQIlµ¯!o]DIk¯w`ok¯E`^^IEnQ`^l¯<l
w`o¯Gk<u¯nPI¯\Q^Il¯<^G¯ukQnI¯<^¯Ivh\<^<nQ`^¯`^¯nPI¯D<E[lQGI¯`N¯nPQl¯h<OI¯olQ^O¯nPI

u`kG¯ÒDIE<olIÓ¯n`¯Ivh\<Q^µ
�llI^nQ<\¯-oIlnQ`^¯�·¯7P`¯G`Il¯Qn¯DI^I{n¯<^G¯uP`¯G`Il¯Qn¯P<k]¯uPI^¯<¯^<nQ`^
Ivh<^Gl¯Qnl¯nIkkQn`kw¼

�llI^nQ<\¯-oIlnQ`^¯�·¯°�`u¯P<tI¯hI`h\I¯lP`u^¯kIlQ\QI^EI¶¯N`oOPn¯N`k¯nPIQk¯kQOPnl¶
<^G¯kIlQlnIG¯`hhkIllQ`^¯uPI^¯E`^Nk`^nIG¯Dw¯Q^YolnQEI¼

Connection
Number

Write one sentence explaining the connection between one industry/
worker and another industry/worker. Use “because” in your sentence.
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Name: ____________________________________________________________ Date: __________________________

Expert Interview Questions

1. 7P<n¯Q^Golnkw¯`N¯nPI¯�<k\w¯.IhoD\QE¯GQG¯w`o¯lnoGw¼

2. 7P<n¯O``Gl¯`k¯lIktQEIl¯GQG¯w`ok¯Q^Golnkw¯hk`tQGI¼¯°7P`]¯GQG¯nPIw

DI^I{n¼

3. 7P`¯hokEP<lIG¯`k¯olIG¯nPIlI¯hk`GoEnl¼

4. �<^¯w`o¯nI\\¯ol¯<¯DQn¯<D`on¯nPI¯u`k[Ikl¯uP`¯GQG¯nPI¯u`k[¯Q^¯nPQl¯Q^Golnkw¼

�`k¯Iv<]h\I¶¯uIkI¯nPI¯u`k[Ikl¯h<QG¯uI\\¯`k¯h``k\w¼¯7IkI¯nPIw¯nkI<nIG

N<Qk\w¼¯7IkI¯nPIQk¯u`k[Q^O¯E`^GQnQ`^l¯l<NI¯`k¯G<^OIk`ol¼

5. 
QG¯nPI¯u`k[¯hk`tQGI¯Q^GQtQGo<\l¯uQnP¯<^¯`hh`kno^Qnw¯n`¯Q]hk`tI¯nPIQk

\QtIl¼¯�N¯wIl¶¯P`u¼

6. 
QG¯nPI¯u`k[Ik¯olI¯nPIQk¯I<k^Q^OlÂu`k[¯n`¯PI\h¯l`EQInw¯`k¯n`¯kIlQln

`hhkIllQ`^¼¯�`u¼

7. 
QG¯nPQl¯u`k[¯EkI<nI¯P<k]¼¯�`u¼¯0`¯uP`]¼
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MEMBER
Absalom Boston
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WORKER
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Katherine Grandy
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WORKERS
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Name: ______________________________________________________________________________________ Date: ____________________________________

Unit 3 Summative Assessment: Task 1 - Student Instructions

�^¯nPQl¯o^Qn¶¯uIÕtI¯DII^¯<^<\wzQ^O¯l`okEIl¯n`¯GInIk]Q^I¯nPIQk¯hokh`lI¶¯h`Q^n¯`N¯tQIu¶¯<^G¯hIklhIEnQtI¯n`¯GInIk]Q^I¯QN

nPI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯]`kI¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k¯IE`^`]QE¯Q^nIkIlnlµ¯0PQl¯h<kn¯`N¯`ok¯<llIll]I^n¯uQ\\

EPIE[¯`^¯w`ok¯<DQ\Qnw¯n`·


InIk]Q^I¯nPI¯hokh`lI¯<^G¯h`Q^n¯`N¯tQIu¯`N¯<¯hkQ]<kw¯l`okEI¯<^G¯QGI^nQNw¯nPI¯N<En`kl¯nP<n¯<EE`o^n¯N`k¯nPI

<onP`kÕl¯hIklhIEnQtI

�GI^nQNw¯<^G¯Ivh\<Q^¯ItQGI^EI¯lohh`knQ^O¯nPI¯QGI<¯nP<n¯nPI¯�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k

IE`^`]QE¯Q^nIkIlnlµ

Step 1:

.I<G¯nPI¯hkQ]<kw¯l`okEIl¯<D`on¯nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ¯�`k¯I<EP¯l`okEI¶¯{\\¯`on¯nPI¯Ok<hPQE¯`kO<^QzIk¯n`

QGI^nQNw¯<^G¯Ivh\<Q^·

0PI¯<onP`k

0PI¯hokh`lI¯`N¯nPI¯G`Eo]I^n

0PI¯<onP`kÕl¯h`Q^n¯`N¯tQIu¯<D`on¯nPI¯�`oQlQ<^<¯0IkkQn`kw¶¯<^G

0PI¯kI<l`^l¯nPI¯<onP`k¯P<l¯nP<n¯h`Q^n¯`N¯tQIu¯<D`on¯nPI¯�`oQlQ<^<¯0IkkQn`kwµ

Step 2:

�P``lI¯one source°n`¯olI¯<l¯ItQGI^EI¯n`¯E`]h\InI¯nPI¯lI^nI^EI¯Nk<]I¯Q^¯kIlh`^lI¯n`¯�llI^nQ<\¯-oIlnQ`^¯�·

Was the Early Republic shaped more by its declared values or its economic interests?
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Context Information

Note: The land of the Louisiana Territory is shown in white on the map below. Arkansas, discussed in Document 2, is

circled on the map.

Land of the Louisiana Territory with Current State Borders

Land of the Louisiana Territory with Current State Borders
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Primary Sources

/`okEI¯�

Thomas Jefferson, President of the United States

Third Annual Message to Congress - October 17, 1803

To the Senate and the House of Representatives
Ò0PI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw¯Ql¯O``G¯N`k¯N<k]Q^Oµ¯�n¯P<l¯nPI¯kQOPn¯E\Q]<nI¯N`k¯Ok`uQ^O¯Ek`hlµ¯0PIlI¯Ek`hl¯uQ\\¯Q^EkI<lI¯nPI

uI<\nP¯`N¯`ok¯^<nQ`^µ¯0PI¯�`oQlQ<^<¯0IkkQn`kw¯uI¯P<tI¯D`oOPn¯Nk`]¯�k<^EI¯Ql¯\<kOIµ¯�n¯uQ\\¯hk`tQGI¯\<^G¯N`k¯NonokI¯OI^Ik<nQ`^l¯`N

�]IkQE<^lµ¯0PQl¯^Iu¯\<^G¯uQ\\¯hk`tQGI¯<¯uQGIÆlhkI<G¯{I\G¯N`k¯nPI¯D\IllQ^Ol¯`N¯NkIIG`]µÓ

Source: October 17, 1803: Third Annual Message | Miller Center (Note: Text adapted for grade level.)

/`okEI¯�

Heckaton, Chief of the Quapaw Nation

Speech to the United States Government - November 15, 1824

Context: The Quapaw Nation lived in Arkansas on land that was part of the Louisiana Territory. The land of the Quapaw
Nation was the type of land needed to grow cotton. White settlers wanted this land. In 1833, The Quapaw Nation was
removed by the United States government to Indian territory in Oklahoma.
0PI¯\<^G¯uI¯^`u¯\QtI¯`^¯DI\`^OIG¯n`¯`ok¯N`kIN<nPIklµ¯�N¯uI¯\I<tI¯Qn¶¯uPIkI¯lP<\\¯uI¯O`¼¯�\\¯`N¯]w¯^<nQ`^¶¯NkQI^Gl¶¯<^G¯kI\<nQtIl¯<kI

DokQIG¯nPIkIµ¯�¯<]¯`\G¯<^G¯uQlP¯n`¯DI¯DokQIG¯nPIkI¯uPI^¯�¯GQIµ¯/Q^EI¯w`o¯P<tI¯IvhkIllIG¯<¯GIlQkI¯N`k¯ol¯n`¯kI]`tI¯Nk`]¯Qn¶¯nI<kl

P<tI¯|`uIG¯PI<tQ\w¯Nk`]¯]w¯IwIlµ¯0PI¯\<^Gl¯w`o¯uQlP¯ol¯n`¯O`¯n`¯DI\`^O¯n`¯lnk<^OIklµ¯�<tI¯]IkEwµ¯
`¯^`n¯lI^G¯ol¯nPIkIµ¯7I

P<tI¯l`\G¯w`o¯l`]I¯`N¯`ok¯\<^Gl¯<^G¯kIlIktIG¯Yoln¯<¯l]<\\¯h`knQ`^¯N`k¯`oklI\tIlµ¯7I¯DIO¯w`o¯n`¯\In¯ol¯[IIh¯Qnµ

Source: Chronicles of Oklahoma, Vol. 33, No.3 (Note: Text adapted for grade level.)
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Student Response Graphic Organizer

Source 1
Thomas Jefferson, President of the United States

Third Annual Message to Congress - October 17, 1803

Who is the author?

What is the purpose
of the document?

What is their point of
view about the land of
the Louisiana
Territory?

Why do they have this
point of view about
the land of the
Louisiana Territory?
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Student Response Graphic Organizer

Source 2
Huckaton, Chief of the Quapaw Nation

Speech to the United States Government - November 15, 1824

Who is the author?

What is the purpose
of the document?

What is their point of
view about the land of
the Louisiana
Territory?

Why do they have this
point of view about
the land of the
Louisiana Territory?
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Student Response - Essential Question 2 (Option 1)

Directions:

Explain how one piece of evidence from Source 1 or Source 2 could be used to answer the question below

(2-3 sentences). Be sure to identify the author of the source in your answer.

EQ 2: Was the Early Republic shaped more by its declared values or its economic interests?

Source:

Evidence + Reasoning:
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Student Response - Essential Question 2 (Option 2)

Directions:

Choose either Source 1 or Source 2.

Complete the sentence frame using evidence from one of the documents. Be sure to identify the author of the

source in your answer.

EQ 2: Was the Early Republic shaped more by its declared values or its economic interests?

↓
Freedom/Liberty
Equality
Democracy
Pursuit of Happiness

↓
Things that help the nation and its
people to make money.

Source _______ provides evidence that the Early Republic was shaped by its
__________________________________________

Evidence:

Reasoning:
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Name: ______________________________________________________________________________________ Date: ____________________________________

Unit 3 Summative Assessment: Task 2 - Student Instructions

�^¯nPQl¯o^Qn¶¯uIÕtI¯DII^¯<^<\wzQ^O¯l`okEIl¯n`¯GInIk]Q^I¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯Dw¯nPI¯Ivh<^lQ`^¯`N¯nPI
1^QnIG¯/n<nIlµ¯0`G<wÕl¯<llIll]I^n¯<l[l¯w`o¯n`·

#kO<^QzI¯Q^N`k]<nQ`^¯Nk`]¯]o\nQh\I¯hkQ]<kw¯<^G¯lIE`^G<kw¯l`okEIl

/ohh`kn¯E\<Q]l¯<D`on¯nPI¯�<k\w¯.IhoD\QE¯olQ^O¯nIvno<\¯ItQGI^EI¯<^G¯GQlEQh\Q^<kw¯kI<l`^Q^O

7kQnI¯<¯E\<Q]ÆItQGI^EIÆkI<l`^Q^O¯h<k<Ok<hP¯nP<n¯olIl¯ItQGI^EI¯Nk`]¯l`okEIl¯<D`on¯nPI¯�<k\w¯.IhoD\QE

Step 1

9`ok¯lnoGI^n¯h<E[In¯Q^E\oGIl¯nPkII¯l`okEIl¯<D`on¯nPI¯�<k\w¯.IhoD\QEµ¯.I<G¯I<EP¯l`okEI¯E<kINo\\w¶¯E`^lQGIkQ^O¯uP<n
w`o¯\I<k^IG¯Q^¯1^Qn¯�¯n`¯PI\h¯w`o¯<^<\wzI¯<^G¯Gk<u¯Q^NIkI^EIl¯<D`on¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯uPI^¯nPI
^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯.IE`kG¯nPI¯ItQGI^EI¯w`o¯QGI^nQNw¯`^¯w`ok¯lnoGI^n¯Ok<hPQE¯`kO<^QzIkµ

Step 2

�`^lQGIk¯nPI¯ItQGI^EI¯w`o¯l<u¯Q^¯nPI¯nPkII¯l`okEIl¯<^G¯ukQnI¯<¯E\<Q]¯Q^¯kIlh`^lI¯n`¯nPI¯joIlnQ`^·¯°7P`]¯G`Il¯Qn
DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼°`^¯w`ok¯/noGI^n¯.Ilh`^lI¯/PIInµ

Step 3

7kQnI¯nPI¯D`Gw¯`N¯w`ok¯h<k<Ok<hP¯Dw¯hk`tQGQ^O¯ItQGI^EI¯<^G¯kI<l`^Q^O¯n`¯lohh`kn¯w`ok¯E\<Q]µ¯9`o¯^IIG¯n`¯hk`tQGI
ItQGI^EI¯<^G¯kI<l`^Q^O¯Nk`]¯at least two°`N¯nPI¯l`okEIl¯w`o¯<^<\wzIGµ
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Student Graphic Organizer
�llI^nQ<\¯-oIlnQ`^¯�·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

.I<G¯<^G¯<^<\wzI¯I<EP¯G`Eo]I^n¶¯olQ^O¯nPI¯Q^N`k]<nQ`^¯nP<n¯w`o¯\I<k^IG¯n`¯Gk<u¯E`^E\olQ`^l¯<^G¯]<[I¯Q^NIkI^EIl
<D`on¯uP`¯DI^I{nIG¯<^G¯uP`¯u<l¯P<k]IG¯uPI^¯nPI¯^<nQ`^¯Ivh<^GIG¯Qnl¯nIkkQn`kwµ¯°
o\\In¯h`Q^n¯w`ok¯ItQGI^EI¯`^
nPI¯n<D\I¯DI\`uµ

/`okEI �tQGI^EI¯`N¯
I^I{n �tQGI^EI¯`N¯�<k]

Source A

�^GQ<^¯.I]`t<\¯�En
<^G¯.`onIl¯0<[I^¯Dw
�QtI¯/`onPIk^
!<nQ`^l

Source B

�`nn`^¯+k`GoEnQ`^
<^G
nPI¯!Iu¯�^O\<^G
�E`^`]w

Source C

0IkkQn`kw¯<^G
�^l\<tIG¯+`ho\<nQ`^
`N¯nPI¯1^QnIG¯/n<nIl
Q^¯����¯<^G¯����
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Student Response Sheet
�llI^nQ<\¯-oIlnQ`^¯�·¯7P`]¯G`Il¯Qn¯DI^I{n¶¯<^G¯uP`]¯G`Il¯Qn¯P<k]¶¯uPI^¯<¯^<nQ`^¯Ivh<^Gl¯Qnl¯nIkkQn`kw¼

�\<Q]·

In the space below, provide the evidence and reasoning to support your claim by writing the body of your
paragraph. You should use evidence from at least two of the sources.

�tQGI^EI¯ï¯.I<l`^Q^O¯ÊP`uÂuPw¯Qn¯hk`tIl¯l`]I`^I¯u<l¯DI^I{nIG¯`k¯P<k]IGË·

�tQGI^EI¯ï¯.I<l`^Q^O¯ÊP`uÂuPw¯Qn¯hk`tIl¯l`]I`^I¯u<l¯DI^I{nIG¯`k¯P<k]IGË·
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Source Packet

Source A
Indian Removal Act and Routes Taken by Five Southern Nations

0PI¯�^GQ<^¯.I]`t<\¯�En¯`hI^IG¯oh¯��¯]Q\\Q`^¯<EkIl¯`N¯I<lnIk^¯\<^G¯n`¯lInn\I]I^nµ

0PI¯]<h¯DI\`u¯lP`ul¯nPI¯k`onIl¯`N¯{tI¯�^GQOI^`ol¯^<nQ`^l¯Nk`]¯nPIQk¯P`]I\<^Gl¯Q^¯nPI¯/`onPIk^¯h<kn¯`N¯nPI
1^QnIG¯/n<nIl¯n`¯nPI¯�^GQ<^¯0IkkQn`kw¯Q^¯#[\<P`]<µ

Trail of Tears Routes by Nikater via Wikipedia, Public Domain (adapted)

Andrew Jackson's Speech to Congress on Indian Removal

�

1 
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Source B
Cotton Production and the New England Economy

The economy of New England depended on the textile industry. The textile industry depended on cotton. The
cotton used to make cloth in New England textile factories was grown in Southern states by enslaved Black
people.

GoogleMyMap created by Primary Source (Screenshot). Information source: COTTON MILLS in New England: Historic Information

Why Was Cotton 'King'? by Henry Louis Gates, Jr. Full article originally posted on The Root (2014)
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Source C
Territory and Enslaved Population of the United States in 1790 and 1840

Source: Lincoln Mullen, "The Spread of U.S.
Slavery, 1790–1860," interactive map,
https://lincolnmullen.com/projects/slavery/,
doi: 10.5281/zenodo.9825. Minnesota
Population Center, *National Historical
Geographic Information System: Version 2.0*
(Minneapolis, MN: University of Minnesota,
2011), http://www.nhgis.org.

Adapted to show territory not yet
included in the United States in

each year.
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Summative Assessment Rubric

Task 1: Jefferson’s Message to Congress

Criteria Description Feedback

Purpose /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯nPI
hokh`lI¯`N¯�INNIkl`^Õl¯lhIIEP¯Dw
Ivh\<Q^Q^O¯<n¯\I<ln¯`^I¯kI<l`^¯Qn
u<l¯OQtI^µ

Point of View /noGI^n¯<EEok<nI\w¯QGI^nQ{Il
�INNIkl`^Õl¯h`Q^n¯`N¯tQIu¯<D`on
nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw
<^G¯hk`tQGIl¯<n¯\I<ln¯`^I
Iv<]h\I¯Nk`]¯nPI¯nIvnµ

Perspective /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯<n
\I<ln¯`^I¯N<En`k¯nP<n¯<EE`o^nl¯N`k
�INNIkl`^Õl¯hIklhIEnQtIµ

Task 1: Heckaton's Speech to the United States Government

Criteria Description Feedback

Purpose /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯nPI
hokh`lI¯`N¯�IE[<n`^Õl¯lhIIEP¯Dw
Ivh\<Q^Q^O¯<n¯\I<ln¯`^I¯kI<l`^¯Qn
u<l¯OQtI^µ

Point of View /noGI^n¯<EEok<nI\w¯QGI^nQ{Il
�IE[<n`^Õl¯h`Q^n¯`N¯tQIu¯<D`on
nPI¯\<^G¯`N¯nPI¯�`oQlQ<^<¯0IkkQn`kw
<^G¯hk`tQGIl¯<n¯\I<ln¯`^I
Iv<]h\I¯Nk`]¯nPI¯nIvnµ

Perspective /noGI^n¯<EEok<nI\w¯QGI^nQ{Il¯<n
\I<ln¯`^I¯N<En`k¯nP<n¯<EE`o^nl¯N`k
�IE[<n`^Õl¯hIklhIEnQtIµ
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Task 1: Answer to Essential Question

Criteria Description Feedback

Author �EEok<nI\w¯QGI^nQ{Il¯nPI¯<onP`k¯`N
nPI¯l`okEIµ

Evidence /I\IEnIG¯ItQGI^EI¯lP`ul¯nP<n¯nPI
�<k\w¯.IhoD\QE¯u<l¯lP<hIG¯Dw¯Qnl
GIE\<kIG¯t<\oIl¯`k¯Qnl¯IE`^`]QE
Q^nIkIlnlµ

Reasoning .I<l`^Q^O¯<EEok<nI\w¯Ivh\<Q^l
P`uÂuPw¯nPI¯lI\IEnIG¯ItQGI^EI
lP`ul¯nPI¯�<k\w¯.IhoD\QE¯u<l
lP<hIG¯Dw¯Qnl¯GIE\<kIG¯t<\oIl¯`k
Qnl¯IE`^`]QE¯Q^nIkIlnlµ

Task 2: Claim, Evidence, Reasoning Paragraph

Criteria Description Feedback

Claim �\<Q]¯Ql¯lhIEQ{E¯<^G¯<GGkIllIl
D`nP¯h<knl¯`N¯nPI¯joIlnQ`^µ

Evidence +<k<Ok<hP¯olIl¯ItQGI^EI¯Nk`]
nu`¯l`okEIlµ

�tQGI^EI¯Nk`]¯D`nP¯G`Eo]I^nl¯Ql
<EEok<nIµ

Reasoning .I<l`^Q^O¯\Q^[l¯ItQGI^EI¯Nk`]
I<EP¯G`Eo]I^n¯n`¯nPI¯E\<Q]¯<^G
Ivh\<Q^l¯uPw¯nPI¯ItQGI^EI¯Ql
kI\It<^nµ

Overall Feedback:
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Name: ____________________________________________________________ Date: __________________________

Word Map

Directions:¯�vh\`kI¯nPQl¯u`kG¯N`k¯w`ok¯hIkl`^<\¯GQEnQ`^<kwµ¯1lI¯<¯DQ\Q^Oo<\¯GQEnQ`^<kw¶¯<

nPIl<okol¶¯<^G¯<¯h<kn^Ikµ¯+kIh<kI¯n`¯lP<kI¯w`ok¯{^GQ^Olº

__________________________________________________

u`kG

____________________________________________________________________________________________________

GI{^QnQ`^

Represent the Word:


k<u¯<¯hQEnokI¯`k¯GQ<Ok<]¯n`

PI\h¯w`o¯kI]I]DIk¯nPI

]I<^Q^O¯`N¯nPI¯u`kGµ

Word Forms:

7kQnI¯G`u^¯`k¯\``[¯oh¯GQNNIkI^n

N`k]l¯`N¯nPI¯u`kGµ

Synonyms:

1lI¯<¯nPIl<okol¯n`¯\``[¯oh¯nu`

u`kGl¯nP<n¯<kI¯lQ]Q\<kµ

Translanguage:

1lI¯<¯DQ\Q^Oo<\¯GQEnQ`^<kw¯n`

nk<^l\<nI¯nPI¯u`kGl¯<^G¯ukQnI

nPI]¯PIkIµ

�]<OI¯l`okEIl·¯ÚSketchÚ¯Dw¯�GkQI^¯�`joIn¶¯ÚPuzzle piecesÚ¯Dw¯lP<lP<^[¯lQ^OP¶¯ÚTranslateÚ¯Dw¯1lu<¯�
0¶¯ÚComplementÚ¯Dw


k<^G`^¯/PQI\Gl¸¯<\\¯Q]<OIl¯tQ<¯!`o^¯+k`YIEn¶¯\QEI^lIG¯o^GIk¯��¯
9¯�µ�µ
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